NATIONAL OPEN UNIVERSITY OF NIGERIA

SCHOOL OF EDUCATION

COURSE CODE: EDU 703

COURSE TITLE: CURRICULUM DEVELOPMENT: THEORY & PRAUOCE



EDU 703 CURRICULUM DEVELOPMENT: THEORY & PRACTICE

COURSE
GUIDE

EDU 703
CURRICULUM DEVELOPMENT: THEORY & PRACTICE

Course Developer Dr. Emmanuel Atanda Adeoye
Faculty of Education
University of llorin,
llorin

Course Writers Dr. Emmanuel Atanda Adeoye
Faculty of Education
University of llorin,
llorin

Course Editor Prof. O. Alaezi
Centre for Continuing Education &
Workplace Training,
NOUN, Lagos

Programme Leader Dr. (Mrs) M. E. Aina
School of Education
National Open University of Nigeria
Lagos

Course Co-ordinator Inegbedion, Juliet O. (Ms)
School of Education
National Open University of Nigeria
Lagos

NATIONAL OPEN UNIVERSITY OF NIGERIA



EDU 703 CURRICULUM DEVELOPMENT: THEORY & PRACTICE

National Open University of Nigeria
Headquarters

14/16 Ahmadu Bello Way

Victoria Island

Lagos

Abuja Annex

245 Samuel Adesujo Ademulegun Street
Central Business District

Opposite Arewa Suites

Abuja

e-mail: centralinfo@nou.edu.ng
URL:  www.nou.edu.ng

National Open University of Nigeria 2006
First Printed 2006

ISBN: 978-058-098-0

All Rights Reserved

Printed by .................

For
National Open University of Nigeria



EDU 703 CURRICULUM DEVELOPMENT: THEORY & PRACTICE

TABLE OF CONTENTS PAGE
INtroduction ... 1
What you will learn in this course...............cooviie i 1-2
CoUISE AIMS ..o e e e e e e e e e 2
Course ODbJectives .........coviiiiiii i 3
Working Through This Course...........covoviiiiiiinnnnnnns 3
Course Materials..........c.covcviviiiiiiiic i, 3 -4
Modules and UnitS ...........ccooiii i 4-7
Set Text BOOKS ......cvvvii e 7-8
Assignment File..... ..o 8
Presentation Schedule...............c.ccooi i, 8
ASSESSIMENL....eiiiiiiiee e e e e e e e 8
Tutor Marked Assignments (TMA)...........ccooviieens 8

Final Examination and Grading................c.ccoivuviins 9
Course Marking Scheme.........cccoocoviiii i, 9

How to Get The Most From This Course...................... 9
Tutors and Tutorials ..........covv i, 10

01 011 = PR I 0 It I §

INTRODUCTION

From society to society, and from pndial times to the present
millennium, human beings have always @asson the knowledge,
culture and traditions of their age to the yourmees for two purposes:

one, to enable the young ones integrate into thietyoand two, to

ensure the continuity and survival ofuntan society. What is
transmitted, however changes from time time because society is
dynamic. Man has progressed from a mere frulieget, to a highly

successful mechanised farmer growing his own fragshas progressed

from rubbing two stones together to make fire agit) to producing

electricity at thermal stations where fire burnseteral thousands of

centigrade degrees! Man has done all this by dihgchis young ones.

Nowadays, the task of integrating the young ongstime society, which

begins from home, is given mainly tschools where professional
teachers expose learners to various ilarnexperiences or existing
body of knowledge possessed by the society.

In Nigeria, the education of the younger ones lass@d through three

distinct stages; namely: the pre-coloniatolonial and post-colonial
periods respectively. This means that curriculutmat the learners and

teachers do in school, has changed (and is stithging) according to

the needs of the society at any particular tima.thése course units, you

will get to know how modern curriculum is desigreet implemented,

and know your place as an agent for curriculum @m@ntation.
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THE COURSE
What you will learn in this course?

The course you are about to study is titled; “Gudim Development:
Theory and Practice”. As you read through thisemal, you will get to
understand what curriculum is and the various @eseg involved in
curriculum development. During the colonial yeansl because of the
focus of colonialists to produce catechists an@ietriters, what was
taught in Nigerian schools were narrow subjectasisting mainly of
Reading ‘Righting and ‘Rithmetic (The 3 Rs). Togd#ye curriculum is
wider and more related to the needs of Nigerianiage of science and
technology. The National Policy on Edimat (1981) is the most
prominent official document produced by Nigeriaosthe education of
the young.

The policy is the blueprint for all educationalisities organised for

learners under the auspices of the school. tagblicy that specifies

the 6-3-3-4 educational system, premised upon gnmaic and liberal

approach to educating learners. The objective &qjuip all recipients

of education at all levels with the necessary témidiving in a modern

world. In this course, youll get toknow the processes by which
curriculum is presented to schools and how it isdgdmplemented.

Without a curriculum plan, education wbulbe a haphazard and
wasteful venture.

For example, before the National Policgn Education was finally
introduced, there had been several cosianis and committees on
Nigerian Education.  The most comprehensivad andigenous of all
such efforts, however, was the national curricutanference, which

took place in September, 19609. In theponference, Nigerians,
government officials, educationists and ricutum experts — etc. all
gathered to decide what type of educational prograrfor curriculum)

Nigeria should give to her schools for educatirgyldarners. Every

other thing being done in Nigerian Education frdrart on is based on

the policy, (or Blueprint for Nigerian educatiomhich is only being

revised from time to time to accommodate freshsdaaanating from

its implementation.

Course Aims

The overall goal of this course is to enable yaiwbkat goes on in the
schools as a product of society’s needs, aspiaton expectations. At
the end of the course, you should be able to seeiagerstand how the
educative process is conceived and implementedu sYiould be able to
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see that what is done in schools is not haphaasrd barefully, well-
thought out plan based upon the needs of the gaaietny given time.

Course Objectives
Specifically, the course is designed to enabletgou

1. deduce that schools do not just teach whatltkeyout they only
carry out what society wants, based upon their s\edekires and
aspirations at any given era in their history,

2. infer that there are principles involved in plang curriculum for
schools,

3. deduce that without a curriculum plareducating the learners
would be a haphazard enterprise,

4. describe the process of curriculum design armgdeémentation,

5. explain the important need for sefegti appropriate curriculum
objectives, as well as selection andganisation of learning
experiences in order to achieve the objectives,

6. justify the need for evaluating cuation using appropriate
evaluation devices, and finally,

7. conclude that having a curriculum plarsise qua norto correctly
educating the young ones in society.

WORKING THROUGH THIS COURSE

The course is written in 4 modules subdivided wddous units. It is

essential that you understand the fattat the overriding theme of
various units in a module is in the title of thednte. The content of

each unit is written with great care and it is deta You will need to

spend considerable time, in a relaxed atmosphe otk your way

through each unit. The language has been conbigesepped down to

avoid having to make frequent use of your dictignait is simple and

readable. | would advise that you do not rusbugh each unit, and

also avail yourself of the opportunity of attendtagprial classes where

you would have the opportunity of comparing noté$ wour peers.

THE COURSE MATERIALS

Apart from this course guide and the study unitsiclv are the main
materials for this course, a list of recommendatbimoks is provided at

Vi
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the end of each unit. Although, it is not compuwysior you to purchase

these books, they are necessary to provide addit@rsupplementary

information to reinforce what you learnn each unit. As much as
possible therefore, endeavour to get to read sdrtieem, either by

purchasing or borrowing from libraries or friends.

MODULES AND UNITS

As | said before, the entire course is divided Mimdules. There are
four (4) modules, consisting of fourteen (14) uait®gether. Module 1
has 4 units; Module 2 has 3 units; Module 3 hasiuModule 4 has 4
units. The following are the outlines of the stwaohyts:

Module I: Curriculum:  Meaning, Nature, Importance and
History of Curriculum Development in Nigeria

Unit 1: Basic Concepts in Curriculum

This unit explains various meanings dfurriculum as presented by
experts. It attempts to let you see the varyimceptions of the word
“curriculum” by different scholars. It allows ydherefore to see that

the term “curriculum” is not difficult to define beach scholar tends to

look at the term from a certain angle.  An attehmgd been made to

present a holistic definition of curriculum at thed.

Unit 2: History of Curriculum Development in Niger

This unit traces the history of howhet present curriculum being
presented for wuse in Nigerian schools haewolved over time. The

factors, which are responsible for the type oficutum in use in each

era from pre-colonial through the colbnigo the immediate post-
colonial era, are examined and discussed.

Unit 3: Curriculum Development in a Developing Matlike

Nigeria
In this unit, you are being exposed tthe fact that developing a
curriculum in a developing country isependent on many factors.
These factors are examined in some detail.

Unit 4: An Introduction to Curriculum Developmédptocess: Planning

This unit tells you the processes involved in depilg a curriculum
plan.

Vii
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Module II: Curriculum Development: Selection of Objectives
Unit 1. General Objectives of Education

Specifically, this unit describes the e@eh objectives of education;
differentiating among “aims”, “objectives” and “gea

Unit 2. Selection of Educational Objectives

The concern of this wunit is to explaithe important considerations
necessary before educational objectives are sdleciieshows that the

objectives which school should attain do not corenfthe thoughts of

one or more expert curriculum plannerbut from various interests,
groups and societal needs and national philosoptong others.

Unit 3: Curriculum Objectives at Classroom Level

This unit is to explain the important issues tabesidered in drawing
curriculum objectives at classroom level.

Module IlI: Learning Experiences: Selection and Orgnisation
Unit 1: Concept Clarifications

The first task in this unit is to clarify some cepts such as programme
of studies; programme of activities and programinguadance — all of
which are the components of curriculum.

Unit 2: Selecting Learning Experiences: Sources3@lection
Criteria

The unit explains the important criteria and therses from which what
is taught in schools are obtained.

Unit 3: Organisation of Curriculum OR Learning Exignces
This unit describes how curriculum is organise@s®o make learning
easy. It shows that learning material must beesyatically presented
or arranged in some special way to make learnisg.ea

Module 1V: Curriculum Evaluation

Unit 1: Concepts, Meanings and Types of Evaluation

Vii
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As in the previous beginning units of a module,capis are first of all
clarified to make comprehension of the facts ttofeleasier. So, in this
unit, meaning and types of curriculum evaluatiom examined.

Unit 2: Curriculum Objectives and Evaluation

This unit tries to show the relationship betweemiculum objectives
and evaluation. This may be diagrammatically presgas follows:

1

OBJECTIVE
2 / 3

SELECTION OF ORGANISATION OF
CONTENT/MATERIAL CONTENT

\ EVALUATION /

4

Thus, it could be seen that the dbjes of curriculum are related

directly to evaluation.
Unit 3: Evaluation Devices

This unit shows you that appropriate evaluationais/or tools must be
fashioned in order to obtain accurateeasurement upon which
assessment and judgement of whether the objectieegchieved or not,

are based. You are also taught in this unit hodeteelop a test plan or

a test blueprint as a precursor to accurate evafuat

Unit 4: Uses of Curriculum Evaluation

This unit concludes the 4 modules. bxplains the various wuses of
evaluation, using some case studies for illustnatiorou will see at the

end of this unit that curriculum should constatgyrevised in order to

overcome some shortcomings which the evaluationgzges may have

brought to light. This is an important use of autum evaluation.

TEXTBOOKS

Various textbooks have been recommended the end of each unit
However, the following should be particularly nofed further reading:

Adaralegbe, A. ed. (1969 Philosophy of Education fddigeria: the
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proceedings of the National Curriculum n€wence, Ibadan;
Heinemann Educational Books (Nig.) Ltd.

Alaezi, O. (1990)The Nigerian New School Curriculum: Issues and
Insights Jos: Ehindero Press Ltd.

Bishop, G. (1981)Curriculum Developmenifextbook for Students.
Hong Kong: Macmillan Company.

Daramola, S.O. (1995Curriculum Development in Schoolorin;
Nigeria. Lekan Press.

Federal Republic of Nigeria (200Bational Policy on Educatiof¥n
edition) NERDC; Abuja, Nigeria.

Gronlund, N.E. (1976 Measurement and Evaluation in Teachi(igf
edition) N. Y. Macmillan Publishing Company.

Onwuka, U. ed. (1981 urriculum Development for Afric®nisha;
Nigeria. Africana Fep. Publishers.

Taba, H. (1962)Curriculum Development. Theory and Practibe Y.,
Harcourt, Brace and World Inc.

Tanner, D. & Tanner, N. (1980%urriculum Development: Theory and
Practice N.Y., Macmillan Publishing Company.

Tyler, R.W. (1971)Basic Principles of Curriculum and Instruction
Chicago and London: The University of Chicago Press

Wheeler, D.K. (1978)Curriculum Development Preslsondon:
Hodder and Stoughton.

Assignment File

The assignment file will be posted to you in duarse. In this file, you
will find all the details of the work you must sultrto your tutor for
marking. The marks you obtain for these assignmeiltgount towards
the final mark you obtain for this course. Furthformation on
assignment will be found in the Assignment filseif and later in this
course guide in the section on assessment.

Assessment
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There are two aspects of the assessment of theecouFhe first part is
the tutor-marked assignments. The second parvigtt@n examination.

To treat the assignment questions, yahould use the knowledge
gathered during the course. The assignment musilimitted to your

tutors for formal assessment. The assignments yioonis to your tutors
constitute 30% of your total course mark.

At the end of the course, you will write three-hedxamination. This
examination will also count for 70% of your totalurse mark.

Tutor Marked Assignment

There are tutor marked assignments in this coifise.need to submit
all the assignments in which case the highest thikt&e counted. Each
assignment carries 10% of your total course mark.

The assignment questions will be found in the assa@nt file. Send the
completed assignment to your tutor for formal assest on or before
the indicated deadline.

Final Examination and Grading

The final examination constitutes the aenimg 70% of the total

assessment of the whole course. You will be inéstrof the time for
the examination.

Course Marking Scheme

Xi
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Assessment Mark

All assignments from which the best

1 | Assignments three

marks will be chosen and used. Each assigninent

2 | Final examination carries 10% 1.e 10 x 3 = 30%

Total 70% of overall course marks.

