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Introduction

Teaching as a profession is gradually gaining sgopularity and
recognition in Nigeria. Unlike some other profess such as law and
medicine, teaching has always been an all coméxs fowever, with
the establishment of The Teachers’ Registration nCbuf Nigeria
(TRI), teaching will cease to be an all comers j@®fore or by the end
of this decade, anybody without a professional ifoation in teaching
will no longer be allowed to teach in any schoobtfb public and
private). As at now, the Nigeria Certificate inUgdtion (NCE) is the
minimum teaching qualification in Nigeria. Thisetiefore means that
teachers must be always develop themselves so dgdome more
professionally skillful and competent. The difflece between a
professional teacher and a non-professional teasheentred on the
skillful way(s) through which the professional teac helps to make the
learner a complete person. This is unlike the piafessional teachers
who are always out to develop a particular skilha learners.

The exposure of teachers to disciplines such asdidumal Psychology,

Sociology of Education and Philosophy of Educatioraddition to the

various methods of teaching has really made themversant with the

working of the human mind among other things. Ttiesprofessional

teacher knows when and how best to help the lesitaarn and develop
themselves to the best to help the learners leatrdavelop themselves
to the best of their abilities. Therefore, theeeee of teaching which all
professionally qualified teachers should aim atoishelp the learners
learn how to learn.

The Course

This course guide tells you in brief what to expfoim reading this
material. As you will discover in the materialathing as a profession
has come a long way in Nigeria. From the earlyisTian Missionary
Era of limited access to education to the presemé universalization
of access to education, the teacher’'s work hasmecnore challenging.

As you begin the course with the study of the mesgnand
characteristics of a profession, you will discogeme of the reasons
why teaching was once not as popular as some pthégssions.

In the same way you will learn in this course hasadhers could

develop their sills and become more professionalbnfident and
competent.
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Course Aims

The aims of this course to provide a comprehengm of teaching as
a profession and what teachers could do to furimgrove on their
professional skills and competence.

Course Objectives

After carefully studying this course material, yghould be able to:

. Explain the meaning and the characteristics obéegsion

. Justify the categorization of teaching as one eftfofessions

. Enumerate the personal qualities of a good teacher

. Discuss the job expectations of a good teacher

. Explain how and why a teacher should adequately (e
lessons.

Working through this Course

This course demands that you will have to spendhntince reading it.
Although, the content of this material has beerttemiin a simple and
easy to read format, yet you will need to devotffigant time to
reading it. | should therefore like to encourage o study the material
regularly and also attend the tutorial sessionsrevlyeu could interact
with some of your course mates.

The Course Materials

You will be provided with the following materials:

1. Course Guide
2. Study Units

In addition, the course comes with a list of recanded textbooks
which you may consult for further information.

It is not compulsory for you to acquire the books.
Study Units

The following are the study units contained in tosirse:
Module 1  The Teaching Profession

Unit 1 Meaning and Characteristics of a Profession
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Unit 2 The Act of Teaching

Unit 3 The Place of Teachers in the Society

Unit 4 The Beginning of Formal Teaching and Teadbducation
in Nigeria

Unit 5 The Goals of Teacher Education in Nigeria

Unit 6 National Policy on Teacher Education in Nige

Unit 7 Problems of Teaching and Teacher Educanhddigeria

Module 2  The Teacher in the Classroom

Unit 1 Quialities of a Good Teacher

Unit 2 Behavioural Job Expectations for Teachers
Unit 3 Learner Characteristics and Teacher Intevact
Unit 4 The Teaching Learning Process

Unit 5 Planning to Teach

Unit 6 Teachers and Pupils Questions

Unit 7 Keeping Up to Date in Teaching

Textbooks and References

Akinbote O. (2001). Problems of Poor Quality in rRary School
Teacher Preparation: A Case Study of Nigeria's €g@b of
Education.African Journal of Educational Planning and Policy
Studies; 1(1) 23-39.

Akinbote, O. (1983)An Introduction to Teaching in Press

Akinbote, O. (1999). NCE Teacher Education Progranior Nigeria
primary Schools: Expectations for the*aTentury in Abimbade,
A. (Ed). Teaching and Teacher Preparation in the 21% Century,
Ibadan: Department of Teacher Education, University @dan.

Akinpelu, J.A. (1981). An Introduction to Philosgptof Education
London: The Macmillan Press Ltd.

Berns, R.M. (2004)Child, Family School Community, Socialization and
Support. Belmont: Thomas Learning Inc.

Dodd, W.A. (1978).The Teacher at Work. London: Oxford University
Press.

Ezewu, E. (1983)Sociology of Education lkeja: Longman Nigeria Ltd.
Fafunwa, A. Babs (1991History of Education in Nigeria History

Education in Nigeria. Ibadan: NPS Educational publishers.
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Federal Republic of Nigeria (1998). National Poliop Education.
Lagos: NERDC.

Osokoya 1.0. (1987)6-3-3-4 Education in Nigeria: History, Structure,
Issues and Problems. Lagos: Bisinaike Educational Publishers.

Ridgway, L. (1976)Task of the Teacher in the Primary School London:
Ward Lock Educational.

Samuel, T. (1996). Teacher Education in Lagos Seateroposal for the
21% century. The Beagle, Journal of Primary Education Vol. 1,
No. 1&2, pages 8 — 16.

Taiwo, C.O. (1982).Nigeria Education: Past Present and Future.
Lagos: Thamas Nelson (Nig) Ltd.

Assignment File

There are twenty one assignments in this coursat iShone assignment
per unit. This is to be sure you really understtwal unit. In this file,
you will find all the details of the works you musibmit to you tutor
for marking. Remember your assignments are as riapoas the
examinations.

Presentation Schedule

The presentation schedule included in your couratenals gives you
the important dates in the year for the completadntutor-marked

assignments and attending tutorials. Remembelythatre required to
submit all your assignments by the due date. Ywmulsl guard against
falling behind in your work.

Assessment

There are two aspects to the assessment of theecolkirst, are the
tutor-marked assignments; second, is the writt@méxation

In tackling the assignments, you are expected fgyamformation,
knowledge and techniques gathered during this eouffie assignments
must be submitted to your tutor for formal assesgnme accordance
with deadlines stated in the Presentation Schealukthe Assignment
file. The work you submit to your tutor for assassit will count for
30% of your total course mark.
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At the end of the course, you will need to sit forfinal written
examination of not more than three hours’ duratidrhis examination
will also count for 70% of your total course mark.

Final Examination and Grading

The final examination for meeting special educatieeds in early
childhood will not be more than three hours duratidhe examination
will consist of questions which reflect the typdsself-testing, practice
exercises and tutor-marked problems you have pusiyicencountered.
All areas of the course will be assessed.

Use the time between finishing the last unit antding for the
examination to revise the entire course. You migd it useful to
review yourself, tutor-marked assignments and comsen them
before the examination.

Tutor-Marked Assignments (TMAS)

Assignment questions for the units in this counse @ntained in the
Assignment File. You will be able to complete yassignments from
the information and materials contained in your kebks, reading,
studying units and the Internet. However, it isidgble in all degree
level education to demonstrate that you have readresearched more
widely than the required minimum. Using other refiees will give

you a broader viewpoint and may provide a deepderstanding of the
subject.

When you have completed each assignment, sendgithter with a
TMA (tutor-marked Assignment) form, to your tutoMake sure that
each assignment reached your tutor on or beforeldaeline given in
the Presentation Schedule and Assignment Fileforifany reasons, you
cannot complete your work on time, contact youmwrtubefore the
assignment is due to discuss the possibility oéxtension. Extensions
will not be granted after the due date unless thaee exceptional
circumstances.

There are twenty-one (14) tutor-marked assignmentshis course.
You only need to submit 6. This carries 10 marksheayour score will
be converted to 30% as continuous assessment.

The final examination course information form akis of the course.
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Course Marking Scheme

Assessment Marks

Assignment 1 — 14 6 Assignment, best 3 =30%
Final examination 70% of overall course marks
Total 100% of course marks

Table 1: Course Marking Scheme.

Course Overview

This table brings together the units, the numbeweéks you should
take to complete them and the assignments thatslthem.

Unit | Title of Work Weeks Assessment
Activity (end of Unit)
Course Guide 1
Module 1 The Teaching Profession
1 | Meaning and Characteristics 1 1
Profession
2 The Act of Teaching 1 2
3 | The Place of Teachers in the 2 3
Society
4 | The Beginning of Formal 2 4
Teaching and Teacher Education
in Nigeria
5 | The Goals of Teacher Educationin 3 5
Nigeria
6 National Policy on Teacher 3 6
Education in Nigeria
7 Problems of Teaching and Teacher 1 7
Education in Nigeria
Module 2 The Teacher in the Clagoom
1 Qualities of a Good Teacher 2 8
2 Behavioural Job Expectations for
Teachers
3 Learner Characteristics and 2 9
Teacher Interactions
4 | The Teaching/Learning Process
5 Planning to Teach 3 10
6 | Teachers’ and Pupils’ Questions 3 11
7 Keeping up to Date in Teaching 3 12
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How to Get the Most from this Course

In distance learning the study units replace the/éfsity lecture. This

is one of the great advantages of distance learryiog can read and
work through specially designed study materiakgoatr own pace and at
a time and place that suit you best. Think ofsitr@ading the lecture
instead of listening to a lecture. In the same Wyt a lecturer might
set you some reading to do, the study units tells when to read your
set books or other materials, and when to undextakguting practical

work. Just as a lecturer might give you an inlesercise, your study
units provide exercises for you to do at approprgiints.

Each of the study units follows a common formatie Tirst item is an
introduction to the subject matter of the unit dwaav a particular unit is
integrated with the other units and the course a$i@e. Next is a set
of learning objectives. These objectives allow youknow what you
should be able to do by the time you have complébedunit. You
should use these objectives to your study. Whenhave finished the
unit, you must go back and check whether you haached the
objectives. If you make a habit of doing this yall significantly
improve your chance of passing the course.

The main body of the unit guides you though theuregl reading from
other sources. This will usually be either fronuyset books or from a
reading section. Some units require you to unkersmme work in the
library. You will also be directed when you needuse a computer and
guide through the tasks you must do. The purpdsteo computing
work is twofold. First, it will enhance your undénding of the
material unit. Second, it will give you practioakperience of using
programs, which you could well encounter in yourrkvoutside your
studies. In any event, most of the techniques wall study are
applicable on computers in normal working practee,it is important
that you encounter them during your studies.

Activities in form of Self-tests are interspersdaoughout the units,
working through them will help you to achieve thgextives of the unit
and prepare you for the assignment and the exaimmat ou should do
each self-test as you come across it in the stuy uThere will be
some examples given in the study units; work thihotigese when you
come across them too.

The following is a practical strategy for workingrough the course. If
you run into any trouble, telephone your tutor ostpthe question to
him. Remember that your tutor’s job is to help yo&when you need
help, don't hesitate to call and ask your tutopitovide it.
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Read this course guide thoroughly.

. Organise a study schedule. Refer to the ‘Courssvaw’ for
more details. Note the time you are expected em@pn each
unit and how the assignments relate to the unibsportant
information e.g. details of your tutorials, and thete of the first
day of the semester will be made available to y¥ou need to
gather together all this information in one plasach as your
diary or a wall calendar.

Whatever method you choose to use, you shouldddemn and
write in your dates for working on each unit.

. Once you have created your own study schedule vdoything
you can to stick to it. The major reason that nstkelents fail is
that they get behind with their course work. Ifuyget into
difficulties with your schedule, please let youtotunow before it
is too late for help.

. Turn to Unit 1 and read the introduction and thgdiives for the
unit.

. Assemble the study materials. Information abouatwou need
for a unit is given in the ‘Overview’ at the beging of each unit.
You will always need both the study unit you arerkirmg on and
one of your set books on your desk at the same time

. Work through the unit. The content of the unitltshas been
arranged to provide a sequence for you to follo¥ you work
through the unit you will be instructed to readtsets from your
set books or other articles. Use the unit to gymla reading.

. Keep an eye on the course information that wilkcbatinuously
posted there.

. Well before the relevant due dates (above 4 weeltsré due
dates) take the Assignment File and your next redui
assignment. Keep in mind that you will learn aldgtdoing the
assignments carefully. They have been designedelp you
meet the objectives of the course and, therefork,help you
pass the examination. Submit all assignmentsatet than the
due date.

. Review the objectives for each study unit to confithat you

have achieved them. If you feel unsure about ahythe
objectives, review the study materials or consaitntutor.
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When you are confident that you have achieved &'sun
objectives, you can then start on the next unitoc®d unit by

unit through the course and try to pace your stsalythat you

keep yourself on schedule.

. When you have submitted an assignment to your témor
marking, do not wait for its return before startmgthe next unit.
Keep to your schedule. When an assignment isnedrpay
particular attention to your tutor's comments, boththe tutor-
marked assignment form and also the one written thom
assignment. Consult your tutor as soon as posHilyleu have
any question or problem.

. After completing the last unit, review the coursed gorepare
yourself for the examination. Check that you hachieved the
unit objectives (listed at the beginning of eacht)uand the
course objectives (listed in this Course Guide)

Facilitators/Tutors and Tutorials

There are 8hours of tutorials provided in suppdrthis course. You
will be notified of the dates, times and locatioh these tutorials,
together with the name and phone number of yowr,tais soon as you
are allocated a tutorial group.

Your tutor will mark and comment on your assignmsekieep a close
watch on your progress and on any difficulties ywaght encounter and
provide assistance to you during the course. Yastmail your tutor-

marked assignments to your tutor well before the date (at least two
working days are required). They will be marked ymur tutor and

returned to you as soon as possible.

Do not hesitate to contact your tutor by telepha@mail, or discussion
board if you need help. The following might becaimstances in which
you would find help necessary. Contact your tiftor

. You do not understand any part of the study unithe assigned
readings

. You have difficulty with the self-tests or exerdse

. You have a question or problem with an assignmaith your
tutor’'s comments on an assignment or with the gigadf an
assignment.
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You should try your best to attend the tutorialsis is the only chance
to have face to face contact with your tutor an@gk questions which
are answered instantly. You can raise any proldaoountered in the
course of your study. To gain the maximum ben&fiim course

tutorials, prepare a question list before attendign. You will learn a
lot from participating in discussions actively.

Summary

This course ECE222; has introduced you to the mganand
characteristics of a profession, the differencavben teaching and the
other professions, teaching and other acts suafilegy training etc,the
importance of teaching and teachers, formal teadukrcation, the
meaning, goals and importance, the national p@ay implementation,
the problems of teaching and teacher educationjtiggaof a teacher,
job expectations of a teacher etc.
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MODULE 1 THE TEACHING PROFESSION

Unit 1 Meaning and Characteristics of a Profession

Unit 2 The Act of Teaching

Unit 3 The Place of Teachers in the Society

Unit 4 The Beginning of Formal Teaching and Teadfaucation
in Nigeria

Unit 5 The Goals of Teacher Education in Nigeria

Unit 6 National Policy on Teacher Education in &g

Unit 7 Problems of Teaching and Teacher Educatidtigeria

The following are the study units contained in thmisdule

The first unit of this module discusses the meaiing characteristics of
a profession. It also discusses the differencesvdmat the teaching
profession and other professions. It further inicEs you to the body
responsible for the registration of teachers agegsionals in Nigeria.

The second unit introduces you to the act of tearhnd the differences
between teaching and other acts such as drillingfructing and
training.

The third unit discusses the importance of teacteetise overall growth
and development of the individual and the counepegally. It further
explains why teachers are not accorded much reslieet other
professionals

In unit four, you will learn how formal (School)aehing started in
Nigeria. You will also learn how and when the fotreacher education
programme started in Nigeria.

In the fifth unit, you are introduced to the meaypingoals and
importance of teacher education in Nigeria.

The sixth unit discusses the National Policy onchea Education and
its implementation.

The last unit focuses on the problems of teachmjtaacher education
in Nigeria.
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UNIT 1 MEANING AND CHARACTERISTICS OF A
PROFESSION

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Meaning of a Profession
3.2 Characteristics of a Profession
3.3 Teaching as a Profession
3.4  Teachers Registration Council of Nigeria
3.5 Differences between Teaching and other
Profession
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

The word profession has been used by differenviddals and groups
to describe what they do for a living. It is themef common to hear
people saying, | am a professional driver, bricklayengineer, teacher,
lawyer, nurse and so on. However, not every ocoupatan be referred
to as a profession in the real sense of it. This discusses the major
characteristics of a profession. It distinguishesching profession from
the other professions such as law and medicinalsti discusses the
roles of the Teachers Registration Council of Nmeas a body
responsible for the professionnalization of teaghmNigeria.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain the meaning of a profession

. enumerate at least five characteristics of a psudas

. identify the differences between teaching and anthe popular
professions such as law and medicine in Nigeria

. explain the roles of the Teachers Registration Cibwh Nigeria.
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3.0 MAIN CONTENT

3.1 Meaning of a Profession

A profession may be defined as an occupation/vocatiat involves
some branch of learning which requires both higigcialized skill and
intellectual effort for the job.

3.2 Characteristics of a Profession

According to Ezewu (1983) for any employment oirirsg to warrant
the name of a profession, it must meet most, ifallobf the following
characteristics:

(@) The members have to be specially prepared for {bbs by a
prolonged cause of training. That is, for any oetigm to be
regarded as a profession, those engaged in it rhase
undergone a specialized training for a relativelgg period of
time, usually in an educational institution. Theref it is not
possible for anyone who has not received that apeed training
to practice the particular profession. Infact argyanithout such
an adequate preparation or training for the jobsisally referred
to as auxiliary staff as in the case of teaching) gmacks in other
professions.

(b) The members have to practice their profession yirelelt in
accordance with the existing laws. This means rti@nbers of a
profession must be free to put in to practice ssphcialized
knowledge they have acquired in the best way tlagyand with
some degree of confidence and competence.

(c) The practice of the profession has to be guidedabgode of
conduct prescribed by members for themselves. Tathere
must be a professional association with laid dowles and
regulations for members to follow so as to presehes honour
and prestige of the profession. Any member whoates any of
the rules and regulations could be sanctioned bya#sociation.
Such a member may be banned from practicing foeraog of
time or forever depending on the type of offencencutted.

(d)  There should be well spelt out conditions of sexvia member
of any profession has to operate under certainitond as may
be specified from time to time by the professiaaedociation and
or the employer. For example, the regular paymésatary and
allowances, for services rendered, hours/placecok etc.
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(e) The members of the profession have to be unitecerunde
organizational form known as a Union or an AssammtThere
must be moral/emotional/financial attachment or rwiment to
the profession through the Association. In Nigd¢aday, there
are many of such Professional Associations or Unidtention
two of them that are very popular in Nigeria

) The members of the profession have to be seenépuhblic as
enjoying a prestige comparable to other professi@me of the
things that make a profession and its members popaihd
respectable is the recognition given it by meminérghe public.
There are some professions which are held in hgjbeen by
members of the publics for various reasons. Fomgka, the
entry qualification for the training, the length wéining and the
specialized duties performed by members of thegssibn go a
long way in determining the amount of respect that be
accorded them by the general public.

3.3 Teaching as a Profession

As you were told at the beginning of this unit, rafpssion requires a
relatively long period of training which requireshagh skill and great
intellectual effort. If we relate this to teachinge can say that it is true
to some extent. For instance, there is a periodrahing in an

educational institution ranging from one to fourak®e either in a
Teachers College or the University. In other wortig, high skill and

intellectual effort acquired through the professiotmaining received in
the College or the University gives the necessagning for the

teacher. This means that in countries where akthi® have been
professionally and academically trained and licdndeefore their

appointment, teaching there could be regardedoagfassion.

However in Nigeria, this has not been so. There raeny people
teaching at the various levels of education botth@public and private
schools that have not received the professiondl iskieaching. Until

very recently, the different categories of peoplgching in our primary
and secondary schools according to Ezewu (1983 Caatkoya (1987):
include:

I Primary six first school leaving certificate holdewithout any
training in a teachers college.

. Modern Il school leaving certificate holders withdraining in a
teachers college.
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iii. People who spent at least four years in a secorstdngol (S75)
without training in a teachers college.

Iv. People who completed Secondary School Educatioh wit
without a Certificate.

V. Grade Il Teachers Certificate with two years diring in a
Teachers College after Primary School Leaving Geate.

Vi. Grade Il Teachers Certificate after the following:

(@) Primary School Leaving Certificate with 5 yearsToéining in a
Teachers’ College.

(b)  Modern Il Certificate with Three years of traininga Teachers
College

(c)  Full Secondary School Course without obtaining @estificate
with two years of training in a teachers college.

(d)  School Certificate holders with one years of tmagniin a
Teachers College.

