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INTRODUCTION

This course is meant to introduce you keadership and Rural
Development in agriculture at the 500 level of the tidaal Open
University of Nigeria (NOUN). In the process, keglles underlining
the place of leaders and leadership, leaiersh group settings, the
patterns of influence of such leaders, and the faethe training of

leaders to drive rural development will beéghighted. In addition,

the socio-cultural variation in the operatiomsd patterns of
leadership and other issues focusing on ruabelopment will be
presented.

COURSE AIM

The aim of this course is to familiarise uyavith the subject matter
which is dealt with herein and which you are expddb know after
reading through this course material.

COURSE OBJECTIVES

The major objectives of this course are to enduaedn completion of
this course you should be able to:

. define leaders and leadership in agriculture

. mention types of leaders and their characteristics

. discuss leadership selection process

. analyse leadership in group settings

. discuss group dynamics and the role of leadershgpaups

. state the role of extensionin leadership dqudkvelopment and
social systems without leaders

. specify patterns of influence

. outline the categories of these patterns of intbeéesuch as social
power and culture

. discuss the theories of power, forms of aogpower and the
assessment of power structure

. understand the importance of training leadéos rural
development

. explain the concepts and principles of rural depeient

. identify and evaluate leaders, problems artichteggies for rural
development

. present the socio-cultural variation in leadergfagierns

. explain gender and generational issues

. state the effects of the HIV/Aids pandemic on ruielelopment

. discuss leadership pattern, rural resources altotand the future

of leadership in rural development.
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WORKING THROUGH THIS COURSE

To complete this course, you are advised ré@ad the study units,
recommended books and other materials provitkyd NOUN. Each unit
contains Self-Assessment Exercise or Tutor-MérkAssignment and at
some point in the course you are required submit the assignments for
assessment. At the end of the course there iebeikamination. The course

should take you the number of weeks specified agdeto complete it. You

will find all the components of the course listezldw. You need to make

out time for each unit in order to complete thersewsuccessfully and on

time.

COURSE MATERIALS

The major components of the course are:

1. Course Guide

2. Study Units

3. Textbooks

4. Assignment File

5. Presentation Schedule.
STUDY UNITS

In this course there are five (5) modules divideo twenty one (21) study
units as follows:

Module 1 Leaders and Leadership

Unit 1 Meaning of Leaders and Leadership
Unit 2 Types of Leaders

Unit 3 Characteristics of a Leader

Unit 4 Selection of Leaders

Module 2 Leadership in Group Settings

Unit 1 Group Dynamics and Group Leadership

Unit 2 Role of Leadership in Groups

Unit 3 Role of Extension in Leadership @ydevelopment
Unit 4 Social System without a Leader
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Module 3 Patterns of Influence

Unit 1 Social Power

Unit 2 Influence of Culture

Unit 3 Theories of Power Structure

Unit 4 Forms of Social Power

Unit 5 Determination and Assessment of &o8tructure

Module 4 Training of Leaders for Rural Development

Unit 1 Concepts and Principles of Rural Development
Unit 2 Identification and Evaluation of ld=as

Unit 3 Problems of Rural Development

Unit 4 Strategies for Rural Development

Module 5 Socio-Cultural Variation in Leadership Pattern

Unit 1 Place of Gender and Generational Issues

Unit 2 Effects of HIV/AIDS Pandemic on RliDevelopment
Unit 3 Leadership Pattern and Rural ResggiAllocation
Unit 4 Future of Leadership in Rural Demhent

All these units are demanding. They also | deéh basic principles and
values, which merit your attention and thaugfackle them in separate
study periods. You may require several hours foahea

We suggest that the modules be studied after the other, since they are
linked by a common theme. You will gain more frdmern if you have first

carried out work on the scope of agriculture gelhergou will then have a

clearer picture about these topics.

Each study unit consists of one week's work antliffess specific objectives,
directions for study, reading materials and Tutarkéd Assignments; these
exercises will assist you in achieving theatexd learning objectives of the
individual units and the course.

TEXTBOOKS AND REFERENCES

Certain books have been recommended in the covioseshould read them
before attempting the exercise.

Vi
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ASSESSMENT

There are two aspects of the assessmentthigf course, the Tutor-Marked
Assignments and a written examination. In doithese assignments you
are expected to apply knowledge acquired ndurthe course. The
assignments must be submitted to your tukmr formal assessment in
accordance with the timelines stated in tbeesentation schedule and the
Assignment file. The work that you submit to youtor for assessment

will count for 30% of your total score.

TUTOR-MARKED ASSIGNMENT

There is a Tutor-Marked Assignment at thed eof every unit. You are
required to attempt all the assignments. You velbssessed on all of them

but the best three will be used for the final ass®nt. The assignments carry
10% each.

When you have completed each assignment, sentbgether with a
(Tutor- Marked Assignment) form, to your tutoMake sure that each
assignment reaches your tutor on or before thelideadf for any reason

you cannot complete your work on time, contaour tutor before the
assignment is due to discuss the possibility aéxension.

Extensions will not be granted after the ddate unless under
exceptional circumstances.

FINAL EXAMINATION AND GRADING

The duration of the final examination for this ceeiis three hours and will

carry 70% of the total marks for the course. Thenexation will consist of
qguestions, which reflect the kinds of selésessment exercises and tutor
marked problems you have previously encoudterdll aspects of the
course will be assessed. You should use the tinvesea completing the

last unit, and the examination to revise thatire course. You may find it
useful to review your self assessment exescigand tutor-marked
assignments before the examination.

COURSE OVERVIEW AND PRESENTATION SCHEDULE

The course has a Tutor-Marked Assignment (TMA)dalreunit making

a total of twenty one (21) for the entire courseuYvould be expected to
answer one TMA per week or based on whatever tiraglihat may be
demanded by your tutor/facilitator.

Vii
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HOW TO GET THE MOST FROM THIS COURSE

In distance learning, the study units replace ¢icturer in a classroom setting.
The advantage is that you can read and work thrtheystudy materials at

your pace, and at a time and place that suits gsti Bhink of it as reading the

lecture notes instead of listening to a lecturest &s a lecturer might give you
in-class exercise, your study units provideereises for you to do at
appropriate times.

Each of the study units follows the same format Tifst item is an introduction

to the subject matter of the unit and how a pdaicunit is integrated with

other units and the course as a whole. Nixta set of learning objectives.
These objectives let you know what you stowdo by the time you have
completed the unit. You should use theseeatbbjes to guide your study.
When you have finished the unit, you should go tmawk check whether you

have achieved the objectives. If you makehabit of doing this, you will
significantly improve your chances of passing therse.

Self -Assessment Exercises or TMAs are interspdfsedighout the units.
Working through these exercises will help you thieee the objectives of

the unit and prepare you for the assignments améxhmination. You should

do each Self -Assessment Exercise in the study Tingre will be examples
given in the study units. Work through these wheun lgave come to them.

FACILITATION/TUTORS AND TUTORIALS

There are a number of hours of tutorials provideslipport of this course.
You will be notified of the dates, times and looatbf the scheduled tutorials,
together with the name and phone number of yoortas soon as you are
allocated a tutorial group.

Your tutor will mark and comment on yoursigaments. Keep a close
watch on your progress and on any difficulties yught encounter. Your

tutor may help and provide assistance to yawring the course. You must
send your Tutor- Marked Assignments to your tuteell before the due
date. They will be marked and returned to you as ss possible.

Do not hesitate to contact your tutor by telephone-mail if you need
help. Contact your tutor if:

. you do not understand any part of the studyits or the
assigned readings
. you have difficulty with the self assessment e)xsasi

viii
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. you have a question or a problem with an assignmatit
your tutor's comments on an assignment or witlgtheing of
an assignment.

You should try your best to attend the fials. This is the only
chance to have face to face contact with your taihor ask questions

which are answered instantly. You can raeey problem
encountered in the course of your study. dain the maximum
benefit from course tutorials, prepare a quesigirbefore attending

them. You will gain a lot from participating actlye

SUMMARY

This course deals with twenty one (21) tepithat are relevant and
found in Agriculture as it affects the linkage betm leadership and

rural development. These topics, broken down imitslare on the
aspects of Agriculture based leadership asdrizer of rural
development in form and content.

We wish you success with the course and hope thatwll find it both
interesting and useful.
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MODULE 1 LEADERS AND LEADERSHIP

Unit 1 Meaning of Leader and Leadership
Unit 2 Types of Leaders

Unit 3 Characteristics of a Leader

Unit 4 Selection of Leaders

UNIT1  MEANING OF LEADERS AND LEADERSHIP

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Meaning of Leader and Leadership
3.2 Basic Elements of Leadership Relationships
3.2.1 Leadership varies from Formal to InfarmTypes
of Influences
3.2.2 Leadership may be a Matter of Degrees
3.2.3 Specific Skills and Qualities
3.2.4 Quality of Leadership not Inherent in Indivals
3.2.5 Success Promotes Leadership
3.3 Theories of Leadership
3.3.1 The Great-Leader Theory
3.3.2 The Group Theory
3.3.3 The Path-Goal Theory
3.3.4 Application of the Theories
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

The role of leaders in extension interventigm very important and it
hinges on several extension principles you shoaltamiliar with. For,
instance a principle says; the extension wworishould not do all the
work alone but rather should impart the requisiteviledge on contact
persons or local leaders who could furthefluence those within his
influence or domain. | hope you remember tpenciple of teach one
teach all? Local leaders command the respectthe rural folks who
have so much trust in their leadership. Bging local leaders, the
extension worker is able to accomplish muetore in a sustainable
manner. However, effective leadership is reot common place thing,
though the qualities could be learnt. Thisurse should make you a
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better leader and make it possible for you to niskeer leaders out of
the rural people with whom you will have contact.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain the concept of leader and leadership
. define basic leadership theories
. discuss some leadership models.

3.0 MAIN CONTENT
3.1 Meaning of Leader and Leadership

The Encarta Dictionary (2009) describes addeaas [1] somebody
whom people follow; somebody who directs agdides others; [2]
somebody in the lead: someone in front of othelia agprocession. [3]

somebody in charge of others as in the head ofiamaolitical party,

legislative body or military unit.

Leadership is defined as ability to lead; i.e.dbdity to guide, to direct

or influence people. It also refers to tlpesition or office of leader
[Encarta, 2009].

Glossary of Sociological Terms defines a leaddapperson initiating
interaction with other members of a grouf] [person who initiates
interaction more frequently than anyone else a group and [c] person
who moves the group towards group goal (Reading3)L9

From these definitions it can be said thatleader is the one who first
perceives the group’s needs far ahead of othass@nd enlists the co-
operation of others in its implementation.

To appreciate better what leadership entails,fidations distinguishing

it from other similar terms such as headman shbalthade. A headman

may or may not be a leader. According to Ekong 80 is possible to

have a ‘headman’ while the group is actuabging directed or led by
another person who is not styled ‘the head’ Teraeh s ‘figure head’,

‘ceremonial leader’ are used to describe persovho head a group but
are not performing the leadership role. Gibb [19%4kes the following
distinction between a head and a leader:

a headship or domination is maintained through organised
system and not by spontaneous recognition féow group
members, of the individual's contribution to groggeals
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b the group goal is chosen by the headman in lirle kng interests
and is not internally determined by the group ftsel
C in domination or headship, there is little @o sense of shared

feeling or joint action in pursuit of the given dgoa

d there is in the dominance relation a wide social lgetween the
group members and the head who strives tintain this social
distance as an aid to his coercion of the group

e the leader’'s authority is spontaneously acedrchim by his
fellow group members — the followers, wheretee authority of
the head derives from some extra group power wigchas over
the group members who may not be meaningfualled his
followers.

In the administrative setting, business exeeaf heads of department,
supervisors, foremen and the like, are exampbf headmen. Similarly

in the rural sector, village heads, chiefgligious leaders or local
government chairmen/councillors who wield autiyo over their
communities may or may not necessarily baddes. And those under
them are not necessarily ‘followers’. For Iregffectiveness, these ones
must exhibit some leadership qualities intesppf their authority to be
accorded co-operation and thus a leader’s stathehboves on you as a

professional change agent to know the leaderseimutal communities

in order to attain sustainable development.

For the purpose of this course, a comprebenglefinition of leader is
adopted as: a vital, integral individual who opesatithin the group to
promote, stimulate, guide, or otherwise inflce members to action
[Chitambar, 1973]. Leadership is defined d® tprocess whereby an
individual directs, guides, influences or contribls thoughts, feelings or
behaviour of other human beings. It is essentealjyoup phenomenon

and occurs in a situation calling for intdfan between a group of
people, the leader or leaders, the problem task and its possible
solution. It is a function of personality danthere can be no leadership
without follower-ship.

From the foregoing, some key elements ofddeship could be
highlighted:

. leading takes place in a social setting among geopl

. no leader without follower[s]

. leadership is a group attribute

. leader’s ideas and action influence the thoughdisbetaviours of
others

. implies role-playing for some time

. leading roles must be performed repeatedlydeunvarying
conditions.
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3.2 Basic Elements of Leadership Relationships

If leadership is the act of leading othemvards a common goal, four
basic elements could be identified: 1.the leadeth followers, 3. the
situation, and 4. the task.

. The Leader: This implies a role relationship with othein the
group and interaction over a period of timathin which the
leader repeatedly performs functions and actsaafdeship in the
group. Such acts may be shared with othesumy members;
however, the buck stops at the leader’s table.

. The Followers: Followers also have a role to play undée t
direction of the leader. Followers are noteren aggregation, but
people in constant active interaction in clien toward desired
goals.

. The Situation: It refers to a set of values and attitudes thaeha
to be faced by group members wherein activity achievement
of goals has to be planned and implemenf€titambar, 1973].
The situation includes:

. interpersonal relationships within the group
. characteristics of the group as a unit
. characteristics of the culture within which the @paexists

and from which members are drawn
. physical conditions within which the group isact and
. the perceptual representation of these elesnmemd the
attitudes and values held by the members, withergtioup
and among themselves.

. The Task: The task defines the activities which am® be
performed in common movement and achievemehtdesired
goals by the group. The task sets varyingmahds and
requirements for leadership and hence thature is of
importance and significance to the motivation @iders.

After these key elements, there are certaspects of leadership you
must understand [Chitambar, 1973]:

3.2.1 Leadership Varies from Formal to Informal Types
of Influences

A leadership situation often involves elementsathbln a group where

the formal leader is not effective or infitial, there is likely to be an
informal leader who is formally not a leadéut by the influence the

person wields, the group reckons with himnldds such a person
endorses a plan, it may never be implementedidh a situatiomual

4



AEM 511 MODULE 1

leadership is said to exist. For instance, in Yoruloalture, the man
the head of the family; but occasionally,e ttwife wields so much
influence that what she does not supportsdo®t work. As such, the
‘head’ as the formal leader is no more thanchannel through which
decisions desired by the wife are implement€&hn you illustrate dual
leadership in a rural community cooperative sefing

3.2.2 Leadership may be a Matter of Degrees

A person may show different degrees of leadershitifferent areas of

group action, at certain times and in certain sidug. In a rural setting,

a retired soldier is prominent when the si&gcuof the community is
threatened while his prominence drops andt tbh rural health officer
increases in epidemical situation. A retired pref@swho has chosen to
settle in his village after retirement maytam a fairly high degree of
leadership at all times.

3.2.3 Specific Skills and Qualities

Persons who perform functions of leadershiffecévely must have
specific skills and qualities of character pegpriate to the task.
lllustration provided above further clarifieghis point. The nature of
group and rulership determine types of pessamho can perform
leadership functions.

3.2.4 Quality of Leadership not Inherent in Individuals

The quality of leadership in an individual is nobérent in him but the

role that is played within a specific socialtuation. Persons who are
leaders in one situation are not necessal@gders in other situations.
For effective delivery, the following must be presehere leadership is

to be affirmed:

a. role performance — actions are paramount in le&gesituation;
else we have weak or no leadership

b. there must be social interaction, includingteraction within the
group, between leader and followers or other foofmatra-group
or inter-group interaction between the group ariogroups and
individuals in the larger community. Withounhteraction there
can be no leadership

C. the leader must enter the position of centralighsiinat he is the
focal point for the group activity

d. the central influence of the leader must be reltddtie collective
action taken by the group. This is addregsithe flow and
harmony of group activities and purpose that ouglite located
in effective leadership.
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3.2.5 Success Promotes Leadership

Successful leadership tends to accumulate etshgp even when not
overtly desired. Successful leadership in imiagon and possibly at
lower level lead to pressure being applied the individual to assume
leadership role repeatedly. This is called dematedtir capacity which is

useful in rural development interventions sutiet the antecedence of
group/community members would be useful to youhasge agent.

3.3 Theories of Leadership

Knowledge of concepts of leader and leadprsimay be superficial
without providing some ground theories of desship. It is in this
recognition that two of such theories — theeat-leader theory and the
group theory are presented [Sprinttedlal, 1994]:

3.3.1 The Great-Leader Theory

The great-leader theory sees leadership as ayoétie individual that
endeared the group members to him as ammani In its boldest form
the theory states that certain individualsssgss just the right blend of
looks, personality traits, and intelligence tme almost automatically
thrust into leadership position anyhow. These itligls — who are said

to have charisma — will always become leaders yns@tnation or in any

group. Charisma is a kind of personal magnetand hypnotic appeal
too imposing not to be recognised.

Several examples of history’'s Charismatic éadinclude Mahatma
Ghandi, Winston Churchhill, John F. Kennedylartin Luther King,
Jesse Jackson and Pope John Paul Il. Ireridiga shop-list of
charismatic leaders in history may include riddet Macauley, Chief
Obafemi Awolowo, Sir Nnamdi Azikwe and Sir AhmadalB. Leaders

that used their charisma to negative end couldsbed to include Adolf

Hitler and Jim Jones of the Guyana Tragedy.

3.3.2 The Group Theory

Group theory states that anyone who meetmesdasic needs of the
group can be a leader. And, since the needs afrthg change, so too
does leadership. What service an individuah coffer at any point in
time determines leadership at that point. the rural setting, the
traditional ‘ifa’ priest is the leader whethe council of chiefs is to
consult the deity in a particular problematic dittila. However, he may
become less relevant as the knowledge of enmodmedicines become
widespread; then a health officer takes the lead.
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A recent theory that blends the ideas express#teitwo theories is the
Path-Goal Theory [www.12 manage, as at 2008-06-04].

3.3.3 The Path-Goal Theory

Propounded by Robert House, the path-goaloryheholds that a leader
can affect the performance, satisfaction and motmaf a group by:

. offering rewards for achieving performance goals
. clarifying paths towards these goals
. removing obstacles to performance.

However, whether leadership behaviour can <o effectively also
depends on situational factors.

Situational Factors of the path-goal theory have tmajor dimensions:
Subordinate personalities:

a. Focus of control A participative leader is suitable for
subordinates with internal locus of contrad; directive leader is
suitable for subordinates with external locus aftoal.

b. Self-perceived ability Subordinates that believe they have high
abilities themselves do not like directive leadgrsh

Characteristics of the environment:

. when a group is working on a task that hashigh structure;
directive leadership is redundant and less effectiv

. when a highly formal authority system is pplace, a directive
leadership can again reduce workers satisfaction,

. when subordinates are in a team environmeffiering great
social support, supportive style leadershipcobges less
necessary.

Four Leadership Styles [Robert House]
According to Robert House, there are four leaderstyles:

a. Directive leadership: The leadership that gives specific guidance
to the subordinates.

b. Supportive leadership: The leader is friendly and shows
concerns for the subordinates.

C. Participative leadership: The leader consults with the
subordinates and considers their suggestions.



AEM 511 LEADERSHIP ANDRAL DEVELOPMENT

d. Achievement-oriented leadership: The leader sets high goals
and expects subordinates to have high-level pedno®.

3.3.4 Application of the Theories

The application of these theories may be regibd by an attempt to
answer the question on which one is mosefulsin development
intervention efforts? Should leadership forratu development rest on a
charismatic personality or that capable of meegirayp needs?

One could easily be carried away by choosing ttierlggroup theory]

for extension is goal oriented i.e. directéoward meeting people’s
interests and needs. However, it cannot @xplklhe complexities and
interplay of factors that facilitates adoptioof improved technologies.
Majority of rural people are averse to chgndout change is facilitated
when a local leader [most likely a charidmabne] legitimises such
change. Once this is achieved, leaders weébhnical competencies
become relevant.

It implies that the two theories are useful depegdin specific task and
purpose the task sets out to achieve. Leaderslap ntay spread across

different members ofagroup and that a leademy not possess all the
attributes needed to get a task done. Heuldh be visionary enough to
know interventions that are likely to profthe group and how to
influence and carry everyone along toward meetieggroup needs.

4.0 CONCLUSION

It is clear that with the understanding what leader and leadership
mean, you will agree that the concepts are so itapbin development
interventions meant for the support grassrootdiliveds on sustainable
basis. Leadership should be held responsible fao gpventy percent of

the outcome of any social system. Educatmequired by people [in
practical terms] is defective if it fails to cordute significantly to their
ability to be effective leaders.

5.0 SUMMARY

A leader is somebody whom people follow; someboty wirects and
guides others towards common goals. Leadershigfisetl as ability to
lead; i.e. the ability to guide, to direct or irdluce people. It also refers

to the position or office of leader.

From the lecture on the concepts of leaded leadership, these
submissions are made:
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a. Leading takes place in a social setting, among

people

b. No leader without follower(s)

C. Leadership is a group attribute

d. Leader's ideas and action influence the thtaigand behaviours
of others

e. Implies role-playing for some time and

f. Leadership roles must be performed repeatadtgler varying

conditions.

In every leadership, the basic elements cm®pr~ leader, follower(s),
situation and task. It is important to note thdeadman may or not be a
leader.

6.0 TUTOR-MARKED ASSIGNMENT

I Define a leader and leadership from the laymarés/point.

. As a professional extension worker how would yofingeleader
and leadership?

iii.  What are the basic elements of leadership?

\2 Describe a theory of leadership, expressitg application and
implications for rural development intervention.

7.0 REFERENCES/FURTHER READING
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UNIT2  TYPES OF LEADERS

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Types of Leaders
3.1.1 Types of Leaders by Paths to Leadership
3.1.2 Types of Leaders by Visibility, Legimecy and
Scope of Influence
3.1.3 Types of Leaders by Orientation
3.1.4 Lay Leadership
3.2  Styles of Leadership
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
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1.0 INTRODUCTION

In social situations when the matter of kyatip arises, certain
characteristics or qualities prevail first ahe part of the person who
leads and secondly on the part of those being éedhie followers. From

the insight gained in the previous unit, you nowwirthat a leader must
possess the ability to influence others. This ghitiay be derived from
different characteristics or qualities the dea has that make him
relevant or acceptable to others. Despite the siityeof these qualities,
classifications of leadership by type are sgge and these have been
found useful both in practice and for analyticatgmse.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. classify different typologies of leadership
. describe leadership styles
. mention examples of different leadership types stypkks.
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3.0 MAIN CONTENT

3.1 Types of Leaders

Several types of leaders can be identifiectoaling to the following
criteria (Ekong, 2003):

a. path of attaining leadership position
b.  visibility, legitimacy and scope of influence
C. orientation.

3.1.1 Types of Leaders by Paths to Leadership

a. Situational Leader: In a community, an individual may foresee
an impending danger or the needs of a group ares @gtion in
rectifying the situation or mobilising other®® meet such a
situation. An illustration of situational leader aynbe taken from
the biblical story of David confronting Gdha who defied the
army of Israel but no soldier in the Israeli armgsabold enough
to confront Goliath. The defeat of Goliath Hyavid brought the
latter to limelight. However, other factorsomd have to come
into play to sustain him.

In other words, situational leaders persist as Esmthe condition
which brought them into the forefront remain§hey can
continue if such situation that brought theout becomes
institutionalized or by self-imposition on the gpoun the case of
David he won several battles for Israel aftéoliath’s defeat. In
Nigeria, Odumegwu Ojukwu emerged as a sioali leader to
lead the Biafran Civil War. Think of other situatal leaders you
know and indicate whether [and how] they eveable to sustain
their leadership position or not?

b Dictatorial Leader: This type of leadership ensues when the
situation that brings a leader to the fayefr no longer persists
and yet he continues to stay on by repressmeans and
domineering the group at all cost. A dictatori@der may claim
to have moral obligation to remain at the helmfédies to watch
over peoples’ interests or sees his clinging togroas the reward
for his effort.

A dictator would want to control all phasex life in the
community and takes no suggestion from his subatdsexcept
where such suggestions are in his own favour [Ek2003].

11
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A ready example is found in masbup d’etatby military rulers.
They claim to come up to correct some abubgs a ruling class
only to wish to perpetuate themselves in power.

C Traditional or Hereditary Leader: Here the leader is born
into a hereditary leadership position as recoghisecustom and
tradition.It implies that the leadership status is riased rather
than achieved. Ascribed status is attainedoutyh competition
and individual efforts while ascribed status isigesd culturally
and due to no effort of the incumbent [Ladele, 3001

Traditional leaders are very important to the wofkhe change
agent because of the natural power and enfla they wield,
especially in the rural setting. Their authoritpight have waned
and replaced with constituted political auttyor they still have
remarkable influence on their subjects anderofthe respective
politicians who align their support on intendedgraommes.

The traditional leader has authority by virtue led tommunity’s
tradition; as such he enjoins unlimited Idyaland undisputed
obedience as a mark of respect for the stool aegfirrespective

of the qualities of the incumbent. Ekong (2003¢<£ithe case of a

child king — Ben Keagboekuzi, the"18bi of Agbor, Delta State

of Nigeria, who took reigns at 2% years .ol/hen you have a
weak infant as the monarch, other people overtlyovertly are

vested with the role of leading the community oslbehalf.

d Charismatic Leader: The path to leadership for a charismatic
leader is the personality that exudes chammggnetism, appeal
and captivating aura that are irresistible to peoHe has a clear
vision of where the people under his inflcenare heading and
the capacity to lead them to realise their comnmmad.gAkinbile
(2006) describes such a leader as someone pedple fdindly
and wholeheartedly without any question. Thisuld only have
been attained after the leader has demoedtrajualities and
policies that are popular, that make him rdéa people’s heart.
They love, adore and could even worship hjdibowo, 1992].
Other examples of charismatic leaders inclimeaharlal Nehru
of India, Mother Teresa and Nelson Mandela of Sd\itlta.