100% of course marks.

HOW TO GET THE BEST FROM THIS COURSE

In Open and Distance Learning, the course matesegige as substitute

for university lecturer. This is oneof the advantages of open and
distance learning as students can read and warskdhrthe designed

study materials at their own pace, and at a tintepdace that suit them

most. Each unit follows a common fatm The first item is an
introduction, which acquaints you to the topic, tnexhe objective of

the unit, which allows you to know when you havenpteted the unit

and your guide. The main body of the unit catlesl contents guides

you through the required reading from other sourc&his will usually

be either from set books or from a reading secti®ractical exercises

and tutor-marked assignments are given at the eedah topic, which

if practiced, will enhance your understanding.

Tutor-Marked Assignment questions are spersed throughout the
units. If you have questions bothering ryomind about the course,
contact your tutor through phone, e-mail or anyeothneans as he or she

will be willing to assist you at all times.  Indition to this, you are

advised to:

1. Read the course guide thoroughly;

2. Read the course outline very well;

3. Organize a study schedule with the help of eokerview;

4. Try to adhere strictly to your schedule;

5. Work through the unit and use it to guide yaading;

6. Review the objectives for each wunto confim that you have
achieved them if you are not satisfied consult yator;

. When you are satisfied with a unit's objectiwesy can then start on
the next unit, proceed unit by unit through thersewand try to pace
your study so that you keep yourself on schedule;

. After completing the last unit, review the caued prepare yourself
for the final examination. Check that you haveiewedd the course
objectives.

\l

(o]

TUTORS AND TUTORIALS

Xii
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You will be notified of the dates, times and looatiof these tutorials,
together with the name and phone number of yoor &g soon as you
are allocated a tutorial group.

Your tutor will mark and comment on your assignnsenKeep a close

watch on your progress and on any difficulty yogltiencounter, and

provide necessary assistance to you gdurithe course. Your tutor-
marked assignment must get to your tutorll weefore the due date.
They will be marked and returned to you as sogpoasible.

Do not hesitate to contact your tutor if you neetph Try your best to

attend the tutorials. This is the only chanceaeehface to face contact

with  your tutor and to ask questionghich are answered instantly.
These will help you to succeed in sthiprogramme. Prepare your
guestions before attending the tutorials.You will learn a lot from
participating in discussions actively.

SUMMARY

This course is intended to provide you with the faat schools do not

just teach what they like. Instead, haiv learners are exposed to in
schools, as learning experiences, are derived $agrety’s needs and

expectations, with well-defined objectives that evaluated at the end.

It also attempts to broaden your outlook so thatwdl not understand

the word “curriculum” from the narrow conceptionsathool subjects

and to understand that no student can be saidvolbarned anything if

the three domains of educational objestiv are not taken into
consideration. Developing a curriculum arpl as you can see, s
therefore an important exercise in megtinsociety’'s needs and
expectation for training her young ones.

Xii
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MODULE 1 CURRICULUM: MEANING NATURE,
IMPORTANCE AND HISTORY OF
CURRICULUM DEVELOPMENT IN
NIGERIA

Unit1  Basic Concepts in Curriculum

Unit2  History of Curriculum Development in Niige

Unit3  Curriculum Development in a Developingtida like Nigeria
Unit4  An Introduction to Curriculum Developmdnttocess: Planning

UNIT 1 BASIC CONCEPTS IN CURRICULUM

Table of Contents

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1  Meaning of Curriculum
3.2 Analysis and Summary of Definition
3.3 Distinctions between Curriculum and other Relat
Terminologies
3.3.1 Curriculum and Syllabus
3.3.2 Curriculum and Scheme of Work
3.3.3 Curriculum and Course of Study
3.3.4 Curriculum and Note of Lesson
3.4  Purpose of Schools
3.5 Nature of Curriculum in Schools
3.6 Importance of Curriculum in Schools
4.0 Conclusion
5.0 Summary
6.0  Tutor Marked Assignment
7.0 References and further Reading

1.0 INTRODUCTION

Schools exist in society for the main purpose afsmitting existing
knowledge, culture and traditions of the societhé¢o learners. This is
necessary in order to ensure the continuity ofsbatety. From time to

time however, members or society are concernedwifitit the schools

are for and what must be taught in the school. usTmembers of the
society do come together to take decisions on wtfabols teach to the
learners.  The totality of the learning experieimcechools is what is

called “curriculum”. However, because ofarying perspectives from
which different people are bound to look at the sdinings, the term
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“curriculum” has been defined in manyiffadent ways by different
experts. In this wunit you wil be @e&ged to the basic concepts of
curriculum and its nature and importance schools. Go ahead and

enjoy your study.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

a. Explain the purpose of schoal,

b. Distinguish  between the term “curriculumand other associated
terminologies such as “syllabus; scheme of worlduise of study”
and lesson note”;

c. Explain what is meant by “nature” of the curtiou;

d. Explain the importance of curriculum in schools.

3.0 MAIN CONTENT

3.1 Meaning of Curriculum

The word “curriculum” comes from the Latin word ‘fcere”, which
means:

I. “to run or to run a course”.  That is, a coursstotly, which
contains a body of subject matter appdo for teaching by
society in schools. However, as said earliefedi#ht experts
view “curriculum” from perspectives other that tlo®urse of
study” definitions. Here are some of them;

il Curriculum is a “structured series ofearning outcomes”. It
therefore tries to see curriculum as an “input” ebhiesults in a
certain  “output”. Another definition  says Curriculum is
Han

organized set of formal educational or trainingmitons”.

The emphasis of this view is clearlgeen, from the “input’
perspectives. In other words, what the schoolhtesor intends

to teach is organized according to some set rulest example,

there is a principle which says that whatkeown should be
taught first before proceeding to what is not knowrAnother

example is the principle that what is simple shdddaught first

before teaching complex material. A pupil mustrtefirst by

counting concrete objects such as bottleps- adding and
subtracting them, before extrapolating to abstastiand more

complex mathematical problems.
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iii. Curriculum is a “deliberate, systematic and planatempt
undertaken by the school to modify or change thebiers
of the citizens of a particular society”.

This view appears to be more elaborate in explgittie term
“curriculum” than the others. Although the inputtput paradigm

is subsumed in this definition it is alethat what the school

teaches must be deliberately planned and arramgagarticular
way to bring about the desired outcome of chanthegeitizen’s
behaviour.

3.2 Analysis and Summary of the Definitions

From the foregoing, it is clear that there is agpaonme which schools
must run in order to properly educate the citizeisis therefore a plan,

a statement of purpose with a specification of eonand methods, in-
built with the capacity for evaluation to know whet the purpose has
been achieved or not. This programme which theashmust follow

or use has been carefully divided into three namely

I. Programme of studies — the subjects which mustiéneght in
schools such as History, Geography, Economics agdi€s.

. Programme of activiies — planned andganized out-of
classroom teaching activities which help the leesne neither

grow nor mature but are not formal as classroom teaching

setting. Examples includes getting students to yairious clubs

and societies in the schools (e.g. SporHistorical Clubs,

Debating Clubs, Dramatic Society etc)Thiougthese, students
learn through the process of socializgtiobecause it is
formally strutted.

iii. Programme of Guidance - a programme oare for the
being of the learner. In this programme, professily — trained
helpers are employed to assist the nérar achieving
understanding and self direction necessaiyr adjustment
school, home and the larger environment. In spetafms, the

counselors assist learners in three majareas: educational,

vocational and persona-social. In educationasreounselors
help learners to take decisions on the right chofoscational

area, counselors assist learners to taftecisions on the
choice of vocation or careers. In thpersona-social
counselors assist learners in handling otemal and

psychological problems which may affectheit behaviours

adversely or prevent them from learning in schools.
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In summary, the term “curriculum” may be saicdb®wa total
package of what schools do to makearnkers become what
society expects them to become, namely good c#izgho are

not only able to understand or learn certain scbabjects, but

fully integrated individuals that are able to fito society and

contribute their own quota as well, to the progiEsthat society.

3.3 Distinction between “Curriculum” and other Related
Terminologies

3.3.1 Curriculum and Syllabus

Most often people tend to equate the word “syllabvith Curriculum®.

This should not be so. As can be understood fngoieeations already

given, curriculum is wider in scope than “syllabusA syllabus is part

of a curriculum but it is not the Curriculum. SBlus is the content of

the school subjects offered in the sthoand it is a sub-set of the
curriculum. Such subject includes Mathgesa English Language,
Biology and so on. A syllabus normally contairtsatvstudents will

learn in the various school subjects in a yeaooaflonger period of

schooling leading to certification. It is a lotggm plan of work for

students.

It is normally prepared by the classroom teachatatbody such as

West African Examination Council (WAEC) r othe National
Examination Council (NECO). At the unisgy level, the National
Universities Commission (NUC) presents syllabi (plwf syllabus) to

all Nigerian universities.

3.3.2 Curriculum and Scheme of Work

Again, the curriculum of a school is not the scheheork.  As the

name implies, a scheme of work is a break dowhetbntents of what

student are expected to learn in avergi period. In other words, a
scheme of work is the systematic arrangement géstitmatter and

activities within a given time periodsuch as a term or a semester.
Whatever the learners are expected tarnl are broken down into
instructional units (which include activities) aack normally prepared

by the classroom teacher. It is usually a guidg@amning what is to be

done per week over a term or semester and fohtlee terms or two

semesters in an academic year as the case may be.

3.3.3 Curriculum and Course of Study

A course of study is an educational programme feath the award of a
certificate at the end of the programme for a paldir set of learners.
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For example, a Nigeria Certificate in Education @&y@ a course of
study. Another example is a Bachelor of Educati®fd) programme

in English, in a Teacher Education programme. RAeaoexample still is
the Master of Science Programme (M.Sc.) in Plaotdgjy offered in a
Faculty of Science in Nigerian Universities. A csmiof study therefore
refers mainly to a programme of learning that dfered to students —
with various course contents — at the end of wihely are awarded a
certificate indicating the type of course of stildgy had undergone. To
understand this better, a friend might ask ano#iet course he/she
offered at the College or University. The answarld then be any of
the following: a B.A. Ed course in Language Arts;NCE course at the
College of Education, an M.Sc course in plant Bigletc.

3.3.4 Curriculum and Lesson Note

A lesson note (or note of lesson; or lesson pka)guide for teachers to
assist them in the orderly presentation of a lessdhe learners in order
to facilitate learning.  Teachers draw the plantéaching a particular
lesson from the scheme of work. That is, jushasstheme of work is a
breakdown of the syllabus so the lesson note reakilown of the
scheme of work into daily lessons, which are planogthe teacher. In
this plan, the teacher explains the step by stepggiure which he/she
would follow in presenting the lesson to the leasne It usually contains
the activities expected of the students as wethateachers during the
period of the lesson. The lesson note (or notesson, or lesson plan)
is therefore not “curriculum”. The classroom is thplementation point

of the programme of learning, which igust one of the three major

components of the curriculum.  Thus, the lessda i®an important
aspect of curriculum implementation, espiei the programme  of
learning component of the curriculum.

3.4 Purpose of School

Schools are separated institutions by iegpc for the purpose of
transmitting the existing body of knowledge, cudtand traditions of

the people of a given society to her citizens. hd®ts are important

because they produce boys and girls, men and wima¢are prepared

to live and be integrated into the society. Sch@vbvide manpower, as

well as training in character and the virtues whsohiety holds dear.

The school is therefore both an agent of stakdlitgf change in society.

The educated citizenry produced by schools areategdo go back to

the society and contribute to its growth and degwelent. However, the

school cannot carry out this task witho having an adequate and
appropriate curriculum designed after due consaltatith relevant and
appropriate members of the society. Hence thimgalgat the school

and society should both be involved in the curtaulplanning process.
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3.5 Nature of Curriculum in School

An expert in curriculum called Tyler (1949yas among the first to
suggest four fundamental questions whichust be answered when
talking about the nature of curriculum in school§hese are:

1. What educational purpose should thehoskc seek to attain
(Objectives);

2. What educational experiences can beoviged to attain these
purposes? (i.e. the activities, the subject-mattey,

3. How can these educational experiences be oreftfectively to
achieve these purposes? (e.g. Teacherrednteor child-centered
learning);

4. How can we determine whether or not the expeaigettives have
been achieved? (i.e. using tests, performance \digans and other
forms of evaluation).

These four fundamental questions from there of the curriculum
development process. By its very nature therefareculum cannot be

said have been presented until objectivesontents evaluation
procedures are clearly specified. This will belar elaborated in upon
subsequent units.

3.6 Importance of Curriculum in Schools

It is clear from what has been wntteso far as you can see, that
curriculum is the very heart of the school systent.here can be no

school if there is no curriculum. Curriculum igtreason for existence

of the school. Schools develop their own currioylgometimes, from

existing planned curriculum, in order to meet igoeculiar needs.

For example, in school where truancy is very comntio@ authorities of

the school (which includes the Paren@thers Association) may
design a package to attract students to schod smstem the tide of

truancy. As the plan used by the school to implenits educational
programmes, curriculum is the very vitasoftware without which
building and other facilities, (as well as teachtery will have nothing

to do in the school.

Self Assessment Questions
1. Explain the term “learning experiences”.

2. What is the purpose of the school?
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3. Make a clear distinction in your own words betwearriculum
and
a. Syllabus
b. Scheme of work
c. Course of study
d. Lesson note

4, Would you agree or disagree that amne of the three
programmes that make up the term “curriculum” dand as
“the curriculum” of a school? Give reasons for yanswer.

4.0 CONCLUSION

The word “curriculum” must be fully understood byueationists so as

to avoid confusion which in turn will affect whabegs on in schools.
The clarifications that have been mada the unit has cleared the

confusions. Curriculum must be understoddom the totality of
programmes or learning experiences organized &nés under the
auspices of the schools. Thus, thermtecurriculum must not be

restricted to syllabus, scheme of work or otheatesl terms.  These
basic concepts must be understood for meaningfpleimentation of
the school curriculum.