Vil. Grade | teachers Certificate for the Grade |l teashvith at least
two subjects at the GCE Advanced level and at |&asgflish
Language at the GCE ordinary level.

vii. Grade Il Teachers’ Certificate holders and the Amdeship
Certificate in Education obtained after a year obf@ssional
studies in a Faculty or Institute of Education ofg@&ian
universities.

iX. ~ The Nigeria Certificate in Education after threeange of
professional and academic study in a College ofcktion with
West African School Certificate or Grade Il Teach@ertificate
as entry qualifications.

X. B.A. or B.Sc. degree certificate without professibtraining in
education.

Xi. B.Ed, B.A. Education, B.Sc. Education degree witbthb
professional and academic training.

xii.  B.A. or B.Sc. degree with a Postgraduate Diplomeifdzte in

Education obtained after a year of professionalystn education
in a Faculty of Education.

66



ECE222 MODULE 2

From the list of the different categories of teashgiven above, those
who do not have any professional training includd, Illl, 1V, and X.
At the primary school level such people are usuagarded as auxiliary
teachers. However at the secondary school levey, éine referred to as
teachers even without any professional qualificatio teaching. The
only thing that actually distinguishes them froragl with professional
teaching qualification is that such people are altiwed to become
principals of secondary schools until they have tjet professional
gualification.

As regards other characteristics of a professiorchvive listed earlier
on, teaching is yet to meet all the conditions imexa. Although
teachers are free to teach the way they think lgeist for their pupils,
there is yet to be a code of conduct to guide thetivities. In other
professions like Medicine and Law there are codésconduct
prescribed by their associations. Any member wladateés any of the
codes of conduct will be tried and if found guiltyll be sanctioned
accordingly by their association. The only regualatiguiding the
conduct of teachers in Nigeria are the general smiivice regulations
and the laws of the country. This is who we havé meard of any
teacher being sanctioned by the Nigerian Union e&chers (NUT).
You must have heard from the radio or televisionread in the
newspapers that the Nigerian Medical Association A)IMor the
Nigerian Bar Association (NBA) has suspended sofrib&r members
from practicing for a period of time as a resulttbéir professional
misconduct.

However, there is a teachers association called\igerian Union of
Teachers with branches in all States and Local @Gwwent Areas.
There is also the condition of service for teachew clearly specified
in their letters of appointments by the state Pnntaducation Boards or
the teaching service Commission as the case main llke various
States of the Federation.

3.4 Teachers Registration Council of Nigeria

The Teachers Registration Council of Nigeria waaldshed by Act 31
of 1993 to perform the following duties:

(@) Determining who are teachers for the purpose sfAlat.
(b) Determining what standards of knowledge and skidl & be
attained by persons seeking to become registerettaahers

under this Act and raising, those standards frone tto time as
circumstances may permit.
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(c) Securing in accordance with the provisions of thAist the
establishment and maintenance of a registrar ehtga and the
publication from time to time, the list of those rgens
(registered).

(d) Regulating and controlling the teaching professionall its
aspects and ramifications.

(e) Classifying from time to time members of the teaghprofession
according to their level of training and qualifiicets.

) Performing through the council established undes #ct the
functions conferred on it by this Act.

The TRC is now trying to make teaching a professiod to stop it from
being used or referred to as a bridge occupatiate@ping stone, an all
comers occupation etc. According to the coundilteschers in Nigeria
have been given up to the end of the year 2006daige the necessary
teaching qualification and get registered with Tleachers Registration
Council of Nigeria. This implies that as from theay 2007, nobody
without a professionally recognized teaching quaiion will be
allowed to teach in our schools. All unqualifieddamnnregistered
teachers will not be allowed to teach in our school

In a way, we can say that teaching is graduallyob®ieg a profession
with a body responsible for the enforcement of igiste among its
members. Like other professions such as law andicaned no
professionally unqualified person will be allowedt¢ach in the primary
and secondary schools again. The present situatfereby anybody
can be employed to teach in our public and prisateools will soon
become a thing of the past. Teaching will theretmeeome a respected
profession and teachers can raise their headseirsdbiety like their
counterparts in the other professions.

3.5 Differences between Teaching and other Professs

There are some differences between teaching aret ptiofessions in
Nigeria. Some of the differences have often madmleeto look down
on teachers while they give much respect and retognto other
professionals like medical doctors, lawyers, phaistg, engineers, and
so on. These differences are shown in Table 1.
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Table 1. Comparison of Teaching with Medicine and aw

MODULE 2

Profession Length of| Professional Code of | Public Professional
Training Association Conduct Image Practice

Teaching 1-4years NUT withoutNone Low Open to all
the power tg
sanction
members.

Law 4— 6years| NBA with theAvailable High Open tq
power to only
sanction Registered
members members

Medicine 5—- 7years| NMA with Available High Open tq
power to only
sanction Registered
members members

SELF ASSESSMENT EXERCISE 1

1. List five characteristics of a profession

2. Mention three categories of teachers without amyfgssional

training in Nigeria.

3. Identify the major differences between the teachpngfession

and other professions like law and medicine in N&ge
4. Find out when and why the N.U.T. was established.

4.0 CONCLUSION

In order for teaching to become a respectable psitda in Nigeria, all
teachers must acquire high academic and profedsséiilain teaching.
They must also be registered with the Teacherssiagjon Council of

Nigeria.

5.0 SUMMARY

In this unit, you have learnt that:

. A profession involves some learning which requiteth a high
skill and intellectual effort.

. A professional occupation can be distinguished frarmon-
professional occupation by a number of charactesiguch as,
length of training, freedom of practice, code ofndoct,
condition of service, professional association aegpect of the
public.
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. Teaching differs from other professions such asdad medicine
in Nigeria in certain respects.

. The Teachers Registration Council of Nigeria wasldshed to
make teaching a prestigious profession like law ruedlicine in
Nigeria.

6.0 TUTOR-MARKED ASSIGNMENT

=

Explain five characteristics of a profession.

2. Do you think the Teachers Registration Council ogevia will
be able to make teaching a profession that wiltdmparable to
the other professions in Nigeria? Give reasonydar position.

7.0 REFERENCES/FURTHER READING
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1.0 INTRODUCTION

In the last unit, we discussed teaching as a psmfiesWe discussed the
characteristics of a profession and compared tegchith some other
professions. We also discussed what is being domaake teaching a
prestigious profession in Nigeria. In this unit,uyare going to learn
what teaching is and the difference between tegchird acts such as
drilling, instructing, training and indoctrinatiowhich are often

misunderstood for teaching.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain the concept teaching

. enumerate the criteria by which we can distingtestthing from
what is not teaching

. distinguish between teaching and other concepts aadrilling,

instructing, training and indoctrination.
3.0 MAIN CONTENT
3.1 Meaning of Teaching
Teaching has been described by Akinpelu (1981 hasconscious and
deliberate effort by a mature or experienced pergonimpact

information, knowledge, skills, attitudes and value an immature or
less experienced person.
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3.2 Criteria for Teaching

As you will agree with me, teaching cannot jusetpkace. There must be
some conditions that must be present before wesaaneaching is taking
place or that someone is teaching Akinpelu (19&) identified five of
such criteria which we are now going to discuss.

(@) There must be a person who is consciously andetaliély doing
the teaching. This actually tells us that teachéngn activity that
depends upon relationship or interaction betweempgersons or
parties. The intention of the interaction is tangrabout a change
in the behaviour of the persons involved. As trerer benefits
from the interaction, the teacher also benefitaftbe interaction
with his learners in one way or the other. Can ggplain how
the teacher benefits from the interaction withdtigdents?

(b)  There must be another person who is being taught:
Anybody who claims to be teaching must have anopeson
who is the learner. It will therefore not be cotriar a teacher to
say he/she is teaching but he/she is teaching ryoldd learner
could be any body else or even oneself as in tse o4 self-
teaching or self-learning.

(c)  The third criterion is that there must be some eonbr material,
information, knowledge or principle that is beirgight.

It is not logically reasonable for someone to clambe teaching
nothing. Therefore, as long as there is someonehiteg, there
must be something being taught. It may howeverdssiple for
the teacher to be teaching the learners somethaigis wrong,
meaningless, or bad. The fact still remains tlateaich must of
necessity involve teaching somebody something.

(d)  The fourth criterion is that there must be at leasintention on
the part of the person doing the teaching thatrelkgient should
learn.

Naturally when someone is teaching, he or she i# whe

intention that learning will take place in the lears. It may
however be possible for one reason or the othélde¢hening may
not take place in a particular teaching situatiims may be as a
result of the poor presentation of the lesson leytdacher. For
instance, if a teacher does not use the appropniaigods or
learning materials, or the topics are too diffidalt the learners,
learning may not take place. On the other hanid, possible for
the teacher to present his/her lessons very wellthe learners
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may not be learning. This may be as a result dfallth, lack of
interest in the subject or the teacher and somer atfasons. In
other words, learning is an activity which can obé/carried out
by the learner himself. No one can do it for anotperson.
Therefore, the only thing for the teacher to dtistimulate the
learners by making his lesson interesting. He careally force
the learners to learn.

(e) The last criterion is that, for an activity to begarded as
teaching, it must not just include the intentioratthearning
should take place, but also involve methods orgutaces that are
morally sound and acceptable. That means thatgieducational
system, it is not enough for the teacher to justdaehing the
learners good or relevant topics. The teacher raisst employ
methods that will be morally and socially acceptalbd the
parents, the public the learners and the emplojrether words,
the teacher should not force, Cajole, use drugsypnotize the
learners to learn. Learning is a voluntary thingiahonly the
learners can decide whether to learn or not. Whparson does
any of these things to force the learner to acoepe¢arn certain
ideas or doctrines, then some other act which daomoegarded
as teaching is taking place

SELF ASSESSMENT EXERCISE 1

1. In what ways can a teacher benefit from his classro
interactions with his students?

2. Why must the teaching done by school teachers bealiyo
acceptable?

3.3 Other Activities that are Used to make Peopledarn

The various criteria discussed in the proceedirugise are peculiar to
teaching. There are however some other activitieshvmay resemble
teaching that are not really teaching because tannot meet the
criteria of teaching. Although, the use of suchsagtay bring about
some form of learning on the part of the learnged, they are not
teaching. Let is discuss some of such activitiesxpsained by Akinpelu
(1981).

(@) Training
This is often aimed at the successful developmeatspecial skill in the
learner and not the whole personality of the learAe long as the

individual can perform that skill well to the sdistion of the trainer, he
is not interested in his moral or social life. Bxample, when a coach
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trains a boxer, swimmer or footballer, all he expeis proper
performance of that skill in which he has beenngdi Thus like
Akinpelu (1981) once observed, what the individdaes with the
acquired skill outside the field in the case obatballer or boxing ring
in the case of a boxer is not of concern to thenéra This is unlike
teaching which tends to develop the whole perstnafithe child. For
example teachers expect pupils to behave well awayaddition to
passing their examinations.

In the past, you probably must have been heariacher about training
colleges but now you are hearing about Teacher &dug Teachers
College or College of Education. This may be beeamsat goes on in
the Teachers Colleges is mere than the mere atgnisif a specific
skill. That is to say, what teachers receive inrtlcelleges is an all
round education which prepares them for their teacioles.

(b)  Drilling

You must have heard people use the word drillingeter to the military
and other Para-military institutions method of te#mg” them to
acquire specific skills. In the same way, someheesoften use drilling
in the teaching and learning of mathematical tableghe primary
school.

An important feature of drilling that differentiatet from teaching is
that it involves frequent repetition of words, moents and other
activities which often result into habits or regmetion in behaviour.
Therefore, the drilling results into a kind of maaical way of doing
things. That is things that could be said or doité \itle or no thinking
on the part of the individual concerned. For examnpls a result of
drilling in the multiplication tables, all that titeacher needs to say is,
recite multiplication table 2 and like a parrot tearner recites the table
without having to think about it. In the same wefen a soldier meets
a superior officer, he salutes without having tekhabout how to do it.
At their parade ground, they only need a commangetdorm certain
actions automatically. These actions on the parthef learners and
soldiers have been registered in their memory assalt of frequent
repetition of such activities. They do not ofteroknor understand the
meaning of what they say or do.

(c) Indoctrination
Indoctrination unlike teaching does not give rooor fational and
critical thinking on the part of the learners. Tlme who is

indoctrinating merely presents his/her own (onedjdziews or opinion
to the learners as if they are not open to doubésrors. The learners do
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not usually question the rationality of the ideassented to them. They
only have to accept such ideas or views dogmayicaithout asking
guestions. Such learners often become fanaticshasis very common
in politics and religion. They hold on to the givpalitical ideology or
religious belief dogmatically without seeing anytdpibad or wrong with
it.

3.4 Differences Between Teaching and the Others Ways of
Imparting Knowledge

From the discussion on the other ways of learniaghsas training,
drilling and indoctrination, it is clear that teautp differs from them in
many ways. Let us now look at the differences itataular form. This
will help you to see at a glance what makes teachifferent from or
superior to the other ways of making people knowearn certain things.

You can add to the list as this is not in anywag fmal list of the
differences.

Teaching Training, Drilling and
Indoctrination

11t is aimed at theAimed at developing a particular skill
development  of thein the learner. Not aimed at all round
complete person development.
2 | It gives room for rationalNo room for critical or rational
thinking on the part of thethinking. The learner must not disagree
learners. Learners mayvith the views of the master.
disagree with the teacher.
3 | Teachers always giveWhatever view, and ideas that are
various ideas or viewspresented must be accepted
and allows the teachers {tdogmatically.
choose what to acceptor
reject.
4 | The teacher does nF)Sometimes the learners are forced to
force his ideas on theaccept the views of the master.

learners.
5| Every topic is open tpThere is sometimes mechanical
discussion in the class | repetition of ideas, activities that ¢do
not require much thinking on the part
of the learner.
6 | The teacher views hisThe same way of passing information
methods to meet thewe use from time to time without
needs, ability and interesgiving room for methods.
of learners.
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SELF ASSESSMENT EXERCISE 1

1. What is teaching?

2. Explain the criteria by which we can distinguiglaching from
what is not.
3. Discuss with relevant examples the differenasvben teaching

and any of the following

(@) Training
(b)  Drilling
(c) Indoctrination

4.0 CONCLUSION

There are many ways by which we can make peopla leaacquire

new knowledge skills, attitudes and values. Howeoprly teaching tries
to develop the whole personality of the learner dthers merely focus
on the development of a particular skill in therfeas.

5.0 SUMMARY
In this unit, you have learnt that:

. Teaching is a conscious or deliberate effort byaremmature or
experienced person to impact information, knowledsgjells,
attitudes and values to an immature or less expeztkperson.

. There are five basic criteria by which we can dggtish between
an immature teaching and other ways of making metgarn or
acquire new skills, knowledge, attitude and values.

. Only teaching aims at developing the complete pexisty of the
learner while others just focus on the developnoérine special
skill.

. Teaching also encourages rational thinking andatian in the
method of teaching to suit the learners age abilitierest and
needs, others are often rigid in their method &ey o not give
room for critical thinking in the learners.

6.0 TUTOR-MARKED ASSIGNMENT

1. Explain the differences between teaching and dgllitraining
and indoctrination.
2. What are the criteria for teaching?
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1.0 INTRODUCTION

You have just learnt in the last unit that teachmgifferent from other
ways by which we can make people learn or acquese knowledge,
skills attitudes and values. You also learnt tlve firiteria or conditions
that must be present before you can refer to afiyitycas teaching. In
this unit, you are going to learn the place of tisgcher in the society.
You will learn how important teachers are to theera¥l growth and
development of the individual and the country gahlgrand why they
are not accorded much respect like other profealson

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain how important teachers are to any nation

. identify some factors responsible for the relagvebor image of
teachers and the teaching profession in Nigeria

. suggest ways of improving the public image of teashand the

teaching profession in Nigeria.
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3.0 MAIN CONTENT

3.1 Whois a Teacher?

In the last unit, you were told that teaching isoascious and deliberate
effort by a mature or experienced person to impatbrmation,
knowledge, skills, attitudes and values to an inumgator less
experienced person. From this definition of teaghime can infer that a
teacher is an experienced person who conscioughadta knowledge,
skills, attitude and values to the learners with ithtention of bringing a
positive change in them.

3.2 The Importance of Teachers in the Society

Education is regarded as the key that unlocks ¢tloe th modernization,
but the teacher holds the key to the door (Sam@@6)l In other words,
no appreciable progress can be made in the taskatidén binding
economically, socially scientifically and technalogly without good
teachers.

The importance of teachers in any educational pnger has been
further stressed in the National Policy on Educat(@004). In the

document, it is stated that no system of educatiam be above the
quality of its teachers. This implies that the dyalof teachers

determines the quality of the school products. \&e therefore agree
with that popular saying that as the teacher igssbe school and as is
the school so is the society. Let us now discussome details, Why
teachers are important to the society.

3.2.1 Manpower Development

The teacher is the most important manpower needetkvelop other
manpower. All the successful men and women in #r@us professions
managing or controlling the various sectors ofébhenomy are products
of different educational institutions. From the 4jprémary to the
university level, they were taught by teachers.ré&foe, in the words of
Lewis (1978):

Whatever the financial resources that may be availan
education system cannot function without men and
women to serve as teachers in the schools andgeslle

(p1).
If there are no good teachers in our schools, gefieand universities, no

matter how well funded or the good facilities ashble, it will be
difficult if not impossible to train the variousgiessionals there.
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3.2.2 Teachers as Nation Builders

A great educator once asserted that nations afeibuhe classrooms
and not in either the army barracks or the parli@me&his statement
may sound strange or difficult to believe if we swmier the roles of the
army in the defense of the nation or the parliameraw making. The

truth however remains that all those who contribotene way or the

other to the development of the nation are prodottan educational

system. Therefore, be it the military officers be taw makers, or any
other group for that matter, they are productefdchool system where
they were taught by teachers. For instance, nterélie person can
become a parliamentarian or a top military offitemodern societies.

3.2.3 Teachers as Socializing Agents

The Importance of teachers as socializing agenisoest be illustrated
in a statement credited to Sophocles in Berns (Pthad:

The ideal condition would be, that men should batrby
instinct, but since we are all likely to go astrake
reasonable thing is to learn from those who caoht€p.
249)

Berns (2004) went on to assert that the most pavesbcializing
influence of the school is in those who translaialg into action that is
the teachers. In as much as teachers organize rnieorement for
children’s learning and understand their needgrasts and abilities,
they easily influence the attitude and values dirthearners. Thus,
teachers help their learners to deal with thoggosition of authority, to
cooperate with others, cope with and solve problasmwell as achieve
competence. Children generally see their teachemsira Know all, a
role model and someone who is always right. Thighyg children often
tell their parents and others helping them to dorthome work; things
like: That is not how our teacher taught us; oacker said we should
not do this or that etc. This is common among prynschool children
in particular. However, teachers at other leveleddcation have been
found to have great influence on the general agitof their students.

3.2.4 Teachers as Leaders

As we have just discussed under the last pointhexa do direct, guide
and set examples for their learners. This oftereci$f the way such
learners behave in and out of school. In some rogmhmunities
teachers are seen and respected as knowledgeaiplie peho can help
them in various ways. Since teachers often adgs&le or direct not
only their pupils but also their parents on thethbmgs to do in any
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given situation, they are seen as great mentotscthad lead them to
achieve their goals. We must however realize thlag teachers’
leadership style often influence the learning emuwinent in the
classroom. You will learn more about leadership l@adership styles in
your Educational Management Course. What is importar you to

know here is that teachers with good leadershifestpromote the
achievement of their learners. In other words, siegtthers help their
pupils realize and reach their full potential. Are tlong run, such
children whose capacities have been helped to gitmough the

leadership styles of the teachers become leadersramagers in key
positions in the society.

SELF ASSESSMENT EXERCISE 1

In what ways would you say the teacher is an ingmartfactor in
National development?

3.3 Factors Responsible for the Poor Image of Teacheis
Nigeria

One of the Holy Books Says that if a man is diliggnhis work, he
shall stand before kings and not before ordinangpjee This means that
any person who is competent in his or her choseupmation will be
respected in the community. One of the reasonstivayrimary school
teachers in particular are not being accorded mespect is what Taiwo
(1982) refers to as the poor quality and the lovwpou of teachers
produced from the various teachers colleges. Mdrigeoteachers have
been found to be very deficient in both their @adl written expressions
in English Language which is the medium of instiacin schools. As a
result, they do not command the respect of thentsrand sometimes
even their pupils. This is unlike in the past wheachers were respected
and admired by both the pupils and their parentsos& teachers
according to Akinbote (1991) were not only of gogdality in the
academic and professional areas but were alsoatedicOnly the good
products of the schools were then allowed into techers colleges.
This is unlike now where most of the entrants itite various teacher
education institutions are the reluctant, left-ovend the rejected
candidates for other courses.