€ Professional Leader: This describes someone who attains the
leadership position through hard woakd technical
competence. The position is achieved and not astrifis status
is not based on personal charm, although such diesistic can
enhance his acceptability to his group omewnity [Ekong,
2003]. The extension agent, community workéne medical
officer, the village headmaster are few exi@aspof professional
leaders. At the local community level, skilled msdional leader
may include, the pastor, diviner or tradiibnhealer. A village

12
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headmaster might be a member or consultantthee village
council by the virtue of his expertise, egp@ or professional
competence. In rural communities they ardluéntial because
people look unto them for their knowledge and sKibir direction

and assistance on various matters both withimd outside the

scope of their expertise. They are sometinasked to represent
their communities/groups in outside engagements.

3.1.2 Types of Leaders by Visibility, Legitimacy ad
Scope of Influence

Visibility of leaders refers to the extend twhich such leaders are
recognised as influential by people. It is knowncbhynparing the status

and ranks among several people who are also irigligh positions in

their own right. Under this classification, we shaiefly discuss visible

leaders, concealed and symbolic leaders.

Visible, Concealed and Symbolic Leaders

a Visible Leaders: These are leaders accorded the same amount of
power and recognition by both leaders and-leaders. They
perform ‘visible’ roles which are recogniseay all in the
community.

b Concealed Leaders: These are leaders who are not publicly
acknowledged as leaders but have so mucluemde within the
leadership cadre for reasons not so obvitwsthe larger
community. On important matters, they are consuitgthose in
position of authority for quality advice before iacts are taken.

C Symbolic Leaders: These are leaders who are accorded more
recognition by non-leaders than by leaderfieyT are ‘symbolic’
in representation capacity of their constittienbut have not
sufficiently proved their mettle among other leader

Bojean and Olson (1964) further classifiecadership on the basis of
legitimacy into ‘covert elites’ and ‘legitimate phalism’

The covert power elites have the following features

a. they do not hold political or associational offices

b.  they are concealed and not recognised by the cortyratriarge
but strong in their domain of influence

C. influential in a wide range of decision areas; and

d. always work with others as a group.

13



AEM 511 LEADERSHIP ANDRAL DEVELOPMENT

This type of leadership is illustrated inrqmnal assistants who serve
people in authority such as politicians. They asekmown to the public

but their pieces of advice are taken seriouslyheydolicy makers they

serve.

The Legitimate Pluralism is characterised as follows:

. political office holders and leaders of association

. seen by community members as major decision makers

. their areas of focus are usually on decisions finialfareas; and
. may not work as a team.

In short, they are visible leaders and hawatures opposite to those of
covert power elites.

A further classification of leaders according tgdésm and Olson [1964]
is one based on scope of influence — generalistspecialists. This will
be discussed briefly:

I Generalists generalists are leaders with a wide scaye
influence and who are active in a wide ®mngf community
activities. They are usually present wherangypal decisions
concerning community matters are taken. Areative village
head should be a generalist as a key legitimisail dtbmmunity
issues [Ekong, 2003].

i. Specialists specialists are leaders whose interests antivities
are limited to one or few community matterShey are usually
professionals in specific areas and may hokttain official
positions in their community. The village healthicér, pastor or
vilage headmaster may be examples as they wsually
consulted in matters related to their areas ofiapsation.

3.1.3 Types of Leaders by Orientation

Leaders are sometimes classified on the badistheir orientation i.e.
whether they are local or cosmopolitan. This israf by the extent to

which matters within or outside their community afenterest to them.

Robert Merton, as cited by Ekong (1988) dmwed a typology for
describing leaders on the basis of their orientatins:

. Local leaders: local leaders are those whose interestsatead
around immediate community matters and whdsadership
influence is closely knitted within relatiomgd of community
members. They are quite knowledgeable in localrafend their
strong point is on whom rather than what they know.

14
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. Cosmopolitan leaders: cosmopolitan leaders are those whose
scope of interests transcends their localirenmnent. They
represent their community on outside engagésnesnd they
attract beneficial projects to their communitfhey read widely
to be abreast of news that could be of benefiiétr tcommunity
and for personal development. Their power this case lies on
what they know rather than on whom they know.

3.1.4 Lay Leadership

This is another classification of leadershipe need to mention. ‘Lay
leader’ is the opposite of ‘professional kad Lay leaders have been
classified into ‘action leaders’ and ‘opinion leesle

. Action leaders: Action leaders are lay people who are abyiv
involved in every aspect of community progra@s from
planning to evaluation. They use their knowledge @xperience
to key into programmes to serve as volusteer whatever
capacity community workers would deem them fit.

. Opinion leaders: Opinion leaders are lay people who inflleenc
opinion of others on programmes initiated fhe community.
Over time people have learnt to respect their viedgeh might
be as a result of several factors such as soaiisstage, family
background, education, wealth, prestige oritipal contacts.
Change agents should identify them to giegitimation to
innovations and programmes in the community.

3.2 Styles of Leadership

Style of leadership is the behavioural apphoaadopted by a leader to
dispense his leadership, reflecting in certaingoa#t of interaction with

the followers. You probably belong to certagroups about which you

find some degree of differences inthe gdneatimospheres permeating

these groups. This is because you have been expodédterent styles

of leadership which to a large extent debeemthe efficiency of the

groups’ performance and satisfaction derived bygnmembers.

List the different groups you belong and leeff on the different
behavioural approaches of the leaders. Gemethe consequences of
these approaches on effectiveness of each group.

There are three basic styles of leadershipiclw are the authoritarian,
democratic and laissez-faire styles. The authoritarian leader is
domineering, never asking for suggestion abgubup activities and
controls every aspect of the group situatidte rules by orders and
decrees. In an authoritarian environment, ieader makes all the
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policies and issues directives on how thdyuil be implemented.
Activities dropped sharply when an authoréari leader is absent, and
rose immediately he steps in.

The democratic leader is more permissive and iresottie followers in
decision making. The democratic leader gemngyides the group in a
participatory manner. According to Jibowo [2B9 in the democratic
environment, the leader assisted the group in dsog and checking on
policies; the group members identified thalirections of activities
during discussion, outlined steps to be takerhile the leader gives
many suggestions from which the group could makecels. Members

have the freedom to choose tasks and companions.

The laissez-faire leader is generally nonchalant, care freel deaves
group members to their own judgments. In the laidage environment,
group members are given free hand for graup individual decisions.
The leader provides materials and informationly when asked. He
rarely makes comments on activities of membersadiodis the course

of events to drift anyhow.

An experiment by Kurt Lewin many years ago, comuathe effect of

authoritarian and democratic styles of leddprson group activities

submits that completely different atmospheres wereerated in the two

groups [Sprinthall et. al.,, 1994]. The democratic groups were more
satisfied, more cooperative, less hostile, doetter able to carry on

group activities when the leader was notsemné Though the
authoritarian group did have higher rate of dociion, the work of the
democratic group was of a higher quality.

It has been established that leadership stylestdiehaviour, perception

and feelings of group members. And in gdneexms democratic
leadership attract more positive evaluations byignmembers than non-
democratic leadership.

4.0 CONCLUSION

The diversity of classifications of leadershipy type and style has
provided further insight into the subject d¢#adership. The knowledge
will be quite useful in problem solving anensuring that role of
leadership in development interventions is strgrtisuch that outcomes

are more along the line of manifest function [irted direction], less of

latent function [unintended outcome] and muldss of dysfunction
[detrimental outcome].
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Leaders are very important in the scheme sotial integration and
development intervention. They should thereforédeatified and made
to contribute to the development process in th@mnmunities.

5.0 SUMMARY

There are basically four ways into which ayp of leaders have been
classified:

a. Types of Leaders by Paths to Leadership — undeshwhie have
[a] Situational Leader, [b] Dictatorial Leaddrc] Traditional or
Hereditary Leader, [d] Charismatic leader afg] Professional
Leader

b. Types leaders by Visibility, Legitimacy andcdpe Influence -
under which we have [a] visible leaders, [bbncealed leaders
and [c] symbolic leaders.

C. Leadership had further been classified on the mddegitimacy
into ‘covert elites’ and ‘legitimate pluralismAlso, on the basis
of scope of influence — generalists and specialists

d. Types of Leaders by Orientation: This includesdiassification
of leaders into [a] local leaders and [b] cosmdpalieaders.

e. Lay leadership: Lay leaders have been classifinto ‘action
leaders’ and ‘opinion leaders.’

6.0 TUTOR-MARKED ASSIGNMENT

I Outline the major typologies of leadershiproyiding their main
characteristics.

. Describe the styles of leadership, pointingt dhe merits and
demerits.
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1.0 INTRODUCTION

From previous units, leadership has been defimaglgias the ability to
lead. It was also said that not all persgussitioned as headman in
groups are leaders. Someone may be a fidwad, with authority but
without commanding the respect of group meamberhe question is
what are the traits or features someone Idhaxhibit to effectively
move the group towards group goals? Or why it that the momentum
of activities, group members’ motivation chagsgwith change in
leadership? It is because individuals got moreess bf what it takes to
accomplish the tasks ahead of the group. ust create an imaginary
scenario where a group exists without anyone imgehdl here is no gain
saying the fact that chaos will be rife. It thugplras that leadership is an
important factor in agricultural and rural develmgnt efforts. We will
visit the key features of leadership in this unit.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. characterise a leader
. explain the attributes of effective leadership
. distinguish between a ‘leader’ and a ‘boss’.

18



AEM 511 MODULE 1

3.0 MAIN CONTENT
3.1 Characteristics of a Leader

Regardless of whether an individual is bowith the ability to lead or
the skills are developed, there are certain tla#tders will be expected
to reflect. These characteristics are as follows:

1. Trustworthiness: A leader cannot exist if he or she daoest
enjoy the trust of the people being led.eThader must be
considered of being of high integrity andnésty which makes
him/her remarkable such that the people trttety would be
represented well even in their absence. Grongmbers believe
what s/he says to the extent that even wilesy are yet to
perceive the motive, they believe the leader tddiag whatever
in their interest. A good leader practices what s/he preaches,
thus earning the right to lead others arebsponsibility to them.
To the contrary erodes trust. Trustworthinesseasstburce of the
real authority, based on the trust of other people.

2. Enthusiasm: Enthusiasm is an important element of lesup
which energises group members. The true fedde passionate
and dedicated about whatis to be done and encourages
others to move to accomplish the task. Also, a real leader
should not be scared to perform hard wodkfering a good
example to his or her workers. A leader exhibits‘the can do it
spirit’ and so ‘let’'s go and take the land’. Thélmal examples
of Joshua and Caleb reflect this attribute that¢hed them into
leadership position

3. Confidence: A true leader must be confident in hislercand
position towards others. The result will e trustful team that
looks up to the leader, following his or her ordansl performing
the tasks well. The team members will be highlyivadéd to do
a good job when there are no traces ofbtom the steps the
leader is recommending. Confidence however based on pre-
knowledge, fore-sight or pre-conceived visiafi the on-going
effort.

4, Orderliness: A good leader must be orderly in his/her appnoac
to things. Fluctuation in decisions and woskould be avoided.
As much as possible, the leader should try to raairgood order
towards work and purpose. This gives the team roonédence
and positive thinking. In times of uncertginand stress, the
leader must prove to be orderly and able work towards the
final purpose.
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5. Calmness: Many challenges may rise along the way ahe
leader must treat them equally, inspiring eath not to let bad
influences overcome them. Any crises, any teme must find
the leader calm, composed and steadfast ho rhain purpose.

Others may lose their temper but the leadmust keep his/hers.
The one that succeeds to keep a cool head in tin@essure is
a great leader.

6. Analytic mind: A true leader must possess ability to khin
analytically. He/she should be able to consider the many
facets of the problem that needs to be dealt Withile keeping
the goal in focus, the leader is able toalgse the matter, by
breaking it into parts meant to be inspectad concluded in
logical manner. An analytic mind is needed wpeygress must
be made by dealing with every step in particular.

7. Ambition: Any good leader should not settle for secobest.

The focus should be on being the best. Successiattar of who

wins the top. If you settle  forless, it impliethat you may even
attain lesser. A true leader will always have hstgmdards and he
or she will strive for excellence in every aspect.

The seven qualities described above are ®&skefor a good leader.
They can be personal traits, but they cdso abe developed and
strengthened. But, whether these characteyvisace natural or
developed, a great leader will always work make the best of these
traits and to achieve excellence [MelchiofP02 www.google].

Other leadership traits that help a leader e more effective include
competence, honesty, forward looking, inspiriegd enjoying good
health. Leaders that are open, intelligent, broawded, fair-minded and
straightforward will impart more on the group memshand move them
better toward common goal. It should be dothat developing good
leadership skills requires practice and it takeeeti

3.2 Attributes of Effective Leadership

A question commonly asked in leadership discus whether good
leadership is an acquired or ascribed trails? other words, people
usually want to know whether leaders are born atend@here are many
contributing factors that lead to effectiveadership. Every successful
business owner knows that the biggest reasan their success is great
leadership. The characteristics necessary togo®d leader can come
naturally or may be developed. They include thifaing:
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Communication Skills

Communication skills are probably the mostpamant factor in
effective leader. Without it, problems go resolved. This is likely to
happen to rural development intervention programmébout a leader

with good communication skills, interventionrogrammes may end up

in failure. In leadership, it is absolutelyecessary that an individual is
able to convey ideas and thoughts to themimees of his community,
those community members be able to offerddaek so that the
community is made better as a whole.

If problems exist among community or groupenmbers, someone with
good leadership skills is able to offer a@able or satisfactory solution.

A Good Motivator

People need to be motivated; after all, with ndgjoaend result to look

forward to, people tend to stagnate. Goeaédérship includes
challenging members to do better. Some peopven enjoy being
assigned a project or challenge that is ydhdir normal “scope” of
duties. It increases their motivation, andeythget an extra boost of
confidence simply because you felt they wergp to the challenge or
task. Effective leadership often involves pie those who work for
you feel better about themselves and their capiaisili

Encourage Team Spirit or Participation

Those who have good leadership skills understiaaidgroup members
want to feel that they are part of the "team”, thair input will make a
difference. More importantly, they want to feehtlyou are part of the
team as well; that you are not just a leader whtsfthat you are above
their level, giving them directions withoutedmming actively involved
in reaching a solution.

As someone in a leadership role, it is ingrt that you realise that
others need to feel capable of making decisionthein own; everyone

has potentials they may not use. By letting thentvers of the group or

the community to use their untapped potential anersome decisions

on their own, you will become a better leader whalso well-liked by

the “team”.
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Outstanding Leadership requires an Open Mind

Listening to the ideas of your people is essemigreat leadership; by
listening to the ideas and opinions of your comrtyupeople, they will

realise that you care and trust them toerofsound ideas - even if you

feel that what they have to say is outsigeur own thoughts. Restrict

judgment until after you hear what they have tosgyu may just find
that they have some great ideas that yowe haot thought of!

Effective leadership does not mean that yalke on all problems and
solutions vyourself. Give others the oppotunto express their own
opinions and suggest solutions to problems at hand.

3.3 Differences between a ‘Boss’ and a ‘Leader’

The dictionary meaning of these terms attenpt establish their
differences. Oxford’s Advanced Learner's Diotwy defines a boss as
person who is in charge of other people at worktatisl them what to

do. Encarta drives home the point further bgscribing a boss as
somebody dominant. He is the dominant partnerrglaionship or the
dominant member of a group, who tends tokemalecisions and give
instructions. On the contrary, a leader iesadibed as somebody who
others follow. In more practical terms, thdistinguishing features
between a boss and a leader are presented asdollow

BOSS

1. Drives his/her men 1. Coaches the men

2. Depends upon authority 2. Depends on people’s good will

3. Gets things done by 3. Leads by inspiring enthusiagm

instilling 4. Focus on team work, says, ‘Wg’
fear 5. Sets the pace

4. Arrogates effect to self, says ‘I| 6. Says “get there ahead of time”

5. Assigns tasks 7. Fixes any breakdown

6. Says “get there on time” 8. Knows but believes others khow

7. Fixes blame for breakdown | something, too

8. Knows it all disposition 9. Makes work a privilegg,

9. Makes work a drudgery and ap  challenging and worth the while
awful experience 10. Says, “let's go”

10. Says, “go”

While a boss operates in authoritarian cdpaca leader operates
democratic dispensation. Though, the ‘bossragmh’ to getting things
done is prevalent in formal institutional tsej, where the boss gets
things done by riding on the power of authorityyeberatic approach is

likely to be more effective in informal workelations. Managers in
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formers setting, however, have realized thabtrk is more effective
when leadership principles are applied to thekgas

4.0 CONCLUSION

In every human endeavor on social relatiottsg subject of leadership
comes up one way or the other. Proper applicatiaghi® knowledge in

any development intervention, especially agdtical extension
programmes contributes toward programme effeotss. With the
adoption of the participatory approaches tevetbpment leadership
training becomes more imperative. It is algoportant for professional
agents to recognise leadership potentials asdist clientele develop
appropriate leadership qualities.

5.0 SUMMARY

The basics characteristics of an effective leaddude trustworthiness,
enthusiasm, confidence, orderliness, calmnesslytical mind,
calmness and ambition. Other leadership trditat help a leader to be
more effective include being competent, handsirward-looking,
inspiring and enjoying good health.

Among the several factors that determine theality of leadership are
communication skills, ability to motivate, protron of team spirit and
open mind.

While a boss and a leader may engage on similks,tasientation and
approached differ and most likely the attendastilts. The disposition

of a boss is that s[he] is in charge whilee leader rides on people’'s
goodwill.

6.0 TUTOR-MARKED ASSIGNMENT

I Mention and explain the characteristics of a leader
il Differentiate between a boss and a leader.
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1.0 INTRODUCTION

Community development interventions will only besessful with the

right leaders at the helm of affairs. 8tta of good leaders will
obviously promote social integration which Iwilltimately lead to the
achievement of group goals. Extension warkeshould be able to
understand the methods of leader selection, asdktiawledge will help

him understand the leadership structures piegain the community
where he works so as to determine how Hkestuse them in
accomplishing the extension goals. In usitige right local leaders, all
efforts at achieving development goals wile bmade possible through
joint participation of both the leadership and bikowership.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain the four methods of leader selection

. describe the importance of local leaders

. identify the limitation to the use of local leaders

. present suggestions and guides on how to usel&sddrship.
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3.0 MAIN CONTENT
3.1 Selection of Leaders

Good leaders are instruments to the success af@apsion programme

in the rural communities. Williamstal. (1984) observed that different

types of leaders are needed to executett@l parts of an ongoing
extension programme. The variation in grosjpuations often
determines the types of leaders to be usedhis is why the issue of
leader selection is most important.  Witholetaders of the proper kind
and interest in the work at hand, the extansprogrammes may suffer
greatly.  Williams etal. (1984) discussed five methods of leader
selection.

1. External selection: This is the selection of the leader by
someone outside the group. The outsider rkgly be a
professional leader, who asks or appoints somemserve. The
method is commonly used in the military, churclggsjernment
and business organisations, where it is usuallgrapanied with
reasonable success. It is not likely to ®&eccessful when
employed in a voluntary group organisationmowmnly used in
the extension service.

2. Self-aggrandisement:. This method is based on clever
manipulation of the group by the leader by makimgeghat he is
at the right place and at the right time order to get elected or
appointed. © The method is usually used bype&xrson who has a
strong desire to lead. Usually the leadprsdoes not last very
long in a democracy as the people soon becomegfedth him.

The group he leads soon disintegrates or gets dessler due to
his inability to harmonise the group toward itskias

3. Selection on basis of tradition: This method relies on tradition
and culture of the people making up the group. eOpople or
those who have been in top positions fongloare most highly
respected in the traditional society. When grocima is desired
on newideas and practices, then this metlobdleader selection
will probably prove unsatisfactory.  This isecause when
traditional leaders are consulted on any wation, and are
opposed to it younger people who want timmovation may be
debarred.  For any extension practice to dwecessful in this
situation, the extension worker must have thgproval of the
traditional leader.

4. Selection by group: This is achieved through either appointment
or election by the group, and is the best methagketting leaders
who will have the respect and confidence of theigro Members
of the group, who participated in selecting thelégaare ready to
give full cooperation and support. The exi@msworker needs
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the skill to facilitate the method of leadeelection. Members
could be asked to vote for the people the groupsvas leaders.

5. Sociometry: Another method is the application of socabm.
Simply put, it is the statistical study dfehaviour and
relationships with social group, especiallypessed in terms of
preference.

3.2 Importance of Local Leaders in Rural DeMepment

There are many reasons why local leaders iarportant in rural
development efforts. Apart from the fact th#te community
development worker cannot do the work alone, ath@sons are:

1. Changes are more readily adopted by the people ahenf their
leaders accept the change. This is becahse people have
confidence in them and they have wrongly mghtly come to
believe in them; also we cannot have leduderswithout
followership. It is logical to take the lead as targets of
development.

. Thus in selecting local leaders one should knowehsho
are trusted and have a wide community appeal.

. Use of local leaders is generally referred to dogist as
legitimisation (stamp of approval).

. Local leaders also give prestige to the comiy

development projects.

2. Gives the community development workers opporjutat make
a greater contact with the people and thifords them the
opportunity to know the need and interest tbke people i.e. by
moving closer to the local leaders who are in pmsito articulate
the needs and interest of the people.

3. Less destruction of the programme will result wheaal leaders
are effectively used in community developmemiogrammes,
because the community development workers imigha
transferred anytime since he works for exkermgency like the
ministry, if he has been making good use of thallEader from
the start, chances are that they will continuepttogramme after
the agent might have left the scene.

a. Using local leader gives the community depgient
worker a multiplier effect based on the piite, teach-
one-teach all.

b. Local leaders helps to defend the village rkwagainst

unfair criticism and helps to bring aboutvdarable
attitude towards community development programt ias
possible for their leaders to be involved decision
making at higher level (e.g. being a memtmd a local
council) of community affairs. Such local deas are in
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position to defend the activities of the coumity
developments

C. Leadership reflects a relationship between peapdeitas
therefore something that is earned especiatly a free —
choice democratic society.

Leadership does not exist in vacuum, it hased on achievement,
accomplishment, nature and potential and tleed for the particulars
leadership at hand.

Using local leadership therefore helps tofilfulone of the basic
principles of community development work whids that of involving
people to help themselves because the leadars help to explain the
programme to the people better than the coniiyn development
workers can.

3.3 Limitations to the Use of Local Leaders

There are some limitations to the use of localéesénd it is essential

that the professional extension agents shoodd aware of these. The
knowledge of these will assist extension &agém make wider
consultation with various members of the commuwihere he works.

These limitations include:

a. Local leaders may give wrong interpretation the programme
thus giving the credibility of the agent to questio

b. Local leaders may not be good teachers and wiletbee not be
as effective in selling the programme to the people

C. Local leaders may not be able to spare tbquired amount of
time to receive adequate training that wahable them to be
effective in intervention programme for rural deny@hent.

d. It requires much of the extension agents’ timeotrate and train
local leaders. This is important if wrong choiddeaders is not
to be made.

€. Local leaders may seize the opportunity toquae prestige and

personal gain within the community without conttibg much to
the effectiveness of the agent.

The knowledge of professional agent of these lioites will assist him

to be cautious in the selection of leaddéos rural development
intervention programmes.
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3.4 Suggestions and Guidelines for Using Local Nage
Leadership

a. Determine the place of local leader in the programm

I Extension agent should give careful considematto the
amount of dependence to be placed on Ideaders in a
given project and outline their specific functionst.

. Give careful consideration to the type oftidiies the
leaders are expected to perform.

lii. Give careful considerations to the types sfbject matter
local leaders are capable of handling.

\2 Use sufficient number of local leaders and demariyg &
small amount of time from each.

b. Select satisfactory leaders

I Watch continuously for evidence of potentiladership
and give it a chance to develop.

. Have group select its leader after qualificatioagehbeen
presented.

iii.  Consider interests of potential leader, susths desire to
help group and his interest in the subject-matter.

\2 Consider abilities such as educational baakgio and
knowledge of subject.

4.0 CONCLUSION

With your knowledge now on methods of leader s&acit is obvious

that you as a change agent will not undienese the importance of
leaders’ selection.  This is because a gdeader will influence
development intervention positively with maximu cooperation from
other members of the group. Extension workersfoes should direct

their efforts at ensuring that effective ampbal oriented leaders are
selected by their group members.

5.0 SUMMARY

Selection of leaders has been discussed umder methods which
include:

external selection
self-aggrandisement
selection on basis of tradition
selection by group.

Qoo
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The importance of local leaders include:

a. Changes are more readily adopted by the people amenf their
leaders accept the change.

b. Gives the community development workers thgpootunity to
make a greater contact with the people.

C. Less destruction of the programme will reswith effective use
of local leaders.

d. Gives the community development worker a ipldr effect
based on the principle of teach-one-teach all.

Limitations to the use of local leaders weatso discussed. Some of
them are:

a. Local leaders may give wrong interpretation toghggramme

b. Local leaders may introduce their own opini@md value
judgement to the programme

C. Local leaders may not be good teachers and wiletbee not be
as effective in introducing development projectite people.

6.0 TUTOR-MARKED ASSIGNMENT

I Mention and briefly discuss the methods of selectibleaders.

. Explain the importance and limitations to the uskoal leaders.

lii. As an extension agent working in the rumea what are the
suggestions and guides you will consider whaeciding to use
local village leadership?

7.0 REFERENCE/FURTHER READING

Williams, S. K. Tetal. (1984. A Manual for Agricultural Extension
Workers in Nigerialbadan: Les Shyraden.
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1.0 INTRODUCTION

Group formation and being part of one groop the other is often
associated with human beings. Nobody wants toitiveolation within

a social system considering the social natofe people. There s
therefore the need to understand what grisipespecially as to how it
relates to the rural development. Also, #tudy and group processes
will give a better picture of how groups cdme very useful in bringing
about social integration and development e tcommunity with
effective leadership. This unit will make you tadkv that leadership is

very crucial to group setting and you as peofessional change agent
should use your knowledge to help groups to achileeie goals.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain group dynamics and group leadership
. classify groups
. discuss group development.
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3.0 MAIN CONTENT

3.1  Group Dynamics and Group Leadership

A group is a unit of two or more people reciprocal interaction or
communication with each other (Chitambar, 2973 Forsyth (2006)
defines a group as a unit of two or more individuaho are connected

to each other by social relationship.

In the social sciences, a group can be nddfias two or more humans
who interact with one another, accept expgertsa and obligations as
members of the group, and share a commorentitg
(wikipedia.org/wiki/group). A true group exhibgs®me degree of social
cohesion and is more than a simple collectior aggregate of
individuals.

Criteria for a group include:

. formal social structure

. face-to-face interaction

. two or more persons

. common fate

. common goals

. interdependence

. self-definition as group members
. recognition by others.