50 SUMMARY
In this unit, we have learnt that:

) different scholars tend to define curuon from different
perspectives;

i) the distinction between “curriculum” anddther related
terminologies which are misunderstood as currictlum

iii) the syllabus is a part of the curriculum timot the curriculum;

Iv)  the scheme of work is a breakdown of the syllabuseéaningful
related units of work that are done in aterm oresster; by the
teacher; the syllabus is normally presented bydyjpo

V) while the scheme of work is prepared by the teatiteesyllabus
is normally presented by a body;

vi)  the note of lesson describes the daily divisibthe scheme of

work into lessons, and the notes prepared by #Ehes is an
organized plan of how the teacher intends to ptabenesson;
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vii) the four fundamental questions that mube answered which
explained the nature of curriculum include the wypurpose),
what (content) how (the method) and howe can determine
whether the objectives are being achieved or natlgation).

viii)  Without the curriculum the school cannotisx
6.0 TUTOR MARKED ASSIGNMENT
I. Define the term “curriculum” as you understand it;

. Distinguish clearly between the syllabus and s&heof work,
illustrating your answers with appropriate diagrams

lil. Explain the importance of curriculum in school
\2 Explain each of the components of curriculum in satatail.
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UNIT 2 HISTORY OF CURRICULUM DEVELOPMENT
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1.0 INTRODUCTION

In the last unit, you had learnt the meaning artdreaof curriculum. |
believe you would have been able taffeentiate between
“curriculums” and other associated terminologiesolwvlusual tend to
confuse beginning Students of curriculum. You wdhlerefore have
seen clearly that Curriculum is the totality of tharning experiences
organized for students (learners) under the auspitthe school. So,
curriculum is holistic in nature, and “syllabus’tteeme of work” etc are
only subsets of the curriculum, as they are ontyspaf one of the three
programmes that make up the curriculum of a schdolthis unit you
will learn the history of curriculum developmenthiigeria. So relax as
you enjoy your study.

Self Assessment (Review) Questions

1. Name the three programmes which make up thé&alum of a
school.

2. Explain each of them in some detail.
2.0 OBJECTIVES
By the end of this unit, you should be able to:

a) Explain the reasons for studying thieistory of curriculum
development in Nigeria;
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b) Trace the history of curriculum development ig&tia from the pre-
colonial, colonial and the post-colonial periodspectively;

c) Identify the key stakeholders that have beeplired in curriculum
development in Nigeria.

3.0 MAIN CONTENT
3.1 History of Curriculum Development in Nigeria

3.2 Reasons for studying the history of Curriculum
Development to Nigeria

History is the recording of past events that happencommunity, or

nation. It is a systematic account which showscthase of events in

the past events enables people in the presentjecpinto the future,

and make Dbetter plans for future devalept of the Community
Nation. This is possible because the histori@stio present the events
recorded concerning people and places iair thunbiased form.

or

The
historian  highlights important areas ofnterest, raises important

guestions on issues and problems, whielmable the community

members’ guide against past mistakes anthke better plans

development in the future.

for

History can be written about various bjeats studied in the school

system. For example, Mathematics historians oraitees historians
can write the history of the development of thdedént subject offered
by the school has a  history behind, iand the subject-historian

highlight important issues and problems ithe development of the

subject area in order to guide curriculum plantersiake better plans
for the future. Therefore, the reasons why youdrteaunderstand the
history of curriculum development in Nigeria maydwemmarized as
follows:

e Broadly

I. It help us to see the trends in curriculum develepinso we can
appreciate the level of development in the present;

. It helps in learning from mistakes of the pastides to prepare a
better curriculum plan for the future;

» Specifically

iii. It helps curriculum planners to see what tyffeeducation the
society had in the past and the purpose it setved this is
useful in helping the planners to desiga new curriculum
improve on the existing one in order to meet thedseof the

can

or
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present and the future. For example, Nigeria it gfathe rest of
the world that are no moving extremely very fasBmence and
Technology. Thus, computer studies are now beioyded in

the school curriculum in order not talisadvantage Nigerian
students;

\2 Certain problems and deficiencies of pasurricula can be
remedied in the new one. Form example, improvesnesu be
made in the teaching of mathematics to make stadamoy it, as
it is currently being discovered that any students fail in
mathematics as a result of certain teaching metbgs that
need improvement;

V. A major objective of Nigerian Educatioras contained in the
National Policy of Education is to build a selfiagit nation with
education for citizenship as the cornerstone. Tansppropriate
curriculum need to be designed to meet this nestladook at
the curriculum designed in the past, could havpdwin that it
would have revealed it s inadequacies to meet preseds;

Vi. Finally, studying the history of curriomh development can
assist planners to produce new materialsFor example,
appropriately written textbooks study materials agdivalent,
can be produced to replace old materials that nodgmger be
useful.

Self Assessment Exercise
Complete the following sentences with appropridieapes:

1. In studying the history of the development suaject area, e.g.
Mathematics, Curriculum planners can avoid the ......... of.the
past, especially inthe ................. of teaching thejeab

2. History of curriculum development invets the recording of
............. Effort which can assist in curtencurriculum
development.

3. Usually subject historians tend to highlight orant .............. and
................. arising from the operation of the curricolwver the

4. The current focus in Nigerian education is etioodor ..............
and this is best done by designing appropriate .....ta achieve
this objective.
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5. Since Nigeria is fast moving away from subsiséefarming, new
....... Are now being ............... and ............. in schools to rhee
the needs of modern agricultural development.

3.3 Curriculum Development during the Pre-Colonial Era

Though Europeans had been coming to Nigeria béfieramalgamation

of the Northern and Southern Protectorates in 18ligkria had not
existed as one single country until 1914. Durimg pre-colonial period,
educational development depended on the needs oftious nation-
states that make up Nigeria today. Thus, whileg#eple of the then
Sokoto caliphate had an educational system whidttimeeneeds of the
nomadic life style of the cattle rearers, peopléhef South had as the
cornerstone of their education, the developmegbotd character and
teaching of 3Rs to produce Sunday school teaclagesltists and clerks

in the emerging European economy. Durirthe pre-colonial era,
therefore, appropriate curricula development deedndrgely on the
needs of the different communities and nation-stdtiat make up what

is now called Nigeria. In other words, there wepeuniform educational
objectives, and so no uniform curriculum to meetthrying needs of
each community.

Generally, traditional or indigenous edumat (i.e. the educational
system in operation before the advent &uropeans) had no written
curriculum.  The major approach, for aehlg the educational
objectives was social learning in which a childtesainformally in the

home, through religious societies/ceremonies, tfeegrade system as

well as the apprenticeship system to mention feSince there were no

written syllabi, the child learned through imitatimmodeling, the various

contents of the curriculum that have erbe informally designed to
produce an integrated citizenry.  In the South dfaspart of Nigeria

(as well as in the other parts) farming was thel@mgnant occupation.

The boy-child learns methods of farminghrough watching and
imitating adult members of the society, especitily father. The girl-

child on the other hand, learned to prepare mewmidake care of the

men, through the mother. The curricylunas said earlier, was not
written and there were no formal school system.weéi@r, one major

lesson to be learned in indigenous education isitipapoduced well-
integrated citizenry. The curriculum was appragria the needs of the
primarily —agricultural communities where feli was simple. Moral
training was given both at home (by the parentsyelbas other adult

members of the family and community — again throtinghinformal

passing on of knowledge. The informahethods included word of
mouth instruction, story-telling and dramatizationsSongs and music

usually accompany the stories and help fulfill the affective
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components of the educational objectives. Skiltse also learnt by
observing and doing.
Summary

You will see therefore that during the pre-colomafiod, learning was

not structure. There were no classrooms and detsidrprofessionally-
trained teachers as we have today. €Thewas curriculum, ie. the
learning experiences to which the learners wer@ssgh, but it was not

formalized. Different  societies/communitiegsransmit to the younger
generation, what was though best foremth to become an integrated
citizenry i.e. citizen who would conformto the objectives of their
respective societies. Society was therefore viayls since respect for

and imitation of elders was a majorontent of the unplanned and
unwritten curriculum.

3.4  Curriculum Development during the
Colonial Period

Europeans ( the Portuguese) aired firstly in Basitiar back as the 15
Century and by the nineteenth century, in 1861 oksamplony was ceded

to the British. In 1914, the Northern and the SeuthProtectorates were
merged and administered as one entity by the Brisisvernment. This
marked the beginning of modern Nigeria.  During tiolonial period,

the Christian missionaries identified very earlgttichools would be

essential and indispensable. Their mairfjealve of course, was to
evangelize and convert people to Christianity. eylsaw that formal

education would be very useful so that the new edswvould be able

to read andunderstand the Bible. Also,hosts were serving other
purposes of the missionaries, as the only few @ddddigerians were

being used as interpreters, catechistsd aservants to the white
missionaries. The curriculum therefore consistaghiy of reading and

writing, and later “ Rithmetic (Arithmetic) was noduced to ease the
problems of calculation and trade.

When the colonial Government came, follgv the period of the
Missionaries they came in with similagpproaches to educating the
citizenry, but the objectives were different.  Flreain objective was

aimed at fulfilling their own political colonizatiogoals. By 1888, they

produced an educational policy document tagged ‘Hirst Education

Ordinance”. By 1920, the Phelps Stoke®ommission was set up
precisely in 1920 to critically examinghe process of education in
Africa. The Commission came out with a blueprinéssing the need to

make education relevant to the needs of the socigiye Commission’s

submissions were however later found fwme defective as it did not
include the need for science subjectd afailled to recommend the
implementation strategy of vocational antechnical education in the
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school curriculum. Formal schools were establigh@dhe curriculum
was meant to produce teachers, clericafficers, and middle level
administrative  officers that would servéhe British Colonial master.
Thus, the curriculum during the colonial period wasrow and could

not be very useful in the rapid transformationhaf tountry in an age of
science and technology. Cognitive learning (i.efigsy which promotes

the intellectual functioning) was the main focuBrief, the curriculum

during the colonial period was “bookish” and impdseme limitations

on its recipients.

3.5 Curriculum Development during the Post-Colaial
Period

Nigeria became an independent country on Octob£®8@0, and a full

Republic in 1963. As a young, nation, it becameessary to determine

what curriculum should be designed for schoolsrdento accelerate

her growth and development as a nationin order to achieve this
objective, a team of curriculum expert&vas invited from Harvard
University in the United States of Ancar (USA), to examine
Nigeria’s educational system and school curricutbhat were then in

use and make appropriate recommendations. Thm@edf the experts

were as follows:

1. The missionaries who introduced formal educatt@first place,
neither followed nor use any written curriculumrplaor had an
educational policy to guide proper curriculum plgwgn Each school
operated independently in accordance with its opatsic needs.

2. The prescribed leaning activities were old-fasbd and meant to
serve the interests of the colonialists. The Btlanal objectives
and orientation were not applicable to the Nigedgantext.

3. As a pluralistic society, there are peculiayems in each section
of the country.  For example, what was considérgzbrtant by a
group could be irrelevant in another culture? 8esj the Nigerian
Arts and Culture, and Nigerian Languages were métgde

4. There were irregularities in the time of openamgl closing of the
school sessions.

5. School learning tends to concentratm onental processes (or
cognitive skills) to the detriment of other process

6. There is much emphasis on rote learning andrgpse$ terminal
examinations.
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So you would have seen from the fomg that immediately after
independence, Nigeria as a nation haaket up the challenge of
nationhood by trying to determine what was bestfarcitizens. They

found the answer in education, and knew that anogpiate curriculum

that would meet the needs and aspiration her citizens should be
designed and implemented. These teams from the w34 invited as

external experts who could make appropriate recamdiat@ns. Thus, a

change of the curriculum in Nigerian schools wasinent. As you

would understand later on in subsequewhits, curriculum plans are
usually reviewed from time to time, or as the nagdes. Curriculum

change is always an on-going processurri€ilum development is
therefore NOT static, but dynamic in nature. Tgot will further be

expatiated upon in subsequent units, but sufficatofor now that these

experts made very useful recommendations whichjtegkin the new

curriculum in  which, for example, subjecsuch as Geography and
African History were introduced as parof the curriculum. French
Language replaced Latin, and British étgt which was a major
subject, gave way to African/Nigerian tdry. The then, Nigerian
Educational Research Council (NERC) (noknown as Nigerian
Educational Research and Development Council (NERBEwell as

Comparative and Scientific Adaptation Centre (CE§Are assigned

the responsibility of implementing the coemmendations of the US
experts from Harvard University.

In spite of these changes, and because of thegmsiiinterest and

global growth and development in Technology, Nige’s educational

planners did not rest as there wast yanother call to revise the
curriculum. The response to this call resultethenNational curriculum
Conference held in 1969, out of which has grownoaenacceptable

National Policy on Education first pubksl in 1977, and is being
revised form time to time since then. It was tftesument that brought

about the educational system now referred to@$4B-3-4 system.

Details of this Conference and how the Policy waisidpimplemented

would be discussed in a subsequent unit on Cuamcllanning and
Implementation Strategies.

Self Assessment Questions

1. Who and what determined what was to be taugtgcinools” during
the pre-colonial era in Nigeria?

2. Mention some of the important features of theiculum during the
pre-colonial period.
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3.Name or |list at least 3 areas Which pre-colonial

curriculum
development is different from the curhiou during the colonial
period.

4. Immediately after Independence, Nigerians fedtrieed to change
the inherited curriculum from the colonialists. sLat least 3 areas of
dissatisfaction with the curriculum desidneby the colonialists,
which necessitated the need for change.

4.0 CONCLUSION

Tracing the history of curriculum development irgBliia as can be seen

already is an important exercise worth doing. Ylaust have seen that a

nation that needs to develop as fast as othernsasice developing need

to design an appropriate curriculum which will meet own needs.

The history of curriculum development irNigeria is an important
subject to study as it shows that society learm fthe mistakes of the

past and takes cognizance of the experience whitening new course

of action.

By studying the history, you would haveseen that curriculum
development is an ongoing exercise as there argyalweeds for review

from time to time. This is importantpoint to note by curriculum
developers as well as students of curriculum desighe following is a

summary of what has been learnt, specificallyhia tinit.