The solution to this problem is to improve on themassion

requirements for Colleges of Education. As at nawandidate needs
only three credits at the GCE ordinarily level quvalents to gain
admission. In some cases, candidates with lowelitsrare allowed to
go through the pre — NCE programme run by manyefcblleges. This
definitely leads to the poor quality of teachersduced by the colleges
for our primary schools. Therefore, if the admissiequirement is
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raised to at least five credits and the candidabes given proper
screening before admission, good quality teachdtde produced for
our schools.

Another reason for the poor image of teachers geNa is the fact that,
teaching is regarded as a no man’s land. Thahigady at all could be
recruited to teach in our schools as long as thedgm has an academic
gualification. In many parts of the country, secarydschools leavers,
university or polytechnic graduates with no teaghqualifications are
recruited to teach in both public and private s¢hidofact, many people
see teaching as a bridge occupation. That is, $wmgethat you can be
doing till you get a better or the right job.

The various free education programmes which did gie¢ adequate
time and attention to effective planning before lenpentation often led
to this trend since there were always shortageaepsionally qualified
teachers, the only option left was to recruit areyamfill the classrooms.
This cannot happen in other professions such asidved Law,
Engineering, Pharmacy, among others. All thesegssibns have very
strong Associations that would not allow unquatifigeople to practice
it. Thus, such professions enjoy and command thigeiet of the people.

The teaching profession is gradually moving towdhis direction now.

With the Teachers Registration Council now in plagery soon only
gualified and registered teachers with be alloveett&ch in our schools.
In this way teachers will start enjoying the sampet of respect and
dignity hither to reserved for the popular professi like Law,

Medicine, Engineering and a few others.

Another factor responsible for the poor image dcteers is their
personal appearance and low self esteem. Manydesaahthe primary
schools do not dress in attractive and fashionalkéy. This is
sometimes due to their low self esteem as beingly@aid workers
unlike their counterparts in the civil service amnee other professions.
This has often led to parents and the general pald even their own
pupils looking down on them. Some people have egene to the
ridiculous extent of asking friends why they dréke teachers? Some
comedians or advertisements often depict teaclseepeaple who dress
in some peculiar old fashion ways.

The solution to this problem is for teachers topskmoking down on
themselves. They should see themselves as prafessiwithout whom
the nation cannot make any appreciable progresdl iaspects of life.
Right now that teaching is being professionalizZeere is no basis for
their being regarded as inferior to others.
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The last factor we are to consider is the poor wgrlenvironment of

primary school teachers in Nigeria. There are mpanghary schools

without good classroom, chairs and tables for le#ithers and their
pupils. A visit to some public schools in both tman and rural areas
will reveal the poor working conditions teachere aubjected to in the
country. This has in many ways contributed to the kelf esteem of
teachers and the resultant poor image in the societ

The solution to this problem is to improve on theilities in all public
schools. The classrooms, the Headteachers oftites;hairs and tables
and other facilities should be made both learnel tacher friendly.
This will somehow affect the morale of teachers androve their self
esteem and attitude to work. We all know that theirenment where
one works tells much on the level of job satisfawtand the respect to
be accorded by the workers.

SELF ASSESSMENT EXERCISE 1

1. Identify five ways through which the teacher isywanportant to
national development

2. Why are teachers often looked down upon in theetgei

3. Suggest ways of improving the image of teachebhdigeria.

4.0 CONCLUSION

The teacher is the most important manpower needeatkvelop other
manpower in any country. However, for various ressdeachers are
not accorded much respect like most other profaatsoin Nigeria.

Some steps must be taken by the government andtehehers
themselves to improve their public image.

5.0 SUMMARY

In this unit, you have learnt that:

. The teacher is the most important worker that wedrie develop
other categories of workers in any country.

. Teachers are nation builders, socialization agamnid |leaders.

. There are some factors militating against the paityl and
public image of teachers in Nigeria.

. That the government and the teachers themselvedaamch to

improve the image of teachers.
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6.0 TUTOR-MARKED ASSIGNMENT

1. Why is the teacher regarded as the most importaripower
needed to develop other manpower in any country?

2. Identify five factors responsible for the relatiygboor public
image of teachers in Nigeria.
3. How can the teachers enjoy the respect of memifarequblic

like other professionals in Nigeria?
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1.0 INTRODUCTION

Teaching as an act has been explained in unit thisfmodule. You

learnt there that teaching is a conscious or deltbesffort on the part of
a mature or experienced person to impact knowleddee less mature
or experienced person. You should however notetdaahing can take
place anywhere and at anytime. This means thahitgacan take place
inside the school or outside the school. Teachnag takes place in the
school is referred to as formal teaching while tbaching that takes
place outside the school system is informal teagHmthis unit, you are
going to learn how formal (school) teaching starteNigeria.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. discuss the origin of (formal) Western EducatioMNigeria

. explain how teachers were recruited and traingterearly years
of western education in Nigeria

. identify the minimum teaching qualifications in Niga before

and after independence.
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3.0 MAIN CONTENT

3.1 The Coming of the Christian Missionaries

The coming of the Christian Missionaries cannosbparated from the
beginning of formal schooling and teaching in Nigef his is why it is

necessary for us to first discuss the coming ofGhastian Missionaries
to Nigeria. We shall from there trace the origif@imal teaching in our
schools.

As you must have learnt or read from various sajrtiee first attempt
to introduce both Christianity and western educatity the Roman
Catholic Portugese Missionaries in thé"X&ntury was not successful.
It was the second coming which was spearheadetebiethodist and
Church Missionary Society (CMS) Missionaries thaicceeded in
planting both Christianity and Western Education Niigeria. The
Christian Missionaries established the first schooBadagry in 1843.
According to Fafunwa (1991), the major reason whgytestablished
schools was to convert Africans into Christianifijhus, with the
establishment of schools, it became necessary dachers to be
recruited. In the next section of this unit, youlwearn how the first
group of teachers for the missionary schools weiie¢d and recruited.

3.2 The Beginning of Formal Teaching and Teacher
Education in Nigerian

As schools were opened by the Missionaries, it ive&cmecessary to
have teachers who would teach there. The firstofaeachers in the
mission schools as you would expect were the mssies themselves.
As time went on, other Europeans as well as a féweans particularly
the ex-slaves and the products of the Mission deljomed the teaching
staff of the schools. They often doubled as castsland teachers in the
mission schools. However, the proportion of Afrisan the teaching
staff in schools was very low to the Europeansadtfas noted by
Fafunwa (1991), Frederick Lugard, the first Goverreneral of
Nigeria, called for the rapid replacement of Euae in schools by
Nigerian teachers as far back as 1914. Lugard ld&l for two major
reasons. First, to reduce the high cost of emptpyturopeans and
second, to ensure continuity in teaching. The egmpént of foreign
teachers could not ensure continuity since theyldvalways return to
their home countries for various reasons.

Therefore, to solve the problem of shortage of Nageteachers, some
of the good products of the mission schools weruied as pupil
teachers. In many instances, some of the good umpilthe upper
primary classes were made to teach in the lowengwy classes. As
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mentioned earlier on, many of the teachers sergedatechists and
teachers to their respective missions. You mightteat the first group
of Nigerians employed to teach in the schools wereprofessionally
qualified. You are right but the fact remains ttiely gave their best and
they were respected by both the pupils and thergepablic. How then
did the training of Nigerian teachers for the sdbhatart? This is what
we are going to discuss in the next section of dmis. Remember that
the first sets of Nigerian teachers in our schewdse not professionally
trained. They were just the good products or evepilp picked and
given some guidelines to follow. Therefore, in ord® have
professionally trained teachers, it became necgssastablish Teacher
Training Colleges. The responsibility of establshithe Teachers
Colleges as you would expect fell on the Chrishéissionaries.

The first Teachers College known as the Trainingtitution was
established in Abeokuta by the CMS in 1859. Howgewenen the
missionaries for certain reasons were expelled fibbeokuta, the
college was moved to Lagos in 1867. By 1896 it wgain moved to
Oyo town to become the popular St. Andrews Colléfggou are very
familiar with the College, it was once changed ©alege of Education
and the original campus of the great St AndrewsleQel is now
occupied by the Ajayi Crowther University in Oyown. The Church
Missionary Society (CMS) thus opened the gateHlerdstablishment of
Teachers Colleges in Nigeria. As noted by Fafund@9{), other
missions established their own Teachers Collegéallasys:

The Baptist established the Baptist Training Calegt Ogbomoso in
1897. The Wesley Methodist Mission on the otherdhapened their
own Teacher Training College in 1905 at Ibadane®thissions such as
the Presbyterian Church, the Roman Catholic Missiod later the

Ansar Ur Deen in Islam established their own Teexheolleges in

different parts of the country. By 1948, the numbkieacher Training

Colleges in Nigeria and assisted by the Governrhandt risen to fifty

three (53) with a student teacher population 028,JFafunwa 1991).

Now let us consider the admission in the first keais colleges and the
type of professional certificates issued by thehisTs necessary for us
to know how teachers have over the years been inmgotheir
professional skills and competence in teaching.

3.3 Admission into the Teacher Training Colleges
As you were told earlier on, the product of thesme schools were the
first set of Nigerians to teach in the schools. Sehgood products of the

schools were referred to as pupil teachers. Whentghcher Training
Colleges were eventually established, the first (fetandidates for
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admission were the pupil teachers. In other wandse¢ who passed the
standard six and had been pupil teachers for st l®eo years were

eligible. In addition to this, the candidate musoapass the pupil

teacher examination and must have served as astaaddieacher before
admission into the Teacher Training College.

You must have noted the rigorous process involvetheé admission of
the prospective professional teachers into thee@e8. This tells you
how much emphasis was placed on the productionrafegsionally
competent teachers then. The missionaries were rti@e concerned
with quality and not just the quantity of teachprsduced to teach in the
schools. You must have noted also that people wetgust recruited
directly from the primary schools. Only those whevé been found to
possess certain qualities were first allowed toobex pupils teachers
who later went into the colleges. No wonder, thedprcts of the
teachers colleges in those days were confidentpetent and dedicated
men and women who were loved and respected in¢cbeimunities.

Those who gained admission into the Teachers Gssdlegere usually
there for two years. At the end, they took the Bsaey teachers’
certificate examination and were certified as tdirteachers if they
passed. This level of Teacher Education was lateswk as the
Elementary Training Colleges (Grade III).

After passing out of the Grade Il Teachers Coliegie candidates
usually had authomatic employments. They then bdddach for at least
two years before then could proceed to the HiglhemEntary Teachers’
College (Grade Il). This (Grade IlI) for many yeammained the
minimum teaching qualification in Nigeria. The Gealdl teachers were
specially prepared to teach in the lower classewiaiary schools while
the Grade Il teachers could teach in any claseeptimary school.

The Higher Elementary Teachers College also ramuase of two years
duration. The professional and academic skills ichgh into the
students in the Grade Il Teachers Colleges welehithan those of the
Grade lll Teachers Colleges. As you must have okserit was not
possible in those days for any mis-fit person to igeo the Grade I
Teachers Colleges. This ensured that only dedicadfféctive and
efficient teachers found their ways into the clessns as Head Teachers
in particular.

From this short description of the admission procednto the early
teacher training colleges, one thing is clear. T$ahe fact that Teacher
Education Programme in those days was not meanthBomever do
well, the drop out or reluctant school leavers. &bwer, the would be
student teachers had to prove themselves not oridg tmentally fit, but
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for the training to be received. They also haddamdnstrate during their
pupil teacher mentorship period that they were alyciefficient and
emotionally stable to cope with the various classrachallenges. Let us
now look at what the situation was during the sk period.

3.4 Teacher Education in the Decade before and afte
Independence

What we have discussed so far could be regardetheagperiod of
complete Missionary control of Education in NigeNde are now going
to discuss what teacher education was during thad#ebefore and after
independence. The decade before and after indepesdibat is, 1951 —
1970 has been described as the Era of self detatiorinin education.
This according to Fafunwa (1991) was because tgmmalization of
education in 1951 led to a healthy rivalry among three regional
governments. The introduction of the free primadya@ation in 1955 by
the Western Region led to rapid expansion of teaehimining facilities
in the region.

Similarly, the Eastern and Northern Regions madereapable

expansion in their teacher education programmesaAssult of the

various free primary education programmes embauleoh by the three
Regions between 1955 and 1960, it became necetsaypand the
teacher education institutions. This trend contthaéer independence
in 1960. By the time the National UPE programme waoduced in

1976, the number of Teachers Colleges to produaeh&zs for the
teaming population of school enrolments became lédub

The implications of the rapid expansion of Teacheining Colleges
for the development skills and one of professi@hkdls and competence
are many. In the first place, the idea of havingdove as a pupil teacher
for at least two years before going in for the TeacEducation
Programme was dropped. Moreover, the number ofsysaent to
qgualify as a Grade Il teacher after modern Ill, SS&hool certificate or
GCE OL dropped to three years, two years and oae rngspectively.
The Elementary Teachers College (Grade Ill) wasiesgdly phased out
and by the 1970s only Grade |l Teachers College® \agailable for
training primary school teachers.

In addition to these, the gates of the Grade lichees Colleges were
thrown open to whoever wanted to come in. The agserscreening of
candidates for good moral and academic standafdssb@&dmission into
the Teachers’ Colleges was also done away with. Yl still
remember that, the missionaries ensured that twlset who were both
intellectually and morally fit for teaching werelabed into the
Teachers’ Colleges. However, the urgent need fachers particularly
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for the National UPE programmes of 1976, did ndbvalfor such

screening. This led to the admission of all tho$® wrdinarily should
not have found themselves in the teachers collegied,the teaching
profession being given some encouragement to come i

The open door policy in teacher education is resids for what Taiwo
(1982) once described as the poor quality and lotpud of products of
Teacher Training Colleges. In other words, those wiere admitted
into the colleges were not all good quality in teraf their intellectual
and moral standards. Invariably, when such peogtdaythe classroom
as teachers, their productivity will be low. Thsyou would expect has
affected the quality of the products of our primachools. You will
learn more about this in the next unit.

SELF ASSESSMENT EXERCISE 1

1. Why did the Christian Missionaries establish schaoINigeria?

2. Explain the procedure for admission into the teesleolleges
during the missionary era.

3. Would you say the expansion in teacher educatigher60s and
70s was a good decision? Give reason for your answe

4.0 CONCLUSION

The introduction of formal education by the Chastimissionaries in
the early 19 century brought about the establishment of Teacher
Training Colleges. The admission process into gehers’ colleges
was very tight as they wanted only those who atellectually and
morally sound to become teachers in our schoolsvewer, the various
UPE programmes led to the expansion of TeachenifiaiColleges and
the lowering of admission requirements.

5.0 SUMMARY

In this unit, you have learnt that:

. The first schools in Nigeria were established bg ®hristian
Missionaries.
. The introduction of schools led to the demand &achers and

the introduction of Teacher Training Colleges.
. Admission into the Teacher Training Colleges wa/\strict as

only the good products of the Mission schools wefkered
admission.
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. The introduction of the various UPE programmeshia ¢ountry
led to the lowering of the admission requirememniso ithe
Teachers Colleges in order to produce the large beanof
teachers required.

. The lowering of admission requirements into thecleas
colleges led to the poor quality and output of keas produced
from the Teachers Colleges since the 1970s.

6.0 TUTOR-MARKED ASSIGNMENT

1. Why was the admission requirements into the TeacBetleges
very strict during the Missionary era?

2. What were the conditions to be met in those daysrbeone
could be admitted into the teachers’ college?

3. How did the UPE programme affect the quality of pheducts of
our Teachers’ Colleges in the 70s?

7.0 REFERENCES/FURTHER READING
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Lagos: Thamas Nelson (Nig) Ltd.

91



ECE222 DEVELOPING PROFESS ONAL SKILLSAND COMPETENCE

UNIT 5 THE GOALS OF TEACHER EDUCATION IN
NIGERIA

CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1 Meaning of Teacher Education
3.2 The Goals of Teacher Education

4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment

7.0 References/Further Reading

1.0 INTRODUCTION

In the last unit, you learnt how formal school teéiag in Nigeria started.
You also learnt how teacher education started wWighmissionaries as
well as the development in Teacher Education befanel after

independence. In this unit, you are going to lgamgoals of Teacher
Education.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain the meaning of Teacher Education?

. identify and explain the major goals of teacher cadion in
Nigeria

. discuss the means of achieving the goals of teasthacation in
Nigeria.

3.0 MAIN CONTENT

3.1 Meaning of Teacher Education

Before we discuss the goals of teacher educatiomMigeria, it is
necessary for you to know what teacher educatiat sbout. This will
give you the special advantage of appreciating gbals of teacher
education.

Teacher education has been described in various \baydifferent

authorities. For our purpose here, we shall redeieicher education as
the planned programme of specialized educatiomprfoducing teachers
with the skill and competence of teaching in schamd colleges. The
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teachers who after their training are referrede@mfessional teachers
are expected to educate the learners in a way wilaimake them
responsible citizens in the society.

3.2 The Goals of Teacher Education

As you are aware, teachers are at the centre o$ystgm of education.
The importance of teachers to the success of asigrsyof education

has been clearly recognized in the National PadicyEducation (2004).

In the document, it is stated that no educationesy<an rise above the
guality of its teachers. That is to say, their pssions, competence,
creativity, and dedication among other qualitieg @&entral to the

success of the learners in the education systemreldre, in order to

achieve the desired goals of education at all fevgpecial attention
should be paid to teacher preparation.

In Nigeria, the importance of effective educatian feachers has been
recognized hence it is stated in the NPE (2004 tdecher education
shall continue to be given major emphasis in alicadional planning

and development. Let us now consider the major sg@dl teacher

education in Nigeria as stated in the Nationaldatin Education:

(@) To produce highly motivated, conscientious and cedfit
classroom teachers for all levels of our educasigstem.

One of the problems of teacher education for schaonl Nigeria,
according to Taiwo (1982) is the poor quality aow loutput of teachers
produced from the Teachers’ Colleges. Therefotadkle this problem,
it has become necessary to raise the admissiomreetgnts and review
the minimum teaching qualification in Nigeria. Aewmay be aware,
the Nigeria Certificate in Education (NCE) has nd&come the
minimum teaching qualification in Nigeria. In onétbe previous units
of this module, you learnt that the Grade Il anchd®2 Il Teachers
Certificates were at different times the minimuradieing qualifications
in our schools.

However, the big question you may wish to providesveers to is
whether or not the policy of making NCE the minimueaching
gualification has really helped in producing highlynotivated,
conscientious and efficient primary school teachensigeria. We may
have to discuss this later in another unit.

(b) To encourage further the spirit of enquiry and tvég in
teachers.
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There is a popular saying that for a candle to g, it must keep on
burning. In the same way, for teachers to keep mro@raging and
developing the spirit of enquiry and creativity axgahe learners, they
must keep on learning. If the teacher does not keefearning, he or
she will not be able to motivate the learners.him same way, a teacher
should know more than what he is expected to tb&dher students on
any topics or subject.

Therefore, in order for the Nigerian teachers toetlgp the spirit of
inquiry and creativity, attention should be giverthe development of a
meaningful curriculum for both pre — service andservice teacher
education programmes. Such a curriculum shouldrertbe presence of
an enabling learning environment in the teachelleges, institutes and
Faculties of Education where teachers are beingapeel for our
schools. In this regard only professionally quatfiteachers should be
employed to teach at the various levels of teagheparation. This is
because, we teach the way we are taught. Theisituaitthe 1970s and
1980s whereby non-professionally qualified teacheese drafted to
teach in Teachers Colleges should not be allowathag

In the same way, all the necessary infrastructaresfacilities such as
adequately equipped classrooms, laboratories,ridgsraand personnel
should be made available. Since teachers need aflqgtractical

knowledge, there should be more emphasis on thedtipal activities in

both their cognate and pedagogical disciplines.

The question you can try to provide answers tdis tespect is whether
or not the available learning environment in thdl€éy®s of Education
as well as the Institutes and Faculties of Edunadi® good enough for
encouraging further the spirit of enquiry and dréigtin our teachers.

(c) To help teachers to fit into social life of the aomomity and the
society at large and enhance their commitment tiomel goals.

You will still remember that in one of the earlenits of this module,

you were told that nations are built in the clasasme and not in the

barracks or parliament. If this assertion is cdrre® can then say again
that teachers are the most important manpower detedéevelop other

manpower in any nation.

Therefore, for teachers to perform this all impottaole of nation
building, their conditions of service and continsaupport and training
are very essential. The teachers should be onehefriost highly
respected and rewarded professionals in the sodtey/ by improving
their conditions of service, work environment arehted with curtsy by
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all that they could feel wanted and invariably loenenitted to national
goals. If you give them the best training/educapossible without the
necessary support and improved conditions of sentieir self esteem
will be low and this in turn will affect their prodtivity.