Group dynamics therefore is the study of groupd,aso, it is a general

term for group processes. The fact thabpfee in groups interact and
influence each other, groups develop a numbérdynamic processes
that separate them from a random collectioin individuals.  These
processes according to Wikipedia Encyclope@@®10) include norms,
roles, relations, development, need to belosggial influence, and
effects on behaviour.

In group dynamics, group process refers e tunderstanding of the
behaviour of people in groups, such as taskups, that are trying to
solve a problemor make a decision. Anirdlial with skill in group
process, such as a trained facilitator or changatagorking in the rural

area, can assist a group in accomplishirgy abjective by diagnosing
how well the group is functioning as a peob solving or decision -
making entity and intervening to alter the grougperating behaviour.

31



AEM 511 LEADERSHIP ANRURAL DEVELOPMENT

Group leadership is the process of providifagus and direction to a
specific group of people (Malcolm, 2010). Thisaypf leadership often

involves facilitating and guiding the actions obgp participants as well

as accepting responsibility for the outcomé tbe group’s efforts.
Extension workers who are based in the rural conitiesrcan provide

focus and direction to the groups of farmdlereby leading to the
improvement of their social status and their envinent.

3.2 Classification of Groups

Different types of groups based on groupribattes or characteristics
have been identified. Although the categoriesnateexclusive and do
overlap, it is important that you have knovged of the type as well as
the categories. The major types of grodpsmed on the following
attributes are described below (Chitamber, 1973).

A. Groups based on the Quality or Type of Relationship

1. Primary and secondary groups: Primarpups are
characterised by intimate face-to-face associat and
informal personal relationships, such as e family and
in groups of close friends. Groups like thieve we-
feeling relationship that is a strong feeling ofdnging to
the group on the part of members. In @amary group,
members are interested in one another asvidodls.
They share experiences, hopes, plans, problemAuHitd
their need for companionship. A secondampupg Iis
characterised by few ties of sentiments, &ty of
contacts and impersonal relationships. Thigtionship
may exist between farmers and traders whqy Ipuoduce.
The relationship here is somehow impersonat a
contractual and members are not concernech wither
members intimately but as individuals who functioriill
particular roles.  The difference betweenmany and
secondary groups is presented below:
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Primary Groups

MODULE 2

Secondary Groups

Small size-often less than 20 0
persons

' Brge size

Personal and intimate relationshig
among members

dmpersonal
among members.

and aloof relationg

5hips

Much face to face communication.

Little face tod@ommunicati

on

Permanency members
together over a long period of t

hileemporary —
meatively little time together.

members spe

nd

Members are well acquainted apMembers are not well-acqu

sense of loyalty or “we hav
a

pand anonymity prevails.

ainted

strong feeling”.

Informality is most common,;
the

group usually does not have

Formality prevails — group
has a name, officials and a reg
meeting place.

a

often
Ular

name, officials or a regular
meeting place.

Group decisions are more
and the emphasis is on efficien

Group decisions are mo

fe

rq

tional
Cy

traditional and
(Rogers, 1960).

2. Formal and Informal

informality that exists

at the other.

Groups:

No group

non-rational

The degree of formality or

in the group may bhegarded as a
continuum with the formal groups at one end andrim&l groups

is 100% formal ©00% info

rmal in its

relationship; although definite marked differenegsst in the two

types of groups. An

council, which

involves definite
rigidly enforced behaviour of its members.

example of formal
roles,
Infolgeoups, such

grous the

village

rulesf operation and

as friendship groups or farmers associatioist jfor social
activities have no such organisation, rigidity omhality.

Gemeinschaft and Gese

liIschaft: Thisis similar to the

concept

of primary and secondary groups. The Gemeinsehafsociety

in which most relationships are traditionat personal.
personal
obligations

Gesellschaft iIs a soci
attachment nor the

importance of traditionayhts,

ety in which there neither

The

and duties. According to Horton (1964) sormé the major
characteristics of Gemeinschaft and Gesellschitioaships are

compared below

Gemeinschaft Relationships

Personal
Informal
Traditional
Sentimental
General
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B. Groups based on social class

Horizontal group: This is the term used to describe members

who are alike in the status or position fhe class system of

society. For instance, it can be said that athfzns belong to the

same horizontal group in the village. This is tfoieothers like

blacksmiths and carpenters who will be membef their

respective horizontal group.

Vertical groups: They are groups that are composed of

members from different social strata and whose negstip cuts

vertically across the horizontal groupings the village.  For
instance farmers, traders, carpenters and driverde members

of the same group for the development of their comity.

C. Groups based on size: Groups may vary and be placed on a
continuum on the basis of number of members wigniimimum

number being the dyad or pair at one emdl at the other, the

maximum who can interact and communicate with orwlzer.

D.  Groups based on personal feeling of belonging

I In-group: This is a group to which a person fedis
belongs and with which he identifies strongly He refers
to such a group as my family, my neighbourhood ctan,
my church or mosque, my club or associationCassava
Growers Association, Vegetable Growers Associaaiot
Poultry Keepers Association are few examplas in-
groups in the village.

. Out-groups: These are groups to which a person feels he
does not belong for he is outside of themdividuals
relate to such group they do not belong iff@ntly and
with less passion.

E. Groups based on compulsion of participation

Participation in school may be compulsory far child at the

insistence of the state and/or parent. In additieembership and

participation in certain groups may be asresult of social
pressure or pressure from other members, nasthe formation of
workers’ union. A good example of this gpo in the village is
vigilante group in which a person must bempulsorily chosen
from each house in the village to form memsb of vigilante
group for the security of the village.

F. Reference Groups

These are groups to which an individual nefavhen he takes

action or makes decisions and with which ®&ensciously or

unconsciously identifies himself. A referenggoup is any
group-primary, formal, horizontal or otherwisend it strongly
influences the individual’s behaviour. A familyfeeence group

for example may influence a farmer to accept reject adoption

of an improved farming practice.
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In rural communities, an individual may bejorto a small number of
reference groups compared with individuals nmore complex urban
societies. Itis from these reference groupstti@individual assumes
his point of view and attitude toward vasouaspects of life. He may
identify with a reference group and aspire Ibe a member, but
membership is not a condition to create ederence group. Reference
groups have many standards that guide arftbeice an individual,
sometimes even though the goals may be agntto those of his
membership group. A member of a lower social ¢lesanstance may

have a higher class group as his referegoeup, identify with it and
aspire to be a member of it.

Whatever may be the type or classificationtbe group that is usedto
analyse human behaviour, groups are univeesgects of life and
constitute an essential component of bothalruand urban society and
exert great influence of human behaviour. Relet@an understanding

of behaviour is an understanding and appreciatidheimportance of

the group in the social structure.

3.3 Group Development

Group development is a process of group formirgywaorking together

so that a goal is accomplished (Black, 201This is a process that
brings individuals together inform of groum tachieve a goal or
objective. The group goes through some stagesdahy meaningful
work can be done and their objectives achieved.

3.3.1 Stages in Group Development

There are several basic stages that new grougeggagh as they move
to becoming effective as a group (Curtis 1995).

1. Forming (Getting Acquainted): This is the first stage and is
characterised by a sense of uncertainty amwkwardness and
perhaps anxiety. Members of the group may be ensiwvhat to
do and how to do it. Group norms and standards katto be
defined and participants or members are é&agkoking to find
out what is right or not. At this poirieaders need to set the
standards for group behaviour, activities amderaction.
Establishing norms is an important part dfist stage. Group
norms can be established in three ways.

a. Stating — telling/explaining to people how to behave.

b. Modeling — demonstrating behaviour for others to adopt.

C. Importing — bringing in behaviour customary in other
social situations.

35



AEM 511 LEADERSHIP ANRURAL DEVELOPMENT

Most people are polite as they try to put theirsttieot forward”
that is try to lead by example. The result is jpesficial level of
harmony and cooperation. This serves the purpbgetbing the
group started and off the ground in termk rpotivation and
commitment. Members may tend to verbalise howectbsy feel

to each other, and may develop quite a mrapirit due to
successful task accomplishment. Leadership aptirg should

be a combination of High Task/Low Relatiomsh{Telling) in
terms of teaching skills and establishing nmor moving to High
Task/High Relationship (selling) to get evergo involved and
interacting in the group.

2. Storming (Struggling forward): This second stage is
characterised by individual assertive behaviourciimay result
in some group instability. Members have uegto feel
comfortable enough with their new environmetat take some
risks in revealing more of their personalities. clE@erson wants
to feel a sense of individual importance amdluence on the
group. This becomes more evident as increasimpresbility is
shifted to the group as they move into mnate levels of
maturity. The leadership styles which may be nedigictive are
High Task/High Relationship (selling). Leasleshould not be
surprised if some conflicts develop in theoup at this stage.
This is part of the natural process of tgeoup becoming self-
sustaining.

3. Norming (Becoming Personal): This stage is characterised by a
growth of affection and establishment of peed relationships.
Members will begin to take responsibility for regal conflicts
and strengthening friendships.  The leadershiple which may
be most effective is Low Task/High Relatiopsh(Participating)
since the group is competent regarding tasks ledsassistance
and support in terms of relationships. At thisnpdhe members
determine the final rules and priorities of theugro

4. Performing (Working Together):  This stage is characterised
by harmony among group members. Participaloisk outwards
to see how other people in the group arengdoto make sure all
are supported. Decision making and problsolving will be
shared within the group. At this stage the graumature enough
to attend to its own needs both in termstagk and relationship
matters.  The leadership style which would Inost effective
would be Low Task/Low Relationship (Delegating).

S. Transference: This is the stage when members of the group are
able to transfer the things which they halmarned about
themselves and being in a group back to their egdivles.
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3.3.2 Characteristics of Effective Group

1. Has a clear understanding of its goals: Overallisnmediate.
2. Is flexible in selecting its procedure as it wotkw/ard its goals.
3. Has achieved a high degree of communication andrstehding

among its members.

4, Is able to initiate and carryout an effegtidecision making,
carefully considering minority viewpoints ansecuring
commitment of all members to important decisions.

5. Achieves an appropriate balance between group ptwity and

the satisfaction of individual needs.

Provides for sharing of leadership responsibilities

Has a high degree of cohesiveness

Makes intelligent use of the differing abilitiesit§ members.

Can be objective about reviewing its own cesses can face

problems and adjust to needed modification.

10. Maintain a balance between emotional and ratibehaviour.

©oNOo

3.3.3 Achieving a Cooperative Group Structure

Members must interact, give and receive hélpm one another, and
share ideas, information, and resources t@p heccomplish the group’s
goals.

The group goal of getting the task done the highest level possible
must be accepted by everyone, and membersd rte develop
commitment to the group goal.

Because the possibility exists of differentougp members doing
different sub tasks, groups may divide thabolrr in various ways to
accomplish their goals.

Rewards, if any, must be based upon thelitguand quantity of group
performance, not individual performance.

4.0 CONCLUSION

The understanding of group dynamics and grdepdership is so
important to extension agent or personnel who topreecome effective

in performing his roles. The study of gosowand how groups are
classified and development will assist chanagent to enjoy any
development intervention he may be involved irhatlocal level. This
knowledge will help him to know the group to workhvto achieve the

goals of development intervention with full coogera of the members

of groups in the community.
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5.0 SUMMARY

A group is a unit of two or more people reciprocal interaction or
communication with each other. Group dynamis considered as the
study of groups and also a general term {woup processes.
Meanwhile, group leadership is the process pobviding focus and
direction to a specific group of people.

From this unit, the following are the criteria @igroup:

formal social structure
face-to-face interaction

two or more persons

common fate

common goals

interdependence

self-definition as group members
recognition by others.

S@moaoTe

In group development, the basic stages imdlvcomprise of forming,
storming, norming, performing and transferenstges. It should be
noted that for a group to be effective, niust have clear goals to be
achieved.

6.0 TUTOR-MARKED ASSIGNMENT

I. Define group dynamics and group leadership.

il. How would you classify groups based on the typeetztionship
that exist within them?

iii. Define group development and explain tlstages in group
development.

7.0 REFERENCES/FURTHER READING
Black, K. (2003). Group Development Conjecture Corporation.

Chitambar, J. B. (1973). Introduction Rural Sociology: A Synopsis of
Concepts and Principles New Delhi: Vinod Kumar.

Curtis, R. (1995).0Outdoor Action Guide to Group Dynamics and
Leadership.
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1.0 INTRODUCTION

Leadership is the ability to get other people tsdmething significant

and it is energising people toward a goal. The kehders play in any

association, group or society will determinghat will be achieved in

such association or group and even in tleiesy for that matter.
Leadership should be able to discover andntity the reasons for the
existence of the group they belong and theraeletermine the roles or
function they are to performin order to iaglke the overall goal of the
group. Extension experts working in the rural areest know that there

are different groups representing different intecégpeople in the local

area where they work. Hence, the need to helppgromachieve their
developmental goals through the leadership of guatps.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. discuss the roles of leadership in groups
. explain the purpose and need for leadership
. specify what it takes to assume a leadership positi
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3.0 MAIN CONTENT

3.1 Role of Leadership in Groups

This model of leadership is based on the premiithworking with a

group there are two basic roles or functionbich need to be attended

to. One is working to accomplish the tasks thaigroas set out to do.

The other is ongoing maintenance and devedmpmwithin the group
(Curtis, 1995). Thus, there are two basypes of roles for leaders to
engage in:

a. taskroles
b. relationship roles.

Task Roles of a Leader

a. Information and opinion giver: Leadership offers facts,
opinion, ideas, suggestions, and relevant rinétion that will
help group to achieve its goals.

b. Information and opinion seeker:  An effective leadership asks
for facts, information, opinions, ideas andelings from other
members of the group so as to help group discussion

C. Starter: Leader proposes goals and tasks to initiate aetitmn
the group.

d. Direction giver: Develops plans of action on how to psate
and focuses attention on the task to be done.

e. Summarizer:  Pulls together related ideas or suggestidry
members of the group for goals actualisation.

f. Coordinator: Coordinates various ideas by pulling them together
and harmonises activities of various sub-groupsmaechbers. In
other words, he coordinates all the activitieshef group.

g. Diagnoser: ldentifies difficulties the group has in mking
effectively and the hindrances to progress aocomplishing the
group’s goals and proffers possible ways to overtimem.

h. Energiser: Stimulates a higher quality of work from the group

I Reality tester: Examines the practicality and workabilityf
ideas, evaluates alternative solutions, and apfiie® to real life
situations to see how they will work.

J. Evaluator: Compares group decisions and accomplishsnent
with group standards and goals.
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Relationship Roles

a. Encourager of participation: He warmly encourages members
to participate, giving recognition for contribut&rdemonstrating
acceptance and openness to ideas of othsrsfriendly and
responsive to group members.

b. Harmoniser and compromiser: Persuades members to analyse
constructively their differences in opinions, sé@sfor common
understanding in conflicts and tries to reslen disagreements
and differences.

C. Tension reliever: Eases tensions and increases the enjoyment of
the group members by suggesting breaks, praposing easier
approaches to group work.

d. Communication helper: Shows good communication skills and
makes sure that each group member understavitst the other
members are saying.

€. Evaluator of emotional climate: Asks members how they feel
about the way in which the group is workirapnd about each
other, and shares own feelings about both.

f. Process observer: Watches the process by which the grosp i
working and uses the observations to hel@mexe group
effectiveness.

g. Standard setter: Express group standards and goals to make

members aware of the direction of the waakd the progress
being made toward norms and procedures.

h. Active listener: Listens and serves as an interested audience for
other members, is receptive to others’ ideas.

I. Trust builder: Accepts and supports openness of other pgrou
members, reinforcing risk taking and encourggiindividual

_ member.

J- Interpersonal problem solver: Promotes open discussion of
conflicts between group members in order rasolve conflicts
and increase group cooperation and cohesion.

The idea that leadership is distributed mportant because all of these
roles do not need to be fulfilled by theader. In many instances a
member of the group may be the Energiser wies to motivate other

members to get the work done. As the group maamdsievelops into

a cohesive entity, more of these roles are takdmydhe participants or

members and the leaders can play less of an aclee
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3.2 The Purpose and Need for Leadership

For any organisation or group to survive, theretrbasn existence an
effective leadership to give direction to thefforts of all workers in
accomplishing the goals of the organisationgu@ameru, 2004). The
absence of leadership will make the link wasin individual and goal
difficult. ~ Thus, achievement of individual'goals rather than group

goals becomes prominent and important. This déads to a situation

in which individuals work to achieve their owgoals while the overall
organisation or group becomes inefficient @&thieving its objectives.
The essence of leadership is reflected invia statement that:
“Without leadership, an organisation is but nauddle of men and
machines. Leadership is the ability to pade others to seek defined
objectives enthusiastically, it is the humdactor which binds a group
together and motivates it toward goals. Mgmaent activities such as
planning, organising, and decision-making wbke dormant and
ineffective until the leader triggers the m@mwwof motivation in people
and guides them toward goals. Leadershgnstorms potential into
reality. It is the ultimate act which brings tacsass all of the potential

that is in an organisation and its people”.

From the submission above, it is pertinent nention some of leader’s
responsibilities in a group:

. safety

. honesty

. establish trust

. teach skills

. be vulnerable

. role model

. provide balance

. adapt to situation(s)

. make decisions

. provide motivation

. facilitate group interaction

. be sensitive to needs of group
. deals with expectations of others.
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3.3

Taking Leadership Position

Taking a leadership position according to I#il(2005) involves the
following:

1.

3.4

a leader must have a vision of the futdoe the organisation or
group and its members. A leader must be ablefoess his or

her vision clearlyand in a compelling mannso that others are
engaged by it

a leader has to make a commitment to his her vision, to the
group, and to the members of the group. Ileader cannot be
committed one day and uninterested the neay. The
commitment of the leader must be total withdooking back.
People will judge a leader by his or hesmmitment, and will
commit themselves no more than the leader does

a leader takes responsibility for the accashphent of the
mission and the welfare of those he leads

a leader assumes risk. If there is nd, rittle leadership is
required. If the effort is easy and certain tocegcl, anyone can

lead. But where effort entails a risk of failutleen many people

will quail before the challenge and leadershipdsassary to get

people to make the commitment and the efftat succeed. The
first responsibility in a position of leadershiptasshave a vision.

For a leader to succeed in group he must havervisio

Visionary Leadership

Visionary leadership requires:

1.

w

Creating a vision, a mission, and a strategyThe leader must
provide a mission that is what needs to be doneaastthtegy, a

path, for how to accomplish the mission and achtaeevision, a

way for the group to get to its target goal.

In order to succeed, a leader must cleasbmmunicate the
vision. It is only when people grasp the vision tdaey commit
themselves to it.

It also requires motivating action.

Helping the group grow, evolve, and adapt dbanging
circumstances.
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4.0 CONCLUSION

It is worthy to note that a group can efifeely realise its goals with
functional leadership. The roles leaderskipsumes in group are the

major determinants of the group’s successExtension practitioners

should be aware of roles of leadership in groupssto encourage them

toward visionary leadership that will pushe thgroup toward the
attainment of their objectives and consequentlyasogble development

in the local areas.

5.0 SUMMARY

Leadership entails working with people andovpding direction
especially among group of people. Workingthwpeople means that
there are certain roles which leadership must assum

From this discussion, on the role of leadigrsin groups, it is obvious
that there are two basic types of roles for leddprs

a. Task roles
b. Relationship roles: In taking a leadership positibrequires:
I having a vision about what can be accomplished
. making a commitment to the vision and to thegde
li.  taking responsibility for the accomplishnte of the

mission
Iv.  assuming risk of loss and failure
V. accepting recognition for success.

6.0 TUTOR-MARKED ASSIGNMENT

I Mention and discuss the two basic types of roldsadership.
. Explain the need and purpose for leadership ingaayp.
lii.  What does it entail to take a leadership posi?
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1.0 INTRODUCTION

The nature of extension is educational butis different from formal
education. Extension deals more with peopled groups at the local

areas and its success depend on cooperaiwh skills of the people it
works with.  For extension to make impathe leadership quality and

skill of the people particularly leaders @ommunities and societies

must come into play. This means that esiten has role to play in
leadership quality development if apprecialdastainable development

Is to take place. Itis often said that leadeestkarn, they are not made.

But while leaders are born with charactassstithat make them leaders,
proper leadership skills can be taught. Hencesresxvn has role to play

in teaching proper leadership skills in order achieve the goal of
development.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain the role of extension in leadership qualiyelopment
. state the importance of leadership in extensiorkwor
. differentiate the relationship that should seéxibetween extension

agent and lay leader.
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3.0 MAIN CONTENT

3.1 The Role of Extension in Leadership Quality
Development

The primary purpose of extension is to edteknowledge in order to
solve problems at the local level (Williaratal., 1984). Leadership
development is therefore one of extension’s mappeaiives. Extension

provides educational opportunities for people improve their skills in
leadership, in addition to members gainingacpcal experience by
serving the group in leadership roles (Monarch.tacw/d690).

Leadership develops from opportunities to Ive decision making
situation and taking an active part in ghases of the program.
Leadership is not, in this perspective, a quahst exists only in certain
persons. Instead, it is a skill that cae learned and practiced when
opportunities arise. Extension can provide s¢heopportunities through
which people can improve their leadership skillgider to be effective.

Likewise, it is a shared process that israndhan one person can be
involved in carrying out a leadership role for atjgallar situation.

Leadership is demonstrated when people, agraup, select and act on
an area of concern to them, choosing a plansolve a problem, and
actively taking the necessary steps to reduceimirelte the problem.

There are a number of benefits that can come to léars from their
participation in group activities. The benefits irclude:

. self-fulfillment

. increased confidence in decision making and action

. opportunity to learn leadership and problem solving

. opportunity to practice leadership skills

. respect as an acknowledged community or group teade

. prestige from being identified with a sucdekssystem of

informal education.

Other benefits can come to extension’s edudatal programme
from leader involvement in group activities:

. improved programme quality and effectiveness

. improved good will between the public and extension

. greater knowledge, creativity and leadershigliss of people to
help in program development

. continuity between what citizens want and what esiten offers
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3.2

more accurate decisions about relevant needs gattapities

wider base from which to acquire programme volurstee

better participation when programmes are planneglbticipants
or their representatives

increased interest and enthusiasm

improved evaluation because of closer knowledgendfcontact
with the public

greater accountability

program legitimation which speeds the proceds change and
reduces resistance

multiplication of agents’ efforts by leaders’ effer

improved resources when leaders know aboul anopport
programmes

a broader support base for budget and administratwncerns.

Importance of Leadership in Extension Work

There are many reasons the use of leadersextension work is very
important. The reasons according to Williabal (1984) are as follows:

1.

New practices are more readily accepted hyalr people when
and if their leaders adopt them. This because these are the
people in whom they have alot of confidenaed whether they
are wrong or right, the rural people believe imthe Such leader

must be leaders who are trusted and havemumity wide
appeal. Leaders are one of the most importtools used by
capable extension agents in persuading ryr@bple to accept
change. In the village we generally use the |6Balale” or the

village teachers. This is what is referred toeggtimation. This
means that in order to get one's programaczepted, you as
extension or change agent must get the suppb an important
person in the local community to help adeanthe programme.
Leaders help to add prestige to the programme nteatgvelop

the rural area.

Using local leaders gives the extension agent greantact with

the farmers and this therefore, puts him &an better position to
know their needs and interests. We must all ddbepfact that

no programme will be successful unless it is basedthe needs

and interests of the people it is intended serve. One mistake
extension agents generally make is to assuhs they know
what the people need and proceed to draw aupprogramme to
meet such need. This is generally a wramgproach. This can
easily be corrected by getting to know theaders in the
community and seeking their advice as to what thak should

be done about community problems.
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3.3

It is

Programme will enjoy cooperation and less disruptiden local
leaders are effectively used. This is becaussedime extension
agents are working for an external agendyyt are liable to
transfer from the area they have been asdigand well known.
This transfer may occur just when the ageate getting to be
known by people in the area. If the agent had tisedeadership
approach and trained the leaders well, tleay continue the
programme when he leaves.

Leadership reflects a relationship between peapteisitherefore
something that is earned. It does not texis a vacuum. It is
based on accomplishment, nature, potentiality hadcheeds of a
particular leadership at hand. Using lodehdership therefore
helps to fulfill the basic principle of exon of involving
people in the process of helping them tdp héhemselves. The
leaders can help explain the programme to the pdugiter than

the agent in some cases.

Using the leaders gives the agent a mutipleffect in that the
leaders will assist the extension agent reawshny more farmers
than he will have the time to reach. Amshce he has trained
them well, they can assist him to spread developmérmation

to others. This is the principle of “teach onecteall”;

Leaders defend village work or project againsfair criticism

and help to bring about more favourable tiate toward
extension work.

Type of Relationship that should Exist betweae
Professional Leader (Extension Agent) and Lay Leade

important that the kind of relationghithat should exist between

professional leader (such as the extension agailitdtor) and the lay
leader should be clearly understood if thage to work cooperatively
together.

1.
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The professional leader should work with they leader in
programmes of change and not for the lagddée or vice versa.
The professional leader should therefore @bempt to give the
lay leader instruction or orders as if he is a mend$ his agency.

The professional leaders should operate oa liasis of helping
the lay leader to perform the roles his followexpext of him if

the lay leader is to maintain his credibility whts followers.

The professional leader should work with they leader to the
point where he can say “how can | do this job b@tteThis is an
indication that he is ready to be trained in th@gsment that will
improve his standing and prestige with his follosver



AEM 511 LEADERSHIP ANRURAL DEVELOPMENT

4.0 CONCLUSION

The involvement of extension in leadershipalfqy development will
certainly assist both extension and communitiexctoeve development
goals. When there is good quality leadgrskpparatus in place,
programmes for rural development will enjoliet support of all within
the rural community. If the extension faite perform its roles as an
agency in leadership development, rural development be a mirage.

5.0 SUMMARY

In as much as extension is educational atune, it must ensure that
necessary leadership skills are taught sa feaders at the community
level are effective in implementing developteagenda. In this unit,
leadership development has been seen as abnextension’s major
objectives. Leadership also develops frone tbpportunities to be in
decision making situation and taking an actipart in all phases of the
programme.