5.0 SUMMARY
In this unit, you have learnt the following majacts:

i) That history could be written abouvarious developments in a
subject area, e.g in Medicine, in Law and of coums@urriculum
Development

i) That studying the history of curriculum devetopnt is important as
it help curriculum planners to make appropriatengjes as the need
arises;

iii) that new materials can be produced and metlugies can change,
in accordance with the growing trend in curriculdevelopment;

iv) that curriculum development during the pre-cuéd era depended
largely on the needs of the different communiéied there were no
uniform  objectives. The “subjects” weralso learnt through
observation and doing, as there were no formalasho
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v) that the curriculum design in use during theooal period served
the need, first of Christian Missionary Evangelistsd the Colonial
Government. Although there were formaichools, the subjects
taught only encouraged rote learning and did ngitexsize science
subjects;

vi) that there were clamouring for chasmgein the immediate post
colonial era. This clamour resulted in the inwdatof experts from
Harvard University, United States of Amaer (USA) who
highlighted many of the shortcomings of the cudtau inherited
from the colonialists and colonial periods haverbdg® communities
and the British respectively.

But during the post-colonial era not lyon Government but also
professionals and the average citizen were thelktd#ters, who were
interested in what went on in the schools.

6.0 TUTOR MARKED ASSIGNMENT (TMA)

1. Explain, in some details, the reasorer studying the history of
curriculum development;
2. Briefly outline the differences in the curricaludesigned for use
from the pre-colonial to the post-colonial periodNigeria;
3. Identify the key stakeholders in curriculum depenent from the
pre-colonial to the immediate post colonial peliodNigeria and
comment on their contributions to the developménhe curriculum
in their respective eras.
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1.0 INTRODUCTION

In the last visit (i.e. Unit 2) we saw the trenctimrriculum development

in Nigeria from pre-colonial to the immediate postenial period. You

will have found out that in the pre-colonial andoroal era, curriculum

development was based on the needs of either $&anaries or the

colonial masters respectively. But fromhet immediate past-colonial
period, the trend changed, as there eweagitations to make the
curriculum designed for Nigerian schools relevante needs of the

society rather than those of the rulingowers. It is important to
understand that what informed this nedd agitate for curriculum
relevant to the Nigerian society is the desire geNans, then a newly

independent African State, to move with the reghefworld in an era

or age of science and technology. As a develogimglarge African

nation, Nigeria occupies a leadership positiorhahierarchy among

other African nations. Rapid industrdisa of every part of the
country seemed to be very paramount in the mindiseohew African

leaders and the educated citizenry. To this drairtherited curriculum

from the colonial masters was found to be deficéamd the desire for a

new one thatwould meet the desires and d&piga of Nigeria and
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Nigerians became very necessary. Ins thunit, you will further be
exposed to the processes of curriculum developmentieveloping

nation such as Nigeria. You would see the changete in the school

curriculum by all the three regional vgmments in Nigeria after
independence, and the first attempt #&volve a National policy on
Education that was now usable in all parts of thentry. Please relax

as you read on.

2.0 OBJECTIVES
By the end of working through this unit, you wik lable to:

() explain the factors influencing curriculundevelopment in a
developing country such as Nigeria;

(i)  explain how a national curriculum for Nigergame into being.
3.0 MAIN CONTENT

3.1 Factors Influencing Curriculum Development in a
Developing Country such as Nigeria

Developing a curriculum for use in a developingmoy such as Nigeria

is not an easy task. This is because in a devejoption, frequent

changes take place in the society many areas including politics,
economy and manpower development. The entire tyoeseially moves

gradually from an agrarian, subsistencarming level to one that is
scientific and technologically oriented. igh usually necessitates
frequent changes in curriculum design. Thus, margortant factors

influence curriculum development in a eleping nation such as
Nigeria. Some of the most important <nenclude: Politics research
findings; international contacts/influences; Pressdrom members of

the society, societal and students’ needs and pslycamic factors.

3.2 Politics as a Factor Influencing Curriculum Developnent
in Nigeria

It had been clearly shown that Nigeria’'educational system, which
emerged in the immediate post-coloniala emvas modeled after the

British pattern. The British system o&ducation then placed a levy
emphasis on classroom teaching or cognitive legrairihe expense of

the child's overall, welfare and persdyal development. Thus,

cognitive-oriented  curriculum was put irplace such that learning is
regarded as having taken place when the learradyésto regurgitate

some facts. Those who were regarded as schokmsatére those who

studied literature and the Arts, classics, Hist@gpgraphy and some
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science subjects.  The struggle for independenaod the creation of
regional governments in Nigeria led to each redigoaernment in the

immediate pre- and post-colonial era toegin to make education a
political issue.  Thus, inthe old Western gika where the “Action
Group” a political party led by late Chief ObafeAwolowo was in

control, education was made free at mary school level. The
curriculum however, did not drastically changespscial emphasis was

not placed on science and technology. The EastegioR, also in 1962,

two years after independence, joined the Westanguincing also, free
education. In the West however, Yoruba languagetalken seriously,

as a subject in the school curriculum, so alsdeds developed Igbo

language and the North Hausa language. The cuniculas therefore

influenced to some extent by the politics of thg mlaeach of the then

three regional governments of the immediapost-colonial period.
However, when the first Republic collapsed, andldary regime took

over under General Yakubu Gowon, the second Ndtbeeelopment

plan (1970-1974) was published with five principitional Objectives

upon which the education, and therefore, the autrio rested.

These five national objectives were (and still are)

(1) a united, strong and self-relent nation;

(i)  agreat and dynamic economy;

(i) ajust an egalitarian society;

(iv) aland of bright and full opportunity for alltizens;
(v) afree and democratic society.

However, after the 1981-1985 Developmefan, which was the w4
National Development plan, another Government cantechanged the
nomenclature of Development plans, to ‘®Rolling Plan” apparently
because the objectives of the previous Developikms were fully

achieved. According to Ibrahim (2003), during gegiod of “rolling

plans”, there were political slogans and jinglethvaromises, among

others, of education for all by the year 2000. sTikiyet to materialize

even in 2006. However, this is not to say thaté&nment, especially

the current civilian administration whichcame in 1999 have been
making effort to make education available to all.In fact, the Open

University of which thousands of Nigerians are rmeweficiaries (and

you are one of them) is part of such efforts.

Currently, there is a vision 2010, cmmed in all sincerity by the
Nigerian Government (FGN, 1997) with the followimgjor objectives:

() attainment of high literacy rate and qualitativeieation at all
levels;
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(i)  accelerated agricultural development to endacel sufficiency
and the provision of raw materials;

(i) full-fledged industrialization programme bakkargely on local
raw materials input to enhance the exportation afufactured
goods;

(iv) proper integration of science and chwmology into our
development plans and programmes etc.

This vision of attainable goals for Nigeria to mdeevard and take her
place among the developed nations of the world aiine attainable
without education. In fact, it is clearly speatfim the 4 Edition of the
National Policy on Education (NERDC 2003) that “Edtion in Nigeria
is an instrument par excellence for effecting malalevelopment”. It
was further specified in the policy that “the cayig educational goals
shall be clearly get out in terms of their relevaim the needs of the
individual and those of the society in consonanitk the realities of
our environment and the modern world” (NERDC 200¢; From this
statement of intention, the curriculum which thbeed must make use
of was therefore clearly specified.

You should therefore be able to sebatt in Nigeria, as in other
developing nations of the world, currioul development is often
influenced by political development andhere polites do affect
curriculum development generally.

3.2.1 Unemployment Facets Curriculum Developemt in
Nigeria

Many unemployed graduates and youths &&n found in Nigeria at
present. The major reason for thisuldo be traced to the kind of
education offered before the introduction of th@-8-4 system in 1977.

The kind of curriculum provided at that time coralied school leavers

and graduated from tertiary institutionso seek white-collar jobs.
Therefore the emphasis on liberal (especially &barts) Education, to

the disadvantage of vocational and technical edutatvas responsible

for the seriousness of unemployment problem cugrevitnessed. This

has far reaching implications for the society. Mafsthe problems of

youth violence, armed robbery, thuggerynd a ethno-political clashes
where youths are found in large numbers, coulddmet to the high

rate of unemployment among Nigerian youths. Thus gducational

system, which did not provide adequate opportuioityskill learning

and practical experience needed for self-employraedtself reliance in
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the curriculum cannot but result in high rate oéomployment among
youths.

Vocational/Technical education is a way tequip youths for self-
employment, and provide the basis forigeNa's technological
breakthrough. This kind of education ia sine qua non(i.e. very
essential and without which economic developmentimaachieved) to

economic development just like in most developetbna of the world.

In short, vocational education provides the follogvbenefits;

(1) it reduces unemployment;
(i) it accelerates economic development;

(i) it imparts useful skills in the learner whittelps him to become
self-employed, and which in turn assist Nigeridéocome a self-
reliant nation;

(iv) it puts Nigeria in the front-line among devpéa nations of the
world;

(V) it stimulates creativity and originglit in the production of
equipment, machinery and other technological tools.

Self-Assessment Questions

1. Name 3 ways in which politics influence eduaatmd curriculum
development in Nigeria;

2. List the five Nigeria’s National goals, whicHlirence Curriculum
Development

3. Enumerate the main focus of vision 2010 in Nayer

3.2.2 Bureaucratic delays Influence Curriculum
Implementation

Bureaucracy is the system by which Government epgra There are

strict laid down rules by which Goveremh must function. When
Government takes decision on Education for exantpére are various

organs, which will be responsible for its implenaitn. The highest of

these organs is the Federal Ministry of Educatioiipwed by the State

and Local Government equivalents. Theme also Boards and
Parastatals. Each of these had channefs communications and no
channel may be jumped. Sometimes, it takes tiferdelecisions are
implemented because of the administration bottlemeceated, some of
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which may even be human factors. A good examisle the 6-3-3-4
system of education introduced in 197Gut which did not start
simultaneously in all the States of thEederation. Also, when
commissions were set up to look into the activiiEthe West African

Examination Council (WAEC), before theidecisions were
implemented, another examination body. THeational Examination
Council (NECO) had taken off. Sometimes also thieaucratic system

is often misapplied by some cannot omdfs, creating unnecessary
delays in implementing Government’s policies fdfisk reasons. The

issue of corruption usually manifests ithe area of funding and
distribution of materials to schools and collegegaus there is a wide

gap, resulting in a breach of trust, between pat@kers and policy

implementers. This affects curriculum developmerhat what ought

to have been done in the schools were not donelayed so much that

it became outdated by the time it could have beered

3.2.3 Research Influences Curriculum Development

From time to time, educationists and hotars conduct research in
education and their findings influence rrmwlum development to a
great extent.  In Nigeria, research is constamgiyng done and as a
developing nation, the research findings are uguratlorporated into

the curriculum in the schools. One of the mostbigt of such research

work is the Ife Primary Education Pnotje led by Professor Babs
Fafunwa. The study’s major objective was to prihat if a child is

taught in his/her mother tongue, he/she will lazgw ideas better than

if he/she is taught in a foreign language. Bipadly, the study was

directed to the teaching of science and technasodpyects in Yoruba

while English language, Nigeria’s official languageas the only one

taught in English. According to Fafunwa (1989 titoject supported

the view that students who were exposed to tegltbarning in the

mother tongue demonstrated greater manipelatiability and manual
dexterity than their counterparts taught in Englishguage. They even

were reported to have performed better in Englishduage than their
counterparts who were not exposed to the project.

The project was carried out in Yoruba land and fuasled by the Ford
Foundation of the United States of America. Thstitate of Education,
University of Ife, housed the project, and it wasrecord that some

scientific words normally used in English, werenstated into Yoruba,

such as “Sayensi” for “Science” and “Komputa” f@dmputer”. The

project extended to schools in and mdou lle-Ife town where the
University was situated.

The findings from this study is still regarded astroversial, especially
because an earlier study by the United Nationsc&ttnal, Scientific
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and Cultural Organisation (UNESCO) reporteth 1953 showed that
using any language other than the moth®ngue as a medium of
instruction damages the development of the chiltlowever, the Ife

Project was successful and instead ofmadges to the school child’s
intellectual development as the UNESCO95@) study showed, the
learners demonstrated greater manipulative skdhual dexterity and

even did better in English Language than thosehtiaingenglish”.

This type of finding obviously affects curriculurexklopment in that it
changes the existing order in the area of langoagestruction. Many
other such research findings usually affect culmicudevelopment.

Self-Assessment Exercise

Briefly summarise how Bureaucracy and edResh Influence
Curriculum Development in 2 sentences each.

3.3 How Nigeria came to have a National Curriculum

Immediately after Independence, Nigeriansegdm to agitate for an
educational system which will serve the needs dividuals and the

new Nigerian society. This was as a result ofdbsire to become a
technologically advanced nation like the developations of the world.

Nigerians therefore made a call for ricutum change. Between
September‘8and 17, 1969, Nigerians from all walks of life converged

to change the colonial orientation of Nigeria’s Eafional System. It

was a major land work inthe history of rr@mulum development in
Nigeria, because prior to that time different paftdligeria operated

different subsystems of education and the currioulvas not uniformed

because Nigeria is a multi-ethnic and multicultw@tiety. The task

was how to sort out and incorporate into the culam what would

make Nigeria as a nation great, butithaut Ilosing sight of the
multicultural dimension. For example, in an attémapfoster oneness in

the multicultural nation, the language of the maiires (Igbo, Hausa,

Yoruba) were also to be taught in the tribes othan the tribe of origin

of the learner.

The 1969 Curriculum Conference was attend by eresgnber of each

of the strata of the Nigerian Society: Medical Rws, Artisans, Priests;

Parents; Labour Unions; Legal Practitionergxperts in Education;
Teachers, Students, Engineers as well as repréisestaf the Ministry

of Education and Businessmen. Howevednreign observers mainly

from Europe and United States of America were preseshare their

experiences. The Conference proceedingere w edited by Professor
Adeniji Adaralegbe and was published in a book farmder the title “A

Philosophy for Nigerian Education”. Thusis was the first time
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Nigerian would give unto themselves aeducational system
curriculum that is solely a product of their owimtting as to what kind

of society must Nigeria be, and what kind of ediocet! system and

curriculum must be put in place totaimt the objectives. In the
discussion, seven (7) major educational aspedtseatonference them

and nine (9) specific decision area ewerdentified as crucial to the
attainment of conference objective.