(d) To provide teachers with the intellectual and pseienal
background adequate for their assignment and maleen t
adaptable to changing situations.

At the inception of formal teacher education progme by the

missionaries, only the good products of their stha®re allowed to go
into the Teacher Training Colleges, Similarly, whene colleges of

education were first introduced, only the good piaid of our secondary
schools and Teachers Colleges were admitted. Thisna@ed by

Akinbote (1999) was responsible for their high lesfecompetence, and
the respect accorded them by both the learnershangeneral public.

However, with the introduction of the UPE progransmand the
attendant crash — programmes for teacher educahose who should
not have seen the inside of Teachers’ Collegese wdmitted. This as
noted by Akinbote (1999) led to a situation wheréhg reluctant, the
rejected and the never do wells found their waye ithe Teachers
Colleges and invariably the teaching professiore fésult of course is
the low output and lack of dedication once mentibhg Taiwo (1981)
as some of the major problems of teacher educédioour schools.

If we are to produce teachers who are intellecguatid professionally
adequate for their teaching, guidance and coungellasks in and
outside the school, we need to do something abeufaality of recruits
into our teacher education programmes. There argy/rilangs we can
do in this regard. Suggest some of the steps thatld be taken to
ensure that only intellectually and morally uprigigople are admitted
into the teacher education programmes in Nigeria.

(e) To enhance teachers’ commitment to the teachiniggsmn.

It is generally believed that any kind of work tHaings some high
degree of satisfaction to a person will bring thestbout of the
individual. Not only that, the individual will de#® much attention and
time to the work that the level of commitment via# total. Therefore, to
enhance teachers commitment to the teaching profesiseir welfare
during their training as well as work must be adegly taken care of.
During their training they must be treated in a vilagt will boost their
morale like it is done for students of other prefess. A situation
whereby education students will be feeling infetmitheir counterparts
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in other faculties in the University or Polytechfor various reasons is
not good enough.

Similarly, teachers self esteem and dignity shdaddenhanced by their
employers. Their conditions of service must be &mbkito so that they
do not feel inferior to other professionals. In g&me way, their work
environment must be such that could be worker dlienAll these will
go a long way to enhance teachers’ professionalnuoment. We
cannot first be talking about commitment withoutindp anything
concrete about improving the self esteem, image @gdity of the
teachers.

On your own, try to find out whether or not Nigerieachers are
committed. What do you think is responsible Fos thnd how can the
situation be corrected?

SELF ASSESSMENT EXERCISE 1

1. Why is teacher education at the centre of any daucaystem?

2. Enumerate the major goals of teacher educationgeri.

3 In your own opinion, which of the goals of teaclegtucation
have we achieved and which ones have we not adfe@ve
reasons for your answer.

4.0 CONCLUSION

Teacher education is crucial to the success okdugation programme.
This explains why different governments have giveacher education
the necessary support and attention in differemtspaf the world. In

Nigeria, there are five stated goals of teachecation. All efforts are

being made to ensure that these goals are achieved.

5.0 SUMMARY

In this unit, you have learnt that:

. Teacher education is crucial to the success of extucational
programme.

. Teacher education is the planned programme of el
education for producing teachers with the approgrskills and
competence.

. There are five goals of teacher education in Negermamely.

(@) To produce highly motivated conscientious and &ffit
classroom teachers for all levels of our educatieystem.
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(b)  Encourage further the spirit of enquiry and crastiwn teachers.

(c) Help teachers to fit into social life of the comntynand the
society at large and enhance their commitment tiomel goals;

(d) Provide teachers with the intellectual and profassi
background adequate for their assignment and maleen t
adaptable to changing situations

(e) Enhance teachers’ commitment to the teaching psifies

6.0 TUTOR-MARKED ASSIGNMENT

1. What are the goals of teacher education in Nigeria?
2. How can the goals of teacher education be besg¢aeti?

7.0 REFERENCES/FURTHER READING

Federal Republic of Nigeria (1998National Policy on Education.
Lagos: NERDC.
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1.0 INTRODUCTION

You have just learnt the five major goals of teaadcation in Nigeria.
In this unit, you are going to learn the governmaulicy as it relates to
teacher education. In this unit, you will learn wha the minimum
teaching qualification allowed in Nigeria, the edtional institutions
available for teacher education and how governnmands to achieve
the objectives of teacher education in Nigeria.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain the major policy statement of governmentteacher
education

. identify the various educational institutions desid for teacher
education for the various levels of education dwirtfunctions

. discuss the importance of the National Policy omcher

education in Nigeria.
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3.0 MAIN CONTENT
3.1 Government Policy on Teacher Education

Before we discuss the policy on teacher educatiorNigeria, it is

necessary for you to know what an education pakcyAccording to

Osokoya (1987), education policy is the statemenintentions of

government and the envisaged means of achievirggthepects of its
national objectives that have to rely on the usedication as a tool.
This therefore implies that, the teacher educapiohcy refers to the
intentions of government on what teacher educatfwmuld be and how
to go about it.

We can now discuss the teacher education policgoasained in the
National Policy on Education (1998). These are:

(@) Teacher education shall continue to be given majophasis in
all educational planning and development.

(b)  The minimum qualification for entry into the teaghiprofession
shall be the Nigeria Certificate in Education

(c) All teachers in educational institutions shall befpssionally
trained.

(d) At the Nigeria Certificate of Education and degrwels,
education programmes shall continue to be expataat$o cater
for the requirements of technical business, andiapeducation.

(e) Teacher education shall continue to take cognizahemges in
methodology and in the curriculum. Teachers shalrdgularly
exposed to innovations in their profession.

) In — service training shall be developed as angnadepart of
continuing teacher education and shall also take «d all
inadequacies.

() Promotion opportunities shall be created to allowgdrofessional
growth at each level.

(h)  Teaching is a legally recognized profession in Na&eln this

regard, Government has set up the Teachers Reigist2ouncil
to control and regulate the practice of the protess
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0] Those already engaged in teaching but not profeskyo
gualified shall be given a period of time within iaim to qualify
for registration or leave the profession.

()] Efforts towards the improvement of quality educatiat the
primary and secondary school levels shall include:

a. Appointment of academically and professionally e
persons as teachers and head teachers.

b. Regular in — service training programmes focheas and head
teachers.

These policy statements are many as you can sae tfre list given
above. We shall not be able to discuss each of themdetails. Rather,
we shall have a general look at them and their icapbns for the
promotion of professional skills and competence Naferia school
teachers.

The government is aware of the important role athers in the overall
growth and development of the nation. This is whig istated that no
system of education can rise above the qualitysoteachers. In other
words, like teacher like pupils. Why then has gaweent decided to
raise the minimum teaching qualification in Nigefiam the Teachers
Grade Il certificate to the Nigeria CertificateRlucation? What are the
implications of making all teachers in our schogsofessionally
qualified?

By raising the minimum teaching qualification froBrade Il to the

NCE, government has deliberately tried to improvetioe quality of

teaching and learning in our schools. It is gemgrakelieved that

products of the Colleges of Education are betterpgd with a broader
knowledge of the content and methodology of teagarious school
subjects than the Grade Il teachers. As noted bgsiad (1977) the
Colleges of Education at their inception were todoice non-graduate
middle level manpower to teach in the lower classéssecondary
schools. This means that the NCE teachers are &xjpgxbe better than
the Grade Il teachers in their professional skidsce the decision to
make NCE the minimum teaching qualification.

In the same way, the professionalization of teaglais contained in the
policy statement is also aimed at ensuring thay @elople who have
acquired the necessary professional skills and etenpe teach in
schools. The past situation whereby anybody witly awidence of

literacy is allowed to teach our children is nobdolt has done more
harm than good to the individual learners, and gemeral public.

Therefore, if only professionally competent andistsgged teachers are
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allowed to teach in our schools, both public andate, it is expected
that the quality of teaching and learning will ghgamprove.

The provision of in-service training for teacherdiowvare already
teaching is another policy aimed at the developroétiteir professional
skills and competence; In-service programme coaldrganized for full
time or part — time courses in an educational tusbin. It could also be
short term workshops, conferences and seminarstédérathe nature of
the in-service programme, they are aimed at impigp¥ihe professional
skills and competence of teachers in teaching. tAs idone in the
developed countries of the world, nobody is eveEmadd to teach at the
primary or secondary schools without being licensedio so by the
relevant professional body. The situation in Nigenill soon become
sanitized when all the unqualified teachers areowinr out of the
classroom. When this is done, we hope our teachérsot only be
very competent but also more dedicated.

SELF ASSESSMENT EXERCISE 1

1. Explain what you understand by Education Policy.
2. Enumerate some of the national policy on teacheicaibn in
Nigeria.

3.2 Educational Institutions Designed for Teacher Bucation
in Nigeria

In the proceeding section, we discussed the pshatements on teacher
education. Let us now identify and discuss theotesriteacher education
institutions in Nigeria and their roles.

As stated in the National Policy on Education (20Ghe following
institutions are expected to give the required gssional training for
teachers:

3.2.1 College of Education

This is a tertiary institution established to produnon-graduate
professionally qualified teachers. At the inceptitdrey were known as
Advanced Teachers Colleges and produced middlé iesapower for
the lower arms of secondary schools. The estabésihnof the
Advanced Teachers Colleges was based on the AsBpgrRwhich in
1960 recommended the establishment of Grade | ¢escbolleges
(Fafunwa 1991). Therefore, the first generationstled ATC were
established in 1962 by both the Federal and RebBogernments. The
five Advanced Teachers Colleges were then estadislas an
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emergency scheme for the production of professipralalified non
graduate teachers.

The number of the Colleges of Education in Nigéoday has risen to
well over 70, owned by the Federal, State and peiwadividuals and
organizations. The original plan of the collegessw@ produce
professionally qualified and competent non-graduasechers for the
lower classes of secondary schools as earlierdstéterecent years
however they have been producing teachers for theapy level of

education. Some of them have also become degreeiaganstitutions.

There are presently four different categories oféges of Education in
Nigeria. These are:

I The conventional Colleges of EducationThese are the colleges
that produce all categories of teachers for thengry and junior
secondary school levels. The areas covered bydheeational
colleges of Education are — Arts, Social Sciencesignces,
Primary Education Vocational and technical educatidhis
category has the highest number of colleges andlreant
figures.

. Colleges of Education (Technical): This category produces
teachers mainly for the junior secondary schoolsiroductory
technology, integrated science and home econofigs.implies
that this category of colleges of education does produce
teachers in the other subject areas in the Ar&ocral Sciences.

Iii. College of Education (Special):There is only one of this
category in Oyo town. It trains teachers in allcgpnes for
special education. That is, teachers who are dpetiained to
teach the different categories of handicapped geopl

V. College of Primary Education: There is only one of this
category at Noforija Epe, Lagos State. It was distadd to
produce specialist teachers in all disciplinesgomary schools.
That is, the products of this college are specia#yned to teach
particular subjects at the primary school level.

3.2.2 Faculties of Education

The desire to have graduate teachers who are profedly qualified
led to the introduction of the Bachelors degreeeducation at the
University of Nigeria NSUKKA in September 1961. Beg this time,
what we had were people with their Bachelors degree various
disciplines who found themselves teaching in seapndchools. They
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were given some basic training in the psycholodgmlopophy, sociology
and general principles of teaching and learning dowear in the
University. That is the Postgraduate Diploma/Ciedie in Education
(PGDE/PGCE).

This was considered inadequate for providing techeith sound
background knowledge of the principles and praaticeducation. This
new programme in education initially generated socoatroversy
among the university dons. However, it has becdmenbrmal thing in
the conventional university now to offer degree greonmes of
B.A/B.Sc Education or B.Ed in the Faculty of Eduaat There are also
other professional programmes offered by the varidaculties of
Education even though some of them have been disced with. They
include the Associateship Certificate in EducafimnGrade |l teachers.
There is also the Diploma in Education for second@hool leavers or
practitioners who could not gain admission into tlegree programme
for various reasons. The diploma candidates copktialize in any
aspect of education such as pre — primary/primahycation, Adult
Education and Community Development, Educationamdstration
and Physical and Health Education.

3.2.3 Institutes of Education

The Institutes of Education perform similar funasoas the Faculties of
Education. The only difference is that the Insétutengage more in
research activities in teacher education than ¢theabproduction of full
time first degree holders. They are also involved outreach
programmes such as having degree programme centi€sllege of
Education. There was a time when all the Collegeg&ducation in
Nigeria were affiliated to universities nearestitem.

We can say here that teacher education in Nigersablenefited greatly
from the various professional and academic prograsnof the Faculties
and Institutes of Education of our Universities.uYcan now go up to
the PhD level in Education in any area of your riesé As you are
already aware, there are many professors of edunchbth serving and
retired in Nigeria today. Can you mention five loémn?

3.2.4 National Teachers Institute (NTI)

The National Teachers Institute was established1®76 with its
headquarter in Kaduna. It has branches in all Statethe Federation
and Abuja. The Institute is charged with the resjiahty of providing
courses of instruction leading to the developmemt, grading and
certification of teachers as specified in relevsyllabus using Distance
Education Techniques.

103



ECE222 DEVELOPING PROFESS ONAL SKILLSAND COMPETENCE

Essentially, the Institute was concerned with tle¢aining and up
grading of unqualified primary school teachers. ldwer, the Institute is
now also involved in equipping graduates withoacteéng qualification

with modern teaching techniques. In other words| NTalso involved

in the PGDE Distance learning programme which athrh the year
2005. There are many beneficiaries of the prograsnoffered by NTI

in the country today. Mention at least five peopleo are products of
the NTI managed programmes.

3.2.5 Schools/Faculties of Education in the Polytechnics

Some polytechnics established school/faculties daiication for the
major purpose of training professionally qualifigéchers for technical
education. This started during the initial stagéshe introduction of
6334 system of education. At that time, there wasi@ute shortage of
teachers for introductory technology and other cemwml courses.
Therefore, the introduction of NCE programme ine tpolytechnics
was a kind of emergency solution to the shortagedinical education
teachers.

As at today, there are may Colleges of Educatiechftical) in addition
to the school of vocational and technical educaiionmost of the
conventional colleges of education. In view of treieme polytechnics
like the Ibadan Poly has stopped their NCE programm

SELF ASSESSMENT EXERCISE 1

1(a) Identify any five teacher education policytastaents in
Nigeria.
(b)  How far have we been able to implement sucitpastatements?

2. Discuss the roles of the various teacher edutatistitutions in
Nigeria.

4.0 CONCLUSION

The National Policy on teacher education refergh® intentions of
government on what teacher education should bénawdo go about it.
That is, it provides a focus on what type of teashee need and how to
get them trained for the different levels of edigrat There are five
designated institutions for teacher education igea as at now.
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5.0 SUMMARY

In this unit, you have learnt

. The meaning of Education Policy

. The meaning of teacher education policy.

. The policy statements on teacher education in Niger

. The different educational institutions design ®eather education
in Nigeria

a. Colleges of Education

b. Faculties of Education

C. Institutes of Education

d. National Teachers Institute

e. Schools of Education in the Polytechnic.

6.0 TUTOR-MARKED ASSIGNMENT

Explain the concepts National Policy on Education.
What are the essential Features of the Nationatyoh Teacher
education?

Al
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UNIT 7 PROBLEMS OF TEACHING AND TEACHER
EDUCATION IN NIGERIA

CONTENTS
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1.0 INTRODUCTION

In the first six units of this module, you learntich about the profession
of teaching in Nigeria. From the meaning and charatics of a
profession to the profession of teaching and teaetecation, you have
been exposed to different aspect of teaching asfagsion. In this unit,
we are going to discuss some of the problems adsociwith the
teaching profession and teacher education in Nageri

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. enumerate the problems associated with the teagioigssion
in Nigeria
. suggest solutions to the problems.

3.0 MAIN CONTENT

3.1 The Teaching Profession and Teacher Educatiom i
Nigeria

In the first two units of this module, you learhetcharacteristics of a
profession and how teaching could be regardedpasfassion. Some of

106



ECE222 MODULE 2

the characteristics of a profession which qualifieaching to be
classified as a profession include:

I Long period of Teaching

. Members practice the profession freely

iii. Code of conduct guides the practice

iv.  Well spelt out condition of service

V. Members under the umbrella of a body called Union o
Association

Similarly, you learnt in one of the units that teac education is the
aspect or component of any educational system ebangith the

education and training of teachers to acquire theessary skills and
competence of teaching. Without the acquisitiontleé skills and

competence for teaching, it will be difficult if hompossible to achieve
the desired aims and objectives of education gépeta view of the

unique roles which teachers have to play in the cessful

implementation of the school programmes, governrhastdone much
for both the teaching profession and teacher ettucan Nigeria.

However, as much as efforts have been made to irapite image of
the teaching profession as well as modernize amdrek the teacher
education programme, much is still left to be dohbkis has created
some problems for the Nigerian teachers both insid@ outside the
classroom. We shall now consider the cause of ithielggms and proffer
solutions to them.

3.2 Problems of the Teaching Profession and Teacher
Education

There are many problems facing the teaching prafiesa Nigeria. It

may therefore not be possible to enumerate alptioblems here. We
shall only discuss the most important ones and estggolutions to
them.

3.2.1 The Poor Prestige of the Profession

This appears to be the grand parent of all the lpna facing the
teaching profession and teachers in Nigeria. Tieepgobably no group
of professionals who have been more scorned ancheolathan the
school teachers. This is as a result of many fastdrich we may not be
able to extensively discuss here. As you learnbme of the units,
teachers were once the most highly respected anduhed workers in
Nigeria. This was probably due to the quality oftrents to the
profession then. That is to say teachers then vaeneng the best
products of the Mission Schools in terms of theghhacademic and
moral standards.
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However, the desire for self determination in edioca and other
spheres of life led to the massive expansion ilma@kshand colleges. This
on the other hand led to the recruitment of peepthout professional
teaching qualification to teach in our schoolshe process of filling the
classrooms with people to cheat rather than telaelptipils. Men and
women of low academic and moral standards were ghtounto
teaching. So, the teachers who were once seen talvieys neat,
disciplined, firm, conscientious and morally anctially efficient are
now found wanting.

Suddenly, the schools which were well known asoseriplaces for
learning have become institutions in which less ksd learning takes
place. People now feel there is a fall in standaslsa result of the
teachers’ inefficiency. Therefore, the teachergsfipe has dwindled
over the years. It has become so bad that nobodysvies/her children
to become teachers now. As observed by Akinboteél(Pthose who go
into the Teachers Colleges now do so because i@ other place to

go.

Solution: The solution to this problem is to first restribe entry into
the teaching profession to only those who are prid@ally qualified
and registered. There is a step in this directiow with the Teachers
Registration Council of Nigeria already put in madfter a period of
grace, anyone who is not professionally qualifiad eegistered as such
by the TRC cannot teach in any school in Nigeriae 6ther solution is
to raise the entry qualification and the procedoreadmission into the
various teacher education programmes in Nigeri@ diesent situation
whereby only the weak, rejected, the frustrated rehatctant candidates
are admitted into the teacher education programwitsnot help to
raise the prestige of the teaching profession. Ehizecause, according
to Akinbote (2001), the entry qualifications of ngits into a profession
tell much about the prestige of that profession.

3.2.2 Poor Conditions of Service

When we say the conditions of service of teache¥spaor, we do not
only mean the salary. There are some other thiikgs regular and
prompt payment of salaries, decent and environrtgriteendly place
of work among other things which affect the prestigf workers.
Teachers in Nigerian Schools particularly the pulgrimary schools
have not enjoyed these conditions of service fanyrdecades now.

Although, the salaries may have been increasedidemably in recent
years yet, we cannot say they are paid regularlgtashen due. There
are many states where teachers’ salaries and alt®saare often in
arrears. All these delays and irregularities inchess’ salaries often
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force many of them to borrow or to be unable to gagir rents and
purchase the basic necessities of life. In additiothis, many teachers
do not have decent chairs, tables and offices & wotheir schools. All
these often lead to the poor prestige of teach#rarsociety.

Solution: The solution is to improve generally the conditiaf service
of teachers. This could be done through the prowisif a special Salary
Scale or Structure for teachers, payment of tredarges and allowances
regularly as at when due, and making their pladesook more worker
friendly. Special allowances should be paid to ¢hado are posted to
the rural areas, while basic social amenities shde provided in the
schools so that teachers and their pupils coulnl @igoy the benefits of
modern information technology.