The importances of leadership in extension work are

a. new practices are accepted by rural peopleenwand if their
leaders adopt them

b. using local leaders gives the extension agent greantact with
the farmers

C. programme will enjoy cooperation and less disruptignen local
leaders are used

d. leadership reflects a relationship between peapdeisitherefore
something that is earned

e. using the leaders gives the agent a multiplierceffe

6.0 TUTOR-MARKED ASSIGNMENT

I Discuss the role of extension in leadership qualéyelopment.
i. a. What are the benefits that can come to leadigom their
participation in group activities?
b. What are the benefits that come to extensemucational
programme from leaders’ involvement in group ategr?
lii.  Discuss the importance of leadership in esten work.
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1.0 INTRODUCTION

Social system comprises of people who interact with another and are
bound together in a characteristic pattern refationships.  This
interaction can take place in families, gmupcommunities and even
societies and such interaction and relatigpsshamong members of
family or group often lead to the attainment oflga# the system. In

the absence of leader, social disorder, chand confusion result and
development efforts in such system will juse a mere waste of time
since there is nobody to coordinate the vdigts of the system. In any
social system without a leader everybody is to selfl such system will

lack direction in rural development programmes.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain what happens to a social system withoatddr
. identify the characteristics of a social system
. discuss the elements and process of the sociamsyst

3.0 MAIN CONTENT
3.1 Social System without a Leader

Word-web online (2010) defines social system agp#ugple in a society
considered as a system organised by a dbkasic pattern of
relationship. A social system may considt family or group with
members, interacting to pursue a common goah social system
therefore basically consists of two or mordividuals interacting
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directly or indirectly in a bounded environmhe These individuals are
oriented to a common focus or inter-relategti.  Social systems are

open systems, exchanging information with,qdently acting with
reference to other systems. Parsons (1966p alefine a social system

as consisting a plurality of individual actors nateting with each other

in a situation which has at least a physioa environmental aspect,
actors, who are motivated in terms of a tendendiemptimisation of

gratification and whose relations to their situatimcluding each other,

is defined and mediated in terms of a system dticaily structured and

shared symbols.

The major units of a social system are said todbledtivities and roles

(not individuals); and the major patterns odlationships linking these

units are values and norms (i.e. rules guwgr role performance).
However, a situation where a social systeperates without a leader
can be disastrous because this can leadsamal disorder and
disorganisation. Dacosta (2010) observes ttieg absence of a real
leader can be felt by those who know the purposmef When a leader

is not on a project the team members af to their own discretions.
This can be harmful to the success of ajept that is meant for rural
development.  Also according to Mills (2005)ithout leadership,
organisations’ activities move too slowly, stagreel lose their way.

Anomie - Anomie in a social system refers to a conditiometability
resulting from a breakdown of standards amues or from a lack of
purpose or ideals. This may result from lack oéefifve leadership.

A social system without a leader is bound ot experience the
following:

. crisis and conflict among members of the socialesys

. confusion because of lack of direction frooompetent and
effective leadership

. there will be no meaningful development asbady is charged
with the responsibility of initiating developmenbjects

. even if projects are initiated, there is hduto be problems of

implementation as everybody in the social tays is a boss.
Everybody is a decision maker

. constant break down of law and order leaditog social
disorganisation.
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3.2 Characteristics of Social System

There are two broad characteristics of aiatosystem (William et al.
1984):
1. A social system is composed of persons whteract more with

members than with non-members when operatiog attain
objectives of the social system.

2. A social system has patterns of relationships aniisngembers.
From these two characteristics, we see ttimre is an almost
unlimited number of social systems. This can Imailig a church
or mosque, a cooperative society or a villagel oAthese have
more interactions between members than with-non-peesnand
there are definite patterns of relationships behwtbe members.
Extension agents need to be aware of theseal systems and
learn how to work effectively with them fooptimum rural
development.

In a social system, interaction among membersimportant.  This
interaction might be called the influence operson has on the actions

and thoughts of another. It is also the influeageerson has on a group,

and the influence of the group on the perso It can be one group’s
influence on another group. Thus interactioan be between persons,
groups, societies and villages. Hence, lesdgje influences and
enhances interaction and without a leader, inftuence and no
meaningful progress.

3.3 Elements and Processes of Social System

At any given moment in time, a given social systestiucture may be
described in terms of the following elements.

. End, goal or objective: This refers to those changes which
members of the system expect to accomplish thrapginopriate
interaction.

. Facility: This refers to the means use by theiabosystem to
attain its ends or goals.

. Norms: This refers to the rules or criteria which présemwhat

is acceptable or unacceptable for both imdigls and group
action in any social system.

. Status: This is a collection of responsibilities darrights
associated with a certain position in a given dgcie

. Role: This is the expected behaviour associated with status.

. Power: This refers to the capacity to control others.
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There are two forms of power

a. Authority
b. Influence

Authority is the right as determined by thmembers of the system to
control others.

Influence is the control over others which is noilttinto the authority
component of the status role, but resultemfrthe willingness of the
subordinate to become involved by the supematd. Example is the
head or leader of the farmer’s club at the locatllevho only influence

the members toward the goal of the club.

. Sanction: This refers to the rewards and penalties meted by
the members of a social system as a deVare inducing
conformity to its norms and goals.

. Belief: This refers to any cognitive proposition abouy aspect
of the universe that is accepted as true.
. Sentiment:  This refers to expressed feelings about therld,

irrespective of the cause of the feeling.
Processes of social system include:

. Communication:  This refers to the process by which
information, decisions and directives are gmitted among
actors and the ways in which knowledge, iopi® and attitudes
are formed or modified by interaction.

. Boundary maintenance: This refers to the process by which the
identity of the social system is preservedd athe characteristic
interaction pattern is maintained.

. Systematic linkage: This refers to the process whereby ome o
more of the elements of at least two social sysieragticulated
in such a manner that the two social systemsnmesways may
be viewed as a single unit.

. Institutionalisation: This refers to the process through which
organisations are given structure and social a@rmhinteraction
are made predictable.

. Socialisation: This refers to the process through which theaoci
and cultural heritage is transmitted to thedividual in the
process of growing up.

. Social control: This refers tothe process by which desganis
either eliminated or made compatible with the fiorahg of the
social groups.
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4.0 CONCLUSION

In every social system, people interact amahgmselves and the
leaders provide direction in the social systeExtension professionals

should have the knowledge that there are variociglssystems within

the rural communities and absence of leaders &alll lto a disorganised

society.  Extension agents must emphasise rieed for effective
leadership in the rural community to avoid confusimd crisis.

5.0 SUMMARY

The experience of a social system withoutleader include crisis and
conflict, confusion because of lack of diresf retarded development,
problem of programme implementation and constageikaown of law

and order within the social system.

The two broad characteristics of a social system ar

a. A social system comprises of persons who interact
b. A social system has pattern of relationship amoegbers.

6.0 TUTOR-MARKED ASSIGNMENT

I. a. Define social system.
b. What are the experiences of a social systeithout a
leader?
il. Discuss the two major characteristics of a sogisiesn.
ii. Explain the element and processes of social system.
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1.0 INTRODUCTION

Group formation and being part of one groop the other is often
group or society can function effectively with a leadership structure

that is both functioning and progressive amder to achieved tangible
goals. This means that leadership providegdes and direction for
people in the society to achieve meaningful developt. This involves

the use of power, for without power leadership matybe able to exert

control and influence over the people or ugroit leads. In essence,
leadership is associated with power and adgdknowledge of this will
help the professional extension agent how work with people in the
rural area with maximum success.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain the meaning of social power
. discuss leaders’ bases of power and influence
. state the excesses of legitimate power.
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3.0 MAIN CONTENT
3.1 The Meaning of Social Power

Power is about being able to realise wish&sproduce the effects you
want to produce (Domhoff, 2005). It is one of Hasic dimensions of

all human experience, whether at the inteigeal, group or societal

level.  This means power is basic and fomelstal to human co-
existence in the society. Russell (1938) definedqr as the ability to

produce intended effects. This definition allowstivo kinds of power

noted by social scientists, collective power argdriiutive power.

Collective power concerns the capacity of a graupealise its common
goals, it is the combination of organisatioogoperation, morale, and
technology that allows one group to grow aptbsper while another
fails. This is what makes possible the existerfiaistributive power: if

the group did not have the collective power to geowl produce, there
would not be anything worth fighting over. isBibutive power then is
about who has power over who and what. onFrthe perspective of
distributive power there is domination — egalitarsan dimension that is
potentially present in all human interactiom®d social structures, with
dominators at one end and egalitarians a& dther. Dominators think
that there are inherent inequalities amonglividuals and groups that
justifiably lead to extreme hierarchy and socigatsfication.

Meanwhile, according to Atlee and Atlee (2D08ocial power is the
ability to influence others so as to further oumowterest or desires. It

is also the ability to resist the activities of@th  Social power therefore

is the basic, common element in politics, econoraras all other social
relationships. It is possessed by all ilimls and social groups and
arises out of their connections to each other.

Horton in Chitambar (1973) defined social powas the ability to
control the actions of others or the degree which an individual can
influence or control the actions of others. Frdow Yarious definitions,

social power has two components: authority andierfte. Influence is

the ability to effect decisions and actions of eshigeyond any authority

to do so. While authority is referred ®@s legitimate power and is
derived from the position held by the indival or group in society,
which contains the right to order and control thiams of others.

The terms formal power and informal powern calso be used to
describe these two aspects of power. Authois the formal power
which rests on rank or office vested on wsmlividual, and informal
power referring to influence which has noemive or authoritative
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connotations. On the one hand, an inditiduaust act according to
social requirements to obey laws e.g. lawst tregulate the conduct of
members of a cooperative society in the camty. On the other, an
individual subjected to persuasion may or may kbta advised by the

person attempting to persuade. Thus, the headitthge council may

be vested with authority in certain respects oveminers of the village

council and other members of the village biytue of the authority
formally vested on him as the head of the coundit the same time, he

may also wield some influence over individuainformally because of

this role in matters outside of the formal limifshas jurisdiction.

3.2 Leaders’' Bases of Power and Influence

That leadership involves the ability to influendegct or control others

means that leadership involves the use oivepo(Ekong, 2003). The
leader must have a recognised power the sourc@iochwnay be within

or outside the group. When this power fiem the group this is
spontaneously accorded him by his followers whevdaere the source

of power is located externally there may be soreenehts of coercion.
Power is therefore seen as the ability to eteecone’s will irrespective
of opposition.

There are five bases of power of a grogadér as identified by
Cartwright and Zander (1960). These include:

a. Reward power: The followers’ belief that they will be rewarded
in some way for complying. In this instance poveegxercised
effectively whenever one party can grant withhold what
another party needs but cannot get elsewh@&las is illustrated
in the power play between a skilled artisand the apprentices
under him.

b. Coercive power: This arises from the belief that non-
compliance will result n punishment. Powerereised in the
military leadership comes under this classification

C. Expert power: This is a situation when a person is evaluated to
have needed knowledge, information or skilhick cannot be
obtained readily elsewhere, that person holds ¢éxpewer over
the group. The rain doctor, the divinerdamther local experts
claim this source of power.

d. Referent power: This is the power that a leader has as a result
of his having qualities which the group members, li&kdmire and
want to identify with. They submit to him becaukey identify
with him. Charismatic leaders tend to wield thisckof power.

e. Legitimate power: This power derives from the office or
official position which the individual occugieand which gives
him the right to control others and equaltpmpels others to
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comply. The tax collector and the policd have legitimate
power to do their work.

3.2.1 Bases of Influence

There are six bases of influence as identified mg841970):

a.

Official position:  This may be elected, appointed or earned
office within the political structure.  Theillage headship is an
official position for instance. It usuallgrants the incumbent a
certain minimum of functions and responsiigt which enable
him to become involved in and affect the outconfesoonmunity

issues more readily than other actors in the conmlyismpolitical
structure. It provides access to knowledged information,
popularity, friendship, development skills, thexpectation of
activity and the legitimation of attempts to exsecinfluence by
others.

Financial control:  Economic base such as control over money,
credits, jobs and other resources or esdersgavices is a
recognised strong basis of influence. Peopleo are rich may
also enhance their influence within the comityu by donating
generously to community programmes. In most parisigeria

today, they may even purchase traditional titlesehy warming
themselves up into the power structure of the conityu When

these types of people have featured repegat@dl community
issues, they may later be regarded as being inissje.
Organisational influence: This derives from one’s ability or
potential ability to mobilise and organisehats into active
groups. It also derives from participatian organisations and
perhaps holding positions within such orgaioss.  Most
community issues are crystallised in voluntaigrmal
organisations hence people who are active siith organisations
are bound to wield considerable influence withi@ tommunity.
Knowledge or expertness: This may be related to official
position but it involves the possession of paraclinowledge or

skills above others in the group. The Deris status and
prestige for instance, are based on hisityabilo see what others
cannot see.

Interpersonal contacts: This includes access to and interaction

with other persons both inside and outside ttommunity. The
individual who has many friends and contaetghin the
community is likely to be more informed, kviedgeable and
influential than others. Community members maylap to him

to link them up with these external agenciasd personalities
from whom they can obtain the needed ressurevith which to
attain their objectives.
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f. Personal characteristics: This includes attributes like appealing
personally, popularity, esteem charisma, abiltb persuade
others, eloquence, honesty, congeniality, etc. sé&latributes by
themselves may not form a solid base for infhireg others. To
be effective, they must go hand in hand with thespasion of a
combination of the other bases of influence disedstove.

3.3 Excesses of Legitimate Power

In various societies of the world, the legitimatever of individuals is a
position of authority that is power within pres@tbbounds of authority

is often exceeded. Such influence or powmer excess of legitimate
power is referred to as non-legitimate powerSome of the more
common devices whereby individuals exceed gwr beyond their
legitimate power consciously according to @mbar (1973) are as
follows:

1. Intimidation: Power is achieved by threat, which may etak
forms such as exposure of information, oibtleu withholding of
privileges. A clerk may hold up the applicationeofarmer for a
cash loan until some reward or gratificatiog given him.
Blackmail is another terrible form of intimidation.

2. Manipulation: This is a situation whereby efforts ameade to
cause an individual to favourably identify thvi the interests and
intentions of the manipulator. Some of thechniques of
manipulators are propaganda, withholding paft the truth in
reporting, and other persuasive methods comymarsed in
advertising and in an election campaign. e Tfacts are
manipulated and only what can be exploitewt the use and
benefit of the manipulator is presented. r Fexample, an
agricultural officer may strongly recommend a gaufar type of
insecticide as the most effective and benefiadatmers, while
the vigorous effort to induce its adoptiomegumably serve the
best interest of farmers for increased crpmduction, when his
actual interest may be the personal gainmfrcommission
payments made to him by the insecticide firm far dfforts.

3. Suggestion: The prestige given to certain individuals is acsal
form of manipulation, and is commonly used, eitinégntionally
or unintentionally as a source of power. ersens who have
prestige are frequently directly responsibler finfluencing the
behaviour of others both within the areas tbkir prestige and
outside of it.  Thus, a practitioner of igehous medicine who
has acquired status and prestige becausehiof effective
behaviour may influence the behavour of a farméi borespect
to matters concerning his health and alss farming practice
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(even though this is outside the practitioner’'sezignce) merely
because he is a prestigious person.

4.0 CONCLUSION

The capacity to influence or resist action on issthat border on rural
development is what social power is all about frmum own perspective.

People with some forms or types of powerchsuas reward power,
coercive or expert power exercise control over mstive order to enforce
compliance. Also, people with some level of inflae such as official
position, financial control and so on canccassfully influence other
people.

5.0 SUMMARY

Social power has been seen as the ability to camhieaactions of others
and that it has two components:

a). authority
b). influence.

There are five bases of power which are:

Reward power
Coercive power
Expert power
Referent power
Legitimate power

PoooTw

Also six bases of influence have been discussedhndre:

Official position

Financial control
Organisational influence
Knowledge or expertness
Interpersonal contacts and
Personal characteristics

~Poo T

D
o

TUTOR-MARKED ASSIGNMENT

Explain the concept of social power with relevaxdraples.
il. a. Describe the bases of power of a leader.
b. Describe the bases of influence of a leader
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1.0 INTRODUCTION

Culture is an important aspect of the discussioteadership and social
power. Every society has its own culturpou which roles and
responsibilities of people are determined. SquiaVer exercised by the
leadership within a social system is deteadinby culture. This is
because beliefs, values, norms are differeoin one society to the
other.  Culture influences behaviour and tkied of interaction in the
society among members, thus the importance afirultcannot be over
emphasised.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. define the concept of culture and its relahip with social
system

. explain the influence of culture

. discuss the importance of culture in social system.

3.0 MAIN CONTENT

3.1 The Concept of Culture and its Relationship h Social
System

Culture means the totality of way of lifef @eople, group or society.
Culture is the conventional behaviour of acisty that encompasses
beliefs, customs, knowledge and practices
(www.nwlink.com/donclark/leader/leadob.hdml Britannica concise
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encyclopedia (2010) sees culture as an iatedr pattern of human
knowledge, belief and behaviour that are both altes$, and integral to

the human capacity for learning and transngtt knowledge to
succeeding generations.  Culture thus consadtslanguage, ideas,
beliefs, customs, taboos, codes, institutions stdechniques, works of

art, rituals, ceremonies, and symbols. dfluences human behaviour,
even though it seldom enters into their consciossneeople depend on

culture as it gives them stability, security, ursi@nding, and the ability

to respond to a given situation. This is why pedphr change. They
fear the system will become unstable, theecurity will be lost, they
will not understand the new process, andy theill not know how to
respond to the new situations. Culture influetneeway people interact
among themselves in a social system.

Hence, a social system is a complex sethaman relationships
interacting in many ways. Within an orgatisn, the social system
includes all the people in it and their relatiapsho each other and to

the outside world. The behaviour of one mher can have an impact,
either directly or indirectly, on the behaviourathers. Also, the social
system does not have boundaries. It exchangesgiasas, culture and

other things with the environment around it.

3.2 Influence of Culture

According to Chitambar (1973), both legitimatnd non-legitimate
power interact in society to either strengthenweaken the position of
those in power. The limits of power are culturabfined in accordance
with the prescribed roles accepted in societyThese roles, role
expectation and norms of behaviour will vafsom culture to culture;
hence, power also will vary. The role of wife, fostance, may include
more authority in decision making in a westernungi hence she tends

to wield more power. This is however diffiet from other cultures
especially in African culture where the power fecsion making rests

on husband. In Nigeria, among the Yorulthe roles of wife include
taking care of home and children. The power famigien making rests

on her husband who only expects the wife to codpeviéh him in the
running of the family affairs.

Roles and role expectations involving normés smcial behaviour are
culturally defined and carry with them rightprivileges and power to
varying extents and within prescribed limit¥ariation in patterns of
influence from culture to culture are normal andéoexpected.

Power also wusually operates indirectly in saciety and with
effectiveness through various established caompts of the social
structure, such as institutions and orgarosati and forms its own
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pattern.  Co-existing with this formal powestructure are the informal
groups and individuals who may exert powerfafluence on decisions

and action implemented through formal channelsThus members of a
school board meet formally to vote on decisi thoroughly discussed
informally with other individuals and groupgho have influenced
thinking and action. According to Bruntland (20@8jture powerfully

influences thoughts, emotions and behaviourgLCulture is an important

part of our blueprint for operation within our pigad and social worlds.

We are living in an insecure environment,t beulture offers us a
reduction of anxiety through its standardsulef thought, emotion and
behaviour. It offers predictability in an oftenpradictable world. Our
culture is a mindset that we developed righdm childhood
socialisation.  The structural integrity, codrecy and stability of our
personalities are rooted in our culture.

Culture also influences how we lean and heow teach. Teaching
within one’s own culture is an activity where sé@ad cultural contexts

and the existence of different thinking, learnimgl anstructional styles

interact in a very complex fashion. The classre®@complex socio-

cultural environment even when working within owroculture. This

is also true about the field of farmers wehelearning takes place. The
professional extension agent should take note this; that culture will
influence how farmers learn and how he teachesmetkods of doing

things.  Culture and sub-culture affect thdtitude, assumptions,
expectations, style and performance of botistructors and students or
farmers.  Culture also influences norms drbal and non-verbal
interaction within the classroom. In otherords, sub cultural and
socioeconomic differences can create differetdssroom interaction
patterns. A society’s educational processesmally display a vast
array of thinking styles, learning styles,adbking styles and styles of
learning environment.  Culture can contribui@ making certain styles
more prominent than others.

3.3 Importance of Culture in Social System

The cultural values of a community give it an idignof its own (Oak,

2009). A community gains a character andpersonality of its own,
because of the culture of its people. Culturdezad by the members of

a community. Itis learned and passed from oneigeion to the other.

For an effective transfer of culture from one gatien to another, it has

to be translated into symbols. Language, and religion serve as the
symbolic means of transfer of cultural values befwgenerations.
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Culture is a bond that ties the people of a regiocommunity together.

It is that one common bond, which bringse tipeople of a community
together. The customs and traditions thia¢ tfpeople of a community
follow, the festivals they celebrate, the irof clothing they wear, the
food they eat, and most importantly the walt values they adhere to,
bind them together.

Culture is seen as a system of social control, aihgreople shape their
standards and behaviour.  The cultural valdesm the founding
principles of one's life.  They influence e¥s principles and
philosophies of life. They influence one’s waylising and thus impact
social life. Culture is also a link between peoghel their value system.

Culture also played a crucial role in humanolution, allowing human
beings to adapt the environment to their owarposes rather than
depend solely on natural selection to achiedaptive success
(Britannica Concise Encyclopedia, 2010). fvesociety has its own
particular culture or socio-cultural system. V&aa among cultures is
attributable to such factors as differing physttabitats and resources;

the range of possibilities inherent in areas aglanguage, ritual, and

social organisation; and historical phenomesizch as the development
of links with other cultures. An individual's atides, values, ideals and
beliefs are greatly influenced by the culture inakhhe or she lives.

4.0 CONCLUSION

The diversity of culture has provided insighito how culture can
influence power structure from one society h tother. Every society
has its own culture and this determines the belieflsies and behaviour

of people in such society or community. eTlpower and roles of
members is limited by culture. There is sabculture within and
anybody willing to bring change to the rural comrties must be aware

of this so as to effect change without wseedly contradicting the
culture of people where he works.

5.0 SUMMARY

Culture is the way of life of people; thas their beliefs, custom,
knowledge and practices of society. Culture influes:

power for decision making

roles and role expectation involving norms of sbisehaviour
thought, emotion and behaviour

how we learn and how we teach.
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The importance of culture are:

a. it helps a community gain character and personafiits own

b. culture is a bond that ties people of a commumigether

C. culture is seen as a system of social control whereople shape
their standards and behaviour.

6.0 TUTOR-MARKED ASSIGNMENT

I. Describe how culture serves as pattern dfuence in a village
) setting.
. Explain the importance of culture to a social syste
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1.0 INTRODUCTION

In social system, with different categories of deagnd groups, power
is expressed in different ways and in ddfér forms to determine who
makes the decisions and for whom. The powtucture in social
situation is based upon the leadership style peewah the society.

There are different organisations and groups the society and each
determines who rules or makes decision fobent  Also these groups
may exercise control or power over each other d@eoto get their needs

met.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. describe power structure
. explain the theories of power structure
. discuss the importance of power.

3.0 MAIN CONTENT
3.1 Power Structure
A power structure is a system to decide wtan decide, and for how

long their decision stands, and who can fbeced to comply with their
decision (Wikipedia Encyclopedia).
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In democracy, this is done by educating peopn the issues and then
voting in an election to choose leaders, arreferendum to actually

choose one option from several options. faing power networks

form political parties and offer only oneat®r or one option to the

public, to simplify the issues to make dmxis possible.  After the

decision, they do not fight it to the poimf civii war, but wait for the
next election.

In dictatorship thisis done by asking onewedul person to make the
decision and then agreeing to force everyone tovoit. Anyone who

will not agree are exiled, imprisoned, orllekl, even if the decision is
not very important, since the refusal to followtaken as a challenge to

the power structure itself. There is onbne power network and all
others are forced to be obeyed or fight itCivil war is much more
common in a dictatorship than in a democracy.

3.2 Theories of Power Structure

According to Chitambar (1973), increasing rdin and emphasis is
being placed on the concept of power strectin the study of human
behaviour in both urban and rural contexésyd three basic theories of
power structure have been presented.

1. Elitist theory: This theory was expounded by Mills (1956)
According to him, definitive power is held by a dhtantrolling
group of individuals, called elite, who exseec control over the
established institutions. Membership among the®bkonsists of
individuals who exert influence in various walkslied and who
share such influence with others to effectfiniddesze control over
society. The power elite then consist of a caalinf influential
individuals that together holds the power to cdrtie affairs of
a community or nation. Members of the ‘power élitgually are
residents having status and wealth, from owari walks of life
such as business, industry and prominent epsidns, with
membership in many organisations, religiouslitipal, public,
media and communication services.

2. Mass theories of community power: These posit a common
core and hold that in mass society there can bddaders. The
potential power of the masses gravitates uiino abdication of
leadership by the masses to a small inedesgroup of people
who are desirous of exercising control owlke masses. The
difference between this position and that elitist is in the
assumption of the powerlessness of the madsesthe former
because of the nature of mass society. Thistgtues like self
imposed leadership without the consent of tiasses. In the
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case of mass theories of community power tbower elite, by
careful design, usurp power to secure control ceerety.

3. Pluralistic theories:  Pluralistic theories of social power
structure describe contemporary community amational power
as being dispersed in society among a langenber of small
groups, each holding power over each othed aver society.
Thus, labour unions use various influencingvides such as
strikes to exert influence over employers and ia gdvantages.
Management, on the other hand, also has mpoavel can exert
influence through lobbying, the press and various other ways
to counteract or limit the power expressed by lalmions. The
press can be a powerful influencing group dontrol actions of
other groups and individuals. Farmer's oig@lions that are
sufficiently organised, form important powerogps that can
pressure political groups. The pluralistibedries thus hold that
the power structure is fragmented among poweoups which
have countervailing power over each other and gocie

3.3 Importance of Power

Power is mainly one of the essential comptseof practically every
organisation (Ogunbameru, 2004). Power accordiri®jerstedt (1950)

is required to inaugurate an association in the fitace, to guarantee its
contrivance and to enforce its horns. Withgpower, there is no
organisation and no order.

Power is important because it is necessary doordinated human
activity.  When power is not effectively esised chaos results, and
chaos is not acceptable for two reasons:

a. Persons become upset and insecure in the preskcdlcaas and

b. Chaos precludes the synergistic benefits the¢ gained from
effective organisations. Power thus providas refuge from
chaos.

Having considered the importance of power, igt equally important to
consider the general attitudes toward power.

Power is generally viewed from three angles: @bkcured and natural.

1. Power is evil
“Power corrupts and absolute power corruptsoaliely”.  This
statement by Lord Acton shows that powerdad should be
looked at as potential enemies and usurpafrsthe rights of
people. Power is at times seen as takawgay the rights or
property of persons and therefore it is evil.