The nine decision areas are:

. To have a National Philosophy of Education;

. To specify the goals of Primary Education;

. Goals of Secondary Education;

. Goals of Tertiary Education;

. The role of Teacher Education;

. Functions of Science and Technical Education;
. Women Education;

. Education for living;

. Control of Public Education.

OCOoO~NOOOITPAWN B

In summary, the decision taken at this Conferenveateially led to the

publication of a National Policy on Education in7Z¥9which is basic to

the provision of educational programmes iNigerian schools at all
levels till today. An analysis of the policy woude a major subject of

study in subsequent units. Suffice it to say fowrhat as a result of the

Policy, Nigeria now has a uniform system througtbetcountry, which

is 6 years of Primary school, 6 yeamsf Secondary school (untili a
division into Junior/Senior Secondary) and a Teytlducation of 4

years, especially at the University level. Thislahed the differences

at the various regions permanently.

Self-Assessment Exercises

1. Explain why Nigerian from all walks of life h&s attend the first
post independence National Curriculum Canfee (5 sentences
only).

2. Mention two major changes, which the conferdsroeight to bear
upon Nigerian Education.

3. Lists the main decision areas of th®#69 National Curriculum
Conference.
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4.0 CONCLUSION

In this wunit, two major areas coverediere factors influencing
curriculum development and how a nationaurriculum for Nigeria
came into being. It would be seerhatt the task of developing a
curriculum for use in a developing nation is noeaisy one. Several

factors come into play and some of these have disenssed in the

unit. So what the schools are expected to dotislecided by the

school personnel alone, as can be seen in this utitis the task for

everyone in the society. It is the society memladrs determine what

goes into the curriculum in schools, but the exgaré important in the

areas of research input into the denisnaking and in the
implementation of the curriculum.

5.0 SUMMARY
In this unit, you have learnt that:

1. several factors influence for the depment of what learning
experiences the school should expose ndesr to; (this is called
curriculum development);

2.these factors include, among othersplitigs or political
development; unemployment, bureaucracy and fundind,research
findings;

3. the society can determine what is taught in alshas well as the
type of educational system a nation wants.  TH& Xurriculum
Conference attests to this view; and

4. Curriculum Development in a developing and qaltgociety such
as Nigeria can be a complex process.

6.0 TUTOR MARKED ASSIGNMENT

1. Explain how the Ife Primary EducatioProject influences
Curriculum Development in Nigeria;

2. Discuss how political influences canosifively or negatively
influence Curriculum Development in a developingmoy using
Nigeria as a case study;

3. Summarize how the National Policy on Educati®v{) came into
existence
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1.0 INTRODUCTION

There are processes involved in developing a adwmo.  In previous
units, you would have been seen that to develapricalum in a nation
is an ardous task involving several factors. Havewhen the various
contributions have been made by members of thetyoand decisions
have been taken, it is now the turn of curriculwpests to put the ideas
together and present a curriculum which would beasi in that society.
In doing this, there are processes involved. his wnit, you will be
exposed to the various processes experts use @hogé@vg a curriculum,
scholars present various types and models of ciluric design, and
these models need to be studied so that reasodisgtine selection of
certain designs are known and understood. It ibeief that, as usual,
you will find this unit an interesting reading.
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2.0 OBJECTIVES

Just as in previous units, objectives are beingiBpd in this unit to
provide for you a focus and what is expected of gohave learnt by
the end of the unit. Basically therefore, thedwling are the objectives
of this unit. In other words, by the end of thistuyou would be able
to:

() explain each of the models of curriculum desigrsented;
(i)  distinguish among the various models of curhien design;
(i)  explain the various types or classificatiohonirriculum;

(iv) distinguish among the various classifions (or types)
curriculum;

(v)  general principles of curriculum planning.

3.0 MAIN CONTENT
3.1 Models of Curriculum Planning

In discussing the various models of curriculum plag, it is necessary

for you to understand what is meant by a modelt nheillustrate with

the production of a motor car by various Car Maotifang Companies.

First, all cars are connected together to facdimbvement. While for

example the car must have an engire drive it, the engine has
components such as piston/rings, engintbockb and engine seat,
carburetor/injector as the case may be, a coolistgm, etc. Then, it

must have the wheels to drive with controllgcab steering/steering

rack, and of course a chassis etc. Now, theskaaie things, but there

are variation of a car both in shape, size, coland arrangements of the

internal  construction system. However, befoone care type is
produced, a model of it is first presented, ususthall toy-like thing

before the real big car that can contain p[peomepeoduced. Although

there are different models ofthe same typg. Mercedes Benz has
various models, there are also various modelsftdrdnt types of cars,

but all of them (whether Mercedes, Volvo, Toyota )ego by the name

“car” because the basic elements of what is calledr are in them.

of
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Self Assessment Exercise: What makes a car different from a
bus or a truck?

Another illustration is the prototype of housesjahhare being built at

present by different Housing prototypesf @ one-bedroom, two-
bedroom or three bedroom bungalows. These prastgpe models of

the real houses. When built, it would be exactlyh@smodel presented,

and as there are different house-models, all ginéyame house.

This exactly what a curriculum model is all abouthere are some basic
components or elements, which are combined togé&thmake what is

what is called “curriculum”.  Each part is conregtto the other and

without one, the others may not exist wik whatis presented be
called “curriculum” so, a curriculum model consisfslements, which

are in essence series of activities that are caedestich that the whole

is called “curriculum”. A curriculum model there#ois a presentation

of a design upon which curriculum planning is basdd other words,

there are series of steps to be taken in curricydiamning and each of

these steps are connected and in serids complete series is a
curriculum model or design, but there are diffetgpes of complete

series that are called models. So planning thecclum therefore, the

experts may prefer one model to another and vicgave In this unit,

three important models will be discussed.

3.1.1 Tyler's Model

One of the earliest and well-known curriculum expés Ralph Tyler.
Accordingto him (Tyler,1971), in a planningrgculum, four basic
guestions must be answered. The answers to theséans represent a
design or a model for curriculum planning. Thatisyone who must
design a plan a curriculum must consider his mbdseéd on answers to
the four questions, which are:

1. What educational purpose(s) must the school weakain? (i.e what

are the ends being sought or objectives for edugdlie learners in
the society?

2. What educational experiences must beoviged to attain these
purposes or objectives (i.e. the school subjectssites or general
content of the learning experiences)

3.How can the educational experiences l#ectively organized to
achieve the objects? (This includes personnellfezacetc.) to be
involved, and the instructional materials to bedused the methods
etc).
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4. How can we determine whether or not the expealtgectives are
attained or being attained? (This dealgith the use tests,
examinations and other methods of evaluation).

Fig. 1Pictorial Presentation of Tyler's Model

Selection of Selection of .. Evaluation
Aimsand ——p Learning [P Orfggnlstatltin —»  of
Objectives Experiences or Lonten Objectives

3.1.1 a)Explanation of Tylers’ Model of Curriculum Planning

As can be seen from Figure 1,TylerdModel is linear. The first
component in the series is the Selection or Detetiun of Aims and

Objectives. In other words, why should the learferexposed to the

learning experiences? What is the outcome expestedresult of the

exposure to the learning experiences? This outeomebe in terms of

general society’s expectation for schools as we#@ecific outcomes of

acquiring new skills, new knowledge or informationthe learner.

At the second level, Tyler suggests tlartain learning experiences
must be selected to achieve the objectives spdciligain there are

important questions to be raised here, such asavhahe criteria for

selecting certain learning experiences and notse@eanother? This

will be a subject of discussing in a subsequertt usuffice it to say for

now that this second level is important in thatgbkool subjects and

the co-curricula activities that will be crucialttee attainment of the

objectives are selected at this point.

Thirdly, Tyler's model suggests that what has beslacted should be

organized and coordinated if the objectives musidigeved. Thisis a

very important point because if various school eatg are outlined who

would put them to wuse and with whabaterials will be content be
imparted unto the learners. Obviouslghe content, the curricular
content and activites cannot put thesesl to use. Teachers, after
personnel and materials must be properly orgartizggt the contents

taught.

The final stage is the evaluation. rdie Tyler suggests that the
curriculum planner must be interested iwhether the curriculum
objectives are being achieved or not.So, he said that all the three
components before evaluation experiences stmibe evaluated to see
whether they have achieved their purposes or not.
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3.1.2 b) Comments on Tyler's Model

Tyler suggests that the objectives must be clestdied in behavoral

terms. That s, the objectives should be statddrms of measurable

and observable outcomes. He was of the opiniantkte curriculum

objectives dictate the direction in whiclthe other elements in the
process would logically follow. The emphasis oktmodel therefore is

the statement of objectives behaviourally so thatay be measurable.

His major contribution to the curriculumplanning process is the
introduction into curriculum vocabulary whais now known as
Behavioural Objectives.

In spite of Tyler's contributions, his model of daulum planning was
severely criticized on the following grounds:

(1) it present curriculum planning in a linear formtwaut showing
the interconnected dress of the process;

(i)  Each pf the elements are being presented #segfare discreet
categories that is, as if there is no relationsimng them;

(i) It presents evaluation, the fourth step, asraninal point.

However, in spite of these criticismsJyler's model has made a
significant contribution to the field ofcurriculum development as it
provides the foundation upon which others made avgment to the

curriculum planning process.

3.2 Wheeler's Model

Another scholar who contributed to curriculum depshent is wheeler

(1967). He presented his model in his book culuim process. He

seemed to further build upon the work of Tyler (1PBy presenting a

model that shows the interrelatedness ehch of the elements. He
argued that each step are interconnected andvthlaiagion can take

place at any place in the development processrrétan at the last

step. Wheeler's emphasis is an learning expeggenehereas Tyler's

was on learning outcome. Wheeler’'s major concers reav the learner

will  be provided with an opportunity tointeract with the learning
environment in order to bring about rigag. These are the major
differences between Tyler and wheeler'sodets. Wheeler's model
consists of the following five steps, instead afrffproposed by Tyler:

(1) Determination of aims and objectives: The objective tell the
planner the direction of educational developmeutfanms the
basis foe distinguishing between learninggesulting from
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classroom environment and learning resulting fraheosources
than the classroom. Thus, in specifying objectivégeler goes

a step further in specifying between awhis learnt in the
classroom and outside it respectively. This leadbé¢ second
step;

(i) Selection of Learning Experiences: This is a major difference
from Tyler's model. Here, wheeler is concernechwite learner
and the learning environment with whiclhe interacts. For
example, what kind of learning environment is pded for the
learner involved in mental activities as opposethtse involved
in physical activities such as in playing writingdaconstruction
projects;

(i)  Selection of Content: This involves the preparation of content;
the subject to be taught and the topics to be Gedgi

(iv)  Organisation and Interpretation of Learning Experience:
This is as in Tyler's model;

(V) Evaluation: In this model, evaluation is considered as a broad
concept, not in terms of paper and pencil testis.is something
that can take place at any stage of the curricydtoness, with
the outcomes serving again as input into furtheetbgment of
the step. Hence his model is considered cyclicrantdinear like
Tyler.

Fig 2 Wheeler’s Cyclic Model of the Curriculum Aimsand
Objectives
Selection of aims and objectives

el

Evaluation Selection of learning

experiences

Selection of Carite
Organisation and Integrition/
of Learning experience
Figure 2 show that wheelers model is cyclic. At s point of Tyler's
linear mode is evaluation, but evaluation doesemot the process in

wheeler's model. For him, evaluation resulare ploughed back into
selection of aims and objectives, so that the amse the objectives
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are not achieved are considered in selecting thieses of objectives.
Similarly, where the objectives are fully achiev@ahich is not likely),

the results of evaluation helps in deteation fresh curriculum

objectives.

Wheeler's model may therefore be consideredimprovement upon

Tyler's previous model and both of therhave made significant

contribution into the field of curriculum planning.
Self Assessment Questions

1. Write down three clear differences between Tyland Wheelers
model of curriculum planning;

2. How would you explain a model of curriculum piamg?

3.3 Taba’'s Model

Taba (1962) also presented a cyclic model of culrim planning and

added additional elements. Taba also built updar®y(1971) model.

The major contribution of this model is the attertgpbridge the gap

between theory and practice. She (i.€aba) presented a seven
process of curriculum planning as follows:

(1) Diagnosis of need (or needs assessment);

(i)  Formulation of objective;

(i)  Selection of content;

(iv)  Organisation of content;

(v)  Selection of learning experiences (methodsiAiis;

(vi)  Organisation of learning experiences (Methodistivities);

(vii) Determination of what to evaluate and ways ameans of doing
it.

In the model, as can be seen Taba had gone ontherfunodify the

cyclic model, by adding two more steps. One empeaghe importance
of diagnosing needs before formulating objectivésis-is a kind of
evaluation even as a first step in the design theihthe needs identified
formed the basis for stating objectives. She gieeified the ways and
methods of carrying the evaluation at step seveh that it may be both
summative and formative. Much will be done ors tihi subsequent
visits, towards the end of the entire course.

step
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Self Assessment Exercise

Think of and write down five different questionshich can be used as a

diagnosis of need before formulating curriculumeatiyes as in Taba’s
model.