3.2.3 Low Self Esteem among Teachers

As a result of decades of neglect, scorn and blanay teachers in
Nigeria tend to look down on themselves. If you asl of them why

they are not having a good physical appearanceome sof the basic
necessities of life, they are quick to blame tmeisfortune on the type
of profession they have chosen. In other wordsy theve a low self
esteem. They tend to carry the Biblical injunctionbe humble to the
extreme end of self denigration. Some teachers'sighy appearance
cannot command any form of respect or affectiormfreither their

pupils or the parents. This as you learnt in onethef units of this

Module is contrary to the teachers of the ColoMasionary Era. You

can still learn from your parents or uncles howcheas of those days
were respected and admired by their pupils andéneral public.

Solution: Thank God some young teachers particularly in uhgan
centres are now living up to the standard expeoctetthiem in terms of
their physical appearance. However, much still nemde done to
improve the self image of the teachers. One of thenthe regular
payment of their salaries and allowances as mezdi@arlier on. If they
receive their salaries promptly, they may be ablméet their needs and
thereby have some self confidence. Also, the teackbould try to
improve themselves academically. When they havé hgalification,
they may become more confident and assert thensselierever they
may be.

3.24 Inconsistency in Government Policy
One of the greatest problems facing Nigeria geheisinconsistency in
government policies over the years. The frequenanghs in

Government particularly during the military era atite attendant
changes in policies have had its effect on educatial teachers welfare
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in particular. In the last two decades, primary adion management
has changed from the state to the federal and gmarnments several
times. This has led to the welfare of teachers desubject to
inconsistencies as it relates to who pays thearss. You will still
recall the dark days of primary education in Nigdretween 1991 and
1993 when primary school teachers were on strikerfany months in
some states.

Solution: There should be continuity in government policythw
particular reference to the welfare of teachersy lka teachers salary at
the primary school in particular should be placadar the consolidated
fund. This will ensure regular payment of teachesslaries and
allowances irrespective of who is in charge at peyiod of time. A
situation whereby teachers are placed at the nwrtypcal Government
Chairmen or State Governors is not good for theaseland morale of
teachers.

3.2.5 Low Output of Teachers

One of the major problems of teacher educatiompfonary schools in
Nigeria according to Taiwo (1983) is the poor qiiedi of the products
and the low output of the teachers. It is obviawsnf what is going on
around us that there are many teachers who areiatgfiin both the
curriculum content and the methodology of teachBigce you can only
give what you have, such teachers output will be. [Bhis is why it is
now generally believed that less and less learisngking place in our
schools. This may in part be due to the qualityeaficuts into the
teacher education programmes. In the same wayquhéty of their
preparation is another thing to worry about sineeteach the way we
are taught.

Other causes of the low output of teachers is dlok bf dedication to
duty by many teachers. The reasons for their nioigbéedicated are too
many for us to list here. Can you just mention &ang reasons why
some Nigeria teachers are not dedicated?

Solution: There must be a proper reorientation of teachighg from
the teachers colleges. They should be made t@ecthiat teaching deals
with the development of human beings. Thereforg, @relessness on
their part will lead to a chain of negative resirtshe individual and the
society at large.

The next thing is to control the entry into the fpssion though the
admission process into the various Teachers Educdrogrammes.
Only those who are academically socially and ematiy suitable

should be allowed into the various teacher educgirogrammes. There
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IS no point in a crash, programme that will prodbedf baked, third-

rate, unsure and reluctant teachers. At the endhef day, their

productivity will not only be low but they would ta done a lot of

damage to the individual learners, the educatiatesy and the society
at large. Therefore, only those who, like in thelc@@l/Missionary

period are found capable should be admitted intotéacher education
programmes and invariably teaching.

Finally, the condition of service of teachers skobe made better to
boost their morale. When they are comfortable, thélyexhibit some

self confidence which on the other hand will reflea their attitude to
work. The head teachers and the school inspectursid do their

supervision and inspection of classroom teachingthef teachers
regularly. They should be there to put the teachiglg and not only to
be fault finders.

SELF ASSESSMENT EXERCISE 1

1. Identify five problems facing teachers and the haag
profession in Nigeria.
2. Explain the causes of the problems.

4.0 CONCLUSION

Teacher education and the teaching profession acng many
problems in Nigeria. Unlike the Colonial/Missionadgys, teachers no
longer enjoy the prestige and the honour associaiéd their work.
teaching is one of the most scorned and blamecdgsains in Nigeria.
Therefore, efforts should be made to connect tleematies and restore
teaching to its former position of honor and respethe society. Right
from the recruitment of intakes into the variousceer education
programmes to their appointment as class teachesper screening of
teachers should take place.

The conditions of service of teachers should beavgd while teachers
should improve their self image. They should stopking down on
themselves. The school Heads and Inspectors shotéddsify their
supervision of teachers. All these will go a longywn improving the
image of the profession and also the quality ofcation in the country.

5.0 SUMMARY

In this unit you have learnt five major problemsife teacher education
and the teaching profession in Nigeria. These are:
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Poor prestige of the profession

Poor condition of service

Low self-esteem among teachers
Inconsistency in Government policies
Low output of teachers.

®oo o

6.0 TUTOR-MARKED ASSIGNMENT

=

What are the cause of the poor prestige of teachétgeria?
2. Suggest ways of bringing the past glory, honour digdity back
to teachers and the teaching profession in Nigeria.
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MODULE 2 THE TEACHER IN THE CLASSROOM

Unit 1 Quialities of a Good Teacher

Unit 2 Behavioural Job Expectations for Teachers
Unit 3 Learner Characteristics and Teacher Interas
Unit 4 The Teaching/Learning Process

Unit 5 Planning to Teach

Unit 6 Teachers’ and Pupils’ Questions

Unit 7 Keeping up to Date in Teaching

The first unit tells you the qualities expected atteacher. It further
introduces you to those things you can do to maketlge pupils and the
general public respect and admire you.

In the second unit, you are going to be introducetthe behavioural job
expectations of a teacher.

Unit three discusses some learners’ characterigtias must be taken
into consideration for effective teaching and I&agrio take place.

Unit four discusses the nature of child-centred aeacher-centred
education. It further discusses their implicatidos effective teaching
and learning.

The fifth unit introduces you to lesson note pregian and why a good
teacher should always prepare his/her lesson note.

In the sixth unit, you will learn why teachers gngpils ask questions in
the classroom. You will also learn how to ask gapgestions and
answer pupils’ questions.

The last unit discusses the importance of self ldpweent and
improvement. It also gives some steps on how thehier can keep up to
date in both the curriculum content and methodolaigigaching.

UNIT 1 QUALITIES OF A GOOD TEACHER
CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1 Personal Qualities of a Good Teacher
3.2 Neat and Clear Physical Stability
3.3  Moral and Emotional Stability
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3.4 Resourcefulness
3.5 Self Confidence
3.6  Proven Integrity
4.0 Conclusion
50 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

Every profession has certain traits or qualitiespested of its
practitioners. In other words, there are certaings which they must do
before they can be regarded as skillful, compedent effective. In this
unit, you are going to learn what qualities youldtgossess to become
a skillful, competent and effective teacher. Albske things that will
make you to be respected and liked by the learamts the general
public as a teacher will be discussed in this unit.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. list and explain five personal qualities of a gaeacher
. discuss ways of developing the good qualities bgividual
teachers.

3.0 MAIN CONTENT

3.1 Personal Qualities of a Good Teacher

Teachers are at the heart of any strategy or sfthdt may be put in
place to improve the performance of the learnersalhtlevels of
education. Therefore, if teachers are to exhibé $kill, competence,
creativity and dedication that could enhance tleeass of the learners,
they must posses certain personal qualities. Ahawe seen in one of
the earlier units, the teacher does not teach bysvof mouth alone. A
teacher teaches with his/her total personalitys Tincludes his physical
appearance, attitude and behaviours, mental glskty-confidence and
moral integrity among others.

Let us now discuss some of these personal chaistiierand how to
achieve them as identified by Afamah et al (1991).
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3.2 Neat and Clean Physical Appearance

One of the first qualities expected of a good teadh that he must be
neat and clean always. In his or her appearanede#dther must present
a model or an example of neatness to his pupils iBhprobably why
people say as is the teacher so are his pupils.

Since pupils generally regard their teachers as thée models, it is
necessary for teachers to give them a good modetitate or copy. If
therefore the teacher always dresses shabbily aradessly, it is most
likely that many of the learners will copy him/h@&ihis is because they
will think that he/she is doing the right thing.

A teacher who is neat and clean in his/her appearanll command
love and respect of the learners, their parentseaed colleagues. One
of the reasons why teachers are looked down updhgeria is because
of the way many of them dress shabbily. Teachersat the worst paid
workers in the country hence they should not appedre too poor to
put on good cloths and shoes. Remember that teach#re good olden
days were always neat and clean. Infact, they aereng the best if not
the best or the neatest workers in their commuitiEhey were
therefore well respected, loved and admired byTdie teachers then
were able to correct pupils who were dirty and mféent them home. It
is bad to see teachers with their hairs unkempig longer nails, torn
shirts or shoes. Above all it is a shame to firackeers with dirty and
smelling mouth. Such teachers can not and will n@@mmand the
respect of even their learners.

How should a teacher therefore appear in the séhddien you were
told earlier on that the teacher should be neatcéeah, it does not mean
she should over do it. He/she should not appear emsquerade as a
result of too much of make ups. In this way, younwdd need to go for
the most expensive cloths or shoes before you ppeaa neat. What we
are saying here is that the teacher should appegolesand clean in
what ever he or she wears. For example somebodyeancloths made
from “Adire” and appear neater and more attracthan one who puts
on lace or other more expensive cloths that arelean or neat. So, the
teacher can be neat and clean even in the so cdiledp materials.
What you should note in your physical appearancea ssacher is that
you should not distract the attention of your psipNvhen you ‘over
dress’ or ‘under dress’, you are likely going tsttact the attention of
your pupils from what you are teaching them. Thisot good for the
learners as it may affect their moral, social arhtal development.
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3.3 Moral and Emotional Stability

The way a teacher behaves or reacts to certaiesssuthings under
certain conditions will go a long way in describitige type of person
he/she is. Therefore the way a teacher comportsdtifherself inside or
outside the classroom will affect the public imageteachers and the
teaching profession generally. Somebody sometings said that
medical students are usually the best behavedrgtidethe University.
This according to the person is because you hardty find medical
students particularly in their clinical years pegating in protests or
riots on campuses. This may be responsible forhigh respect and
admiration people have for the medical doctors #ied profession of
medicine.

How then does a teacher cultivate good moral anatiemal stability?
This is very simple. For example, the teacher nhestpunctual and
hardworking. He must be honest, kind and fair im dealings with the
pupils. He must respect and obey his/her supetitganust also respect
his pupils by not using abusive or derogatory lagguon them. He/She
must not tell lies to his pupils. A teacher whdst¢he pupils to inform
the Head Teacher that he/she has gone to the wdilen in actual fact
he/she has gone out of the school is not onlyntgllies but also
teaching the pupils to tell lies.

Above all, the teacher should be able to contreldmotions in the face
of provocation. He/she should be able to avoid 8hguat the pupils or
colleagues when they annoy him/her. The philosapfhg good teacher
which we should all take to is that a good teaalwss not take a rash
decision when angry. This means, when angry, tleher should
neither talk nor react violently. As a philosoplogrce suggested when
you are provoked by people’s actions or words do sey or do
anything until after counting at least 1 — 10 diigand slowly.

Why is it not good for a teacher to talk or do &myy when angry?
Provide an answer to this question.

3.4 Resourcefulness

What does it mean to say that a good teacher sHmailcesourceful?
There are many teachers in our schools today whootlanake use of
any instructional materials except the chalkboandl g@ossibly the

textbooks in their lessons. When you ask them gy often complain

that the school authorities have not supplied #eessary materials for
them to use. Such teachers that are always wafbngthe school

authorities to supply them with the necessary utstonal materials to
use in their lessons are not resourceful.
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A resourceful teacher will therefore be able to enalse of the vast
resources in the environment which could be usedister lessons.
Most of the waste’ materials in the environmenh&itat home, in the
office or in the school can be used to enhanceffeetive teaching and
learning of different subjects in the school. Theseste materials do not
cost the teacher anything. He only needs to idestich materials and
be able to keep them for use in his/her lessondimdgs, the learners
could even be asked to bring them from home in aclvaSuch things
brought to the school are sometimes a relieve ¢optérents who may
not know what to do with such materials. In manynlks, such materials
have become a sort of nuisance to them. They trerefladly release
such materials to their children to take to school.

By so doing, a lot of potentially good instructibrraaterials will be

available in the class. What the teacher will needio is to identify

which one will be relevant/useful for a particutaubject or topic. On the
long run, it will be discovered that it may not becessary to wait for
the school authorities to supply most of the ingtamal materials for
use in the school. As we are all aware there amyrttangs to be done
in the school. Since available funds are limitedd @here are many
competing demands, it may not be possible to supfilghe needed
instructional materials to schools. Even the pevathools cannot claim
to be able to supply all the necessary materials.

It has therefore become necessary for the teachke tresourceful by
improvising some of the instructional materials fbeir lessons. This
improvisation could be done from the array of wastaerials around
us. ldentify some of the waste materials in yowiremment that could
be used as instructional materials. Ask the pupilbring any of them
that are available in their homes and environmantssee how they will
respond.

3.5 Self Confidence

A good teacher must have confidence in his owntgbiThis means that
a good teacher must be very sure of his/her owlityablvVhen a teacher
is intellectually capable to teach his/her subjecthe class with the
appropriate methods, materials and techniques, tieradiate self

confidence. This self confidence in his/her abitigich is demonstrated
in his/her effective and efficient method of teachwill help him to

command the respect of his pupils. Many teachersod&now that their
pupils, however, young do appreciate and recogaieacher who is a
master of his subject. When a teacher is good th bwe content and
methodology of his subject, he will not only bepested and admired
by the pupils. He will also stimulate the pupilstarest in that particular
subject. Many students have developed either at gnéarest in or
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dislike for some subjects as a result of the teacheowledge and
method of teaching. Can you mention a subject e dr dislike as a
result of the knowledge/method of teaching it by tisacher?

How then can a teacher develop the self confidamégs own abilities

so as to command the respect of the learners? Hnermany things a
teacher can do to become self confident. The finsig is to keep on
reading/studying. According to a popular sayingcamdle can only
provide light when it keeps on burning. Theref@aegacher will only be
able to give new knowledge/ideas to his pupils éfishe keeps on
reading/studying. A teacher like a medical doctodawyer needs to
keep abreast of developments in his field of speeidon. The only

way to do this is to keep on reading and studyigeacher should
know better than his/her learners in any topicutnject he/she is going
to teach. In these days of great breakthroughsowledge, there are
new ideas, facts and principles being generatedadly basis. The only
way by which teachers can get this is by readingnals, textbooks and
other publications. More importantly now is the uskeinternet for

information gathering. There is no area of knowkedbat cannot be
accessed through internet.

The other way to develop his/her self confidenceoisimprove on

his/her academic qualification. This can be doneugh in-service

programmes such as attending workshops, confereaceseminars

organised by various institutions and organizatidhsould also be by
full — time study leave with pay or without pay.érk are also many
part-time or distance learning programmes whichoaeycan make use
of now in improving on the academic and profesdigoalifications.

Therefore for a teacher to radiate self confidendais/her own ability,
he/she must keep on learning. He/she must notddgar/herself as Mr.
Know all in the class. There is always room for imgment hence the
teacher must not be lazy and depend solely on bevledge acquired
in the college or University a couple of year agesearch findings have
shown that five years after leaving an institutiam, individual must
haven lost about 50% of the knowledge acquired. drilg way to keep
the knowledge and even add to it is to keep onimgadt is only when a
teacher has acquired the necessary experiencexpedtise in his/her
discipline that he develops self-confidence. A bemdhat is not sure of
his/her ability cannot radiate self confidence.anably such a teacher
will not command the respect and admiration of lderners. Such a
teacher will not attract students into studying thebject later in life.
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3.6 Proven Integrity

The teacher should be a person of proven integritythat he can
command the respect of the learners and membettseofommunity.
This simply means that a teacher should not besopeof questionable
character. As said earlier on, a teacher should logodel for his her
pupils to emulate. This as you learnt in one ofdhdier units was why
the Missionaries screened the teachers very walrdehey were even
allowed into the teachers colleges. As a resultthef high moral
standards exhibited by teachers in those days,wleeg not only loved
and admired but also respected. This also explams teachers were
always nominated to serve in various bodies resplenfor the welfare
and general development of the communities. Intemgimany parents
willingly asked their children to go and stay wilte teachers in order to
acquire the high moral standards often exhibitedth® teachers. In
short, we could say that although the teacherisarotden days were not
known and respected for their material possessimnstheir proven
integrity. Find out from your parents, uncles oargtparents how may
teachers owned cars or houses in the past.

Are the present day teachers of high moral intg@rit

Now let us identify how high moral integrity of &@ers can be ensured.
The first thing is to screen people well beforeythee allowed into the
teachers colleges. A situation whereby the doorsoof teacher
education institutions are thrown open to all withany discrimination
is not good enough. Moreover, a situation wherebly ohe rejected,
frustrated, the left over and the never do-wells igofor teacher
education programmes cannot help us to have menwamden of
proven integrity going into teaching. Rather thdova just anyone into
teaching, we should screen them for certain qealivhich are essential
for a successful career in teaching. This was Hwnméachers in the 50s
and 60s were selected to produce men and womenowéIp integrity
who went into the teachers colleges and invariathlg teaching
profession. The men and women of shaddy charantdeaching in
recent years is a reflection of the weaknessesrenban our crash
programmes in teacher education. This must be wiiseeed if we are to
have men and women of proven integrity in teaching.

SELF ASSESSMENT EXERCISE 1

1. Identify and explain five personal qualities exgecof a good
teacher.

2. How can any of these personal qualities be devdlope
teachers?
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4.0 CONCLUSION

In order for teachers to efficiently and effectiw@lerform their roles in
the school, they should possess some personal goaldies. Without
the personal qualities being highly noticeable eachers, it will be
difficult for them not only to command the respettthe learners and
members of the society but also to demonstrate pigfessional skills
and competence.

5.0 SUMMARY

In this unit, you have learnt that:

. A good teacher must be neat and clean
. Morally and Emotionally Stable

. Be resourceful

. Must have self confidence

. Be a person of proven integrity.

6.0 TUTOR-MARKED ASSIGNMENT

1. Enumerate five personal characteristics associatédan ideal
teacher.

2. What personal characteristics would you look fortiying to
interview candidates for a teaching job? Give raasimr your
answer.

7.0 REFERENCES/FURTHER READING
Amafah, J.E, Osaghae P.O. and Ekpo E.J (199ahual for Effective

Management of Primary Education in Nigeria, Kaduna Min of
Educ. (Special Programme Unit).

120



ECE222 MODULE 2

UNIT 2 BEHAVIOURAL JOB EXPECTATIONS FOR
TEACHERS

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Meaning of Behavioral Job Expectations
3.2  Varying Methods of Teaching
3.3 Effective Communication
3.4  Fairness and Firmness
3.5 Motivation and Encouragement
3.6  Giving and Marking Assignments
3.7 Keeping Accurate Records of Pupil Profession
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

In the last unit, you learnt some of the essemigbkonal qualities of a
good teacher. There we identified five of the gapdlities a teacher
should possess to make him/her competent and igdett this unit, we

are going to continue our discussion on the geasliixpected of a good
teacher. We shall discuss the behavioural job @afiens for teachers.
That is those things which are expected of a tegaichhis day to day

classroom interactions with the learners.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. list five job expectations of an ideal school tearch
. differentiate between the personal qualities albdexpectations
. of a teacher.

3.0 MAIN CONTENT

3.1 Meaning of Behavioural Job Expectation
Behavioural job expectations for teachers refemtwat teachers are

expected to do in the course of their day to dagstbom interactions
with the learners. They are the specific thingscheas can do
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physically, socially or psychologically to enhareféecting teaching and
learning. As you are aware, the purpose of teaclsngp promote
learning. Therefore whatever teachers do to helpmake learning
permanent among the learners is the behaviouralejqectation for
teachers. Behavioural job expectation can alsodberred to as the
responsibility, of teachers: let us now considenswf the behavioural
job expectations for teachers in the following set.

3.2 Varying Methods of Teaching

‘Monotony kills interest’ is a popular saying byatders. This simply
means that when a teacher uses the same methoeclunigue of
teaching all the time without any change, it makies lesson very
uninteresting. It means such teachers do not know to vary their
methods no matter the subject or topic, the ageahiily of the learners
or even the particular period of the day, theytaaehing.

Therefore, such teachers often discover that thepils show little or no

interest in their lessons. No matter how much #sher may wish to
force the pupils to learn, he/she will just fine thupils not doing well.