71



AEM 511 LEADERSHIP ANDRAL DEVELOPMENT

2. Power is obscured
There is the tendency to always obscure power lsedais evil.
Because of power's bad connotation, a persefdom says he
wants power. Rather he says he wants challeng@pthortunity
to serve, or wants to do something important, anathgrs.

3. Power is natural
In the contemporary world, there is the iddsat power is a
natural necessary feature of organisations. TEhabwer is seen
as neither good nor bad but as elemental. In flagtoenefit of
modern civilisation could not be achieved heitt the visible
exercise of power in some way.

4.0 CONCLUSION

Every society decides who should lead and fow long. Some
communities are ruled by a small influentigtoup of people and such

hold the power to control the affairs ofethcommunity. In another
instance, by design try to usurp power tecuse control over society.
Extension agent need to study his environment avedlthen understand

the power structure being operated. Thidl wvenable him to know
important power brokers in the community to contadtmes of serious
decision making for rural development.

50 SUMMARY

Basically, this discussion considers three thearfgower structure.
a. Elitist theory

b. Mass theories of community power and

C. Pluralistic theories.

The importance of power were also mentioned as:

a. power is required to establish an association

b. power is necessary for coordinated human activity

C. power prevents chaos and disorderliness.

The importances of leadership in extension work are

a. new practices are accepted by rural peopleenwand if their
leaders adopt them
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6.0 TUTOR-MARKED ASSIGNMENT

I Discuss the three basic theories of poweuciire and the
position each represents.
i. Why is power important in organisations or ruratisties?
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1.0 INTRODUCTION

Power has been defined as the ability to influestbers and affect their
behaviours. The fact that people occupy leadensbsgition in group or

at community level is an indication that mowmust be exercised in
order to achieve results. Power is therefore esgae in different forms

in the society. This means that power may be gitinugh the social
status one attains in the society or through pwsibne occupies.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. discuss the forms of social power in society
. mention four power indicators
. explain basic axioms about power.

3.0 MAIN CONTENT
3.1 Forms of Social Power

The forms in which power expresses itself society are varied. They
may be in the form of a small group oforganised masses or of law.
Some of these forms of power according tbitainbar (1973) are
discussed below.

1. The Elite:  Membership in this powerful group may tresn
several bases that make for prestige, staind consequent
influence over individuals and groups in sbgi  Wealth brings
with it power, for instance, and society mdne controlled by a
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few of the wealthiest individuals who make up thealthy elite.
Strategic position held by an individual alsnay be a source of
power in society and such individuals whoe aexecutives in
society and carry strategic influence and goworm the
executive elite. In addition, the elite isociety may consist of
those who are considered as community inflaenby members
of the community. The method utilised bycislogists to
identify influential is to ask a group ofegple who are well
informed about a community to list those whothey consider
influential in the community. Further questionioigthose listed
serves to narrow the list.  The final listill include those
considered most influential in a community klge members of
that community. The controlling group in sociegjled the elite

may then include the wealthiest, those whighest executive
positions of influence in various walks oifel and those
considered influential in the community.

2. Organisational power: Organisations that are well recognised
and have wide support may wield considerabiuence in
society. Sources of organisational power amemerous and
include the wealth, the membership of thegaarsation and the
composition of the membership. An organgatiwith
membership including a cross-section of peofrlem various
occupations will wield considerably more power amftlence in
society than one that is more restricted iis membership.
Further, organisations which represent an maob sector in
society such as farmers, industrialists, doctdtglents, teachers
or any section of population considered imporiarsociety can
wield correspondingly important influence and powesociety.

Organisations may use specialised facilities, siscbontacts with
government officials and lobbying, to increaseeir influence.
They may use various communication media,hswas radio,
television, internet services, mobile phoned aprinted material,

for the same purpose. The major source of orgamisd power

exists in the ability to enable many peogle take planned,
concerted action to affect decisions on socialdssu

Some of the factors that affect the powdr arganisations are:
the size in physical number and degree eprasentation of
society as a whole and/or of sections otiefg considered
significant are important factors. A largeembership is not
always effective but does give an organisatia great power
potential. In addition, group solidarity and colesess make a
group effective as an influencing unit; ldgsestructured
organisations are comparatively ineffective.Small cohesive
organisations, consisting of members boundettwgy in their
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united interests and desire for influential actionspecific issues
are of greater influence and possess relgtiveore power than
large, loosely structured organisations whigitlude members
with a wide variety of views.

Another limit on the power of an organisatids the members’
image of the area of activities, the frame of refiee and kind of
activities of their organisation; the perceivecerkéeps the power

of the organisation within the boundaries i frame of
reference. An organisation therefore is ineffelctuanfluencing
behaviour and exercising power in areas ¢ loutside of its
perceived limits. Professional organisations aftdcs, scientists
and teachers may thus exert considerableueinfle in technical
and academic matters, but have little or no power the way in
which individuals vote in national elections.

Alliances between organisations may prove céiffe.  Such
alliances result from a common interest whish served with
greater effectiveness and speed because ef itkbreased
influence and power through alliance. Atmds, organisations
tend to react negatively to other organisegjo opposing them,
rather than cooperating with them. Exercisk considerable
power by one organised group gives rise ao opposing
organised group or groups so as to prevamy one group from
gaining complete control. In some cases dwernment may
intervene to prevent an organisation from usag complete
control and power in an area of activity.

3. Power of unorganised masses: Another form of social power
exists among unorganised masses, although nafchtheir
considerable power is frequently unused. [g/han individual
may be comparatively powerless by himself nmass society, he
can be collectively decisive. Mass power maxypress itself
through various ways in society. First, timeasses exert
tremendous influence in providing markets for vasiggoods and
services. Secondly, masses may exert negatiweeimée through
non-cooperation and non-participation.  Thirdlfremendous
power can be expressed by masses in thd&icablsphere in a
democracy where adult franchise allows eacbmber a vote;
political parties often compete intensely tain the votes of the
masses which may swing the election resutts one direction or

another.
4. Law: Law is the form of power that is socially acceptend has
been legitimised. It represents the fornmlanised structure in

society that lays down socially acceptable rulesragulations of
behaviour rights and privileges; it includesechanisms for
implementation and enforcement, together wijilotection of
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Other
are:

77

individuals and groups and punishment of atimls. The law
serves to structure power relationships in so@ety legitimises
the use of force by certain groups in society sagforce by the
police for specific ends.

forms of social power identified by Ake and Atlee (2008)

Economic power

. Industrial or productive power to controlroguction,
resources and labour.

. Financial power to buy or control things with negn

. Market power to influence consumption, produtt

prices, wages or other market conditions.
Governmental power

. Legislative power to make the rules governitige
acquisition, distribution and use of social power.

. Police power to enforce laws or the interedt power
groups.

. Judicial power to make judgments about thee uand
balance of social power.

. Bureaucratic power to enable or resist the impldatem
of policies.

Physical power

. Physical force, violence and the threat dblence to

coerce the behaviour of others.
Political power

. Organisational power to coordinate the actioofs many
people.

. Propaganda power to influence public opiniand
experience of reality.

Media power

. Media power to influence or control infornmati and
communication and people’s ability to give dameceive
them.

Knowledge power

. Knowledge to comprehend circumstances, to igrednd

plan, and to create effects, particularly by knaynow to
use other forms of power.
Personal power
Leadership to motivate and coordinate other people.
Persuasion to mobilise people’s awareness andawpini
Energy and initiative to begin and carry outatgs.
Intelligence to comprehend issues and solve prodlem
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. Technical skills to manipulate physical resmsr and
barriers.

. Love to encourage people to drop their deden to
respond and grow.

. Integrity to inspire reciprocal honesty, loyaltydasupport.

. Ambition to motivate the accumulation and usé social
power.

. Inspirational ability to motivate people and brimgg their
best.

Situational power

. Security to give bargaining power and fi@ad to
maneuver.

. Advantageous position from which to use otHerms of
power.

. Invisibility and secrecy to limit others’ ability interfere.

Cultural and institutional power

. Social institutions and traditions define thedntext in
which power is exercised.

. Public opinion constitutes the extent of populassart or
opposition.

3.2 Four Power Indicators

The four power indicators according to Domhoff (2p@re:

1.

Who benefits in terms of having the things that arevalued in

the society?

In every society there are experiences andtemal objects that
are highly valued. If it is assumed thaveryone in the society
would like to have as great a share assibles of these
experiences and objects, then those who hidnee most of what
people want are, by inference, the powerfulFor instance, the
political elites in the rural areas who do not héarens may use

their influence to buy fertilisers meant for prastg farmers and

later resell to practicing farmers at higher price.

Who governs (sits in the seats that are csidered to be
powerful)?

Power also can be inferred from studies vwafio occupies
important institutional positions or takes tpan important
decision-making groups. If a group or class highly over-
represented or under-represented in relation it proportion of
the population, it can be inferred that tigeoup is relatively
powerful or powerless, as the case may be. Fonpbe when it

is found that women are in only a smallrcpatage of the
leadership positions in business and goverbhmewen though
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they make up a majority of the population, it canriferred that
they are relatively powerless in these areas.

3. Who wins when there are arguments over issues?
There are many issues over which groups classes disagree.
There are many problems confronting rural aareranging from
poor roads, bad health facilities, poor etiocal facilities,
inadequate storage and processing facilities dgricultural
products.
Power can be inferred from these issues twhigel conflicts by
determining who successfully initiates, modifieand vetoes
policy alternatives.

4. Who stands out or has a reputation for power?
This is derived from a person or group’sputation for being
powerful, as determined by a series of interviews.

3.3 Basic Axioms about Power
Dombhoff (2005) discussed them as follows:

a. First, we know that power corrupts, and absolutegyacorrupts
absolutely. It tells us what we see sdemgf that the powerful
over reach, make mistakes, and often destizgmselves. The
arrogance of power is another expression for tagdidea.

The fact that power corrupts means that powengeals. People

and organisation try to hold on to it at all cost®nce there is a

power structure, it is very hard to chande or dislodge it. It is
very rare to see person who does not cling to power

b. The second basic axiom concerning power hat tthe powerful
always try to create an outside enemy, real imagined to bind
the followers to the leaders.

C. The third basic axiom is - divide and coaqu If the followers
are not faithfully bound to the leader by the dre&the outside
enemy, then leaders can stay in power byouang some
followers and punishing others. A large grogb followers is
usually at a disadvantage because it is so harithéon to become
organised, but the principle of divide and conguekes it even
more difficult.

d. Fourth, axiom is - provide the followers with breaul circuses.

There is a mundane version of this axionat thits with
sociological findings: make everyday life pbts If everyday
life is possible, then people are less Yikdb try to challenge a
power structure. Then add a little something neargnow and

then, the circuses, and the rulers are all set.

e. Fifth, it is important to know that the pesul believe that the
enemy of their enemy is their friend. This is goaver version of
the idea that “politics make for strange fe#dws.” Only by
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understanding this axiom is it possible tealise that there is a
rationale to the constantly shifting alliancélsat occur in human

power struggles at any level from the peasoto the
international.

4.0 CONCLUSION

In this unit, it has been revealed that power [@essed in varied forms
and power is central to the administration of styciePeople or groups
struggle for power base on position or influenaythave in the society.

5.0 SUMMARY

Forms of social power discussed in this unit inetud
a. theelite

b. organisational power

C. power of unorganised masses

d. law.

Four power indicators include:
Who benefits?

Who governs?

Who wins?

Who stands out?

Qoo

6.0 TUTOR-MARKED ASSIGNMENT

I. Outline and discuss major forms of social power.
il. Briefly explain the four power indicators with rent examples.
lii.  What are the basic axioms about power?

7.0 REFERENCES/FURTHER READING
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UNITS5 DETERMINATION AND ASSESSMENT OF
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1.0 INTRODUCTION

This unit will help you as a student touigqg yourself with the tools
necessary for understanding, effective analysisdatelrmination of the
power structure including leadership which togetbem the patterns of
influence that exist in a rural society. heT patterns of influence in
society form a network, linking such individualsdagroups significant

in decision making. These individuals andougs together form the
power structure of a society.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. discuss the approaches to the study of power steict
. explain the common errors of approaches he study of power
structure.

3.0 MAIN CONTENT
3.1 Approaches to the Study of Power Structure
According to Chitambar (1973) these include:

A.  The positional approach: This is based on the assumption that
an individual power is closely correlated hwitthe official or
semi-official position that he holds in sdgie The individuals
who occupy positions of power or potential power esnsidered
to constitute the power structure in the communifyhe positions
which are considered as having potential powedaf@ed. The
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disadvantages of such a method emerge from lbasic
assumption of the correlation of power wiposition and the
consequent disregard for those who do not occuply pasitions.

The positional approach is seldom if ever usedgsffiin studies
of community power and is used along with otherrapphes.

B.  The reputational approach: This approach is one that has been
most widely employed in studies of community posteucture.

Using this approach, the power structure distermined by
guestioning knowledgeable members of the conityyuwho
serve as “judges” to select from lists of potent@hdidates those
whom in their opinion have influence in th®@mmunity. Those
most frequently selected on the basis ofcifpd criteria are
considered to constitute the power structure irctramunity.

C. The decision making or issue - analysis appach  This
focuses on the decision making process in the camtynand its
analysis. Decision making is considered the nucfeam which
may be determined the power structure of tdwnmunity. The
object of study is the actual way in which decisiane made and
carried out, specifically by whom and to whaxtent.
Membership in the decision making group iy lself not to be
equated with power, rather the actual paditon of each
member in making decisions. The approackesgmits some
serious difficulties in application. Its cplax nature, the
consequent need to limit the range and numbke issues (for
decision making) studied, exclusion of theseacher from
private discussion concerning power and theterthination of
criteria. on the basis of which decisions awme be selected for
examination, are among the difficulties encountered

3.2 Common Errors of Approaches to the Study ofPower
Structure

1. All who officially participate in decision dan fact necessarily
influence it. There are hidden influences and saress and those
in positions of power are sometimes no mdhan figureheads
who promulgate decisions made by someone nbelthe scene,
sometimes commonly described as the power behathtbne.

2. The extent of a person’s power is often sabgred to include
areas actually outside of his jurisdiction. Theavpowerful” is
thus frequently over extended and a persdmo whas power in
certain areas does not necessarily havenitother areas of life.
Although an individual may exercise power more than one
area of life, this is not always necessarily thgeca A progressive
farmer may have influence with a government agtical officer
which enables him to secure top priority sdies and
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concessions for his farm, but he may lack the poweessary to
be elected as a member of the local government.

3. Degrees of power vary among power holders in a conitypand
distinction among these varying degrees of powestralways be
recognised.  Candidates who are defeatedlooal or village
elections are not thereafter rendered powerledse pbwer may
be less in degree than those who have waut, it must be
recognised that they nonetheless still have sorgeedef power.

4. Evidence of past and present power structure doeseatessarily
predict the future structure of power in @mmunity. The
tendency may be toward continuity but forceé change may
easily intervene.

5. A power holder does not necessarily hold his pmsiby his own
intent or efforts.  Forces of circumstancad avarious pressures
may thrust upon him his position of power. To a&ssithe holds a
position of power because he has actively sougbtatroneous.

6. Those who seek power may do so for reasons thae#rserving
as well as altruistic, conscious as well asconscious. The
motivations of power seekers are not always cleamty correctly
defined, interpreted or recognised even bywgro seekers
themselves. To determine and define the iveitg forces that
impel an individual to seek power is by no mearsyealt must
however be recognized by the researcher thatre exist a
diversity of motivation and consciousness in vagyiiegrees.

Research in community power structure studies ccteduby American
sociologists indicate that individuals who doinfluence and power do
exist in most communities, and operate aspramary friendship clique,
and that power is concentrated in the hands ofvgpBrsons. Studies of

the personal characteristics of power-holders etdithat they often are

top executives or owners of large commercial ougtdal firms, are of

high social status and well-known and respecteteir communities.

Power holders and individuals of high status uguadive been found to

have contacts and friendships scattered owedarge area extending
beyond the bounds of the local communityPower holders have
relationships with individuals, groups and amigations outside of the
local community through participation in odsi organisations, outside
travel, outside newspapers and other media théetizem to maintain
contacts and orientations both within and swo@ of the local
community. The term cosmopolitan is used to refehose individuals

who have such outside orientation.  Thoseosgh orientation is mainly
within the local community are called locals..
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4.0 CONCLUSION

For a community to remain peaceful, orderly antdring development,
the subject power is brought to the forefront. Ppbever structure of a
community is considered to be related to thesitions individuals
occupy in the community. It can also betedmined by questioning
knowledgeable members of the community on theiniopi of who they
considered influential in the community.

5.0 SUMMARY

The approaches to the study of power stractinclude the positional

approach, the reputational approach and teeisidn making or issue
analysis approach.

Some of the common errors of the approactesthe study of power
structures are: the extent of a persontsvgsr is often considered to
include area actually outside of his juri§idic, degrees of power vary
among power holders in a community and msdbn among these
varying degrees of power must always be geised, and evidence of
past and present power structure does not nedggsadict the future
structure of power in a community.

6.0 TUTOR-MARKED ASSIGNMENT

I. Discuss the approaches to the studyof powstucture and how
would you relate them to your local area.

il. Explain the common errors of the approaches the study of
power structure.

7.0 REFERENCE/FURTHER READING

Chitambar, J.B. (1973). Introductory Rural Sociology: A Synopsis of
Concepts and Principle®New Delhi: Wiley Eastern Limited.
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UNIT1 CONCEPTS AND PRINCIPLES OF RURAL
DEVELOPMENT
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1.0 INTRODUCTION

Rural development demands attention if the livingdition of people is

to improve particularly in the rural area¥he understanding of rural
development as a concept and its principlgdf afford the extension
agent the opportunity to collaborate with othstakeholders in order to
come up with all encompassing developmentndge for the rural
people. Also this unitwill be an eye opeterthe fact that developing
rural areas is developing the urban areastley are interconnected. In
other words, the neglect of one will definitelyedt the other.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain the concept of rural development
. state the principles of rural development
. outline an overview of rural occupations in Nigeria
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3.0 MAIN CONTENT

3.1 Concepts of Rural Development

The concept of rural development in Nigeria lacksdied definition as
different scholars tend to view it from viemy perspective (Ogidefa,
2010). But understanding of the concept avelbpment will give a
clearer picture of rural development. Ladele (20#)nes development

as a continuous process of generating arfitiesftly allocating
resources for achieving greater socially satisfyirgds. This shows that
national development should not be left tbhanmce but should be
marshalled through concerted and planned teffgquided by policies,
plans and strategies. Umebali (2006) seesngehaas multi-dimensional
involving changes in structures, attitude amsbtitutions as well as the
acceleration of economic growth; the reductioh inequality and
eradication of absolute poverty. He assehat tdevelopment involves
economic growth, equality or social justicand socio-economic
transformation which are all on a self simstg basis. Simon (2004)
sees development as an improvement in qualityfe{iiot just material
standard of living) in both quantitative and qualite terms. He opines

that development must be seen as actuallg temporally relative,
needing to be appropriate to time, space, socaety,culture.

Obinne as cited by Ogidefa (2010) perceivedal development to
involve creating and widening opportunitiesr fgrural) individuals to
realise full potentials through education and sh@adecision and action
which affect their lives. He views efforto tincrease rural output and
create employment opportunities and root out furefatal (or extreme)

cases of poverty, diseases and ignorance. rMumon Mallinckrodt in
Ekong (2003) defines rural development as a prdogsehich a set of
technical, social, cultural and institutionaheasures are implemented
with and for the inhabitants of rural areasth the aim of improving
their socio-economic conditions in order tehiave harmony and
balance both on the regional and national levels.

The current conception of rural development Africa in general and
Nigeria in particular has come a long way from dhiginal conception

and implementation of the idea in the colonial ddslsong, 2003). Then
rural development specifically meant increasipgoductivity of the
export cash crop sector. He maintained thath attainment of
independence by many African countries, theedn to reconsider the
ideals of rural development became imperatiidne concept of
‘integration’ was introduced into the termetbby generating the
following objectives as the ideals of rural devetant:
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. integrating into the society those people whave been by-
passed by past and current development activiteesspreading
the benefits of development more equitablyodlghout the

society)

. integrating the various development efforts intenprehensive
system

. integrating the goals of development (e.gcreased incomes,

participation in governance and decision-makingelfare and
employment) such that they are not discrated manually

exclusive

. the gradual restructuring of the socio-ecomonand political
systems on the basis of a popularly shared devedopideology

. the maximum mobilisation of domestic humanand material
resources for self-reliance

. the gradual narrowing of the gap between ruralabdn areas in

the provision of social amenities and infrasture and the
elimination of the patron-client relationship beémehe two.

These ideals imply that for any developmenbgramme whose aim
goes beyond the growth of a particular sectdevelopment must be
viewed from a holistic perspective (Ekong, 2003).

3.2 Principles of Rural Development

The following principles are suggested to implentenal development
programmes (FAO, Undated):

. Access: Try to ensure that the programme and henefits can
reach those in need, and beware of the ecuesices if some
farmers have access to the programme while otleer®d

. Independence Devise a programme which helps and support
the farmer but which does not make him s livelihood
dependent upon the programme.

. Sustainability: Ensure that the programme's plans and solutions
are relevant to the local economic, sociald aadministrative
situation. Short-term solutions may yield quickules but long-
term programmes that are suitable to the localrenment have
greater success.

. Going forward: Technological aspects of rural development
programmes should help the farmer to take text step in his
development and not demand him to takehume technological
leap. It is better to secure a modest atkvamvhich can be
sustained than to suggest a substantial advamhich is beyond
the ability of most.
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. Participation: Always try to consult the local peopleeek out
their ideas and involve them as much assiptes in the
programme.

. Effectiveness:A programme should be based on the effective use

of local resources and not necessarily on theirt midi€ient use.
While efficiency is important, its requiremsntare often
unrealistic. For example, the maximum use of inoigéertiliser

is beyond the means of most farmers. But edfective use of
resources, which is within the capabilities ofost farmers, such
as agricultural waste as organic fertiliser wilVba better chance

of a wider impact.

3.3 Rural Occupations in Nigeria

Occupation as a term is defined as “the job by Wwkmmebody earns a
living” or “an activity on which time is gpt” (Encarta Dictionary).
However, Galeski in Ekong (2003) observedt tis@ciologists define it
as a complex of activities which:

a is differentiated from other complexes of indties and is
performed regularly

provides goods and/or services to other persotigisociety
constitutes a regular means of support; and

requires appropriate training, entitling the indival to pursue the
occupation specifically as a profession.

o O T

It is important to take note that none tifese defining criteria taken
singly is sufficient to define an activitys aan occupation; rather an
occupation is defined by a combination ofrtaia criteria. The
individual may pursue a certain activity on a tuthe or part time basis.

It is therefore possible for an individuab thave more than a single
occupation.

Greater proportion of economic activities the rural areas of Nigeria
depends directly or indirectly on the ex@boan of the land. People
living in the rural areas are principally capied in farming, animal
husbandry, fishing, hunting, food processing anmdescottage industry.
However, occupations in the rural areas aa all farm-oriented.
Different forms of secondary industrial and senaceupations abound

in the Nigerian rural area. These include saw ngllipottery, weaving,
carving, leather works, carpentry, bicycle-igpg, black smithing,
knitting and dressmaking, dyeing, retail tragi barbing and hair
dressing, entertainment, bars, teaching, kagkY and house
construction, midwifery, native doctor, preaché&ansport , and so on.
Although there are numerous non-farming octiapa in the Nigerian
rural areas, it is observed that the lewld intensity of these
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occupations are usually such that they are ovelleshad by agricultural
activities when these are compared with thoseetithan areas.

Characteristics of Rural Non-Farm Occupations

Non-farm occupations in rural areas in Nigershare certain
characteristics which go to explain their inferstatus (Ekong, 2003).

These include:

1. they generally entail low capital investment antéofdo not use

complex machines

they employ few people-usually less than fifty pes

3. the owner is usually the proprietor/manager therabiing them
very private enterprises

no

4, they usually entail low level of division of labour

5. they are usually regarded as part-time odoupa besides
farming

6. they usually involve minimum or no re-traiginof workers for

better productivity
7. each apprentice tends to graduate to a sole eetreqr and there
is no inclination toward partnership

8. in such enterprises, little or no accounts husiness costs and
revenue are kept and the bank is rarely used
9. level of production is often geared towardseeting the

immediate needs of the local community or surrongdillages.

These characteristics therefore combine to emaigral non-farming
occupations rather unattractive to school éemvhence they often
migrate to the urban centres when opportunity aridéhough farming

is the major occupation of Nigerian rural dwelletdias not been a very
attractive occupation particularly to rural youths.

4.0 CONCLUSION

The understanding of the concept rural developnsevery crucial and
fundamental to solving various problems comtireg rural dwellers.
People living in the areas are also entitled some level of comfort in
terms of improvement in their socio-economstatus. Also to bring
about rural development is give attention eéwery sector of the rural
economy which will consequently lead to rural tfanswation.
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5.0 SUMMARY

The concept of rural development has beelly fdiscussed under this
unit. Rural development lacks a unified definitiaut it is seen as efforts

directed towards facilitating significant inas2 in rural resources
productivity with the objective of enhancingural income and creating
employment opportunity in rural communities &iem rural-urban
migration.. Also the principles of rural déyement were considered

which include principles of access, indepewrdensustainability, going
forward, participation, and effectiveness. Rucupations were also
discussed which include rural farm activitiesxd rural non-farm
activities.

6.0 TUTOR-MARKED ASSIGNMENT

I Explain in detail the concept of rural developmamd why is it
necessary?

il. Define occupations according to sociologists.

lii.  What are the characteristics of rural non-farm petion?
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1.0 INTRODUCTION

Identification and training of good leaderse avery crucial when
considering the enormity of rural development awio/arious methods
should be employed in order to identify who quesfto be a leader for
rural development work. For the success ofalr development actions,
the leaders who occupy certain positions the rural areas will
determine whether people will be willing toooperate. Aside
identification, leaders should also possessnesoskills and abilities that
will enhance their performance in rural depshent activities. Hence,
training is an important ingredient for leeleto perform well. Also in
rural areas, evaluation of leaders is importamtrder to ensure that their
skill match their performance. This unit #fere, intends to expose
students to how to identify and evaluatedéza for effective
performance in rural development programmes.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain the identification of leaders
. discuss the training of leaders
. describe the evaluation of leaders.
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3.0 MAIN CONTENT
3.1 Identification of Good Leaders

There are many methods that can be used to idengfod leader in the
community. It is imperative that this iderd#tion be carried out
properly as once a wrong leader is chosen it besadatifiecult to get him

out of the leadership role (Willianet al, 1984). The following methods
according to Ekong (2003) will be discussed:

a. Positional technique This involves the identification of those
individuals in the community who are in pmsi to exercise
power as a result of holding formal or mmhal offices in
organisations within the community and/or withthe
community’s power structure itself.