3.4 General Principles of Curriculum Planning

Daramola (1995) suggests certain genegainciples of curriculum
planning which seen to incorporate all the modktsaay discussed.
These general principles are as follows:

(1) Principle of Validity : The curriculum designed is as valid of it
provides appropriate learning experienceswatds a set
objectives and capable of effecting thdesired change in the
behaviour patterns of the learner. In other wottaks curriculum
is valid when the learning experiencesrovided is actually
capable of achieving the objectives specified;

(i)  Principle of ComprehensivenessThis deals with the scope of
learning experiences provided. For examptd the learning
experiences lead to the acquisition ofarious skills; e.qg.
intellectual  skills, motor skills, socialskills and aesthetic
capabilities. In other words, the curriculum muist provide for
intellectual development alone without cateringdtrer aspects
of the learner; that is to say theognitive, affective and
psychomotor domains of educational objectivesist be taken
into consideration. This will be thoroughly exaexhin the next
unit;

(i) Principle of Variety: Curriculum planners are urged to include
varied and wide range of experiences in the cuoiawcontent.
The experiences to which learners argposed should be
diversified, not restricted to only on variety ado®.g. classroom
teaching alone when field experiences Idiouoffer a Dbetter
variety;

(iv)  Principle of Suitability : The point being made here is that the
age and level of the development of the learnett imeisaken
into consideration so that learning experiences nupe above
or below their level of understanding. Foe examyleat should
be taught at Secondary school level ukho not be taught at
kindergarten classes and vice-versa;

(V) Principle of Relevance The learning experiences selected must
be suitably applicable to the learners’ daily exgeces.
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Self Assessment Questions
1. What are the general principles of curriculunpling?

2.Do you think anyone of these pritesp is more important than
others? Give reasons for your answer.

3.5 Types of Curriculum

When we talk about types of curriculum, the conéemo longer a
concern for design but in what ways curriculum barclassified. The
issue of classification came about beeauscholars usually think of

ways to make things clear in order tavoid confusion. The word
curriculum is a concept, it is subjecto various interpretations and
definitions. However, do not forget tthawhatever is said about

curriculum, the word still refers to the TOTAL EXREENCE used by

the school in educating the citizens of the societBut because some

experts see differently, the issue of typologygsification into types)

had to come up as a way to explain those othercspéthe curriculum

that are already subsumed within the TAD LEARNING
EXPERIENCE a child is exposed to. For exampleldedan learn some

things outside the classroom where there are notated subjects and

timetables and whatever a «child is egio to and is learnt is also
“curriculum”, so this type of curriculum had to blassified. This is the

essence of this segment, and although more wiliriieen about this

when we set the unit an “organizationdf the curriculum, vyet it s
necessary to have an introduction to it at thisipoi

Two main types of curriculum that ar@resented here are:
Formal/official curriculum and Informal/hidden cioulum.

(1) Formal Curriculum

This deals with the subject offered in schools.is formal because all

the are done are specified by Ministrieof Education according to
certain rules and regulations, with @aornfal testing or evaluation
programme to find out if learning has taken place.

(i)  Informal Curriculum

This is also called “hidden curriculunbecause students learn rather
unconsciously in this type. What is done are petgied with detailed

or elaborate procedures as in form curriculum. r éxample, students

learn to speak good English and organiiddeas participate in the
Literary and Debating Society’s activities in thgchool. Thus, such
students associations, clubs and societies, winebw of classroom
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activities, provide avenues for student® learn for example,

social/interpersonal relationship skills, valued aorms of the society,
and correct attitudes and behaviours mgdige expected of learners
throughout the educational process.

Self-Assessment Exercise

Would you say that there is any difference betweamal/Informal
Curriculum and programme of studies/programme biVities?

Table 1: Major Difference between Formal/Informal and
Informal/Hidden Curriculum

S/N FORMAL/OFFICIAL INFORMAL/HIDDEN

1. Learning intentions or Learning objectives or intgntions
objectives are not formally stated. They afe
are formally stated implied.

2. Learning activities are not includg¢d
Learning activities are usuyaltythe Teaching Time Table
included in the Teaching

3. Time- It involves outdoor activities such
Table as sports, quiz competitions, clulds
It involves subject matter offerefland associations etc.

4 in schools as Home Activities are mostly outdoors.
Economics,

5. Geography, Mathematics etc. This is initiated by the |school
Activities are most indoorg authority according to situgitions
e.g. and there are no specific textbooks
classrooms, Laboratories etc. etc. to promote learning.
Experts (Teachers), Textbooks and
other published materials are used
to promote learning

6. Evaluation is done by the teacher  Evaluatios done by evgryone

including the staff coordinatofs
and the students.

7. Learning is generally under formalLearning is informal and
and structured activity unstructured. 5 learners
what is to be learnt informally.

From Table 1 it would be seen that the hidden culum is so called
only and simply because learning does not takeedacording to some
prescribed modes. Rather students learn uncarsdgior informally,
and such learning tends to be more permanent.

Other ways by curriculum is classified exist and thill be further
elaborated upon in subsequent units.

pick

up
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4.0 CONCLUSION

In this unit, you would have learnt that curricululevelopment is done
by experts when curriculum decisions havaeen taken by all

stakeholders concerned with the education of theecis of the society.
You would also have seen that the edsp develop the

appropriate, and also following certain principleShese principles are
necessary in order to ensure that the curriculuemtenally presented is
balanced. You will therefore have learnt the depiglg a curriculum is
an interesting exercise, but can only be donediged experts. | hope
you have enjoyed studying the unit. The self-ss®e&nt question, |

believe, have helped you to remember what you learat in the unit.

5.0 SUMMARY

In this unit, you have learnt the following:

(1) That the curriculum is designed or planned accortiincertain
models with the model chosen depending on ratiowaieh the

experts have carefully considered;

(i)  That the model provided by Tyler (1949) wakandational one

upon which subsequent curriculum experts have buét the
years;

(i)  That the cyclic model seems more advantagdbas the linear
one presented by Tyler;

(iv)  That expert still try to clarify the conceptreiculum, through a

classification into formal/informal/official or haen curriculum;

(V) That certain general principles aremportant to follow

curriculum developer wants to do a serious/thorougthk.

6.0 TUTOR MARKED ASSIGNMENT

) Explain with the aid of diagrams, the three moaxlsurriculum

development discussed in this study;

i) Explain the similarities inherent in theclassification
curriculum into formal/informal and programme odidies and

programme of activities, studied earlier.

the

curriculum
according to certain patterns or modelstshich they consider

of
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1.0 INTRODUCTION

It is important to know where one igoing before setting
Educational objectives are descriptions die ends being sought in
educating learners in the society. In other woodg, might ask, “What

are the general objective (or ends sought) for@shto be established

and for what purpose are students being taughieis¢hools™? While

objectives may vary from society to society, themre general objectives

of education that are normally being pursued irsadlieties. In this

unit, you are going to understand first, the déferes among the words

“aim”  “objectives” and “goals”. Thereafter,the general educational
objectives will be clearly specified andliscussed. You will in fact
discover by the end of this unit that it cannopbesible to develop a

curriculum without first specifying the objectiveghich of course must

have its roots in the general objectives of Edocati

out.
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2.0 OBJECTIVES

Specifically, by the end of this unit, you would &lgle to:

() Differentiate among “aims
in Education;

objectives” and “goalas concepts

(i)  Explain the general objectives of educatioriha three domains
of educational objectives;

(i)  Differentiate among the three domains of eafion objectives
namely cognitive, affective and psychomotor domains

(iv)  Explain the aims and objectives of Nigeria Edtion.
3.0MAIN CONTENT
3.1General Objectives of Education

3.2 Differences among “Aims” “Objectives” and “Goals”

These three terms are similar in that they all des¢he ends being
sought, in this case for education. However, #reydifferent in terms
of period to achieve them and the general or sigatiings to be done,
as the case may be.

(1) Aims: This is a statement of a general aueE or
expected in a learner after being exposed to legrexperiences.
“Aim” is a word that describes a ®th long-term,
overall
purpose which educating the learner is expectesgnee. Aims
are rather open-ended statements of goals reachabdter a
long time or in a distant future. It is a gendrat realizable
statement of intention of the purposef &chooling, a
which is expected to continue even well after gaaher has left
school. Definitely, the aims of education varynfrone culture
to another and the understanding of the conceptiotation held
by the curriculum planner. Aims therefore conrtbte general
intentions of what the school is expected to aahievthe learner

change

purpose

after a period of schooling. It igherefore an umbrella

terminology for describing in general terms alldfat purpose
the school is supposed to serve in society withvakres and
needs being included in the statement.
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Examples of aims of education include:

a) To develop the individual into a sound and dffeccitizen;
b) To fully integrate the individual into the comnity.

These two examples show all the chearetics of aims
education e.g.

a) broad statement (not specific statements)

b) long term but reachable goal;

¢) general intentions of what purpose society etgpgchools to
fulfill;

d) an umbrella terminology

e) culture-specific.

Objectives: Educational objectives are descriptions @
outcome of action. It is normally expressed indbébural terms
using action verbs.  Objectives are therefore mspeific than
“aims” and are also more action oriented. Thi®isay that,

while aims tend to describe a philosophy of edocatbbjectives
specify what is intended as observable and meastiion-
oriented statement of intention of anduaational programme.
Another way of saying this is that while aims otiedtion are

broad, general and non-desired, objectivepecify certain
knowledge, skills, techniques or attitudes process.

There are two categories of educational objectives:

a) Those which describe the school-wide oukes, usually
referred to as general objectives;

b)  Those which described behaviours to be attiaamel are
usually referred to as specific objectives, (Onyikes5).
Specific objectives are usually recogniseflom the
following types of question: “What willthe learners be
doing at the end of a course of instruction”?)

You will have seen therefore that specific objexsiare derived

from general objectives. In  general ecbjyes, school-wide
statements of what learners are expected to Haeeome (i.e.

what general changes of behaviours are expectadl&arners)

are expressed; but, specific objectives is a fuitheakdown of

of
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what changes are expected from learners by thefeadourse
of instruction which have been designed for thaimment of the
general objectives. Let us look at the followa@mples from
the National Policy of Education (NERDC, 2003:9).

The purpose of pre-primary education shall be to:

a) effect a smooth transition from home to school;
b) prepare the child for the primary level of edimg

¢) Inculcate social norms.

The statements in a, b, and c¢ aboaee general school wide
objectives. They are clear statements of intentibusthey are
general.

From *“c”, above, specific objectives telg to the course of
instruction that are intended to be dusdo ‘“inculcate social
norms” must be stated. Suppose folk tales were tosed to

“inculcate social norms™? A specific objective tbis might be

stated as follows:

By the end of the story telling exercise the leesrage expected
to:

() list the characteristics of a good citizen;

(i)  explain at least two of such characteristics,

(i)  without looking at their books; describe hdkey will put
the characteristics into use within the society.

So, you will by now have seen clearly the differenbetween
general and specific objectives. Note that thmamonents are
identifiable in the statement of specific objectivemely:

(a) An identifiable behaviour outcome of instruati@.g. to “list”
or “explain” characteristics of a good citizen;

(b) Condition under which the behaviours are exguebtd occur;
e.g. “explain ... two of such characteristics withtmgking at
their books”;

(c) The standard level of acceptable performancadsgribing
how well the learner must perform before he/shregarded
as having learnt. In the example, the learnerg®gpected to
explain at least two of the characteristics. Se,dfandard
level of acceptable performance is the explanaifaat least
TWO of the characteristics of a good citizen!
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These three components of behavioural objectived (& called)
must be present in statements of specific objestiMave you
noticed that action verbs are used in stating élbgs of a course

of instruction? Such action verbs in the exampleva include,
“list”, “explain”, “describe”. They show what tHearners will be
doing by the end of the course of instruction!!

iii. Goals: Educational Goals refer to an end isight, which is
sometimes time-bound. They are similar to objestiespecially
general objectives of schooling. Goals may beraftangeably
used with general objectives. In thBlational Policy on
Education, (NERDC, 2003), educational goals areifipd for
each level of schooling from pre-primarngducation to higher
education levels. That goals are time-bound cthédefore be
seen clearly from what is stated axpeeted end-result of
schooling at each level of Nigerian education.

Self Assessment Exercises

1. Write down one statement each which describies’;dobjective”
and “goals” of education;

2. Write a behavioural objective which specifies three important
components (for a course of instruction in yourjsctarea).

3.3 Functions of Objectives

Onyike (1985) describes the following dtians of educational
objectives.

(@) Defining the Direction of Educational Development:

Objectives serve to distinguish good education&d@ues which
children, teachers, parents and the society axéngfto achieve.
They describe two things mainly;

(1) What the learner is trying to achieve;

(i)  What the educational programme is trying tbiawe.

If you look back at the examples of objectivesieadiven in
this unit, you would discover these twanajor functions of
objectives.

(b)  Objectives help select content desirable learning«periences:
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When objectives are clearly stated, it is easydachers and

learners to select what learning experiencare to be used to
accomplish the objectives. Various subject areas lvery vast

areas of knowledge. Stating what one wants befettang off on

a learning experience helps in choosing from antbag/arious

vast areas of knowledge that are abigla to teachers and
students;

(c) Objectives help in knowing what to evaluate by thend of an
exposure to a learning experience:

Evaluation is judgement. It is the judgement oivreequately

the educational programme is achieving d&m@s achieved the
purpose for which it is meant. When objectivessiaged from

the beginning it makes evaluation aca&raso that wrong
judgement is not made about the succems otherwise of the
educational programme. Thus, the programnof evaluation,
reporting and promotion in the school should beetieent on the
availability of a statement of objecties (Onyike 1985). If
objectives are not stated, evaluation may be faurltyre bases of

that evaluation are not known. Such evaluationspmay not

be useful for anyone as there are no bases for it.

From the foregoing, you would have sedhat it is important for
teachers especially to wunderstand how $tate classroom objectives.

You would also have seen that objectives may liedsfar an entire

education programme (e.g. what is to be achievélteagnd of primary

level education) or the end of an osype to a learning experience
within a school year, semester or term, or withpedaod of classroom

instruction.

3.4 General Objectives of Education: the Three Domainsf
Educational Objectives

In translating educational policies and generalsanfneducation into

objectives, curriculum experts normally dakinto consideration the
various aspects of the Ilearners’ growtto ensure that these are
represented in the statement of objectives. Herowords, objectives

are not narrow but comprehensive enoughh cover the three major
classifications (or Domains) of educationabbjectives. These three
domains are known as Cognitive, Affective and Peyettor domains

of educational objectives respectively. Each of¢éhéomains stand for

the three important aspects of every learner’s trpfer example, the

cognitive domain describes intellectual anchental abilites that are
developed in the learner; the affectivdomain describes the
development in the area of learners’ feelings andtens, while the
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psychomotor domain describes the developmesf the learners’
physical skills and abilities. Thus, each timeealives of education are

stated, these three areas: cognitive, affectidepagchomotor domains

are usually taken into consideration iorder to ensure balanced
development, especially at the instructional levieich is the last stage

in curriculum  implementation. Another ram educator's call this
classification of objectives is Taxonomy of Educatl Objectives e.g.