At the end of the lesson, the teacher may becouostréted and angry
with the pupils. He may blame the pupils and evesult them by

calling them names such as, coconut heads, lanedyr@and so on.

In order to stimulate his pupils’ interest and ehnrtheir learning, the
teacher must vary his methods and techniques chitega He must
realize that when the teacher does everything Hintke same way
often, the pupils will not learn. Even when the isipre made to do the
same thing all the time, they become disinteresteslich lessons. This
implies that the teacher must be creative and iatho®. Apart from
varying his methods, he should be able to improaiseé use different
types of instructional materials for different topior subjects. The use
of the same instructional materials for differeeddons for many days
kills the interest of the pupils in such materigds. you should know,
when the pupils loose interest, they will not payemtion to such
lessons. The task of the teacher in this regatithishe must get to know
what is of interest to the learners and harness ftold their attention
from time to time.

3.3 Effective Communication

One of the greatest weapons of teaching is efecdommunication. As
once mentioned the essence of teaching is learrituyvever, for
effective teaching to take place there must becteife communication.
Effective communication is the process of relatvgl with the pupils
in the most suitable and appropriate language. Lagg is a very
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powerful, organised and rich medium of communicatiavhich
distinguishes man from other creatures. Other me&k®mmunication
by writing and reading are indeed based on theotiBaguage.

In order for the teacher to communicate effectiveith not only the
pupils but also their parents and colleagues, ahewiing must be taken
into consideration:

I The language must be simple and clear: It is nacedsr the
teacher to talk at the level of the learners. Hetrie simple and
clear in his discussions with the pupils. Whenelwermakes a
point or asks a question, he should be very sirapteclear in his
choice of words. This will prevent misinterpretatior lack of
understanding of what has been said.

. The language must be polite: Every pupil in thesglhas his or
her own personality that must be respected. Theegarnrue of
parents and other colleagues. Since we all likbetaespected,
derogatory remarks or comments on the pupils shioelldvoided
at all costs. Do not because a child is weak acaddiyn and
therefore insult or subject him to ridicule in ttlass. We should
therefore follow the popular sayings that if younweat inflate the
ego of your pupils, do not deflate the ego. Be tpoin your
communication with the pupils, parents and collesgurhat is
the ideal thing.

1 Communication must be interesting and child frigndWhether
we are using verbal or visual communication, we tmuog to
arouse the interest and attention of the learfidrs.teacher must
exercise good judgment in ensuring that whateverishdo
communicate to the learners are not only well preskbut also
well organized and well-timed. The teacher as smdier on
must understand the nature, needs and interest® déarners in
communicating with them. Each learner must be @&ckan his
own special way.

3.4 Fairness and Firmness

All the pupils in the class should be treated dguahs much as

possible, you should not show special interest lowédhatred for any

particular pupil. In class tests, assignments @nerations, the teacher
must be fair to all. There should be no favoritifon any particular

child. Everyone must be treated on his/her owntmeri

In the same way, every teacher should be firm. ¥bould not be

making rules you cannot enforce in the class. Ihieed better not to
make rules than to make rules that cannot be exdord/hen you are
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enforcing the rules, you must be fair to all. Dd aoforce rules for one
group and relax it for another. You must be sedpetqust in all that you
do so as to command the love and respect of thredesa Remember
also that it is better to make a few rules that banenforced than to
make many rules which you as the teacher may evegett

3.5 Motivation and Encouragement

As a good teacher, you must be ready to motivateesrtourage your
pupils to greater heights. Even when it is obvithet the learners are
not doing well you can still use your good knowledgf individual
differences among the learners to encourage thenwe\learnt earlier
on, it is not good for teachers to frustrate tHearners or demoralize
them with their words, actions or inactions. Alwaystivate them to
greater efforts.

There are two types of motivation. These are isicirand extrinsic
motivation:

I Intrinsic Motivation: This can also be referred to as internal or

self motivation. This occurs when a child decidashas/her own
to do something like reading a book not necessavith any
force or pressure from anybody. He does it ouhtdrest. Okoye
(1981) has suggested that we should resort to ngitri
motivational conditions that are conducive to l&agn There are
many ways by which we can help and encourage oglests to
develop self — interest in their studies. Can yenton one or
two ways of doing so?

. Extrinsic Motivation on the other hand is the externally imposed

motivation. This could be from the teachers or p&rén the form
of rewards and punishments. For instance, a cli&d teads
because he will be punished if he does not read maoayeally
learn anything in the process. Let us take anctxample of a
teacher who promised to give pupils who do certhings well
may find that the children may not do well nextdirmthere is no
gift or prize.

We all know that motivation is necessary, includihg extrinsic, but it
should be done with care. As suggested earlier ensmould let the
pupils see the joy and satisfaction inherent ih eetivation. Therefore,
as much as possible, we should encourage self atiotiv(intrinsic) and
discourage extrinsic motivation.

124



ECE222 MODULE 2

3.6 Giving and Marking Assignments

The giving and marking of assignments is one of theat
responsibilities of school teachers. The purposgsseignments is to give
the pupils more practice on whatever they havente&ssignments also
help to keep the learners busy at home and todiricthings on their
own. Research findings have shown that children veine given
assignments are marked regularly do better in 8pesthool subjects
than those that are not given at all or those @hhatgiven assignments
but not corrected by the teacher.

There are many teachers who give assignments itopghgils either in
the class or as home work for the sake of doindgnsother words, some
teachers do it to while away the time or becaus# thoss or parents of
the pupils want it. As a result, such assignmenesrever graded or
marked with the necessary corrective feedback @olehrners. This is
not good at all as the purpose of giving assignmeisiit be defeated by
doing so. Here are a few things you should knowabsesignments.

I Assignments can be given as a follow up work ontwize just
been learnt in the class. In this case, the learaex given more
practice on what they have learnt in the schook &tvantages
of this type of assignment are many. Try to listneoof the
advantages.

. Assignments can also be given to prepare the leafoea new
topic. In this case, the learners are given a@&ohome work to
prepare them for a new topic to be learnt or disedsn class.
All the teacher does here is to challenge the &arto find out
certain things by themselves. This is necessargusscas noted
by Wilson (1978), the teacher must be concernell privviding
experiences and opportunities from which the pufatn for
themselves.

Whatever the nature or type of assignment, ongtisiclear, and that is
to enhance pupils learning and knowledge. Howewdrenever the
assignment is given, it must be marked. If for \eliat reason a teacher
knows he cannot mark any assignment, it is adwsabt to give such
assignment to the learners.

One other thing to note is that a teacher shouldgmne too many
assignments which he may not have the time to cor&ve a few but
relevant assignments at a time and do not givegmas®Ents as
punishment to the learners. Many teachers oftere goo many
assignments to their students as a means of pogighem for one

125



ECE222 DEVELOPING PROFESS ONAL SKILLSAND COMPETENCE

offence or the other. This is a wrong use of asegmnts and it should
not be engaged in at all by the teacher.

3.7 Keeping Accurate Records of Pupils Performance

Record keeping is one of the greatest and mostriampioresponsibilities
of a good teacher. Records are necessary becaegepthvide the
necessary indices for the assessment of pupildogmeance and the
school. It is also an important index for plannfog the future progress
of the child. This makes the accurate keeping cbnmds of pupils’

performance very essential for the teacher.

In addition to the pupils’ performance, there asme other vital records
that must be kept by each teacher. In other wdtdse are different
types of records to be kept by teachers for thieiefft administration of
education let us briefly enumerate some of therocesco

School records can be categorized into two. These a

I The statutory records: which are records that should be kept in
all schools as stipulated by law. They includeftil®wing:

Admission register

Attendance register

Continuous Assessment records
Log Book

Punishment Book

Diary of Work

Lesson Note

Time Table

Time Book

TSQ@Tmoo0Tw

. The non-statutory records: These are records that are not
compulsory under the law for teachers to keep. Heweany
school that feels they are needed to enhance ddeiinistration
can keep them. They include the following:

Staff Records
Accounts Records
Inventory Book
Minutes Book
Visitors Book etc.

®oo o

You can find out the uses of these records and keleps or completes
them in the school.
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SELF ASSESSMENT EXERCISE

1. What do you understand by job expectations of ehiea
2. Identify five job expectations of a teacher.

4.0 CONCLUSION

The behavioural job expectations of a teacher teféne responsibilities
which a teacher has to discharge in the schoohbtamce teaching and
learning. The job expectations are different inayvirom the personal
gualities of a good teacher discussed in the pusvimit. In the last unit,
we discussed the characteristics which a good é&anhkist possess. On
the other hand, we have in this unit examined soofiethe
responsibilities of a teacher in the school. Thesponsibilities must be
performed skillfully in order to promote effectiteaching and learning
in the classrooms. The personal qualities of tlaehter may however
affect the behavioural job expectations.

5.0 SUMMARY
In this unit, you have learnt the responsibilittdsa teacher which must
be discharged diligently and skillfully in order fmwomote effective

learning in schools. These responsibilities orgapectations include:

. Varying method of teaching

. Effective communication

. Fairness and firmness

. Motivation and encouragement of learners

. Giving and marking assignments

. Keeping accurate records of pupils performance

6.0 TUTOR-MARKED ASSIGNMENT

=

What are the job expectations of a teacher?

2. Explain with relevant examples the differences leetwv the
personal qualities or characteristics of a goodhernand the job
expectations of a teacher.

7.0 REFERENCES/FURTHER READING

Amafah, J.C. Osaghere, P.O. and Ekpo E.I, (199&jhual for Effective
Management of Primary Education in Nigeria. Kaduna: Fed Min
of Edus. Special Programme.

Dodd, W.A. (1978).The Teacher at Work. London: Oxford University
Press.
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1.0 INTRODUCTION

In the last two units you concentrated on teaclharacteristics which
can make them more efficient and effective in theaching. It is also
necessary for you to learn some of the charaateyist the learners that
must be taken into consideration for effective k&ag and learning to
take place. Specifically, you are going to learmhis unit some student
characteristics and teacher interactions.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. list some of the students characteristics that a#fect the
teaching and learning process
. explain how any of the characteristics could begadeely taken

care of by the teacher.
3.0 MAIN CONTENT

3.1 Learner Characteristics

Teaching a group of learners from different backgas is a big
challenge to teachers. According to Katz cited @nr® (2004), teacher —
student interaction is specific and limited in thatrelates to school
matters. Teachers must exhibit impartiality towsdividual learners as
their scope of responsibility is toward the groupherefore, the
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relationship between the teacher and students whighrn affect the

teaching and learning process include gender, @tiniparental

background, learning styles and disability. Letnesv discuss each of
the characteristics as much as possible.

3.2 Gender

Research has shown that the teacher-learner ititeratiffers according
to the gender of the learners. As noted by Ber@®4} it has been
found that when children request attention, teachenerally respond to
boys with instructions and to girls with nurturanc&milarly, girls
receive more attention when they are physicallys&lto the teacher
whereas boys are given attention from a distanewent further to
assert that boys receive considerable criticismféimg to obey the
rules while girls receive criticism related to the@erformance. These
have been found to affect the performance of caidn certain school
subjects particularly as from the secondary schex@l. Do some pupils
therefore perform better than others in certairostbubjects as a result
of the type of attention received from their tea@héry to find out the
answer to this question.

You must however note that as a professionallynégiteacher, you
must foster assertive and affiliative skills in Ibairls and boys. There
should be no special or preferential treatment h&f pupils on the
account of their gender. You should also watchfoutertain aspects of
the school curriculum or textbooks that are gerstereotypes. There
should be no particular skill or activity speciatlgserved for either the
boys or girls alone. All pupils should be given afgopportunity to

perform.

3.3 Ethnicity

One of the greatest social problems in Nigeria podsibly in other
parts of the world to day is ethnicity or what sopeople refer to as
racial or tribal sentiments. The classroom hasbe#n spared of this
dangerous and inhuman factor. Sometimes either coursy or
unconsciously. Teachers and learners bring thacityhfactor into play
in their attitudes, motives, behaviours and inteoacpatterns. Although
this may not be too pronounced at the primary scles@l, it is often
exhibited at the upper levels of education. The ®wna student is not
from the particular ethnic group where the insitmtis located that
student is looked down upon, or discriminated agfain many ways.
Have you experienced such a thing before? How didfgel then?

As a teacher, you must note that it is your rolénétp implement the
philosophy of Nigerian education which gives egopportunity to all
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citizens irrespective of their background. You ddolelp to build on

our affirmation that our national strength and wynttbome from our
diversity. You must therefore be sensitive to ladl variety of customs in
your class by listening to and respecting the vieivall the pupils. This
can go a long way in helping the pupils to learnbto tolerant and
respectful of others. You must mind your languaggigularly in your

guestions and how you attend to pupils questiomal Will learn more

about how to handle pupils’ questions later.

3.4 Parental Background

Parents differ in their educational, social andneenic status. Some are
highly literate and first class professionals, whithers may be artisans,
farmers, petty traders and so on. Research findiray® shown that
parents, background often affect not only the acecig@performance of
the pupils but also their socialization. If you d@eaching in an urban
area, you must have had the privilege of havinglp@imm the different
backgrounds in your class.

As a professional teacher you have to treat allpiingils in your class
equally. You may be tempted at times to feel mare@rably disposed
to one or two pupils as a result of their relatwglood’ background. Do
all you can to resist the temptation and placeofilhem at the same
level? Except for the purpose of giving the indiatllearner the special
attention that he or she needs as a result of apdisability or ability,
they must be treated equally. What you learnt i@ ldst two units
should ring in your ears always that a good teachest be friendly,
kind, just, firm and fair to all. This is a teactsemotto for all seasons.

3.5 Learning Styles

Children have preferred ways of learning just ashers have their own
preferred ways of teaching. While some childree kkorking in groups,

others like listening to lectures and others lik@ividual work. Research
findings have suggested that children develop tleamming or cognitive

styles based on the socialization they receivethéir homes and peer
groups.

Therefore, some children have analytical cognisige while others
exhibit a holistic concrete social approach toneay. The latter group
of learners, often referred to as field dependewirks well in groups
and perceives things in terms of the larger cont®xt the other hand,
the analytics who are also referred to as fieleepehdent learners relate
well to impersonal, abstract information indeperideh the context
(Berns 2004).
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Since children learn differently, it is recommendbdt teachers should
adapt their teaching styles to meet the needs ef tearners. This is
saying here that the individual differences of lgerners must be taken
into consideration. This is not the type of difieces we talked against
in the discussion of gender, home, and ethnic miffees. It is a matter
of doing things that will promote effective leargifor each child. As a
professional teacher, you should do whatever isiplesto ensure that
all the pupils are helped to realize and develar thotentialities. No
child should be held down, or made to go at at@ehigh for him/her.
Every child must be allowed to go at his/her owte.ra

3.6 Disability

The United Nations General Assembly has adoptetioedeclarations
as the rights of the child which all member Nationsluding Nigeria
have endorsed. One of the rights of the child & declaration is the
right to special care of handicapped. This is idioh to the right that
every child is entitled to free education at legstto the primary level.
Individual countries also have special laws to @cotall children
including the handicapped.

There is a greater awareness now than in the pasieoneed to send all
children to school irrespective of their physicahditions or disabilities.
Although, there are special schools for the hangted, yet not all
towns and villages have them. This implies thert troau will always
find children with one form of disability or the har in your class.
Although you may not find pupils with total blindsgeor deafness, yet
this does not rule out the possibility of havinggd who are partially
deaf or blind in your class. In addition you maydfiother categories of
disabilities among your pupils. The question nowhsw do you handle
such children so that they could also be assistedlidvelop their
potentialities like the normal children?

As mentioned in the last section, you must take théividual
differences of each learner into consideration ridep to assist them.
You must have probably heard the popular assettiainthere is nobody
who is not educable and there is ability in diggbilThe problem is for
the teacher to find out how best to assist theviddals to learn.

The first thing for you as a teacher is to identihe children with
disabilities in your class. For example, it is e&sydentify pupils with
hearing difficulty or those with short or long sigbiness. When a child
Is always turning aside to you to hear well or alsvaoming from the
back seat to look at what is written on the chatlard, you easily
identify the problem here. In this case a rearramege of their sitting
position in the class may solve the problem.
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There are however more complex disabilities whionld be mental,
emotional or social. In such cases, you may haventalify your
teaching methods and environment to suit theiri@dar disabilities.
Hallan and Kauffman cited in Berns (2004) have ssggd how the
teaching environment can be modified to includefttiewing.

I Individual instruction where children abilities hat than
prescribed academic content provide the basis éaching
techniques.

. Adaptation of the curriculum to various learningles, whereby
visual, auditory and tactile learners are motivatesucceed.

iii. Collaboration with various professionals wherebyw®es such
as medical, physical, and speech therapy and cligsare
provided.

Iv. Peer tutoring whereby children with greater alattihelp those
who are in need.

In some of your courses, you will learn the variousthods of teaching
and special education. However, it is necessary$oto note here that
the children with disabilities should not be placed restrictive
environment as much as possible. When such chilairern your class
with the normal children, you must provide the appiate interactive
activities which make them feel accepted. In a wihys encourages
cooperation, particularly when you allow them torkvin small groups.
When children work together in groups with bothatied and non-
disabled, they learn problem solving techniques @ndonstructively
work with others. Children without disabilities carinforce certain
behaviours in children with disabilities and vissa.

You as the teacher can also through your diredtuaton provide an

opportunity for close social interaction in thesdaTherefore as your
learners receive instructions from you, you alswrieto be sensitive to
their needs, interests and problems. Above alh io¢ teacher and the
learners develop communication skills which in theg run promote

self-confidence, self esteem and better acaderhieament.

SELF ASSESSMENT EXERCISE
1. Mention five learner characteristics that may dffelassroom
interaction

2. Why should teachers not discriminate against thenkrs on the
basis of their characteristics?
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4.0 CONCLUSION

Learners vary in terms of gender, ethnicity, horaekiground, learning
styles abilities and disabilities. You as a teadteyuld not discriminate
against the pupils on the bases of their charatiesi It is your duty as a
teacher to provide the opportunity for equal charfoe close interaction
among the learners and with you. They must alsogiven equal
opportunities to develop their hidden talents aoidptials.

5.0 SUMMARY

In this unit you have learnt the characteristicdeairners and how they
affect the teachers’ interaction with them. You éaso learnt how the
teacher should handle them so as not to discrieiagainst any learner
on the basis of their characteristics. The charisties discussed here
are:

1. Gender which deals with whether a learner is adyagy girl.

2. Ethnicity which is about the particular tribal otheic group a
learner comes from e.g. Hausa, Ibo or Yoruba.

3. Parental/Family/Home Background. This deals withe th
academic, economic, political or social backgrouod the
learners parents.

4. Learning styles which refer to the preferred wal$earning by
children. Some children have analytical cognitivgles while
others have holistic concrete social approachamlag.

5. disability which refer to the physical mental, sdcr emotional
state of the learner which is not normal. There waagous
degrees of disability among school children whicaynmot be
enough reason for the teacher to discriminate agthem.

6.0 TUTOR-MARKED ASSIGNMENT

=

Explain the five major characteristics of schoaldren.
2. How should a teacher interact with the learnersasonot to
discriminate against them on the basis of theiradtaristics?

7.0 REFERENCES/FURTHER READING

Berns, R.M. (2004)Child, Family, School, Community: Socialization
and Support. (Sixth Edition) Belmont: Thomson Wads Worth.
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1.0 INTRODUCTION

In the last unit, you learnt the general philoseghof teaching and
learning. In this unit, you are going to learn tigpes of relationships
that exist between the teacher and the learneesiniplications of such
relationships to effective teaching and learninth g discussed.

2.0 OBJECTIVES
At the end of this unit, you should be able to:

. explain the concept child — centred and teacheregmeducation
. discuss the implications of each mode as they affeacher-
learner relationship for effective teaching andnésg in schools.

3.0 MAIN CONTENT

3.1 Teaching and Learning

Whenever the learners do badly in their studigs, often assumed to be
their fault. In other words teachers are often kjuacsay that the pupils
are not serious, they are lazy and so on. Rareliddeachers find faults
in their own teaching. Although, the causes of pperformance or
failure among learners are complex, yet one cowg tat poor
performance by the learners tend to indicate tbatething is wrong
with the child’s capacity to learn as well as tladhing provided.
Therefore, it could be said that good academicoperénce is a product
of effective teaching and learning. Effective taaghand learning on the
other hand is a product of good teacher — pupilatiomship in the
classroom. In other words the types of relationgiripnteractions that
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go on in the classroom to a great extent deterthi@éearning out come
of the learners.