This technique of identifying leaders has waeakness in that it
overlooks the persons who do not hold official foss of power

but have the ability to influence the outcomes ostrcommunity
issues.

b. Decisional technique This may involve event or issue analysis
in which persons actually involved in severabmmunity issues
occurring currently or in the past, are fifead as the leaders.
These persons may have made effective public séatesnvoted
on major issues or merely attended the alucheetings.
Sometimes, those who contribute effectively at mmgstmay be
appointed to function as an ad-hoc committee look into an
issue of interest to the community or group.

C. Reputational technique This involves a socio-metric study in
which informants are asked to identify andnk the most
influential people in the community when domes to getting
things done. In a one-step procedure, thet bObtained may be
accepted as constituting the list of leaders. a two-step
technique, the lists obtained from the firstep may be given to
knowledgeable community informants to be re-evaldatith the
aim of narrowing down the list or ranking its menge

Therefore, an effective means of identifying moounity leaders should
include a systematic observation of who ttHecision makers are for
various community issues; identification ofl dbrmal position holders

in the community in civic and social agesci@nd in organisations
related to education, health, government, businegion and politics;

casually interviewing many persons in the wamity and recording

their responses by using formal questionnaires.
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Other methods that can be used to identify leagersrding to Williams
et al.(1984) are:

1. identification of people to whom members dietcommunity go
for frequent advice
2. people who have wide contacts within the aocsystem and are

rather secured in their positions, providdoeyt do not use their
wide contacts for self aggrandisement.

3.2 Training of Leaders

Williams et al. (1984) pointed out that for the most eifex leader
training, extension or change agents should see tha

1. the leaders know and understand the situationhicwthey will
work, and the demands upon them and the group

2. regardless of the programme objectives in whicHehder is to
operate, the training must develop understandirthefroup he
serves and its aspirations, as well as twtails of the subject-
matter he is to bring to the group

3. leaders must be provided opportunities toctma what he has
learnt and must be encouraged to provide oppity for his
group members to practice same

4. leaders should be encouraged to observe ewaluate the
practices used in training, as a means of feedtmatlie extension
worker

S. consider personality factors such as enthosiasact and loyalty
in the village

6. give leaders adequate training and assistance, and:
a. assist leaders in planning and organising work

b. train leaders carefully in teaching methods, subjeatter,
principles and skills
b. provide supplementary reading materials when ap@aiep

and available

C assist leaders in obtaining necessary materials

d. encourage leaders to discuss leadership pnsblemong
themselves

e. whenever possible, break projects into smaller nmggun
units

f. encourage leaders to look for facts and réiguusable in

local demonstrations of practices.
7 Give leaders encouragement and recognition, and:
I help leaders to develop strength by encouraging twed
providing democratic supervision for them
ii emphasise potentials of the project in the villagd of the
satisfaction of being a leader in it provigablic
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recognition of work done by local leaders at megtiand
in local press where appropriate.

3.3 Evaluation of Leaders

Leadership evaluation guidelines indicate thehaviours that can be
used to evaluate a leader (Human Resources, 2006).

. Vision — He clearly and simply communicates the StratBtpo
and inspires and energises others to commit t&tregegic Plan.
He leads by example.

. Ownership — He reinforces the Strategic Plan in ajperational
activities. He communicates organisation’saliémges in a
positive manner. He uses expertise to effelsti influence the
behaviour/decisions of rural leadership. Acceppoesibility for
failures and successes.

. Accountability/Integrity — He adheres to highest standards of
ethics. Follows and promotes development psdicand
procedures (“does the right thing”). Actior®nsistent with
words (“walk the talk”). He is absolutelyusted by others. He
delivers on commitments to constituents, leadetdseanployees.

He demonstrates courage/self-confidence to dstéor beliefs,
ideas, and people.

. Inspires excellence — He continuously seeks new ways to
improve the work environment both practices aprbcesses. He
strives to improve her/his own areas of treda weakness and
assumes responsibilities for own mistakes. s#s challenging
standards and expectations for excellent pmdace. He
recognises and rewards achievement. Fullyisesil team
members of all cultures, races and genders.

. He positively stimulates change— He creates real and positive
change. Sees change as an opportunity. Hestigns the status
quo and implements new and better ways ofngl things. He
promotes alternative points of view as being essletat positive
change.

. Teamwork — He functions effectively both as a leader amarte
member and respects the talent and contoibsitiof all team
members. He creates an environment where yever feels able
to participate. He links goals of own organisati@am members
with Strategic Plan. He respects diversity opinion in
constituency, peers, and subordinates. He usiastically
supports the team, even during bad times. &$sumes
responsibility for the team’s mistakes anditlsg problems
without alienating others.

. Self-Confidence — He acknowledges strengths and limitations,
seeks candid feedback from peers. He mastan even
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disposition when things are not going welhdatreats all others
with respect, fairness and dignity. He sham@m®blems and
concerns openly and honestly. Shares infoonatacross
traditional boundaries and is open to new ideas.

Communications — He explains Strategic Plan and otheralrur
initiatives and messages to members of tleenounity. He
communicates in an open, candid, clear, cetapl consistent,
interactive manner — initiates response/disounss Listens
effectively, demonstrates genuine interest in agther

Development Skills— He structures jobs/assignments for people
development and growth. He shares knowledge, irdtbon and
expertise with team members. Positively setmllenging goals
that stretch current performance levels anived new skill
development. Gives frequent, candid coachiegitback on
performance and career development. He docdsmeesults and
treats everyone with dignity, trust and respect.

Motivation — He motivates others to behave and perform at the
highest level. He inspires through words and astion
Empowerment — He delegates important tasks, not judtatw
she/he does not want to do. Gives authodgmmensurate with
responsibility, and resources necessary to et job done.
Promotes visibility of staffteam members and pegirges credit
where due. Fully utilises diversity of teammembers to achieve
SuUccess.

4.0 CONCLUSION

It

is clear that with the knowledge of nmds that can be used to

identify leaders, it will difficult for extensionggnt to make mistakes in
discovering the leader who will assume positiof responsibility for
rural development interventions. People with gasatiership traits and

who are ready to learn or to be trained #fffective performance are
required in the rural areas. It is equally impottannote that any social
system that lacks good leadership will definiteswé problems in terms

of development.

5.0 SUMMARY

Culture is the way of life of people; that is theeliefs, custom, There
are many methods that can be used to fgerdi good leader. The
methods include: (a) Positional technique @gcisional technique (c)
Reputational technique (d) Identification ofople to whom others go
for advice (e) People who have wide contacts withensocial system
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In the training of leaders it is expectedatt leaders should and
understand the situation in which they willork, also leaders must be
provided opportunities to practice what hes hieearnt among other
things.

Evaluation of leaders should be based on his visiooountability, how
to inspire excellence; stimulate change, teamrk, self confidence,
communication, his development skill and how he rwantivate others.

6.0 TUTOR-MARKED ASSIGNMENT

I How would you identify good leaders as an extensigent?

. In order to ensure effective leader training, wstaduld extension
take note of?

iii.  Describe how a leader can be evaluated?
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1.0 INTRODUCTION

Efforts at making the rural sector to depelare faced with many
problems. Though attention has been given riucal development in

Nigeria through the provision of social, piegé and institutional
infrastructures however, lack or insufficiency bése infrastructures in

the rural areas has continued to directly hindealrdevelopment. This

is because they determine the level of dvieand quality of life of the

rural dwellers. The knowledge of these challendesmal development

by change agents will prepare them to designeffective road map to
achieving rural development in the rural area tmay find themselves.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. present the challenges of rural development
. discuss the prospects for rural development
. explain the importance of rural areas.

3.0 MAIN CONTENT

3.1 Challenges of Rural Development

Rural development is faced with challenges whickehaade the effect
of government’s efforts at different levels, NG@syate initiatives and

international involvement not felt by the @ntled beneficiaries
(Umebali and Akubuilo in Ogidefa, 2010). Some dadrthinclude:
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. vicious cycle of poverty

. poor infrastructure

. high level of illiteracy

. low social interaction and local politics, and
. rural-urban migration.

A major challenge is that the hypotheticalrat dweller who is the
barometer through which one determines theaoh of rural

development in the words of Chinsman (199%)ntinues to give

negative readings as he is seen to be ravaged &ycanciating poverty,

ignorance and disease. A lot of rigours, tleoecks and unnecessary
bureaucracy as observed by Ogidefa (2010) a@iten attached to rural
development process. This is evident in the hisbdmyost of the rural

development programmes which are often saddlesdith
disappointments.

Another challenge is the issue of proliferati of development
programmes. Some are so superficially implaewnthat the average
targeted population (rural dwellers) doubt the sritg of the initiators.

Such proliferation can easily be noticed from thengnnumbers of such

that failed with successive government that iretiethem. The problem

of implementation is another glaring challeng®bot (1989) justified
this claim when he writes that the developmentguedi geared towards

the improvement of the rural dwellers remdinalmost a house-hold
word without corresponding success especiaty the implementation
states. To this end, some of them are Imptly implemented as a
result of poor supervision. Perhaps, this is whyewtaps abound in so
many rural communities but without water since ttistallation. Also,

most of the low cost housing estates bilift some state government
during the second republic are yet to be pletad and handed overto
the intended beneficiaries 25 years afterisThay also be the reason
why the Community and People’s Banks system failed.

The issue of funding is also a big chalengSome of the rural
development programmes are so vague without algléefined source

of funding. The cases of the Housing forl Aind Universal Basic
Education (UBE) are clear examples. They aften initiated before
sourcing for funds from philanthropists andternational donors which
may never come. Other challenges include armedictanfanging from

ethnic, religious and communal issues which dot provide enabling
environment for the implementation of susthlea development
programmes in such areas. For instance, a situatiene foreigners and
government workers in some coastal rural areatagget of kidnappers
demanding ransom is obviously not favouralde conducive for
developmental work.
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Corruption poses a very big threat to rural develept. There is lack of
integrity, accountability and transparency on thg pf people who are
supposed to implement developmental projects imuted areas.

3.2 Prospects for Rural Development

A mental view of the efforts of governmemt different levels towards
rural development overtime have been heartiveymsave for poor
implementation at different stages and thenumeental corruption that
has defiled all known creative maneuvers ¢@©ffi, 2010). The rural
development direction and terrain is crowdedth inconsistencies and
distortions. Little wonder Asolo (2000) comgsr Nigeria development
experience to that of an AIDS patient whecduse of intrinsic
pathological abnormality in the body system finddifficult to respond

to all medical entreaties. After about threecades of introduction of
most rural development programmes, the scodeda nothing to write
home about. The rural area still lack suat foundation which
development can be sustained.

The above scenario notwithstanding, the zeal afessgive governments

in Nigeria to develop rural areas is evidghcby the proliferation of
development agencies which often make use of NG@xperatives and
volunteers to introduce and implement develepim projects. For
instance the implementation of National Fadama gveent Project is
on-going which is believed toimprove the ame and general welfare
of the rural dwellers. The rural dwellersncde encouraged to form
cooperatives alongside their various interestsoligin such joint efforts
and participation, rural development can henudated and sustained.
Government perception of rural cooperativess Haeen warm hence it
has always involved them in most rural depsient programs.
Sustained rural development requires policteat will stimulate rural
growth and employment and in so doing, meviincome for rural
dwellers and social welfare for people who canmestdiit directly from
rising income.

From the perspective of human resources, @bath Ogidefa (2010)
sees rural development in the areas of humapital development and
social services. The most permanent and deepmy to ensure ideal
development in the rural areais to invest people which policies like
NDE, NAPEP, UBE, NEEDS, etc are meant to. dgain, these
programmes are relatively successful at tlealr level, although with
some reservations, if they will not go the way oghigefore them went.
Also, rural development has brought about rowpd access to
resources, increase and diversity of agricultuwredfsecurity, promotion

of non-farm activities, employment creationpnstruction and
maintenance of new roads, rural electrificati@and provision of
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transformers, and water supply. Other noticeabés meprovements are
in the areas of granting of micro-credit and soéris for rural dwellers
through the defunct People’s Bank and ComigurBanks which later
transmuted to Micro-Finance Banks, affordaldad compulsory
education at the primary level, and improvegral cooperatives and
community participation. Recently, some stategnkrolled enrolment

for the Junior and Senior Secondary School Ceatdéi@xaminations for

their students while effort is being interedf to ensuring proper
implementation of the UBE programme. Sometestahave at different
times provided, through their Agricultural R¥epment Programmes
(ADPs) and Directorates of Rural Agriculture, iroperation with local
cooperatives and extension officers, improveeedlings and fertilisers
for rural communities which have relatively improvine quality of life

of people in the rural areas.

3.3 The Importance of the Rural Areas
Ekong (2003) identifies the importance of the ranaa to include:

(@  therural area is the predominant food anekfiixoducing sector
of the society. Apart from food and fibre, it cam dbserved that
nearly all natural resources which constitutee wealth of a
nation are obtained from the rural areas. This mae¥elopment
of the rural sector the best interest oftiomal development
agenda

(b)  the rural area is the seed bed of nationaliladjon and serves to
replenish the human resources of the urban centres

(c) in times of national emergencies andsesj the rural areas
constitute  the place of refuge and alsohwage reservoir of
national patriotism and manpower owing to tFect that rural
people are relatively unaffected by internaaio threats and
aggression flourishing among the multi ethmux of people in
the urban centres

(d) the relative conservativeness of rural elitevs and apparent
natural resistance of rural cultures to rapidange make rural
areas the conservatory of pristine culturesd draditions of the
people which are often quickly discarded in urbegegasa. In other
word, the sector plays roles in cultural heritage

(d) the rural population is equally a source abgity or neutralising
influence on the urban population in manyysva Also the rural
environment provides a necessary break to the uebfnom the
hectic activities and tempo of urban living. In@thwords, rural
area is a resting place

(e) in Nigeria, the importance of the rural arals® lies in the mere
fact that over 70 per cent of the peopiee |and derive their
livelihood from there.
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From the above discussion, the necessity defeloping the rural areas
becomes evident. In a developing society likegeria with infant
industries, weak industrial base and overwiremneo-colonial

influence, it is imperative to develop theral areas for that sector to
continue to perform the above enumerated tiome more efficiently

and effectively.

4.0 CONCLUSION

It is evident from the discussion so far thatharea has always faced

one problem or the other which have congilte constitute a clog on
the wheel of development of the rural aredfie problems of poverty,
poor infrastructures, rural-urban migration, cotioip and a lot of others

combined to impede progress among the ryrabple. However,
considering the importance of the rural areas ¢cotrerall development

of the nation, government should take a balgp at implementing
policies and programmes that will stimulate ruravelopment.

5.0 SUMMARY

The problems of rural development include @@dverty (b) Poor
infrastructure (c) High\population density (d) Hilgivel of illiteracy (e)

Low social interaction (f) Rural-urban  migati (g) Poor
implementation of development programmes (l9orP funding of
development projects (i) Ethnic conflicts (j) Cqotion.

Despites these challenges, the prospects riwal development in
Nigeria are based on the following:

a. proliferation of development agencies is boutw improve rural
areas

b. rural dwellers can be encouraged to form coopezatwhich will
enhance their participation in development prograsm

C. sustained rural development required polictest will stimulate
rural growth and employment.

The rural area is important because (a) It is tioel fand fibre producing
sector of the society (b) It supplies human reseaito the urban centres

(c) It is a place of refuge during crises (d) laiplace of rest from hectic

working condition of the urban centres (e) Mostydedive and derive

their livelihood from there.
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6.0 TUTOR-MARKED ASSIGNMENT

I Describe the various challenges of rural develogrmeNigeria?

. Is there any future for Nigeria rural developmeDiScuss.

iii.  Why are rural areas considered important the pursuit of
development agenda for the country?
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1.0 INTRODUCTION

Various strategies for rural development habeen tried at different
times to improve the condition of the rural areasligeria. It is evident

that development cannot take place anywhere wita@pecific strategy

and definite planned course of action geared tosvarcal development.
Hence, this unit will expose the readers dwtategies for rural
development. Also, operational components afalr development will

be discussed and lastly the extension techniquesifal development.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain the strategies for rural development
. identify the programmes for rural development
. describe the extension techniques for rural devetop.

3.0 MAIN CONTENT
3.1 Strategies for Rural Development

Many strategies in the words of ljere (1992) hagerbtried in the past
in an attempt to solve the problem of rural deveiept in Nigeria. They
are as follows:

a. The Authoritarian Approach: The first involved authoritarian
handouts from the administration, which prescritiedd facilities
suitable for the rural areas. This was theaciice in the colonial
era and has continued till today in manyisgst A type of
paternalism, it dictated the number of lefelo of clinics, post
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offices, roads, schools and market stalls thatlccbe allotted to

the rural areas after the urban centres had bd&ciently loaded

with many and could accommodate no more.

The Bottom-up Approach: The second method of developing

the rural areas is the so-called ‘developmémm below’. This
implies mounting development agencies in theal areas,
making use of local leaders in decision-mgkiover their own
affairs, with limited assistance from govermine This is
exemplified in the concept of community developnignivhich

the human and material resources are mobiliseder
government direction for specific and genedvelopmental
purposes. Village councils, autonomous commundies country

or local government councils became the igalit arrangements
for carrying this theory into practice. While iisad the hopes of

the affected people, and brought them on tleege of realising
the set objectives, the plans usually failed foklaf sustenance.
There was not enough money to finance evlea smallest
projects. The carefully drawn development plabscame a dead
letter, while the basic needs of the peop#mained unattended
to. With this state of affairs, the rural commuestivere made to
look up to, and rely on, the state and central guwents for the
solution of their ills rather than rise by their mefforts.

The Integrated Development Approach: The integrated
approach to rural development involves devalept in which
urban and rural areas are considered asingggral part of the
same plan. In other words, better health, educaitdrastructure

and better living standards, which had bee preserves of
urban areas form part and parcel in the eldgwment process of
rural areas as well. An example of an Irdegfd Rural
Development Scheme is the Farm SettlementerSeh of the
Eastern and Western Regions of Nigeria ie thrst republic.
They were conceived largely as a means a@duging urban
unemployment, increasing food production andceatralising
amenities.

Other examples of integrated development ambroare
Integrated Rural Development Scheme (IRD), tAgricultural
Development Projects (ADPs), including the gmmg National
Fadama Development Project (NFDP).

Community Organisation Approach: The last strategy to be
discussed here is the use of community asgtons. In the
words of McNeil in ljere (1992), the commiyniorganisation
approach is the process of bringing about and m@iaing a more
effective adjustment between resources anddshewithin a
geographical area. Community organisation eslato the
promotion and coordination of activities amorggoups. It
consists in certain enabling techniques througtciwbommunity
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workers, by providing leadership, make it gbke for citizen
groups to work out the problems involved @oordinating the
social services provided by agencies for theawelfare and
recreation. It also implies the use of pssfenal skills in
identifying areas of social need and of promoting anterpreting
these programmes so that the needs will be met.

In order to carry out the above function, commupityanisation relies
on fund-raising, enactment of social legislati@and the coordination of
social activities.

Goals of Community Organisation
The goals include the following:

(@) the discovery and definition of the needshaf community

(b)  The elimination and prevention of social neadd disabilities as
far as possible

(c) the adjustment of resources and needs tdewachthe desired
results

(d) the improvement of standards of social waakd of individual
agencies

(e) the improvement in inter-relationships ampdomotion of
coordination between organisations, groups aild concerned
with social welfare programmes and services.

3.2 Programmes for Rural Development

The various programmes initiated and chiefly tagdedt the rural sector
by government include the following:

a. National Accelerated Food Production Programme (NAPP):

This programme was launched in 1973 as &oma network of
agro services centres created to facilitabe wistribution of
tractor and machinery services to farmers swgpport the
promotion of improved packages of technolodgvelopment by
various research institutes under the NAFHPese centres are
no longer in the mainstream of rural deveiept plans, thus a
gradual collapse of the programme (Adebayal adkuneye,
2005).

b. River-Basin Development Authorities (RBDAs): The RBDAs
were launched in 1976. Their functions wee facilitate land
development and ensure efficient water resoumanagement.
With the long years of existence, the activitieR&DAs and the
Ministry of Water Resources have not beeitt f@preciably by
Nigeria farmers (Adebayo and Okuneye, 2005).
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Agricultural Development Programmes (ADPs):The ADPs in

Nigeria started as an enclave programme @&v¥5las a World
Bank assisted integrated rural developmentkage with pilot
projects in Funtua, Gusau and Gombe. Theinifia and Visit
(T&V) extension delivery approach was usedd asome results
were achieved. The success recorded encourdgedreation of
the state-wide Agricultural Development ProgectAkinbile,
2007).

Operation Feed the Nation (OFN): The programme was
introduced in 1976 as a strategy to incredsed production by
harnessing the human, material and naturaenpals of the
country towards substantially increasing food putitun through
inputs supply. The programme, however, had amticulated
extension delivery system. (Akinbile, 2007).

The Green Revolution: This approach was launched in 1979. Its
primary objective was to achieve food selfisiency for
Nigeria in five years. It placed emphasis @puts supply,
improvement of infrastructures and provision otprincentives.
Hence the approach lacked clear focus anerethwas
diversification of efforts into several activitiegich could not be
sustained, thus the programme failed.

Directorate for Food, Road and Rural Infrastucture
(DFFRI): The programme was established by Decree4 Ngf.
1986 with a determined focus on the develmpmof the entire
rural areas of Nigeria in order to improve the gyaif life of the

rural dwellers. DFFRI, between 1986 and 1993 rembliccess

in the area of infrastructural developmentchsuas feeder roads
but eventually collapsed in 1994 due to policy mgistency and
discontinuity of programmes and projects (Aalgb and
Okuneye, 2005).

Better Life for Rural Dwellers (BETTER LIFE) Family
Support Programme: The programme (BL) was established in
1987 with a view to alleviate poverty andasw transformed into
Family Support Programme in November 1994thwthe same
objectives of encouraging rural dwellers esgdbc women to
improve their standard of living. The program also suffered
discontinuance as a result of change of adminisirat

National Directorate of Employment (NDE): The NDE was
established in 1987 to tackle the problem of massnployment
involving all categories of labour (skillednda unskilled). The
directorate focused its attentions on smaihles enterprises,
special public works and vocational skills devel@pm

National Poverty Eradication Programme (NAPEP): At the
inception of the Obasanjo administration 999, many
Nigerians believed that employment generatiand poverty
alleviation are the ultimate goals. The Governnenbarked on
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the eradication strategy. However, to dategeNans are yet to
feel the full impact of this programme.

J- Rural Banking Scheme (RBS): The Federal Government
introduced a policy to liberalise access decedit by the poor in
1989. The policy measures include the establishwigReople’s
Bank by government and Community Banks by tprivate
sector. Among the problems that bedeviled pRe® Bank
include the dependence on government for durahd weak
management which affected its effectiveness. Tioplees Bank
has been merged with the Nigerian Agricultu@redit Bank
(NACB) to form the Nigerian Agricultural Creédand Rural
Development Bank (NACRDB). The establishmerit o
Community Banks was intended to inculcate the bamkiabit in
rural areas by providing needed banking sesvite members of
their community. However, most of the sersicef these banks
are directed to the urban rich with less credksis

A cursory look at the introduction, estabfignt, implementation and
the objectives of majority of the above programmvékreveal that they

are mainly targeted at rural development in amgtteo better the lives

of rural dwellers, stimulate and enhance economowth, as well as get

the rural sector to contribute meaningfully to tiaional economic and

social development. These programmes have direntlmect impact on

rural development and can broadly be groupetb specific and multi-
specific programmes. The specific programmes #ose directed
mainly at agriculture, health, education, hogs transport,
infrastructure, finance and manufacturing. Sugtogrammes were
initiated in the early 1970s and 1980s. @we other hand, most of the
multi-specific programmes were put in place ihe early 1990s and
thereafter to handle general projects, such as NIFIRRI, Better Life,

Family support etc.

3.3 Extension Guidelines for Rural Development

There are some useful techniques which can workuial development
(liere, 1992). They include the following:

a. Start from the extension to the social contextPeople’s nature,

belief and expectations form the basis oniclwhthey can be
helped. They form the life situation thatethextension agent is
called upon to improve. To facilitate thishe extension worker
should get to know the community where I dgoing to work.
This he can do personally by visiting theamead of time. He
should within a short time know the leades$ the community
and their names and should be able to aindumself round at
the least possible time.
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Involve people in actions that promote their welfare: People
should not be made to be observers buticgabts in a
programme. They should participate in plannimend
implementation of the programme.

Gain the confidence of the community: The community sees
the agent as a person that has answergheéo problems. And
since this cannot be true, one has to combine yhewd practical
experience to proffer solutions to challenges that will ®orce
the community that one is not indulging in guesdwor

Be firm but accessibleThe extension worker is the person who

is very accessible to members of the comtyuriie is serving
irrespective of whether it is during his Wwormhours or not. He
should not live isolated from the community be
condenscending in his relationship with thdlagers and the
community. He should make time to visit them their own
homes, familiarise and be friendly.

Use local leaders: Another approach that can be useful in
extension work is the use of local leadess. local leader is a
person selected by his community to represtdir interests
when dealing with other communities or issugmt border on
rural development.

Be aware and make use of the adoption procesbhe extension

worker should also put into practice the eesion adoption
process. He should realise that the decision tptadkually takes

time. People normally do not adopt a new practiael@a as soon

as they hear of it. They may wait several yearsreetrying the

new idea for the first time, and longerllstbefore permanently
adopting it.

For many practices, people appear to go throughdiages:

a. Awareness The first knowledge about a new idea,
product or practice.

b. Interest: The active seeking of extensive and dadail
information about the idea, to determine p®ssible
usefulness and applicability.

C. Evaluation: Critical assessment of the required
information and evidence in the light of thexisting
conditions into which the practice would fit.

d. Trial . The tentative trying out of the practice idea,
accompanied by acquisition of information dmow to do
it.

e. Adoption: The full-scale integration of the practidato
the on-going operation.

Make use of audio-visuals: The role of communication is of

vital importance in agricultural extension. Tihis effect there is

no limit to what part the press, radio amelevision can play.
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Agricultural radio programmes are very comnadid in
awakening the people’s interests in farmingd agardening

particularly when the broadcast is made in thell@rsguages of

the people who are mainly concerned with the adarah work.

h. Evaluate continuously: The extension worker assesses the
progress being made continuously. This pressgp that the
goals and objectives were known from the irbégg and target
of performance set. It is imperative that a prapeluation of the
individual's progress, as well as that ofe trscheme should be
conducted on a regular basis, say monthly, teriyioalyearly.