Bloom’s Taxonomy of Educational Objectives. Eacomdin has sub-
categories or levels, which shall be explained gmdg:

(@) Cognitive Domain

There are six levels of the taxonomy in the cogaiiomain. A
scholar known as Benjamin Bloom and his associaéessthe
first to divide the cognitive domain into six legetamely;

1. Knowledge

2. Comprehensive (understanding)
3. Application

4. Analysis

5. Synthesis

6. Evaluation.

Let me explain these, though you will study thendétail at the

last module of the entire course undeurriculum evaluation.
Knowledge level implies that in developing mentairdellectual

learning in a child/student/teacher, such learner must first
possess the facts. This is the lowest level ohiag. To know

that the learner possesses the facts thé lesson taught, a
curriculum evaluator asks him questions on redathe facts e.g.

list two characteristics of living things”

Comprehension Level (Understanding)

At this level, the learner does not jus demonsttae mental

ability to recall the facts, but also is able t@len by making

possible comparisons of the facts with other faets.example:

“Okptai, the characteristics of living irigs”. “Translate the
following English words into Yoruba”.

Application:

Here the learner is expected to be able to makefube facts he

has recalled and explained in the previous lewesotve specific

problems. For example, a student/learnertay have ability to
recall and explain a mathematical formulahut at application
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(b)

level, he is expected to be able tmse the formula to

solve
specific problem/equations

Analysis

The learner at this level is being expected tolde # explain

the relationship between one thing and anothezxplain the

composition ofan element.  Analysis meansit gp “pull the

parts apart” so one can see what elements it iposed of. An

example is: “Composition of gas”. Thisill be done by
analyzing the component parts and their percentages

Synthesis

This simply means putting together the parts dfiagtas to form

a distinct whole. Itis a higher level of merpabcesses. It

involves the ability of the learner tgut facts together, to
compose new knowledge etc. The simplest examptethe

writing of a composition by a student.  Such asthi may be

given an outline, but it is his/her duty to put fhets together and

compose meaning from them. Another example ispasition

in music, poetry etc. Itis applicable to albgects, Science,

Social Sciences or the Arts.

Education

This is the highest level in the development ofdbgnitive or
mental processes in the learner.  This involvdgyatn make
judgments. The learner will have to decide heeavillue of the
pieces of ideas he/she has learnt. It is an aggiraased on two
main criteria: internal criteria or external critke  For example, a
candidate in an examination will have to decidejfdge) which

of the methods of performing on operation in matagcs will
more suitable for solving the current problem.

Affective Domain

This domain deals with developing leasnerfeelings and
emotions, especially in modifying their attitudes/ards things

and persons. It also deals with &gts, appreciations and
modes of adjustment (Ndubisi 1985). Some levebgjnitive is

involved in development of feelings emotions andwates. For

example, learners can only develop what they knopecceive,

conceive and think.  However, unlike the cognitilenain, the

affective domain has five levels which comprise fllowing:

1. Receiving
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2. Responding

3. Valuing

4. Organisation

5. Characterisation by a value or value complex

The affective domain was developed by a man c@add Krathwohl.

The appropriate way to describe it iSTaxonomy of Educational
Objectives in the Affective Domain”. Now let mepdain to you what

each level means:

1. Receiving This refers to willingness to attend to or liste a
given stimuli. For example, before one can develdgeling of
or emotion of courage, one may have to be willmgvatch a
movie or listen to a story of the courageous exmgibsomeone
else. This is the first level in the inculcationaospirit of courage
in a learner;

2. Responding This refers to the response that mdérom the
learner as a result of attending to or receivingi presented.
As in the example given, the learner could resgorttie story in
various ways e.g. staying through the story whils being told,
etc.

3. Valuing: This refers to the acceptance of the value benght

as ‘courage’, ‘honesty’, by the learner. It is an internalizing

process involving accepting the value to one thabntrary to it,

and commitment to live the value. For example, hgveceived

and responded positively to, say, a rystotelling lesson
“honesty is the best policy”, the learner may ingize or imbibe

the value, preferring it to any otheopposed to it, and
ready/willing to commit himself to living the valu# honesty;

4, Organising/Organisation: This is the bringing together
different values and organising them into a valgstesn which
eventually leads to character formation. In otherds, this level
is important in that the learner is able to puetbgr different
values of honesty, perseverance, handwanki organize them
into a value system that may result in producingim/her, the
character expected of a good citizen;

5. Characterisation by a value or value Complex This is the last
stage and the final or end result of what learreeexpected to
become as a result of exposure to the learningriabite the
affective domain. It is expected at this stage the learner’s
behaviour would have been modified or his/herwatttchanged
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for the Dbetter, and that the new beha learnt becomes a
permanent feature or aspect of his/her character.

(d)  Psychomotor Domain

This domain deals with physical skillgraining. It involves
getting learner to coordinate the handye and ear in such a
skillful way as to result in the pmwrhance of certain motor
skills.  Such physical skills may include playiggmes such as

football, tennis etc. Great dribblers in footlmlch as the world

renowned Diego Maradona or Nigeria’'s Aust“JayJay”
Okocha, or people involved in acrobatics, or amga@ars etc. are

people who have developed great manucphysical
dexterities Music performers, drummers, ogdoonists etc.
combine great physical/manual dexterity hwitaesthetics to
produce great music. All  these belonp the psychomotor
domain of educational objectives, and as you carfreen the

illustrations, it is a performance objective buintones elements

of both the cognitive and affective processes. other words,

both the mental as well as emotionéfeelings) processes are
involved in psychomotor objectives. Foexample, the great
football dribblers use their intelligence, combirveith their love

for football in learning various “dribbling” skillsvhich are put to

use on the field of play. This domain was devetbpy Anita

Harrow in 1972.

Like the cognitive domain, the psychomotadomain of educational
objectives has six levels. These six leveds ar

. Reflex movement

. Basic fundamental movements
. Perceptual abilities

. Physical abilities

. Skilled movements

. Non-discursive communication

DO, WN -

These are briefly explained below:

(2) Reflex Movements  This pertains to movements that are as a
result of biological reflex actions, e.ga person automatically
closes his eyes when an insect is flying towardsgies. This is
the lowest level of movement controlled by biol@jimstincts;

(2) Basic Fundamental movements Performing complicated dance
steps, for example, involve certain basic movemetish must
be learnt first.  To play tennis well, involve@@mbination of
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various movements which cannot be learnt all aephat step by
step from the basic/fundamental component partiseo€omplex
movements;

3) Perceptual Abilities This involves the combination of
perception, a mental process, in learning physikiis;

(4) Physical Abilities: To perform physical abilities, physical skills
training are necessary, e.g. the development otlesishrough
certain physical fithess exercise;

(5) Skilled Movements This involves learning or combining
various basic movements into a pattern that becensédl,

(6) Non-Discursive ~ Communication The body can be wused to
communicate, i.e. they include movements whicheamt for
communication purposes using the body.The body has a
language, the body can speak. Actors lehowto use their
bodies to communicate feelings or other messages.

Summary on the Domains of Educational Objectives

It has been shown that educational objectives Haee major domains

or are classified into three major domains.  Tad implication for

teaching (Instruction) as well as evaluation. Mii$be studied in the

unit on curriculum evaluation in some detail. $éfit to know for now

that all three objecting must be ineav in stating objectives at
classroonor teaching level.

3.5 Levels of Curriculum Planning with Respec to
Objectives

As was learnt in previous units, curriculum plamnis done at many
levels depending on the society. Three main lexedshowever clearly
distinguishable in Nigeria, although there can loearthan three. The
three basic levels are:

() National level;
(i)  Other intermediate level;
(i)  Classroom level.

() National Level: An example of planning at National level is the
national curriculum conference of 1969, which hidaly been
studies in previous units. Various segments oktiwety come
together to decide what purpose the schools mifgk ifuthe
society. Educational decisions at this level bezarystalised
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into the National Policy on Education heve broad goals of
education in Nigeria had been spelt o@br various levels of
schooling;

(i) Intermediate Levels This includes all levels where curriculum
is planned before the classroom level. Here, conities may
specify objectives relating to special needs of iners of the
communities, though these objectives are geneirallpe with
the objectives already specified at National leveso, different
States in Nigeria may specify educational objestivehandle
specific needs. Even at School level, educatiobpctives can
be specified to meet certain needs of studentsars¢hool;

(i)  Classroom Level This is where educational objectives at any
level before this are implemented. The teach#rasnain actor
at the classroom level. He is theneo who will carefully
breakdown broad educational objectives intgpecific
instructional objectives indicating the helours expected of
learners at the end of instruction. hisT level will be studied
further in the last module on curriculum evaluation

Self Assessment Questions
1. What are the functions of educational objectves

2. List the six levels of both the cognitive anggsomotor domains of
education objectives;

3. At what level are Dbroad curriculum edijves are translated into
specific objectives?

4. Explain the differences among the dbgn affective and
psychomotor domains of educational objectives.

3.6 Aims and Objectives of Nigerian Education

The aims and objectives of Nigerian Edion are contained in the
National Policy on education; a document that vias published in

1977 and is being revised every now and then she@ According to

the 4n edition published in 2003 by the Nigerian EducadiocResearch

and Development Council (NERDC) the aimand objectives of
Nigerian Education are tied to Nigeria'philosophy of education as
follows:

(a) The development of the individual into a soand effective citizen;
(b) The full integration of the individual into ttt®mmunity and
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(c) The provision of equal access to educationpbdpnities for all
citizens of the country at the primary, seconday ertiary levels
both inside and outside the formal school system.

In sub-section 6 of Section 1 of the documemntas specified that

education in Nigeria has to be geared towardsrealfzation, better

human relationship, individual and nationafficiency, effective
citizenship, national consciousness, nationahit as well as towards
social, cultural, economic, political scientificcatechnological progress.

In  sub-section 7 of Section 1, four aim national educational goals
which tend to incorporate the various desires efglanners on what

education is expectedto achieve in learneme clearly specified as
follows:

(@) The inculcation of national consciousness and natianity;

(b)  The inculcation of the right type of values atitudes for the
survival of the individual and the Nigerian society

(c) The training of the mind in the urgtanding of the world
around; and

(d) The acquisition of appropriate skils andhe development of
mental, physical and social abilities andompetencies as
equipment for the individual to live inand contribute to the

development of his society.

Consequent upon these broad nation education fyoeligeria, the
planners specified in Section 1 sub-section 8ptiectives expected to
be achieved with the quality of instruction asdelk:

(@) Respect for the worth and dignity of the individual
(b)  Faith in man’s ability to make rational decrssg

(c) Moral and spiritual principles in interpenal and human
relations;

(d)  Shared responsibility for the common good afisty;

(e) Promotion of the physical, emotional angsychological
development of all children; and

(") Acquisition of competencies necessary foe selanele.
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You will see from all these that a Nation does folate broad goals
which are results of decisions taken by severalgobps which cut
across the various strata of society. You webahave seen that a
nation gives unto herself the kind of educatiort e thinks will best
meet her society’s as well as the needs of indalglwithin that society.
You will need to buy for yourself a copy of the kaial Policy on
Education and study it.

4.0 CONCLUSION

In this unit, you would have discoveredhat stating educational
objectives are very important because it assisisatbnal planners to

know the direction of the education of her citizensyou would also

have learnt that educational objectives at theddatilevels are broad

statements of goals and that every segment ofiatg@re involved in

the process of formulating objectives.

5.0 SUMMARY

| believe you have learnt very useful facts abalutoational objectives
in this unit. Specifically, you must have learm following:

(1) Meaning and differences among “aims”, “objectivast “goals” of
education;

(i)  The educational objectives oat the cognitiatfective and
psychomotor domain;

(i)  The different levels of each of the domawfseducational
objectives;

(iv)  The levels of curriculum planning in relatiom formulating
objectives; and

(v)  The aims and objectives of Nigerian Eduaatio

6.0 TUTOR MARKED ASSIGNMENT

1. List and explain each of the six levels of ediocel objectives in
the cognitive domain;

2. Get a copy of the National Policy on Educatiod gevise the
objectives of primary and secondary schools leveligeria;

3. Explain the impOortance of the major objectisésecondary
education as contained in the National Policy ondation
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1.0 INTRODUCTION

You will recall from what you have learnt in preu®units that the first
step in curriculum panning or developmens the formulation
unit

appropriate  objectives. You will alsoecall from the last
studied, that educational objectives are broaémstants of goals or ends
being sought after a period of schooling.  Finatiyu will also recall
that educational objectives can be stated at difitdevels of curriculum
planning, the last of which is the classroom lev&low, in this unit, our
major concern is how are educational objectives/dd? What are the
things considered in selecting broad goals of etitucawhich later are
translated into curriculum objectives at the classr level? In this unit,
you will find answers to the questions raised. Ywlhunderstand how
educational objectives are derived in some dedaitelax and enjoy
your study.

of

you
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2.0 OBJECTIVES
By end of this unit you would be able to:

(1) Describe what is meant by needs assdsmand how this
done;

(i)  Explain how the outcome of needs assessmeatsaiciety are
translated into curriculum objectives;

(i)  Explain  how curriculum objectives arederived from society
needs;

(iv)  Explain how other factors such as nationalggophy, student
needs and interest, teachers and acadespecialist, and
psychodynamics factors/result from psychologyf learning,
influence the formulation of curriculum objectives.

3.0 MAIN CONTENT

3.1 Selecting Educational Objectives: Important
Considerations

3.2 Needs Assessment as a Prerequisite foSelecting
Objectives

An assessment is an evaluation procedure to deterdacisions to be
taken on any enterprise. An assessmarit needs therefore is an
evaluation of what is required in society in edirgathe learners.