In one of the units in Module 1, you learnt thadieing is a conscious
or deliberate effort on the part of a more expemehperson to impact
knowledge into a less experienced person. Now gefind out what
learning is and the conditions necessary for legrni

Learning is generally defined as a relatively perem change in
behaviour as a result of experience. In this regtre change in the
behaviour of a drunkard cannot be regarded asifgagsince such a
change in behaviour is not permanent. On the dtard we can say that
learning has taken place in the case of a studeviisic who could not
play the piano on his first day in the DepartmehiMusic. However,
after attending the Music lectures where she waghiahow to play
piano, and is now able to play it, we can say learmas taken place.
This is evident in the fact that the student careat the action — playing
the piano if asked to do so. The drunkard aftezva days could even be
embarrassed if asked to repeat what he said owkeh he was drunk.
Therefore we can say that a learnt behaviour canrdpeoduced
voluntarily.

The experiences which according to Akinbote (20@ayls to learning
include reading, playing and observing. Such eexpee may be
acquired individually or in groups. Thus we can dawt learning
involves activity on the part of the learner agsult of motivation. This
now brings us to the conditions necessary for legrio take place.
There are three of such conditions for us to dstuefly here:

a. Readiness/Maturation: Readiness is a very importantition
for any meaningful learning to take place. This lieg that
learning will take place only when a person is yead mature
enough for the particular thing to be learnt. Fraraple, you
cannot teach a child to write, sing, jump or driwetil he is
mature enough or ready for it.

b. Motivation is necessary for learning because m lifiere must be
things serving as incentives or drives which fopemple to do
certain things. Sometimes, students must see s@iue vn or
need for what they are doing before they can rdaldyn. There
must therefore be some motivation for the learniersthe
classroom since motivated learners learn bettem thiae
unmotivated ones. See our discussion in Unit 2hentypes of
motivation.
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C. Activity is the third condition for learning to takplace. This is
because activity helps to generate interest whichth@ other
hand promotes meaningful and more permanent lgarnin
Research findings have shown that people, childaed, adults
alike, learn better and faster when they are dgtivevolved in
the learning process. We must however note that sativity
must be interesting, relevant and purposeful fotoitpromote
learning.

3.2 Teacher — Pupil Relationship

The teaching and learning activities that go othe classroom revolve
around the teacher and the pupils. This is whytype of relationship
that exists between the teacher and the pupils tlarge extent
determines whether or not learning will take plad&cording to

Ridgeway (1976), a good relationship with the pups the most
significant single element in satisfactory teachimgpart from the

personal rapport with individual learners, the gahway by which the
teacher interacts with the class is another crdaetor in the teaching
learning process. For the purpose of our discudseoe, we shall simply
classify the teacher — pupil relationship into wisgbopularly referred to
as learner centred and teacher centred education.

I Learner/child centred Education: Akinbote (2005jng Evans
has described child/learner centred education as strt of
education which places the learner at the centréhefteaching
and learning process. This actually regards thkl &g not only
the centre of attraction but also an individualhwibalienable
rights which must be respected by the teacher.

Essentially therefore, the child centred educalielieves that education
should stem from the nature of the child. Educatsbrould not be

imposed on the child. This is why the advocatesclufd — centred

education have always asserted that the child’'saohin must be in

accordance with the stages of development. As yostrbe aware,
children at different stages of development varyheir needs, interests
and abilities.

What then is involved in the classroom practicecbfld — centred

education? As you have just been told, the classno@ctice of child —

centred education suggests that as much as pqgsHielenature and
interests of the child should form the basis f@ tbaching and learning
process. That is, the learner must be activelylvedin the learning

process. This will involve his natural curiosityis ftsense of creativity,
self expression, and the desire to work and pldly others.
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The teacher in devising or selecting his methodtea€thing must take
these developmental needs and interests of theneiear into

consideration. He should be a guide rather thaictatdr. The learner’s
involvement in the teaching and learning process igreat importance
and should not be taken lightly. The teacher mastly harness the
child’s interest and experience into his teachingthuds. The
advantages of the child — centred education areymean you just
mention and explain any two of them?

ii Teacher — Centred Education: As the name sugg#ss is the
opposite of child — centred education. This istaasion where
the mere acquisition of a body of knowledge andiskiy the
learners are stressed more than anything elseteBleber here is
an authoritarian and mounts some pressure on Hredes to
work. He may sometimes apply some force or aréficicentives
in his desire to make the children learn.

The individual differences among the learners atgally not taken into
consideration. The child is usually blamed for Haslure or poor
performance in school. In the teacher — centredoaugh, the child is
regarded as lazy and careless and will not do amytbnless he is
forced to do so. This approach in education is gmfg becoming
unpopular particularly at the pre — primary andanany education levels.

Whatever the level of education, this approactesziing and learning
IS becoming very unpopular. It does not encouragegbod relationship
between the teacher and the learners. As a résdibes not enhance
effective learning since the learners are not Ug@aitively involved in

the process. The modern day conscientious teadimrlds therefore

avoid this approach to education. Teachers shamhacquire the good
skills which will make them to teach effectively caefficiently in a

world which is now moving towards the applicationtlee democratic
principles in every aspect of life.

3.3 Creating a Learner Friendly Classroom

A learner friendly, classroom environment is onaclhs favourable to
the child and makes him free, happy, and healthy ansures his
harmonious and sustainable well being, growth aewekldpment. The
classroom environment can be categorized into tleealsand physical
environment.

The social environment refers to all the interawtithat go on between
individuals and groups in the class. This couldbkéveen the teacher
and the learners or among the learners. The physiwaonment on the
other hand refers to all the tangible things tratld be seen, touched,
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used or manipulated in one way or the other. Thiestude the
instructional materials, the chairs and tables, gblkool building and
other facilities.

When all these social and physical surroundings adequately
organised and made attractive, the learners felglow® and happy. In
other words they become more alert, self configer ready to learn.
This is why the teacher should do everything pdssitb make the
classroom a happy and beautiful place for the EarnThe attitude of
teachers should promote cordial relationship in ¢kessroom. There
should be freedom for the learners to work and piet others. The
learners need practice in social competence suchspect for others,
mutual cooperation with and assistance to one anah well as self
criticism. These and other skills are best develope a friendly
classroom environment.

When the teacher acts as a guide and friend andas\@ master or
dictator, there is a social interplay which leadsthe formation of

appropriate attitudes and values among the learBanse the teachers,
values and attitudes are evidenced in their actemmd choices, they
must ensure that every educational strategy usedhqies positive
attitude toward the school and the society, throtighr professional
skills to motivate the learners. In the same walye tphysical

environment in and out of the classroom must bedgenough to

stimulate the learners’ innate desire to explor@nipulate and be
creative. As you were told in one of the earliestlees, the teachers’
ability to improvise will go a long way in motivatj the learners.

The teacher should not always wait for the schotharities to supply
everything. You as a teacher can through your resduiness enrich
not only your teaching but also the classroom. Emment that

welcomes the learners will not only make them matert, self

confident and happy but also stimulate their cutypsand activity.

These are some of the essential characteristichitafren which have
been found to contribute greatly to their effectigarning. Most of the
failure and school — drop — outs among school oiiccould be traced
to the unfriendly classroom environments. It is albtthe cases of poor
academic achievement that are due to the low l&vieltelligence of the

learners.

This therefore implies that the teaching and lesymprocess must be
learner — centred. The role of the teacher in méga— centred teaching
and learning situation is crucial to the achieveimginthe goals and
objectives of education. The teacher must respectiews and opinions
of the learners and provide a friendly environmfamt their optimum
development
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SELF ASSESSMENT EXERCISE

1. Explain what you understand by learning
2. What are the essential conditions necessary foecke
learning?

4.0 CONCLUSION

The teaching/learning process that places the éeainthe centre of all
activities in the school is known as child centestlication. The child
should be an active participant in the whole prec@dis is the only
way by which the learners can be free, happy, meatand well
developed individuals.

5.0 SUMMARY

In this unit, you have learnt that:

. Teaching is a conscious effort on the part of aemexperienced
person to impact knowledge to a less experiencesbpe

. Learning is a relatively permanent change in behavas a result
of experience.

. The three conditions necessary for effective legynare (a)
readiness/maturation (b) motivation and (c) adtivit

. Learner — centred education promotes better relship between
teacher and learners than teacher centred education

. A friendly classroom environment is one which matteslearner
free, happy healthy and ensures his/her harmorgomsth and
development.

6.0 TUTOR-MARKED ASSIGNMENT

1. Explain the differences between a learner — cergdeatation and
a teacher centred education.

2(a) What is a learner — friendly classroom envmnent?

(b)  Enumerate the components of a learner — fneadVironment.

7.0 REFERENCES AND LIST FOR FURTHER READING
Akinbote O. (205)An Introduction to Teaching in Press.

Dodd, W.A. (1978).The Teacher at Work. London: Oxford University
Press.

139



ECE222 DEVELOPING PROFESS ONAL SKILLSAND COMPETENCE

UNIT 5 PLANNING TO TEACH

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Importance of Effective Planning
3.2 The Scheme of Work
3.3 The Lesson Note
3.4  The Actual Lesson Note Preparation
3.5  Writing the Instructional Objectives
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

In the last unit, you learnt the types of relatiwpsthat exist in the

classroom, and their implications for teaching &aining. In this unit,

you are going to learn the practical steps to &ffedeaching that can
bring about effective learning. You will also ledrow to prepare a good
lesson note.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. explain the reasons why a teacher should plareegohs well
. identify the steps involved in lesson preparation
. write a good lesson note.

3.0 MAIN CONTENT
3.1 Importance of Effective Planning

To plan is simply to make adequate arrangementédfand about any
intended project or activity. As noted by Akinbeteal (2001), planning
is an important aspect of any human endeavour. eftwe, no
appreciable progress or success can be achievdbuwvitadequate
planning. This is particularly true of teaching winiis aimed at
changing the behaviour of the learners.
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3.2 The Scheme of Work

The teachers’ preparation or planning for teachstgrts with the
scheme of work. The scheme of work is the brealdogin of the
syllabus into weakly or daily learning experienggsch the individual
teacher would like the pupils to follow in a lodicarder. The
advantages of having the scheme of work includdath@wing:

It helps to bring the syllabus to the level of pfhwils. That is, it helps to
fit the syllabus into the needs, interests, expegeand environment of
the learners. Since the syllabus is too gener#, nbt designed for the
whole country as in the case of the primary schwolh number of
countries as in the case of the West African Exatron Council.

The scheme of work helps to organise the worklwgécal suitable and
easy to teach and learn way. If you want to tealshtws in the syllabus
directly to the pupils, you may find it difficulbtstimulate the interest
and secure the attention of the pupils. As younlear the last unit, you
need to secure the interest and attention of theées for effective
learning to take place.

The scheme of work also ensures that the syllabasvered within the
available time. This therefore ensures that no @spé the syllabus
receives too much or too little attention.

In addition, the scheme of work ensures the coitiraf work in cases
where for whatever reasons, a succession of teatiaae to teach the
particular class during the session. This is bezdus incoming teacher
will be able to see what has been done and whahee topic to be
taught is.

Individual teachers or a group of teachers may amephe scheme of
work for their class or their subject. Whatever tase may be, there are
some factors to take into consideration when pregathe scheme of

work. These are:

I The syllabus: The areas covered and the order iohwthey are
to be arranged.

. The class: the age, ability, needs, interest aacettivironment of
the learners.

iii. The time available: The number of periods per waak the
number of weeks per term must be taken into coresiida.
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V. The available materials such as text books and atk&uctional
materials.

V. The season of the year. This is necessary becdase are
certain topics that are best taught at a partiquéaiod or season
of the year.

3.3 The Lesson Note

The lesson note refers to the visible and comptemplan of the work
to be done in a lesson by the teacher. It indictitesunit of work as
interpreted from the scheme of work to be coveneeach period which
may vary according to the level of education. Seeaehes often find it
difficult to write their lesson notes because tlzg lazy. They often
claim to have been teaching the same topic or étasgears hence they
know everything they want to do off head. This kofdargument is not
acceptable in teaching. Let us now consider soméefeasons why a
good teacher should always prepare his lesson.notes

First, lesson notes help the teacher to limit hifteethe most important
and relevant facts to be presented to the leartidigere is no adequate
planning, the teacher may include a lot of irrefeéviacts which may
either make the lesson not only uninteresting asrth but also makes
the teachers work disorderly.

It helps the teacher to select the most appropnegnod and materials
for the topic to suit the age, interest and abitifythe learners. It also
guides against time wasting since the teacher rhase allocated
definite time to every stage of the lesson.

The lesson note helps the teacher and the pupilsoté towards a
particular goal or objective. Therefore at the eidthe lesson, the
teacher would be able to assess the successurefail the lesson.

Finally with the lesson note well prepared, thechest should be able to
make use of the appropriate method, materials ame$topns at each
stage of the lesson. The success or failure olesson to a large extent
depends on the level of preparation made by thehtzalf a teacher
prepares a good lesson note, it is most likely Heawill have a good

lesson. Infact, a teacher's competence could bermeted from the

type of lesson note he has prepared. This is wheyyeteacher must
ensure that they take time to be thorough in tHegson note

preparation. Let us now go into the actual lessute preparation.
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3.4 The Actual Lesson Note Preparation

As you have just learnt in the last section of tmf, the lesson note is a
must for every teacher. The success or failurengflasson depends on
the thoroughness of the lesson note preparatidhéteacher. Although

there is not yet a method of lesson note preparatmat could be

regarded as the best, yet there are some accepgtatidines for a good

lesson note preparation. We shall now discuss #mergl procedures
involved in lesson note preparation.

The lesson note can be classified into five impurparts. These are:

a. The general information section. This includes naofiethe
school, class, date subject, topic, objective, rumsional
materials, entry behaviour and others. What touihel in this
section depends on what is required from the teache an
example, as a student teacher, you might needctade your
matriculation number and name. You should be ablméntion
some reasons why this section is necessary fousimi in the
lesson note.

b. The second part is the Introduction. This couldrkeaeparate
sub heading in the lesson note. The step 1 of theeptation
stage could also be used as introduction. Whichewey, the
introduction helps the teacher to explore the leamexperience,
interest and ability. The lesson could be introdute different
ways depending on the learners, the subject, tapid the
teacher. It is possible to use questions, stosesgs, pictures, a
news item or any other thing that could be of ieserto the
learner. What is important here is to secure theraést of the
learners. So, anything that could stimulate theterest provided
they are relevant, morally and socially acceptaidey be used.

C. The next stage is the Presentation. This is sorestiraferred to
as procedure or development by some teachershéresthat the
teacher presents to the learners the body of kmigeleor
information for that period. The teacher must ailsdicate in
steps what the pupils and teacher’'s activities @ree teacher
displays the most appropriate method of teachimgpdrticular
topic here. There are three things which must bentainto
consideration in the writing of this presentatiolage of the
lesson. These are:

I The subject matter: This refers to the body ofdagrinciples,
information or knowledge to be taught and learnt.
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. The methods and steps of presentation: The teaahdrtearners
activities have to be specified. The questionseabked and in
what order are to be shown.

1 The use of instructional materials must be indigaté is not
necessary to list the instructional materials i@ finst section of
the lesson note without really specifying how tlaeg to be used.
The presentation stage is an appropriate stagtéhéoteacher to
clearly demonstrate how the materials are to be dseing the
lesson.

d. The fourth stage is the evaluation or what is sones referred
to as the conclusion. The teacher here tries tsaethe lesson
and assess whether the stated instructional obgsctiave been
achieved or not. The evaluation of the pupils cdake the form
of oral, written or practical activities.

e. The last stage in modern day lesson notes is gigrasent. This
iIs where the teacher gives the pupils some assigisnog home
work to do. It could be a follow up work on whatshast been
learnt in the class. It could also be a form ofparation for the
next lesson. Whatever the purpose, it is generaljjarded as a
good means of keeping the learners busy at home.

3.5 Writing the Instructional Objectives

The statement of instructional objectives is anangnt aspect of the
lesson note. This is why we have to give it a sgegitention here. In
the lesson, it is necessary to state right fromkeginning what you
intend to achieve. If you do not state the objeiat the beginning of
the lesson, you will find it difficult to evaluatgur lesson. As a result
of the importance of the objectives in a lessorehate shall now try to
discuss some of the principles involved.

a. Behavioural Objectives: As you learnt in one of {@vious
units, learning is a relatively permanent changbahaviour as a
result of experience. Therefore, for you to endiha learning
has taken place in the pupils, you must find ouhére is any
change in their behaviour. That is to find out viteetthe pupils
have been able to do or say certain things theydcoot do or
say at the beginning of the lesson. This is whydhgctives of
your lesson should be stated in behavioural ways.

Therefore, the first thing to do in the statemehtyour instructional
objectives is to start the statement in terms dditwlou expect at the end
of the lesson e.g.
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At the end of the lesson, the pupils should be tble.

The next thing is the choice of words to descril@twyou expect them
to be able to do as a result of your teaching. Thayou must use;
action verbs’. These are verbs that describe obben\behaviours in the
learner. The following verbs in group A should tsed while those in
group B should be avoided while stating your olyest As noted by
Akinbote (2005), the verbs in group A indicate olvable behaviour
which can tell anyone whether or not the objectivbthe lesson have
been achieved.

A — Mention, identify, list, explain, calculate, giruct, suggest, define,
differentiate, describe etc.

B — Understand, learn, know, appreciate, enjoysmraelieve, think,
have faith in and advise among others.

As you can see, those in group B are too generalnmriguous to be
easily measured. For example, how does a teachasureehow for the
learners have enjoyed the lesson, understood #iserieor know what
has been taught in the lesson. It is difficult. fEfiere the verbs in group
A should be used since they describe the speatfioraexpected of the
learners and these can be measured.

SELF ASSESSMENT EXERCISE

1. Why does a teacher need to plan his lesson ahead?
2. Explain the scheme of work and the factors to amrsin its
preparation.

4.0 CONCLUSION

Adequate preparation is necessary for successyitharg we are doing.
A teacher needs to prepare adequately for hishesscorder to achieve
the desired goals. The planning of work for thecheas begins with the
scheme of work preparation. It helps him to brela& syllabus into
teachable units. The scheme of work also helpsestieher to prepare his
lesson notes in a way that will meet the needéi®fi¢arners. There can
be no effective teaching without a carefully plashtesson note.
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5.0 SUMMARY
In this unit, you have learnt the following:

. Effective Planning is essential for success in evat we are
. engaged in.

. The scheme of work helps to bring the syllabus&ol¢vel of the
. Learners.

. In planning the scheme of work, the syllabus, thss; the
. available time, the available materials and thes@seaf the year
must be taken into consideration.

. The lesson note is the comprehensive plan of th& weobe done
by the teacher in a particular lesson.

. The five sections in the lesson note are — thergéndormation,
the introduction, presentation, evaluation andAksignment.

. Instructional Objectives must be stated in pureghdvioural
form.
. Only action verbs should be used while statingitis¢ructional

or lesson objectives.

. The objectives should be stated in terms of theeetga changes
in the behaviour of the learners.

6.0 TUTOR-MARKED ASSIGNMENT

1. What do you consider the lesson note to be essdotiahe
effective teaching and learning process?

2. Discuss with examples factors to be consideretiemptanning of
scheme of work.
3. Explain the five sections involved in lesson noteparation

using specific examples.

7.0 REFERENCES/FURTHER READING
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1.0 INTRODUCTION

In the last unit, we discussed the lesson into gmaon. Specifically,

we discussed the reasons for the preparation sbmesotes and the
sections involved. We also discussed instructiobgctives and how to
state them. In this unit, you are going to leara thachers and pupils’
guestions and how to handle them.

2.0 OBJECTIVES
At the end of this unit, you should be able to:

. explain why teachers and pupils ask questionsarckassroom
. identify the types of questions asked in the ctamsrand explain
how to handle them.

3.0 MAIN CONTENT

3.1 Questions in the Classroom

Probably the most important characteristics ofdekih are curiosity and
enquiry. All children possess them in varying degrdn their desire to
satisfy or put these innate tendencies of this adton, children ask
guestions. They start to do this ever before ggttimn the school.
Unfortunately however, this important natural desf children to find
out things through questions is often, killed opmessed in the school.
Thus in most of our classrooms, there is little mr signs of the
development of the intellectual curiousity of tlearners. The teachers
are always there to fill the empty mind/heads of thildren with
knowledge. Such teachers probably forget that cdmlcalready know a
lot of things before coming to the school. It isighin their attempt to
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add more to their knowledge or clarify things tlaa& strange or not
clear to them that children ask questions.

What we find in most of the classrooms is that othlg teachers ask
guestions from the pupils. In many instances, sgeéstions by the
teacher are badly framed, irrelevant or not welletil. At the end of the
day, the learners only receive the knowledge to aream and reproduce
it for examination purpose. This is the old idescasated with the
teacher — centred education discussed in the matst u

As you were told in the last unit, teachers are moawing away from
the teacher — centred to learner centred educatioaurages the teacher
to develop the intellectual curiousity and the ispof enquiry of
children. In other words, the learners are to beoeraged to ask
guestions and explore their environment. Therefloreyder to promote
good interaction and effective communication in thassroom, there
should be questions from both the teachers angup#s. The two types
of questions in the classroom are the teachersstoues and the
pupils/learners questions.