4.0 CONCLUSION

From the discussion so far, it is clearly underdttiat developing rural
areas is so important that efforts have beaken in ensuring rural
development. This is evident in the serigsethods and programmes
employed at achieving rural development. Tlgs because nothing
happens in the absence of a predetermined linetioina

5.0 SUMMARY

This unit has considered the strategies Iforal development which
include (a) Authoritarian approach to rurabelepment (b) Bottom-up
approach (c) Integrated Development Approach Community
organisations approach. Programmes for ruraleldpment such as
NFPP, RBDA, ADP, Operation Feed the Nation, NDE sm@n, were

also considered.

Extension guidelines for rural development lude (a) Start from the
extension social situation (b) Involve peopie actions that promote
their welfare (c) Gain the confidence of the comityufd) Be firm but

be accessible (e) Use local leaders (f) Make usleesofdoption process
(g) Use audio-visuals (h) Evaluate continuously.

6.0 TUTOR-MARKED ASSIGNMENT

I Discuss briefly various strategies for rural depehent.

il. Mention ten programmes that have been imphede for rural
development in Nigeria.

ii. Explain the extension techniques that chde used for rural
development?
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1.0 INTRODUCTION

The study of gender is an important one when cenisid the leadership
pattern in the society. Males and femalessehaertain roles and
responsibilities expected of them and these the characteristics that
distinguish them from each other. The kinfl melations between men
and women is determined by roles the sociagsigned to them which
they must fulfill within their living envirament. The roles assumed as
either male or female have direct relatiopston the leadership pattern
that will be exhibited in the community.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. discuss gender issues
. state the gender roles in rural development
. explain generational issues.
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3.0 MAIN CONTENT
3.1 Gender Issues

Gender according to International Telecommunicatidnion (2002)
refers to the social attributes and oppotiesi associated with being

male or female and the relationships between woemermen and girls

and boys, as well as the relations betweesmen and those between
men. These attributes, opportunities and ticgiships are socially
constructed and are learned through socialisatiooggses.

Gender determines what is expected, allowed angdah a woman or

a man in a given context. In most societibere are differences and
inequalities between women and men in respiies assigned,
activities undertaken, access to and conweer resources, as well as
decision-making opportunities.

Genderis part of the broader socio-cultural contedther important
criteria for socio-cultural analysis includelags, race, poverty level,
ethnic group and age.

'‘Gender' also in the words of Institute Dfevelopment Studies (2011)
refers to the socially constructed roles of andtiehs between men and
women, while 'Sex' refers to biological cluaeaistics which define
humans as female or male. These biologidaaracteristics are not
mutually exclusive however, as there are individwatho possess both.

'‘Gender relations' are characterised by urlequaver. 'Gender norms'
assign specific entittements and responsibilittesien and women - for
example, women might be expected to take on canmpmestic duties

and remain close to home, while men may dected to be the main
breadwinner, working outside the home, witheager freedom to move
around in public places.

The term 'gender' refers to the social coctbn of female and male
identity. It can be defined as'more tharoldgical differences between
men and women. It includes the ways in Wwhithose differences,
whether real or perceived, have been valuesed and relied upon to
classify women and men and to assign rodesl expectations to them.
The significance of this is that the lives and eigreces of women and

men, including their experience of the legafstem, occur within
complex sets of differing social and culturakpectations'
(http://www.gdrc.org/Accessed February’22011).
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The following gender related concepts will be dyieliscussed:
Gender Analysis

Gender analysis examines the differences iom&n's and men's lives,
including those which lead to social and economéxjuity for women,

and applies this understanding to policy twaent and service
delivery. It is concerned with the underlyingauses of these inequities
and aims to achieve positive change for women.

Gender analysis recognises that:

. women's and men's lives and therefore experieneesls, issues
and priorities are different
. women's lives are not all the same; the interéstiswomen have

in common may be determined as much byr theacial position
or their ethnic identity as by the fact they arewemn

. women's life experiences, needs, issues andritigs are
different for different ethnic groups
. the life experiences, needs, issues, and prionaeg for different

groups of women (dependent on age, ethnicity, disgbncome
levels, employment status, marital status, uakexorientation and
whether they have dependants)

. different strategies may be necessary to eaehiequitable
outcomes for women and men and different groupgoohen.

Gender analysis provides a basis for robastlysis of the differences
between women's and men's lives, and thimoves the possibility of
analysis being based on incorrect assumptiang stereotypes
(http://www.gdrc.org/gendekccessed February 2nd, 2011).

Gender analysis aims to achieaguity, rather than equality.

Gender equality is based on the premise that women and mbould
be treated in the same way. This fails to recagthat equal treatment
will not produce equitable results, becausemen and men have

different life experiences http://www.gdrc.org/genderAccessed
February 2nd, 2011).

Global Education (2011) posits that gendemagty refers to the equal
valuing of the roles of women and men. wbrks to overcome the
barriers of stereotypes and prejudices sot thath sexes are able to
equally contribute to and benefit from ecomgmsocial, cultural and
political developments within society. When men and men have
relative equality, economies grow faster atigkre is less corruption.

114



AEM 511 MODULE 5

When women are healthy and educated, their famdi@&smunities and
nations benefit.

Gender equity takes into consideration the differences in wosand
men's lives and recognises that different regghes may be needed to
produce outcomes that are equitable.

Gender Inequality

Men and women are physically different butisitthe social, economic,
political and legal interpretation of theseffadences that lead to
inequality between them.

Some examples are outlined below according Glmbal Education
(2011)

Gender issues will therefore be considered &ad on the under
listed:

Social Inequality

Women and men usually have different roles andaresipilities in their
daily work. Men tend to do heavier, riskier worlatls usually located
outside of the home. Men's works tend to have herigtatus than the

work done by women, who have the main rasjpdity for caring for
children and the elderly, and providing food foe family.

Women often have unequal access to education aithlservices.
Social customs that encourage or force girls ieemage marriages and

early child bearing have direct and dangeramsnsequences for their
health.

There are high levels of violence against womeallicountries around

the world. This may be within families wheri¢ may be accepted as
‘normal’. During armed conflict violence is useditamiliate the enemy

and to undermine morale and resistance).

Economic Inequality
Nearly 70% of the world's poor are femakend the number of women
living in poverty has increased disproporti@ha in recent years

compared with that of men.

Women have unequal access to economic resmursuch as capital,
credit, labour and land, and limited oppoitiee for employment and
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career advancement which restricts their tgbilio improve their
economic situation.

Females have unequal access to education teaiding opportunities,
which leads to low literacy levels and empbent in unskilled, low
status jobs.

Political and Legal Inequality

Women are very poorly represented at allelevof formal decision
making in society, but particularly regional andioaal levels.

The legal system in many countries discriminatesresy women in the
areas of family law, inheritance, propertydatand ownership,
citizenship and criminal law. The prosecutimf cases involving
violence against women is particularly difficult.

Addressing Inequality

The equality of men and women or gender parityldessn accepted as a
fundamental principle of human rights since thepaidm of the United
Nations Charter in 1945. Many internationajreements, such as the
Convention on the Elimination of All Formsf discrimination against
Women (1979), the World Conference on Human Ri¢t93) and the
Millennium Development Goals (2000) have highied the need for
countries to take action against discriminatorycpcas.

The increased focus on women since the Interndtiear for Women
(1975) has led to many improvements in the livew@men.

There are a number of approaches to addressingiigeghe 'Women

in Development' (WID) approach focuses on wometis Tielps to raise

the knowledge and skills of women to overeorsocial, economic and
political disadvantages but it may increase thekiead of women and

fail to recognise the role of men as an essernigahent of change. The
'‘Gender and Development' (GAD) approach imteg gender planning

in all aspects of development programs. lorks to understand of the
impact of the proposed changes on both men and wauneit may not
always address the specific needs of women and men.

Achieving gender equality requires men and womendik together in
search of solutions, in ways that encourage muasgect and trust.

Gender discrimination or sex discrimination, may be described as the
unequal treatment of a person based solely tlat person's sex. While
females have historically laid claim to thery of unequal treatment,
modern civil rights laws banning sex discriminatitave been construed
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to protect males as well, especially in theea of employment
(http://www.jrank.org/ Accessed February “3 2011). Gender
discrimination can occur in the acquisitiorf oredit, education and
employment.

3.2 Gender Roles in Rural Development

Gender roles refer to the set of social and behaviourmirms that are
widely considered to be socially appropriate faliwduals of a specific

sex in the context of a specific culturehich differ widely between
cultures and over time.

Though some views on gender-based differemtiatin the workplace
and in interpersonal relationships have urnoleeg profound changes,
especially in Western countries, as a resfit feminist activism, there
are still considerable differences in gender ralemmost all societies. It

is also true that in times of necessity, for exatalring a war or other
emergency, women are permitted to performctions which in
"normal” times would be considered a male rolejioe versa.

Gender roleis also a term used in the social sciences anahities to
denote a set of behavioural norms that apamyn a given gendered
status (also calledgendereddentity) in a given social group or system
(http://www.wordig.comAccessed December 3@2010).

In many ways gender identity and roles fimmctas any other social
identity and role. Every known human society préséamdividuals with

a set of statuses by which members of Hoeiety identify themselves
and one another. Such statuses may be adsigoa an individual
automatically, based on the status of his or hezrgg, or based on some

physical characteristic (including ones thaneege through the aging
process); such statuses are called "ascrib&@ther statuses may be
achieved based on the activities and accomplistsyadren individual.
Gender role can influence all kinds of bebay, such as choice of
clothing, choice of work and personal relationsh&sg., parental status.

However the process by which the individual leand accepts roles is
called socialisation. Socialisation works bwceuraging wanted and
discouraging, sometimes even forbidding, une@ntehaviour. The
sanctions by agencies of socialisation such atathay, school, and the

media make it clear to the child what tlhehavioural norms he/she
ought to follow are. The child follows thexamples of the parents,
siblings and teachers. Mostly, accepted behaviis not produced by
outright coercion. The individual does havems choice as to if or to
what extent he or she conforms. Also, typical enagements of gender
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role behaviour are no longer as powerful taey used to be a century
ago.

Still, once the person has accepted a set of betualinorms these are
very important to the individual. Sanctions unwanted behaviour and
role conflict can become stressful. Thus, gendesrare quite powerful.

Gender roles were traditionally divided intgtrictly feminine and
masculine gender roles, though these rolege hdiversified today into
many different acceptable male or female gendesrdfiowever, gender

role norms for women and men can vary significafrtyn one country

or culture to another, even within a countoy culture. People express
their gender role somewhat uniquely.

Nigerian Women in Agriculture and National Deelopment: The
Nigerian woman has proved to be more thanmare “bench-warming”
spectator, even in the midst of the maledidated professional
congregation. If given the opportunity, womeran effectively
participate in policy-making and governance. Thay bold their own in
very difficult and stressful circumstances awcdn do as well, if not
better, than men. The steady advancement of wameantributing to

the nation’s economic development and their pragvesprominence in

the national scheme of affairs have, to amgd extent, impacted on the
Federal government and government has respondéo/elysin diverse
ways.

On the basis of available evidence and s$tedi the role of women in
agricultural production in Nigeria cannot Hevialised. They perform
crucial roles in the domestic and economic liféhaf society. Rural and
national development can hardly be achieveith whe neglect of this
important and substantial segment of the edpci(Kishor et al. in
Ogunlela and Mukhtar, 2009). In recognitioi the importance of
women in national building, the Nigerian govaent, more than ever
before, is keen on rural poverty alleviatias a way of improving the
economy. Focus is on planned and desirable changje irural societies

in the form of agricultural development. Thmuccess of these planned
change programmes is hinged largely on th&omal decision-making
process of the women.

3.3 Generational Issues
The generational gap is and was a term popularised in Western
countries during the 1960s referring to differenicesveen people of a

younger generation and their elders, especiallywéen a child and the
parents’ generation.
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Although some generational differences have exigtezlighout history,
because of more rapid cultural change during thdemoera differences
between the two generations increased in compatisprevious times,
particularly with respect to such matters @amisic preference, fashion,
culture and politics. This may have been mifegd by the
unprecedented size of the young generationingluthe 1960s, which
gave it unprecedented power and willingness rébel against societal
norms. http://en.wikipedia.org/wikiAccessed December 30th, 2010).

4.0 CONCLUSION

The study of gender and generational issaes very important to
students and change agents who are actively ingalvdevelopmental
programmes. Roles played by individuals dwe dgender differentiation
should be analysed as these will help toectli development objectives
that will impact the lives of both men andomen. Development
activities that try to undermine the study gender are found to be
gender biased and may not fully realise the setabives.

5.0 SUMMARY

In this unit, you have been made to understanddheept of gender as

the social attributes opportunities associated timg male and female

and the relationships between women and med girls and boys, as
well as the relations between women and those legtween. Important
gender issues discussed here include:

Gender analysis
Gender equality
Gender equity
Gender inequality
Gender discrimination.

coooTy

Gender roles and gender role theory were also skeclin this unit. In
generational issues, generational gap was idemesl. This is the term
referring to differences between people of a yogegeration and their
elders.

6.0 TUTOR-MARKED ASSIGNMENT

I What do you understand by the term gender?

. Briefly explain five gender issues known to you.

iii.  Discuss gender roles in the light of rural éeapment?
iv.  Explain what you understand by generational gap?
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1.0 INTRODUCTION

HIV/AIDS continues to be a major plague btlwog the world today.
The subject HIV/AIDS has received great ditan because of its
devastating effect on the socio-economic developmfkthne nation and

the world at large. As a result of its tdestive effect, its study has
therefore become important so as to enlightee understanding of the
people on the possible cause and prevention afehdly virus. This in

effect will help people to know how to avoid it adésist from the kind

of behaviour that predisposes one to itseandn. It is particularly
relevant to the rural economy because of the secomomic interaction
between the rural and urban sector.

2.0 OBJECTIVES
At the end of this unit, you should be able to:

. explain HIV/AIDS
. mention the effect of HIV/AIDS on rural development
. discuss the prevention of HIV/AIDS.

3.0 MAIN CONTENT
3.1 Whatis HIV/AIDS

AIDS stands for Acquired Immune Deficiency nflyjome. Over time,
infection with HIV (Human Immunodeficiency Virus) can weakenre th
immune system to the point that the systbas difficulty fighting off
certain infections. These types of infections arevin as opportunistic
infections.
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Many of the infections that cause problems ave life-threatening for
people with AIDS are usually controlled by fealthy immune system.
The immune systemof a person with AIDS hasakened to the point

that medical intervention may be necessary ptevent or treat serious
illness. (Scott, 2009).

Difference between HIV and AIDS
HIV is the virus that causes AIDS (Scott, 2009):

H - Human: because this virus can only ihfdmman beings.

I - Immuno-deficiency: because the effect of thiasvis to create a
deficiency, a failure to work properly, withithe body’s immune
system.

V - Virus: because this organism is a virus, cvhimeans one of its
characteristics is that it is incapable dafproducing by itself. It
reproduces by taking over the machinery b& thuman cell.

A - Acquired: because it's a condition one must aeqor get infected

with; not something transmitted through the enep

| - Immune: because it affects the body’s immunéesysthe part of the

body which usually works to fight off germs suchbasteria and viruses

D - Deficiency: because it makes the immune systeficidnt (makes it

not work properly)

S - Syndrome: because someone with AIDS neperience a wide
range of different diseases and opportunistic tides.

HIV Transmission in Nigeria

There are three main HIV transmission routes igeNa as established
by various authors (International HIV and AIDS (hgar2010):

. Heterosexual sex: Approximately 80-95 per cent of HIV
infections in Nigeria are a result of hesmoual sex. Factors
contributing to this include a lack of infeation about sexual
health and HIV, low levels of condom usendahigh levels of
sexually transmitted diseases. Women are partiguddiiected by
HIV; in 2009 women accounted for 56 percent ofallilits aged
15 and above living with the virus.

. Blood transfusions: HIV transmission through unsafe blood
accounts for the second largest source oV Hihfection in
Nigeria. Not all Nigerian hospitals have thechnology to
effectively screen blood and therefore thase a risk of using
contaminated blood. The Nigerian Federal MinistirjHealth has
responded by backing legislation that requitesspitals to only
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use blood from the National Blood Transfusi@ervice, which
has far more advanced blood-screening technology.

. Mother-to-Child transmission: Each year around 57,000 babies
are born with HIV. It is estimated that 360,000ldfen are living
with HIV in Nigeria, most of who became enfed from their
mothers. This has increased from 220,000 in 2007.

A number of small-scale studies have inditat®wards a rise in HIV
prevalence among injecting drug users. AltloulglV transmission
through injecting drug use is not one of the meamgmission routes, it

appears to be accounting for an increasingnber of new HIV
infections.

The Symptoms of HIV

Primary HIV infection according to Scott (®)0is the first stage of

HIV disease when the virus first establishes itself the body. Some
researchers use the term acute HIV infection describe the period of
time between when a person is first infecteith HIV and when
antibodies against the virus are produced thg body (usually 6- 12

weeks).

Some people newly infected with HIV will eqence some “flu-like”
symptoms. These symptoms, which usually last more than a few
days, might include fevers, chills, night sweatd eashes (not cold-like
symptoms). Other people either do not experiéacate infection,” or
have symptoms so mild that they may not notice them

Given the general character of the symptoms ofeaiciiiection, they can
easily have causes other than HIV, such as afibietion. For example,

if you had some risk for HIV a few days ago andrayer experiencing

flu-like symptoms, it might be possible th&tlvV is responsible for the
symptoms, but it is also possible that ybave some other viral
infection.

The Symptoms of AIDS:There are no common symptoms for
individuals diagnosed with AIDS. When immursystem damage is
more severe, people may experience opporicnistfections (called
opportunistic because they are caused by n@gs which cannot
induce disease in people with normal immusygstems, but take the
“opportunity” to flourish in people with HIV) Most of these more
severe infections, diseases and symptoms daller the Centers for
Disease Control’'s definition of full-blown “AlDS.The median time to
receive an AIDS diagnosis among those infected Wliis 7-10 years.
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3.2 Effect of HIV/AIDS on Rural Development

Nigeria, which is the most populous country in &&; is fast gaining its
share of the HIV/AIDS scourge. It has theghlest prevalence in the
West Africa sub-region with an estimated 2ullion people already
infected (Daudu, Okwu and Shaibu). In their stutigy found out that
HIV/AIDS scourge has serious adverse effect orfdhm productivity,

income and standard of living of the farmamilies in Benue State
particularly and Nigeria as a whole. Somestanable intervention
measures are therefore necessary

AIDS has the potential to create severe @tom impacts in many
African countries. It is different from mosbther diseases because it
strikes people inthe most productive age gsougnd is essentially 100
percent fatal. The effects will vary accordinghe severity of the AIDS
epidemic and the structure of the nationabnemies. The two major
economic effects are a reduction in the labour lsugpd increased costs
(Bollinger, Stover and Nwaorgu, 1999).

Labour Supply

. The loss of young adults in their most productieang will affect
overall economic output.

. If AIDS is more prevalent among the econonetite, then the

impact may be much larger than the absolotenber of AIDS
deaths indicates.

Costs

. The direct costs of AIDS include expenditurés medical care,
drugs, and funeral expenses.

. Indirect costs include lost time due to els, recruitment and
training costs to replace workers, and care of angh

. If costs are financed out of savings, th#re reduction in
investment could lead to a significant redact in economic
growth

Economic Impact of AIDS on Households

The household impacts begin as soon as abere of the household
starts to suffer from HIV-related illnesses:

. loss of income of the patient (who is freqgty the main
breadwinner)
. household expenditures for medical expenses nmerease

substantially
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. other members of the household, usually dughand wives,
may miss school or work less in order to carelfierdick person
. death results in; a permanent loss of income, fess labour on

the farm or from lower remittances; funeral and maw costs;

and the removal of children from school order to save on
educational expenses and increase household lalesutting in

a severe loss of future earning potential.

Economic Impact of AIDS on Agriculture

Agriculture is the largest sector in mostrigdn economies accounting
for a large portion of production and a majorityeofiployment. Studies

done in Tanzania and other countries havewsh that AIDS will have
adverse effects on agriculture, including losé labour supply and
remittance income. The loss of a few workexs the crucial periods of
planting and harvesting can significantly reduaedlze of the harvest.

In countries where food security has been a coatiaussue because of
drought, any declines in household productioan have serious
consequences. Additionally, a loss of agrcalt labour is likely to
cause farmers to switch to less-labour-intenscrops. In many cases
this may mean switching from export crops toodf@rops. Thus, AIDS

could affect the production of cash crops as wefioad crops.

Impacts on other Economic Sectors

AIDS will also have significant effects inther key sectors. Among
them are health, transport, mining, education aat&mw

a. Health. AIDS will affect the health sector for two reasofi it
will increase the number of people seekingrvises and (2)
health care for AIDS patients is more expansthan for most
other conditions. Governments will face trade-afitsng at least
three dimensions: treating AIDS versus preventihg idfection;
treating AIDS versus treating other illnessemd spending for
health versus spending for other objectives. Maiirig a healthy
population is an important goal in its own rightlas crucial to
the development of a productive workforce eaial for
economic development.

b. Transport. The transport sector is especially vulnerable D3\l
and important to AIDS prevention. Building danmaintaining
transport infrastructure often involves, segditeams of men
away from their families for extended periodd time and
increasing the likelihood of multiple sexual pars The people
who operate transport services (truck driversntcaews, sailors)
spend many days and nights away from theaimilies. Most
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transport managers are highly trained professionhtsare hard
to replace if they die. Governments face thidemma of
improving transport as an essential elemeht national
development while protecting the health of the veoskand their
families.

C. Mining. The mining sector is a key source of faneigxchange
for many countries. Most mining is conducted sites far from
population centres forcing workers to live adp from their
families for extended periods of time. Thejten resort to
commercial sex. Many become infected with HIV apckad that
infection to their spouses and communitiesenvhthey return
home. Highly trained mining engineers can Wery difficult to
replace. As a result, a severe AIDS epidernan seriously
threaten mine production.

d. Education. AIDS affects the education sector in at tledlsree
ways: the supply of experienced teachers wvd reduced by
AIDS-related illness and death; children mag kept out of
school if they are needed at home to c#re sick family
members or to work in the fields; and colild may drop out of
school if their families cannot afford schoétes due to reduced
household income as a result of an AIDS inducedhd@another
problem is that teenage children are especiallgeqitle to HIV
infection.

Therefore, the education system also faces a $pbeibenge to
educate students about AIDS and equip them ptotect
themselves.

e. Water. Developing water resources in arid areas and clinty
excess water during rainy periods requireghllyi skilled water
engineers and constant maintenance of wetams,
embankments, etc. The loss of even a smalnber of highly
trained engineers can place entire water eyst and significant
investment at risk. These engineers may be espesiaceptible
to HIV because of the need to spend many nighty &ean their
families.

3.3 Prevention of HIV/AIDS
Who Needs HIV Prevention?

Various studies according to International HIV &8 Charity (2010)
discussed extensively on HIV prevention. Anyone lsacome infected

with HIV, and so promoting widespread awassneof HIV through

basic HIV and AIDS education is vital for prevemgiall forms of HIV
transmission. Specific programmes can target keypg who have been

particularly affected by a country’'s epidemifpr example children,

women, men, lesbhians, gays, bisexuals, arahsvestites (LGBTS),
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injecting drug users and sex workers. Older peapealso a group who
require prevention measures, as in some counti@seaeasing number
of new infections are occurring among those agest 60.

HIV prevention needs to reach both peopleoware at risk of HIV
infection and those who are already infected:

. people who do not have HIV need interventions wiltenable
them to protect themselves from becoming infected;
. people who are already living with HIV neéhowledge and

support to protect their own health and to ensaéthey do not
transmit HIV to others - known as “positive prevent. Positive
prevention has become increasingly importast improvements
in treatment have led to a rise in the number oppeliving with
HIV.

. HIV counselling and testing are fundamental for HiNvention.
People living with HIV are less likely torahsmit the virus to
others if they know they are infected and they have received
counselling about safer behaviour. For exampme pregnant
woman who has HIV will not be able to benefrom
interventions to protect her child unless hefection is
diagnosed. Those who discover they are ndecied can also
benefit, by receiving counselling on how to remaminfected.

The availability and accessibility of antiretroviteeatment is crucial; it
enables people living with HIV to enjoy larg healthier lives, and as
such acts as an incentive for HIV testing. Contthaentact with health

care workers also provides further opportunitiegpf@vention messages

and interventions. Studies suggest that HIV-pasipigople may be less

likely to engage in risky behaviour if thegre enrolled in treatment
programmes.

Sexual Transmission

Someone can eliminate or reduce their ridk becoming infected with
HIV during sex by choosing to:

. abstain from sex or delay first sex
. be faithful to one partner or have fewer partners
. condomise, which means using male or fematedoms

consistently and correctly.
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There are a number of effective ways to encouragele to adopt safer
sexual behaviour, including media campaigneciad marketing, peer
education and small group counselling. Thessivities should be
carefully tailored to the needs and circumsts of the people they
intend to help.

Comprehensive sex education for young peoglean essential part of
HIV prevention. This should include traininop life skills such as
negotiating healthy sexual relationships, as wetiecurate and explicit
information about how to practise safer se&tudies have shown that
this kind of comprehensive sex education is maoiecafe at preventing
sexually transmitted infections than educatitmat focuses solely on
teaching abstinence until marriage.

Numerous studies have shown that condoms,uséd consistently and
correctly, are highly effective at preventing HiMection. Also there is

no evidence that promoting condoms leads irtoreased sexual activity
among young people. Therefore condoms shdud made readily and
consistently available to all those who need them.

Transmission through Blood

People who share equipment to inject reaeati drugs with HIV
infected persons risk becoming infected. Metme maintenance and
other drug treatment programmes are effectways to help people
eliminate this risk by giving up injected uds altogether. However,
there will always be some injecting drug rasewho are unwilling or
unable to end their habit, and these peog®uld be encouraged to
minimise the risk of infection by not sharing equignt.

Needle exchange programmes have been shown toerétRiaumber of

new HIV infections without encouraging drugseu These programmes

distribute clean needlesand safely disposaisefi ones, and also offer
related services such as referrals to drgpthent centres and HIV

counselling and testing. Needle exchanges arenecessary part of HIV
prevention in any community that contains injectilngg users.

Also important for injecting drug users ammmunity outreach, small
group counselling and other activities thatcarage safer behaviour
and access to available prevention options.