Before we discuss these two types of classroom tignss it is
necessary for us to note the following factors @geniified by Dodd
(1978).

. Not all pupils have the same tendency to ask questior
enquire.

. Not all pupils are satisfied by the same answers.

. Teachers conduct their lessons in different ways the type of
guestions and the way of asking them vary from @aeher to
the other.

Whether these factors vary from individuals to wndiials and from day
to day, or not, it is clear that questions are ddkethe class on daily
basis.

3.2 Teachers Questions

Teachers ask different questions for different pagoin the classroom.
This therefore means that each teacher developsowis style of
guestioning that benefits the learners. Howevet,afloteachers know
how to ask good questions. While the experiencadhiers may be able
to ask extempore’ question, the inexperienced tachnay not be able
to do this successfully. Extempore questions aestipns not planned
or prepared before hand. They are asked as thatisituwarrants. The
experienced teacher may sometimes even ask poaaiyetli and
carelessly posed questions.
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In order to help you frame good questions and plsm properly, we
will discuss the general principles or guidelinesduestioning with you
now. Before then, let us briefly consider the impoce of questioning
by the teacher in his/her lessons.

a. Questions help the teacher to draw out the leamgrsrience at
the beginning of the lesson. As you are aware fessthould
begin from known to the unknown. Teachers’ questiah the
beginning of the lesson therefore help to focughenparticular
aspect of the learners’ experience that is goingetoelevant to
the topic or lesson. When the teacher through thewars
provided by the learners is able to find out thigvel of
knowledge about the new topic, he will know exadtbyw and
where to introduce the new topic.

b. Another importance of teachers question is thheips to arouse
the interest of the learners. The teacher mustusstions wisely
in order to arouse the learners’ interest. Whenléaeners show
interest in the lesson right from the beginningythare likely
going to pay attention to the lesson. The teachiérhowever
need to keep on asking well framed and well posesbtipns to
sustain the interest and attention of the leart®ethe end. Thus,
as once observed by Wilson (1978), the extent tactwihe
guestions asked at the beginning of a lesson apigedhe
learners’ interest will often determine its successfailure. In
other words, when teachers ask questions that fairgesest to
the learners at the beginning, they are most likgling to pay
attention to the lesson. At the end of the lesstfective learning
must have taken place.

C. Teachers questions during and at the end of treorekelp to
keep the interest of the learners alive therebyasiag their
attention to the end. Questions at the end of ¢ssdn help the
teacher to evaluate his teaching. That is, thenerawill be able
to find out whether or not the stated objectivesheflesson have
been achieved. This helps him to take a decisiowlether to
proceed to the next topic or repeat the whole less@ part of it.

d. You must bear in mind that the teachers’ questatray stage of
the lesson do not need to be oral. They could btewron the
board or even typed out on paper. This now brirggtouanother
importance of teachers’ questions. The questiopsh&d keep
pupils at alert. When the teacher does all theirnglland the
pupils are made to be docile recipients of knowdedpey may
loose interest. Some may be doing some other tlongven be
sleeping. In other words they may not pay attentionthe
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teacher. To avoid this situation well constructed avell posed
guestions help to keep the pupils at alert sineg thill be active
participants in the lesson. Moreover, anyone cdddasked a
guestion at anytime.

e. Finally we can add also that questions help to fmauls to make
observation and draw conclusions. For instancea irsocial
studies lesson on the aspects of our culture gheher can bring
different materials from different cultures and asiem to
identify the materials. e.g., their names, usesre/tihey come
from etc.

Let us now outline the general guidelines for goestg by the teacher.
These are:

I The questions should be short and clear. Do notnaskiple
guestions at a time.

. Avoid questions demanding only yes or no answeash@t, ask
guestions that could generate deep thinking froe ldarners.
Thus, questions beginning with What, How, When ahére are
the best in provoking pupils thinking.

iii. Avoid rhetorical questions such as Do you undetfals that
clear? Etc. Such questions only require affirmatas pupils
rarely say no to such questions.

iv.  The teacher must show interest in the questionthedanswer.
Do this by planning some of the questions in yessbn note. Do
not ask questions to punish anybody.

V. Inform the class before posing a question how yantwhem to
answer your questions. For instance, may be thest naise up
their hands, wait until they are called upon omarsat once.

Vi. Questions must be evenly distributed in the cld3s. not
concentrate on a particular section of the classher brilliant
pupils alone. Make sure that all the pupils in thess are given
equal opportunities to answer questions. howewvedaing this
the teacher must encourage the weak ones by attkamg the
most simple questions.

vii.  When asking questions, you must first pose the toprespause
for a while and then call upon a pupil to answaerthiis regard, it
is better to call each pupil by name. It is notdjtm call the name
of a pupil first before asking the question. Whyhis not good?
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viii. ~ Ask your questions in a clear voice so that evedybcan hear
you clearly.

IX. Do not always repeat your questions. This is tm tilae pupils to
pay attention and listen well.

X. When pupils answer your questions, let them knovettwr or
not their answers are right. If the answers arengyrary to
provide some reasons why they are wrong and gieentthe
chance to try it again. Whatever happens, do netvan your
own questions. If they do not know the answer muastion, it
means something is wrong. It is either the quessarot clear or
it is too difficult.

3.3 Pupils Questions

As you were told at the beginning of this unit, afi¢he things children
love to do always is to ask questions. Howeverdfien children are
discouraged in different ways from asking questidmsthe African
culture it is even regarded as bad manners fod@nlto ask too many
guestions from the elders.

In the classroom, some teachers do not encourae ghpils to ask
guestions. Some are afraid the pupils may ask igmssthey cannot
answer. In some cases, they do not want the ptpilaterrupt their
lectures while others find their pupils questiona@ying and irritating.
There are some reasons why pupils ask questionslsPonay ask
guestions for the following reasons:

a. To clarify certain facts or information that aret stear to them.
b. To find out new facts, information or knowledge abanything.

C. To test the teacher’'s knowledge or his ability tntcol his
temper.

d. To gain recognition, attention or to become popuiddhe class.
Whatever the reasons why pupils ask questions,dheyed to be dealt
with firmly but also as friendly and as kindly assgible. Now let us

discuss how to handle pupils’ questions.

When pupils ask relevant and intelligent questionghe topic you are
teaching them, you can do the following:
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I Do not first answer the questions directly. Justouh the
guestions to the whole class. There may be pugils know the
answers to the questions. If there is no one twante question
correctly, you may reframe the questions in a ey will make
it clearer or simple. In some cases, you may evan ather
guestions to lead them to the right answer. Theheashould
rarely try to answer the pupils’ questions directly

. If you are not sure of the correct answer to thestjon of the
pupil, do not attempt to cover your ignorance byirgy them the
wrong answer. That is not only dangerous but italso
unprofessional. Therefore, what you should do iete tell them
you do not know the answer and that you will find.dorou may
even give it to the whole class as an assignment Must
however get the correct answer by all means passhd tell
them in the next class.

Where pupils ask silly questions to test you ongacognition/attention
in the class, you have to be firm in telling theouwill not tolerate silly
guestions. Do not provide any answers at all. THke necessary
corrective measures to prevent a repeat of suebponsible questions.
In some instances, you may simply ignore the qoestr simply look
straight into the face of the one who asked thestipre Look at him/her
for a moment and then continue with your lesson.

As much as the teacher should encourage the pgopiisk question, she
should not tolerate indiscipline in any form. Orthe pupils know you

do not tolerate indiscipline in any form. They waloid asking silly

guestions in the class. This however does not ntkanthe teacher
should resort to being wicked and unfriendly in héaction to such
guestion. Every question must be treated on its owrit.

Finally, it must be said that when the class isragkjood questions, it
must be encouraged. Teachers should also avoideaingwtheir own
guestions. They must not form the habit of repgaaii the answers
given by the pupils. Why is it not good to do that?

SELF ASSESSMENT EXERCISE

1. Why do pupils ask questions in the class?
2. Explain five purposes served by teachers question.
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4.0 CONCLUSION

Questions are necessary for effective teachingearding to take place.
Teachers and pupils ask questions for various nsadtthen questions
are asked, they should be answered. However, itotsgood for a

teacher to answer his own questions. It is alsogumtd for him to

always repeat his questions or the pupils’ answers.

5.0 SUMMARY

In this unit, you have learnt that:

. Curiousity and inquiry are the natural ways by vkhihildren
seek to satisfy their thirst for knowledge.

. Children should be encouraged to ask intelligemistjans.

. Teachers should learn to prepare their questiorierdethe
lessons begin.

. Questions should be clear, short and provocative.

. The Teacher should not always repeat his questiorggve the
answers himself.

. Questions should be evenly distributed in the class

. Silly and irrelevant questions aimed at testing tbacher or

gaining attention/popularity should not be entewdi

6.0 TUTOR-MARKED ASSIGNMENT

1. Explain five factors teachers should take into agrstion when
asking questions from the learners.
2. How should a teacher treat pupils questions treat ar

I Intelligent and relevant to the topic?
. Too difficult for the teacher to answer?
1 Just to gain popularity in the class?
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1.0 INTRODUCTION

In the previous units of this module, you havenéabout the teacher in
the classroom. We discussed in the different uhgsgualities of a good
teacher, the behavioural job expectations for temahthe teaching
learning process as well as questioning and guestio the classroom.
In this unit, you are going to learn how the teac$teould keep up to
date in his professional skills and competence.

2.0 OBJECTIVES
At the end of this unit, you should be able to

. explain the two major tasks of the teacher
. suggest how teachers can keep on improving on phefessional
skills and competence.

3.0 MAIN CONTENT

3.1 The Teachers Tasks

The task of the teacher is two-fold. The first @& grow in the ability
or capacity to use knowledge which they have. Theans that the
teachers should always demonstrate their skills lamuvledge they
have acquired in their day to day interactions withir pupils. Their
ability to do this efficiently and effectively depes on their experience.
The ability to make good use of the experiencesliaed from their
pupils will go a long way in demonstrating theipeaity to use their
knowledge well. Teachers must therefore be adelyumgened to make
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them acquire the necessary professional skillscangpetence. Without
this initial professional training, it may be ddtilt or even impossible
for them to grow in their capacity to use the kneadge. As you must
have known, you can only give what you have. Ifckesis do not
acquire the necessary knowledge and skills whilgaming, it may be
difficult for them to give their best.

The second task of the teacher is to acquire newlatdge and relevant
skills. This is a great and challenging task of tikecher. The explosion
of knowledge is on a continuous and regular baBeachers must
therefore be able to keep abreast of developmertsmy in their areas
of specialization but also in the methodology ar€dHsere are many
areas of knowledge where new discoveries and denedats take place
daily. These areas where knowledge continually eases for the
teacher to catch up with include the following:

(b)  Psychology This is an area of study where knowledge as @tres
of intensive research activities, much is now knoabout the
nature of the learners. We must remember how p$yghdas
revealed to us what we can do with respect to dszls, interest,
ability and problems of children at different stage life. The
increase in the body of knowledge in psychologylezrning
requires every teacher to be up to date. Theraesefindings on
the nature of learning, causes of difficultiesearhing, and how
the learners could be helped.

All these continuously evolving theories about ttteld and how he
could learn better are challenges to the teachke ifleas of great
educators on teaching and learning should be psopgerpreted and
applied by the teacher. The works of Jean Piagaipnde Bruner,
Benjamin Bloom and a host of others are yet toftecevely applied by
teachers. As a teacher, you should realize thaetgesat educators and
psychologists do not necessarily give direct adtaceachers. Although
they may offer some suggestions on how best tdogatahe application
of their ideas and theories, yet there are stilicimtio be learnt by
teachers on how best to apply them to the praatleasroom situation.

(c) The Changing Curriculum: As you will soon learn, if you have
not done so, the curriculum is not a once and faftir. That is
to say, it is continually changing. There are newwledge areas,
new materials and methods which teachers needderstand. In
these days of high technological advancement, daeher is
faced with changing curricula. Since the schooticutum has to
change with time in order to accommodate new derents,
needs and interest of the society, the teachetchéisep on up
dating his knowledge.
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The different educational technology devices camaplace the
teacher. Since learners find them interesting aetpftl in
learning, teachers must master their use in oaenhance their
teaching.

(d) Changing Social Situations As human beings are always
changing in all ways, the teacher is also facedl #ne challenges
of handling different social cultural and econorb&ckgrounds
of the learners. The acquisition of relevant knalgke in these
areas enhances the teacher’s tasks in and outgeddeissroom. If
the teacher remains stagnant in his knowledge aboaietal
changes, he may not be effective in his teachihgeldoes not
know how to make his classroom stimulating forcallegories of
learners, he may find it difficult to be effectiwehis teaching.

(e) Changes in Methods of Teaching and EvaluatianResearch
findings are always providing new ways and oppaties for
improving the teaching and learning process. Theams that
teachers must always maintain contact with devetoym not
only in their areas of specialization but also he professional
aspects of their work. They must be current witle thew
methods of teaching and evaluation. They need e laabroad
knowledge which covers other areas or levels oeatditeir
immediate concern. The modern day teacher doeseawut to be
too conservative and dogmatic in his attitudes,iebeand
practices. While he needs to conserve or presdmeegbod
aspects of the past, he must be open minded enougiodify
not only the methods but also the knowledge comgpiono€ the
curriculum. It is only when teachers are able toogmize the
need to accommodate new ideas and new ways of dioings
that they may be able to teach effectively. Thaamnsethe teacher
has to keep on reading and learning all his lifecakding to
Ridgway (1976), the idea of life — long educatignesspecially
significant in the case of those who teach others.

3.2 How to Keep Upto Date

There is a popular saying that for a candle to idelight, it must keep
on burning. In the same way, for a teacher to lkeepnpacting relevant
knowledge, to others, he must keep on acquiringwkeige. The
guestion we would now try to answer in this sectisnhow does a
teacher keep up — to — date?

Since we all agree that a teacher needs to be uatm in both the
content area of the curriculum and the methodolofygelivering it,
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there are many ways of achieving this. The teashan important key

not only in the socialization of the child. He i¢s@ the key to

educational change. If the curriculum is improvgebmu and all the

school facilities and materials are adequately idex, without good

teachers who are ready to learn, not much will bkiezed in the

teaching and learning process. In one of the earhés, you learnt the
characteristics of a good teacher. One of themmattie must be ready to
learn all his life. The one way by which the teact&n keep abreast of
developments in his profession is to keep on legrnHow does he/she
keep on learning? He can do this by:

3.2.1 Reading

The print is one of the most important media of oinfation
dissemination of our time. Millions of works areiried in books,
journals, magazines, and newspapers every day. Ewercomputer
heavily depends on the power of letters to reachtoumillions of
people daily. Therefore, anyone who wishes to beotgate in his or
her chosen profession cannot avoid reading. Astlerteacher, new
knowledge either in the curriculum content or ie thethodology areas
is continuously evolving. The new knowledge carnydm¢ found on the
pages of journals, books and magazines which apg¢ kaiting for
readers in the library. Similarly, the internetfudl of knew knowledge
on any aspect of human endeavour. In short, tlsemething you want to
know more about that you will not get through thietnet.

In short, we can say here that there is no excusaseever for any
teacher to claim ignorance of new developmentsisnfiald. We may
however agree that most teachers in our rural anegsnot have access
to the library or internet facilities. We may thine appeal to the
relevant authorities to make such facilities avddan the rural areas.
The local communities, the Parent Teachers’ Assiocia Various
Association and Philanthropists could come to tidech teachers. The
government alone cannot provide these faciliti¢er® are many of our
Business men and women and politicians who are &chler than the
local or state government. The money they wastdess important
things could be used to provide library and intefflaeilities to all the
rural areas. Even if it is made available onlyhas Local Government
Headquarters, teachers can still go there to magetithem.

We must at the same time advice teachers to ctdtittee habit of
reading. Their reading should not be limited tartpepils’ textbooks or
newspapers. Many teachers who even have the likaady internet
facilities in the urban centres do not make usthem. Sometimes, they
do not even know such facilities are available when they know, they
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do not use them out of indolence. You must keepeading to fill your
mind with new ideas and new ways of doing things.

3.2.2 Learning from their Pupils

Modern methods according to Ridgway (1976), haveoeraged
teachers to learn with and from their pupils. Theacher as we
mentioned in one of the units is not Mr. Know &lle must have the
sufficient humility to acknowledge that there arany things which he
does not know or better ways of doing things. Somge learners may
be more exposed to the library and internet faedithan the teacher.
Such pupils may often come to the class with better
information/knowledge of a particular thing. Theyayneven know
better, faster or the easier way of doing certaings. In such situation,
the teacher can allow the pupils to tutor theirpeenile the teacher also
learns from them.

3.2.3 In-Service-Programmes

There are different modes of in-service-programtaashers can benefit
from: They include:

I Study — leave with pay This is where a teacher after some years
in teacheing may wish to go in for a higher quedition. For
instance, an NCE teacher who wants to go in foregrek
programme may wish to do it full time. In this catee employer
could grant him study leave with his salary paidtfee period of
study. He will however need to sign an agreementlio serve
the employer for a specific number of years befoee could
resign or retire.

. The study-leave without pay This is a situation where the
teacher goes for a higher qualification in teachwghout
receiving salary. He will however be reabsorbed s teaching
position after the completion of the course. Thacker could
also be placed on a higher salary scale commeeswi#t his
present qualification.

iii. Part-Time/Distance Learning In recent years, there are many
opportunities for teachers to keep on improvingntbelves.
There are many institutions now in the country tier part —
time programmes. The Open University of which yae a
student is a good example. The teacher in this tygrogamme
does not have to resign or leave his job for a-fuilme course.
He can now keep on teaching and doing a higheregegt the
same time. The programme may come up on week — ends
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during long vacations. It may even require the esisl receiving
lectures through the television, radio or intern€he major
advantage of this mode of study is that it doesgié room for
long absence between husband and wife. In the washave
heard about people loosing their wives or husbaémdshers as a
result of the long separation from home. We haws® dieard
about men not allowing their wives to go for furth&udies
because of the fear of their being seduced or cue their
teachers or others while in school.

V. Seminars/Conferences/Workshops  These are short
programmes aimed at improving on specific skillsdan
competences of teachers. It could be organisechbyfaderal,
state or Local Government as well as Governmenngigs, Non
— Governmental Agencies and International Orgaiunat
Mention some of such agencies.

From the discussion of the in-service programmey woll see that
teachers more than ever before now have bettercesanf improving
themselves and keeping up-to-date. Unfortunately, aa result of
laziness, many teachers often fail to avail theweselof such great
opportunities. Such teachers are those that aem admplaining that
there are no materials; the pupils are not goodsanah. When next you
see or hear such teachers, you will know that #reythe lazy ones.

On the other hand, we should not forget to reminedsichool authorities
whether public or private, that they need to mdévihe teachers. Many
school heads or proprietors do not show interesthiir teachers’

education. When some teachers apply for permistoiattend one

course or the other, they are often told to resign.

Teachers are at the heart of any effort made atownpg the quality of
education in any society. Their commitment, compete and
professional skills should enhance through theisoad support they
receive to improve themselves. In this regard, thesd the support and
cooperation of all to keep them up to date. Theemagp to date the
teachers are in their curriculum content and meiloyy areas, the
more skillful and effective the teaching and leagnprocess will be.

SELF ASSESSMENT EXERCISE

1. Explain the two major tasks of the teacher.
2. Why do teachers need to keep up-to-date in thefepsion?
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4.0 CONCLUSION

Teachers can only be effective and efficient inrtteaching by keeping
up-to-date. Teachers can only be up-to-date if #tegp on improving
themselves. They can keep on improving themselwesrdading,
attending conferences workshops and seminars oudhrfull time or
part time in-service programmes. The candle cay give light when it
keeps on burning. Therefore, teachers must be emged and
supported by all to help them acquire the necessdills and
competence.

5.0 SUMMARY
In this unit, you have learnt the following:
1. Teachers tasks are two fold

a. acquiring the necessary knowledge and skills facheng.

b. Keeping up-to-date in the curriculum content amas the
methodology

2. Knowledge continually increases in the followingas:

a. Psychology

b. Curriculum

C. Society

d. Methodology

3. Teachers can keep up to date by

a. Reading
b. In-service programmes such as fulltime studies-{jiae and
short term programmes.

6.0 TUTOR-MARKED ASSIGNMENT

Why does a teacher need to keep — up — to dais préfession?
Explain the different ways by which teachers campkap-to
date.
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