Transfusion of infected blood or blood productthis most efficient of

all ways to transmit HIV. However, the chascof this happening can
be greatly reduced by screening all blood supjidiethe virus, and by
heat-treating blood products where possible. addition, because
screening is not quite 100% accurate, it sensible to place some
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restrictions on who is eligible to donate, providedt these are justified
by epidemiological evidence, and do not uessarily limit supply or
fuel prejudice. Reducing the number of unseagy transfusions also
helps to minimise risk.

The safety of medical procedures and othetiviaes that involve
contact with blood, such as tattooing and circuianiscan be improved

by routinely sterilising equipment. An even bettgtion is to dispose of
equipment after each use, and this is highly recented.

Health care workers themselves run a risk HilV infection through
contact with infected blood. The most effective vimystaff to limit this

risk is to practise universal precautions, iclvh means acting as though
every patient is potentially infected. Univarsprecautions include
washing hands and using protective barrieos dlirect contact with
blood and other body fluids.

Mother-to-Child Transmission

HIV can be transmitted from a mother to heaby during pregnancy,
labour and delivery, and later through brfegsling. The first step
towards reducing the number of babies infectetiimway is to prevent

HIV infection in women, and to prevent unwantedgm@ncies.

There are a number of things that can be donelpoahpregnant woman

with HIV to avoid passing her infection ther child. A course of
antiretroviral drugs given to her during pregnaaog labour as well as

to her newborn baby can greatly reduce thances of the child
becoming infected. Although the most effectiseatment involves a
combination of drugs taken over a long pkriceven a single dose of
treatment can cut the transmission rate by half.

A caesarean section is an operation to eelia baby through its
mother’s abdominal wall, which reduces thebym exposure to its
mother's body fluids. This procedure lowerke trisk of HIV
transmission, but is likely to be recommendedly if the mother has a
high level of HIV in her blood, and if the bendfither baby outweighs

the risk of the intervention.

Weighing risks against benefits is also caiti when selecting the best

feeding option. The World Health Organisati@uvises mothers with
HIV not to breastfeed whenever the use eplacements is acceptable,
feasible, affordable, sustainable and safe.
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4.0 CONCLUSION

HIV infection can weaken the immune system the point that the
system has difficulty fighting off certain factions. Many of the HIV
infections in Nigeria are a result of heterosexagd. This is as a result

of lack of information about sexual healtmdaHIV, low levels of
condom use and high levels of sexually transmitisdases.

HIV therefore, has overall adverse effect on rtnahsformation and the
general improvement of level of living of the pempHence, the need to
design wholesome intervention programmes whigil be directed
toward HIV prevention and such interventiomowd target everybody
particularly the vulnerable members of the society.

5.0 SUMMARY

AIDS stands for Acquired Immune Deficiency njome and HIV is
Human Immunodeficiency Virus and this is the vitliat causes AIDS.
There three main HIV transmission routes which are:

a. Heterosexual sex
b. Blood transfusion
C. Mother-to-child transmission.

HIV/AIDS has serious adverse effect on hoot#di income and
productivity, agriculture, health, transport, migjreducation and water
resources sub-sectors of the economy. Anyone camiminfected with

HIV, and so HIV prevention needs to reach both pewno are at risk

of HIV infection and those who are already infected

6.0 TUTOR-MARKED ASSIGNMENT

I What is HIV/AIDS? Describe how HIV is transmitted Nigeria

il. Explain the effect of HIV/AIDS on the socio-econanife of the
people?

iii.  Can HIV be prevented? Explain.
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1.0 INTRODUCTION

Leadership pattern is the form of leadershi@t is operational at one
time and in a certain location. Leadershipttggn determines the roles

that will be performed to meet group or societadse The management

of rural resources or proper rural resources aliocas premised on the

type and qualities of leadership. In thehtigof this, students should be

able to know the relationship between leddprspattern and rural
resources allocation.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain leadership pattern in the rural areas
. define rural resources allocation
. describe some specific rural resources.

3.0 MAIN CONTENT
3.1 Leadership Pattern in the Rural Areas

Leadership patterns may be in the followinfprms
(http://www.leadership-quality.coiccessed 17February, 2011).

a. Situational leadership emerges at a time when the group or
community is in need. Another variation would beaivis called

132



AEM 511 MODULE 5

informal leadership which commands respect géstige in
specific situations.

b. Dictatorial or authoritarian leadership which tends to
centralise all the functions in one individual ataks not seek to
evoke the maximum involvement to other membergéngroup
in finding solution to common problems
This type of leadership usually fails to gerte spontaneity of
assent and group solidarity. This authoritarianléeship may not
be bad or unproductive. There are alwaystarer situations in
which members prefer such leadership for advanitiagnterest
of the group. At times, permissive leaderstbfipcks movement
towards the attainment of group goal/goals.

C. Democratic  creative leadership promotes responsible
participation by other group members and reinfoomesperative
inter-personal relations within the group. mhakes use of those
ways that release creativity in group membearsd encourages
cohesiveness in the group.

It should be noted that, none of these patternsetaer, exist in its pure
form in the real world. Whereas institutionéadership has informal
aspects, informal leadership has formal aspeeghich characterise the
various leadership roles. Again, we need remognise that there is
democratic-authoritarian continuum and that levhbne may be
embedded to democratic leadership, this does mean that in all
situations there is full realisation of ingiuval abilittes and needs.
Differences in leadership patterns do produtiferent results in
different situations.

3.2 The Meaning of Resource Allocation
What is resource allocation?

Resource allocation is the distribution of resoareaisually financial -

among competing groups of people or programs. &amd Indicators
in the Changing Health Care Marketplace, 2004).

Resource allocation is used to assign the available resouroesan
economic way. It is part of resource manag®m In project
management, resource allocation is the schedubf activities and the
resources required by those activities whidking into consideration
both the resource availabilty and the  prbjectime.
(http://en.wikipedia.org/wiki/Allocatin of resources Accessed 19th
January, 2011).
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In strategic planning, resource allocation as plan for using available
resources, for example human resources, esperidhg near term, to

achieve goals for the future. The leadersip@ttern that encourages
participation and interaction of people isubd to ensure effective
human resource use. It is the process of allocaisgurces among the

various projects or business units.

The plan hastwo parts: First, thereis thasic allocation decision and
secondly there are contingency mechanisms. bhsic allocation
decision is the choice of which items to fund ia gtan, and what level

of funding it should receive, and which to leavéumded: the resources

are allocated to some items, not to others.

There are two contingency mechanisms. Thereai priority ranking of
items excluded from the plan, showing whidems to fund if more
resources should become available; and therea priority ranking of
some items included in the plan, showing clhiitems should be
sacrificed if total funding must be reduced.
(http://en.wikipedia.org/wiki/Allocation_of resourceAccessed 19th
January, 2011).

3.3 Some Specific Rural Resources
These resources include:

Water Resources

Water is a resource that is needed by all humathsrenst other forms of

life. Water is so crucial to humans that often influences human
settlement patterns. Nigeria is a countryt thaceives a relatively high
level of annual precipitation. However, rainfallnst distributed evenly
through time or space. Large seasonal variatioainfall exists, as well

as large regional variation in rainfall. Becausé¢hefse variations in time
and space, people in different parts of Nsgeuse water in different
ways. For example, in the drier northern parts igieNa where rainfall

is lower and less evenly distributed throughahe year, efforts have
been made to develop irrigation. Irrigatiorevelopment has involved
many different kinds of dams, from large electyigiroducing dams to
smaller dams used mainly for field irrigation.

While irrigation is important in a few partef the country, the vast
majority of people use water mainly for day-to-deusehold activities

like cooking, drinking, and washing. In alatevely well-watered
country like Nigeria, one would think that acqugiwater would not be

a problem. Providing safe, abundant supplies ofbbald water is not a

simple task, however.In a poor country lildigeria, gaining access to
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safe, continuous water supplies is an ongocigllenge for many.
Human wastes and pollution make many water suppheafe for many

people. In addition, the state has been unableaaqe safe, affordable

water. This is particularly true in rural eas. In many rural areas,
women and girls are forced to walk long distanoesdguire household

water. In extreme cases, women and childmay spend from two to
three hours per day gathering water. It goeishout gain saying that
most rural households do not have their own pipadavater supply. In

the best of circumstances, small villages rwighborhoods will have

their own wells. While water supply is somewhatdein urban areas,

major challenges still remain. In cities with a functioning public
water system, individual households and growds households must

either drill their own well or purchase thewater. The proliferation of
small urban wells is not an optimum solutiohowever. There is no
guarantee that the water drawn from thesdlswis safe for drinking.
Without adequate sanitation facilities, houdeéhavastes filter into the

city’s underground water supply.

Access to safe water is a critical factor in Nigarpublic health. This is

why the poor state of Nigeria’'s water supply israportant. The most
damaging drinking water-borne illnesses ar@htyd, cholera, and
diarrhea. Other human diseases are spread mhrelygh contact with
contaminated water. Bathing water illnesseslunfe bilharzias (another
name for schistosomiasis), guinea worm, and rounehwBrinking and
bathing are not the only methods through cWhiwater-borne illnesses
are spread. Contaminated water is often usedwash foods like fruits
and vegetables. This often provides anothbangel for diseases to
spread.

Besides immediate household use, water is iraportant resource for
transportation and electricity generation. Witespect to the latter,
Nigeria produces approximately one-half of @ electricity through
hydro-dams. The Kainji Dam in West-centralgélia is the source of
most of this hydroelectricity. While this is an imregsive relative figure,
Nigerian electricity consumption is low by interioetal standards. Thus,
many Nigerians are still without electricitgr do not rely heavily on
electricity for their energy needs.

In terms of transportation, Nigeria’s rivers playieportant role in the
country’s transportation system. Because Nigeis a relatively well-
watered country, it has an abundance of rgivdt should be noted,
however, that the flow of rivers fluctuates seafigndepending on both
regional rainfall regime and human uses oferr water (e.g. irrigation,
dams).
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The two major rivers of Nigeria are the Niger atsdprimary Nigerian
tributary, the Benue. The Niger River is the majoer for all of West

Africa, rising in the Guinea Highlands 4200m upstream from its
mouth. Because of substantial water loss eastr however, the Niger

IS not as large as one might imagine by the tinneathes Nigeria. This

reality hinders the use of the Niger as alftseason West African
transportation artery. Nevertheless, the NBenue system is of
substantial importance to Nigeria. "The largelume of water [in the
lower part of the Niger], particularly between Juamel November when

it is in flood, the steady gradient of its valleyd the fact that it flows

through rich agricultural lands, make it gfeat importance for
transport.”

(http://www.uni.edu/gai/index.htniccessed 17th February, 2011).

Forest Resources

In many parts of the developing world, hoemvwood is a primary
source of household energy. In much of sub-Sahafiéea, fuel-wood

is the dominant source of energy for cookiagd other activities.
Nigeria is typical of this pattern. While fuel-woode is most common

in rural areas, many urban households alsly wpon wood for their
daily needs.

In rural areas, people often gather theirnofwel-wood. In fact, many
rural people earn small amounts of income dathering fuel-wood for
the cities. Depending on the state of locedgetation, fuel-wood
gatherers may have to travel extensive dig®mnto collect their fuel-
wood. One reason for this is that many trgeecies like oil palms and
cocoa trees are not used for fuel-wood. Thus,iteedd collectors must

gain access to particular trees in particufdaces. Further, fuel-wood
collection is a seasonal activity. For small-seateod collectors, the dry

season is a time of intensified fuel-woodllextion. This is because
there is typically less farm work to do itne dry season and wood is
lighter and easier to carry. This is impottabecause most fuel-wood
collectors are limited by the amount that they camy as a head-load.

Because of the seasonality of fuel-wood ctlb® in the northern half

of the country, fuel-wood prices fluctuate seaslyrad well. In general,
fuel-wood is more expensive during the rainy season

One important determinant of fuel-wood useerovthe last several
decades is population growth. To the extémat people do not acquire
their energy needs from non-wood sources,atgre population growth
leads to greater cutting of trees for fuel-wood.i/this basic argument

is an accurate assessment for many partssuli-Saharan Africa, it is
important to evaluate the role of humans in marmagiee resources. In
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Nigeria, there are indications that people areeqegipable of managing
their tree resources without outside, buresticr intervention. The
region surrounding the northern city of Kano pr@adn excellent case

study of fuel-wood managementhttp://www.uni.edu/gai/index.html
Accessed 17th February, 2011).

Mineral Resources

Mineral extraction in Nigeria is highly localisedc&aemploys relatively

few people. Nonetheless, minerals have beemes of Nigeria's most
important resources in the last several dexzadAs the following
examples indicate, however, the importance noiheral resources
fluctuates a great deal over time. For examplé&eBritish colonial era

tin was an important resource extracted fromrth-central Nigeria. At
the peak of tin mining in the 1940s and5d$ the industry directly
employed as many as 75,000 workers. After this peakever, both tin
production and employment levels began to limec precipitously. Part
of the reason for this decline was the exhaustigheotin reserves. The
more important reason was that tin production irepparts of the world

was far cheaper and more economical. Becaplseges like Southeast
Asia and Bolivia could produce tin ore much moreagly, Nigeria’s tin
industry went into serious decline. Not lorajter the decline of tin,
however, Nigeria discovered vast quantities pdétroleum reserves.
These discoveries were to have major impamts Nigeria’'s national
development, both positive and negative.

Nigeria has substantial petroleum and natugak reserves. While it is
important to know that Nigeria is a large oil produy it is also critical

to know where these resources are located. with most geographic
phenomena, oil is not located evenly throughdigeria. Instead, it is
concentrated along the Nigerian coast, pdditu around the delta of
the Niger River and in the southeast cormdr the country. The highly
concentrated location of oil resources hasnbeof critical importance
throughout the short history of independenigeNa. Large-scale oil
resources were first discovered in this regiof Nigeria in the late
1950s. Extraction of crude oil did not begimtil the 1960s.
(http://www.uni.edu/gai/index.htnmiccessed 17th February, 2011).

Land Resources

It is often easy to overlook land as aowese. In Nigeria, however,
thirty to forty times the numbers of people aredily engaged with the

soil through agriculture. In many countriesithw low soil fertility,
chemical fertilisers are used extensively. Thisasthe case in Nigeria;
however, where fertiliser use continues to be antbadowest rates in

the world. Lack of fertiliser use is due to a mbddferent factors. Most
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Nigerians cannot afford fertiliser or get credit flocreased agricultural
inputs. Furthermore, government has often mmaged distribution of
state-supplied fertiliser.

In the absence of chemical or organic fertilisdligerian agriculture has
relied on different fallow systems to maintasoil fertility. In areas of
moderate to low population density and re&y equitable land
distribution, these systems are quite effectiveesehfallow systems can
often be disrupted by population growth ohamges in land tenure,
however. The key point to note here is that exlesoeial and economic
constraints often limit the ways in which people ussources like land.

In other words, individual farmers do not have fidhtrol over the way

in which they use their land. If a farmés faced with the choice of
immediate personal survival or the long-term heaftthe soil, personal
survival is the obvious winner. In other cases, &osv, individuals may

shift their agricultural production to othearops. Cassava provides an
excellent example of a shift to a new crop.

Soil is also an important building material in Niige In the majority of

the country, the walls of houses and other builgliauge constructed out

of sand. Since sand is readily available, sérves as a relatively cheap
and environmentally friendly building materialhe use of sand in
construction is important because it decreattes amount of wood,
stone, or other materials that are requifed building construction. In
order to produce a solid and durable wall, soiymscally mixed with a
straw-like material and some gravel. Mud-wallduildings like these

are then topped off with a thatch roof, metal rasfa wood-supported

mud roof. http://www.uni.edu/gai/index.htmlAccessed 17th February,
2011).

4.0 CONCLUSION

The subject of leadership pattern and ruresource allocation is
important for change agents and studentsunolerstand. This is due to
the fact that rural resource distribution amadlocation will affect the
socio-economic well-being of the people. Howeveadership pattern in

the community will provide direction for etfieve utilisation of rural
resources in such a way that every member in theramity benefits.

5.0 SUMMARY

Leadership pattern may be expressed in the follgWonms:
a. Situational leadership

b. Informal leadership

C. Dictatorial or authoritarian leadership
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d. Democratic leadership.

Resource allocation is the scheduling of vétes and the resources
required by those activities while taking aintconsideration both the
resource availability and the project timepeS&fic rural resources
include water, minerals, and forest and soil resesir

6.0 TUTOR-MARKED ASSIGNMENT

I Briefly explain different forms of leadership pati@
. What is resource allocation?
iii. Describe specific resources common to the rurasare
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1.0 INTRODUCTION

Effective leadership with good focus will determihe success of rural
development programmes. For leadership to rélevant in future
intervention activities, there is the needr fleadership practice and
issues to shift and also certain leadership skillst be improved upon.

It is apparently certain today that the use of mebbgy to perform some
communication activities has come to stay. Thegsfuture leadership

iIs such that should take seriously the issafe leadership skills
development which entails developing the lesidewriting skills and
ability to manipulate information technologyorf easy communication.
Future leadership should also look at the pastlaagresent and project

for the future in such a way that development dlaccelerated.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. contextualise the shift in leadership practicethar future
. discuss leadership skills development for rural
. development

explain the problem of earning leadership trust.
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3.0 MAIN CONTENT
3.1 Leadership Practice in the Future

To activate the untapped leadership potentlehdership thinking and
practice need to shift in three fundamental dimewi(Reinelt, 2010):

From Individuals to Communities

Leadership is not primarily a capacity oralpy that an individual
possesses; it is a relational process thaturs in groups, communities
and networks. We can see tangible outcome&nwive nurture
leadership in communities. A great exampte the work of the
Promotora Institute in Nogales, Arizona inetHJnited States of
America. The Institute was founded by local wonrethe community,

who people turned to for health advice. nistoras lead by listening;
and building trust. They look for strengttend help people make the
connections they need to control and impraweir lives. Promotoras
have succeeded in supporting communities with fealth resources to
become healthier — even when their success is ietfywecognised.

As one promotora said, “Some business pedple me, ‘You are not
efficient.” | say, ‘We are more efficient than yoauld possibly imagine,
because our job is to listen, find out how muclmwintervention people
need and connect them to solutions.” This abtiityisten and relate is

at the heart of the new leadership model.

From Organisations to Networks

While leadership in organisations is positlpnandividual, top-down,
and directive; leadership in networks is relatipallective, bottom-up,
and emergent. We have an opportunity to lyappetwork principles to
our leadership efforts and tap into networeis powerful sources of
innovation.

One story that illustrates the power of reks is the approach CEO
Paul Levy and Beth Israel Deaconess Hospital toak$pond to a $20
million deficit in 2009. Instead of convening Isisnior leadership team

to make a decision about layoffs, Levy ahll@ meeting with all
employees. He did not come in with a plan; he cemvath a concern.

He suggested a potentially unpopular ideaotegting low-paying jobs
by reducing the salary and benefits of higher gambloyees — including
many in the auditorium. To his surprise the rooapted in applause.

His candid request led to countless suggestidor cost savings. He
tapped into the power of the employee ndtwoas a result they all
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jointly owned the solution. Levy modeled opess and transparency;
and trusted the process to produce positive outsome

From Silos to Partnerships

We typically exercise and develop leadership iossil We have separate
workforces, distinct cultures, different waysf framing problems and
defining solutions. Yet, this way of leading had produced health or
educational equity. Why? We have failed tecognise that producing
these results requires multi-stakeholder apmresm that cut across
sectors and disciplines.

The African Public Health Leadership and Sysms Innovation
Initiative is an example of a multi-sectoral approacihis Initiative,
currently being piloted in Namibia, seeks tmansform a highly skilled
health system. Multi-stakeholder teams of ioma health leaders,
senior government officials, local communityealth providers, and
representatives from business and civil societyagadgn problem-based
learning that generates and tests innovatbedutions. The group is
guided through a leadership development psocdsat breaks down
barriers. Something as simple as using eather's first names, not
titles, transforms how people see themseliesrelationship to each
other. Transcending hierarchies and silos opemrmeeuppossibilities for
addressing systemic issues that have defied sotutiothe past.

Leadership emerges through relationships. We reéstus on building
relationships and building trust. We alsoedeto create the conditions
for people to self-organise. And finally, we needreak down the silos

and establish partnerships with other groupat are pursuing similar
outcomes.

3.2 Leadership Skills for Rural Development

The last 20 years has seen an incredible increasehnology. Most of
the principles of good leadership remain thame, regardless of how
technology changes. However, technology presemew challenges for

leaders (Shead, 2010).
Virtual Contact Leadership

One of the benefits of modern technology is théitgho communicate

with anyone anywhere in the world. While sthis a benefit for
businesses looking to expand, it presents unigakenges for leaders.
Many leaders have a leadership skill sett thelies heavily on their
personality and *“presence”. Many of thesellskdo not translate well
into electronic communication.
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Leaders need to be aware of this and wtok improve their skills in
communicating and leading using modern tools. Td¢&@yno longer rely

on the power of their personality to giveemh an edge. One of the
biggest areas leaders must develop is thdityado communicate well
through the written word.

In the past, leaders were often able toy reh assistants for written
communication. However, with the ubiquitouseusf email, this is no
longer an option. Leaders who cannot communicateimverriting will

find themselves at a disadvantage.

Leaders preparing for the future should make conscious effort in the
following areas:

. developing strong writing skills
. understanding different forms of electronic comneation
. understanding the culture of different forneé electronic

communication.

Leadership skills to be developed for rumévelopment according to
White Tag Leadership Development (2011) include:

. Getting and giving information: is probably the first
competency required of leaders. If you canmammunicate
effectively, then no other leadership skill willmpensate for this
lack. First and foremost, you must be alite exchange
information effectively and accurately.

There are three distinct aspects to communicatiogetting and
giving information: Getting it, retrieving it, argiving it.

. Understanding group needs and characteristics: Every group
member needs to learn other members' needs aractdrastics.
Throughout life, as any group forms, members infdlyrassess
others' characteristics and needs.

. Knowing and understanding group resources: This
competency enhances the accidental, serenapitencounter. It
provides an informal but recognised stage revhgroup leaders
and members can learn more about each other.

As a leader, it is a good idea to introduce acdésithat help the
individuals in the group to become acquainted witk another's
skills, knowledge, and abilities.

. Controlling the group: A group exists for a purpose. Control is
the throttle of the group's engine—the enerdpat gives it
direction. As a leader exerts control, he abaks getting the job
done and keeping the team together.
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. Counselling: Counseling is a private talk with someotieat
helps the individual with a personal problem. Asader, people
will come to you with problems. Because yawe a leader, you
will spot people with problems. You cannotturn them away or
just let them suffer, because the ignored problésgrious, will
almost inevitably become a group problem.

. Setting the example:As a leader, setting the example means that
your public and private lives are transparamd unified. Since
we define leadership as a property of the groug,adiits essence
the act of influencing a group to achievis igoals, anyone is by
definition a leader. Setting the Example is org/all members
can influence the group.

While, a very simple competency on the face afdhe is more
important. Fail to demonstrate this competertoy members of
your group, and you are doomed to negatresults. No matter
how good a line you talk, if you do not match ithwyour walk,

you will earn no respect and find it ingeagly difficult to get
the group to work with you.

Setting the example is where your backbonewshti you have
character, if your character has integrity—thaitfig;ho you are

in public the same person you are in giav-you will
accomplish far more than you might imaginesgible. For this
kind of leader, as long as he takes cafehis followers’ needs,
enjoys their respect, loyalty, and even love, tivatiebe results.

. Representing the group: Representing the group is accurately
communicating to non-group members the sum gobup
members' feelings, ideas, etc., and vice aver& leader must
represent his team on a great variety afuds. Some of these
issues and the need for a decision repregengroup interests
will be known in advance; others will not be.

. Planning: Planning as an ongoing process, where aisida at
each step helps clarify your choices in the nesgh.sYou can use
the suggested questions after each step dip kiefine the details
for each task.

The effective use of planning will do morhan any other
competency to advance both getting the job done&aaging the
group together. It is an “umbrella” competencytsaffect on a
variety of issues. Planning is useful both in grsituations and
one-on-one. The goal of planning is to improvedhality of the
decisions made and the results achieved.

. Evaluation: Evaluation is a continual process, either infdrora
formal, of judging a situation against a standard.
. Sharing leadership: A way of assessing the desirability of a

leadership style or the need for sharing leademshh the team
is to consider both the groups’ short- alwhg-range goals.
Effective, enlightened, unselfish leaders drae servants of the
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group and are not reluctant to encourage groujpcpEtion and
ownership of a decision.

3.3 The Problem of Earning Leadership Trust

Some of the implementation problems facingalrudevelopment
intervention will require some changes foraders of the future.
Subordinates are less likely to trust a leader lezaf position and title.

In the future, obtaining trust will require even ma@ffort. In the future,
leaders must seek to actively measure theel leof trust in their
organisation and take deliberate steps torawg the level of trust.
Before making big changes leaders must gauge Wieedé trust in their
organisation to make sure they have builbugh of a solid trust
foundation in order to obtain support.

While the core skills of leadership will remaithne same over time, the
leadership of the future will require a difint emphasis on particular
skills. By preparing for these changes ahead tiofe, leaders can ready
themselves today for what organisations will nesddrrow (White Tag
Leadership Development, 2011).

4.0 CONCLUSION

Rural development is a subject that everybody oholyithe government

is concerned about. Where attention is noterg to rural development
people are bound to wallow in poverty as they laitk basic amenities

that will enhance their living standard. Tlook at the issue of rural
development is also to consider the future leadership. This is so
because no leadership no direction and withdirection no
development. It is in this wise that leadershig thidl be considered fit

for the future ought to be dynamic in terna$ skill development and
must be ready to shift ground in order to cope ¥uthre challenges and

at the same time be relevant in the scheme of dpreint.

5.0 SUMMARY

Leadership thinking and practice need to tshif three fundamental
directions:

a From individual to communities
b From organisation to networks
C From silos to partnerships.

Leadership skill development means that leader& ¥eimprove their
skills in communicating and leading using modemidmr information
technology. Leaders preparing for the futwsbould ensure that they
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develop strong writing skills and also knolow to make use of
electronic communication.

However, the serious problem that needs ® dddressed is that of
leadership trust. Efforts have been made atidress rural development
problems, but leadership has not performed tap expectation. Hence,
future leaders should ensure that steps are takiemprove the level of
trust.

6.0 TUTOR-MARKED ASSIGNMENT

I Explain the shift in directions of leadership pree?

i. Outline and discuss the leadership skills essary for future
development agent.

li.  Why is leadership trust a major problem inaldevelopment?
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