In other to conduct good needs asse#smea validated method of
collecting data on opinions of variousegment of the society are
required; such data are found wuseful ewhthey are done experts in
curriculum  planning. Such information odata are good sources of
curriculum objectives. A few areas from where datdald be obtained

for selecting educational objectives include thHeWing:

(1) Societal Needs/National philosophy
(i)  Student Needs and Interest

(i)  Academic specialists

(iv)  Study of community Needs

(v)  Psychology factors
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()

Societal Need/National Philosophy:

The needs of every nation differs from one anotsiernilarly, the

needs ofa nation at any point in history diffefilom another

period in her history. In previous itan you have learnt the
different needs of the Nigerian society acrosselams namely,

the pre-colonial, colonial and immediat@ost-colonial era.
However, the needs of society keep changing. &hesds are

usually stated as ideologies, value systeor a national
philosophy. For any programme to makan impact, it must
reflect the values/beliefs or philosophy of natioin the National

Policy on Education (4edition) for example, Nigeria’s National
philosophy have been expressly stated. In faseation 1 sub-

section 1, it was clearly stated that ‘no policyastucation-can be
formulated without first identifying the overall iidbsophy and

goal of the nation’. Thereatfter, it is statedub-section 2 (a)

and (b) that the overall philosophy of Nigeriaas t

(@) Live in unity and harmony as one indivisible, demadic,
indissoluble, and sovereign nation foundeah the
principles of freedom, equality and justice;

(b)  Promote inter-African solidarity and world peaarough
understanding.

Thus, the overall philosophy is translated intefmain national
goals which are the buildings of:

(a) A free and democratic society;

(b) A just and egalitarian society;

(c) A united, strong and self-reliant nation;
(d) A great and dynamic economy;

(e) A land full of bright opportunities for all @ens

Therefore, it is quite clear from the forgoing thatcurriculum

planner can ignore these cardinal goaté a nation while
formulating curriculum objectives, especially besawducation

iIs a major tool forrealizing national goals.It is pertinent to
know, for example that Nigeria’'s major nationalopitly is to live

in unity and harmony as one indivisible, indissddldlemocratic

nation founded on the principles of freedom, equalnd justice.

If education is a major tool for achieving, thiseh educational

objectives need to be formulated to ieach the overall
philosophy of the Nigerian nation. Nigeria’s natb philosophy
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of course could not have been formulated in a vaguut as a
result of certain economic, social angdolitical background
experiences of the Nigerian nation. is because of these
important needs in every society that has promgtede experts

to advocate that curriculum should be society-aeen Thus, the
educational objectives of the Nigerian nation areadly related

to the needs of Nigerian society. In the previonis you would
remember that the objectives of Nigeria’sducation were
presented. This has been based on theerall national
philosophy of the Nigerian nation, from her needsdal on her

political, economic, social and even (geihs background and
experiences.

(i)  Students’ Needs and Interests:

Consideration for the learner's needs and dispostare very

crucial in selecting curriculum objectives. A survey of the
learners’ needs can be carried out through a sifithe past

learning situations and examination results. TWuosld go a long

way to help in deciding objectives thate arachievable and of
course the contents of the discipline that arestinbluded in the

curriculum.

Formulating objectives in line with the eads and interests of
learners assists curriculum planners toodpce the desired
results, because appropriate content, based @mbjeetives, are

selected. Learners can make very useftdntributions in
formulating curriculum objectives, in the followingays:

(&) Suggesting what is to be taught in line with timsieds,
interests, maturation and background;

(b)  Suggesting what materials will bestnha&nce effective
leaning.

Taking the learners into consideration fole formulating
curriculum objectives is the view of régressives” or people
who advanced progressive ideas on education. iRecyded
educational philosophers such as John dyewand Maria
Montessori.

(i) Input from Academic Specialist

Subiject specialists are also very crucial in fomting curriculum
objectives because they are the ones implement all school
programmes. Subject specialists are teachers whieseare vital



EDU 703

(iv)

CURRICUM DEVELOPMENT: THEORY & PRACTICE

because they interact with learners and they kinaiv heeds

better than other personnel. Teachers'spamsibiliies extend
beyond the classroom because they exert trememuftwsnce

over the learners. The also acirakco parents for students.

They therefore know students well andan c give advice or
suggestions on various ways to adequately educatearners.

They are therefore very much relevant in formut@tarriculum

objectives and policy on education even at thatlleé8enerally

speaking, teachers are expected to plde tfollowing roles in
curriculum planning;

(a) Assistin formulating curriculum objectivesdgpolicy;

(b) Selection and determination of learning adggithat will
be necessary for the achievement of the statedtolss;

(c) Use their knowledge of complex naturef ahild
psychology and children development in planningreey
activities;

(d) Maintain high standard of conduct andscgiline as an
effort towards meeting the goals of education;

(e) Carry out the evaluation of student performancectviaire
useful in formulating future curriculum objectives.

Thus, teachers as subject-matter specialists g@ceed to put in

their best because of the Dbelief th#t is through the subject-
matter that society can effect philosephi and psychological

changes in the learner. This is the view of ‘Efiaés), a school

of thought in education is to inculcate disciplofehe mind. In

formulating educational objectives, therefore, spbhosophical

though or views need to be considered.

Community Sources of Educational Objectives

A community is a group of people living gagher in a given
geographical area, and sharing common culture avalyeof life,

and acting collectively towards achieving a comrgoal.  Of

course, it is expedient that a school teachesdhmasand values

of the community where it is situated. So, in formulating
curriculum objectives, community advisory groupghtibe set

to present proposal based on the paculiproblems and
experiences of community members. Thesee ahen ploughed

into the curriculum objectives being dfied especially
curriculum planning at the community level.
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There are community resources available in edugatiohild.

Such resources include input form parenpput from certain
vocational groups, and suing field tripgs important aids to
learning. In the National Policy on Educatior)@3), part of the
objectives and policy statement on secondary edunganclude

the fact that the ‘junior secondary aah shall be planed as
neighborhood schools’.  In section 4 sub-sectih 2 is also

stated that secondary education shall veldlpp and promote
Nigerian languages, art and culture in the cortétte world’s

cultural heritage’. Certainly community utp in formulating
educational objectives cannot be overempéds in fulfilling
these general national objectives of atlon at community
level. Onyike (1985) strongly suggested that Nages culture

should be thoroughly analysed and takémio account in
formulating objectives. He opined that it is imjaoit to analyse

those ways of thinking and behaving, teaching antith@ that is

peculiarly related to our cultural ways of life. e lhaintained that

these have values in our society. Itis from themunity that

these cultural ways of life can be sourced andie@bmmunity

values, especially those ones that are in line stdhdard world

moral codes, should be made part of the educataijacttives at

even national levels.

Self Assessment Exercises

1. List at least five at least five community vadeom your locality
and incorporate them into the secondasghool -curriculum
objectives at your community/local level. Thatassay: translate
those values into statement of objectives.

2.List some of the ways in which isb¢s needs and interest are
important in formulating curriculum objectives.

3.3 Psychodynamic factors as sources of cuulum
objectives

Before a child can learn appropriatehhe must adequately develop
physically and mentally. Thus, the complex naturehild development

has implication for curriculum planning vee from the selection of
objectives. Educational Psychologists haveade significant
contributions  through their studies, intehe factors which influence
learning. As Onyike (1985) puts, it, hét consideration of the child
underlies curriculum planning’.

An English educational philosopher known as Johckecstimulated
investigation into how children learn. He positkdt the human mind
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is a tabula rasa (bank tablet) that merely registers what come int
from both experience and its own workings as ilsledth material
sensation. In other words, this great philosobledéeved that every

child is born into the world with a mind blank ag/hite sheet of paper
and merely ‘register impressions that come tooitrfithe outside world
through sensory receptors’, (Smith, 1963). Théeaidvas interpreted to
mean that the child is in no position to contribiatdnis own education

and therefore he is a passive agent. It is thexddelieved that the child
only needs to be ‘filled’ or ‘fed’ with knowledgend there was no need

to consult them with respect to what they neeeaon.

However, his ideas were rejected but it providedgwetus for further

ideas about how children learn. Modern psychology broadened and
modified perspectives on how children learn. Bamaple, the principle

of biological inheritance and Intelligent Quotie(l®) can set a limit to

how much a child can learn. In such a case, thérde need to cater

for individual differences in ability tolearn when developing
curriculum.

Another issue is the issue of readiness, maturatoinearning. Here

the age of the learner has considerable influenoghat or how much

be can learn.  Again until a child’s cognitive depment reaches a

certain point which corresponds with certain agjeschild may not be

able to learn certain materials. Thufefore selecting curriculum
objectives, all these factors must be taken intesicieration, especially

because of the realization that the edbjes much be realizable or
attainable to be regarded as good curriculum obgxt Jean Piaget, a
renowned educational psychologist, propounded aryhaf cognitive

development which supports the view that edawat or curriculum
objectives trust be formulated with due considerafor the age of the

learner, if the objectives must be attainable.

He proposed that cognitive development in a huneangdiakes place at
four levels or stages as follows:

1" Stage:  Sensor Motor Stage (0-2 years)

Piaget postulated that a child at this stage efriflies more on the five
physical senses of seeing, hearing, touching @inig), smelling and
tasting to explore his environment. The child’s\aties at this stage

appear to be more of reflex actions. Thus, thielanies, grasps, and
sucks activities which he performs without involyithinking or mental
processes.
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At this stage, they cannot learn any ideas, sowtasteful and indeed
useless to design a curriculum with objectivesafoy serious cognitive
learning. Learning here is only by reflex.

2" Stage:  Pre-operational Stage (age 2-7 years)

At this stage the child has developed further timanely responding to

his environment by reflex. He could understanddvethapes and sizes,

but he could not grasp such importaobncept as conservation or
reversibility yet. Dolls stand for babies in theanceptualization. The

child is preoccupied with himself and no one eldeis self-centered, as

adult may say.

At this stage, the child is still not capable ddrieing ideas. This usually
falls within the pre-primary school year.

3“Stage:  Concrete Operations (7-11 years)

Children at this stage can grasp and apply basiceqis but only when
they have concrete materials to work with. Thigquefalls within the
primary school period. At this stage children dascribe rather than
explain what they see or what operate in theiremment. A classical
illustration is here presented:

Fig 1: lllustration of Concrete Operations

el T
________ v
N ~
A B
A glass of juice (1 pint) A glass of juice (1 pint)

Now, when children at this stage had to pick tresglwith more juice,
they tend to pick Glass A. They cannot understhatithe contents are

the same, but the glass which appear longer (erXaeem to contain

more juice. This is concrete operations.  Chitdat this stage know

only what they see; they cannot exti@peo ideas. Designing
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curriculum for them would involve selegi objectives that
appropriate to their ages.

4n Stage:  Formal Operation: (11 years and above)

At this state, the child is capable of understagditeas. They can
begin to do logical things and can work with alstsymbols.  This
period usually begin with the onset of adolescengéthough the child’s
thinking may not be as deep as the adults, it Isegimesemble it. So,
from this stage, curriculum objectives that wowdkt children’s logical
thinking can begin to be formulated.

3.3.1 General Implication of the Piagetian Theory bCognitive
development for Education the child

1. Children’s ages must be considered nwheelecting curriculum
objectives. Objectives are intended but attainl@ening outcomes.

Any objectives that will be impossibleéo achieve should not be
and

stated at all as it constitute a memaste of time, energy
resources when trying to put it to work;

2.In selecting instructional materials, ieth again are guided by

curriculum objectives, the level of cognitive depj@inent as already
presented by the Piaget is an important consiaerati Children at

the concrete stage of cognitive develapme for example, would
learn better using appropriate concrete learningerizds. Let me

suggest a statement of objective for you thattakk this point into
considerations;

“By the end of the lesson, the pupils would be
able to subtract 19 from 26, using appropriate
counters that are provide”.

Now, note that the counters are the instructioratiemials and they
have been built into the statement ahbjectives. Suppose
objective such as the next one below is stated.

“By the end of the lesson the pupil would be
able to subtract 19 from 26”.

What do you think is wrong with this statement bjeztives in a
primary one mathematics class?

3. The idea that a child’s basis of interpretingurel phenomenon is
usually different that of adults should be consdeso that teachers

are

an
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should learn to communicate with learners accortie level of
their development and age;

4. The factor of individual differencesalready established by

psychologists, should be considered when seleotijertives and
when planning curriculum generally. Theres need to give
individuals work to be done according to their leased capacity.

In summary, knowledge from the field of psychold@s been proved to
be useful in curriculum planning, and especiallgvant in formulating
curriculum objectives.

Self Assessment Questions

1. Without looking at the study material, desciihaget’s theory of
cognitive development;

2. Explain the general implication of sthitheory to curriculum
planning, especially in formulating objectives.

40 CONCLUSION

Selecting curriculum objectives, as can be sean fuhat you have
studied so far, involves efforts.

Curriculum planners do not just sit down, and duhe figment of their
imaginations, begin to draw statements of objestiv@ he effort put into
selecting appropriate objectives is therefore reamysbecause it is what
guides the selection of appropriate learning carded materials as will
be seen in subsequent units.

5.0 SUMMARY
In this unit, you have learnt the following:

(1) The meaning of needs assessment and its impontaetecting
curriculum objectives;

(i)  The fact that this assessment is carried guitperts, or at least,
coordinated by them;

(i)  Thatit is the outcome of needs assessmaaitdhe transformed
into curriculum objectives;
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(iv)  That the needs of Nigerian have been artiedats a national
philosophy and this forms the bedrock of formulgtirational
educational objectives;

(V) That other needs include those of the leartiensiselves, input
of curriculum experts as well as psychodynamicdiesstand that;

(vi) Each of these have influence on curriculumeghyes selected;

(vii) That curriculum objective would be meaninglesrelevant and
useless if it does not take cognizance of thesatsnp

6.0 TUTOR MARKED ASSIGNMENT

1. Get yourself a copy of the National Policy oruEation and itemize
the national objectives for Secondary anbechnical Education
pointing out the input from the National philosoptfyNigeria in
formulating the objectives;

2. Explain the importance of psychodynamiactors in selecting
curriculum objectives.
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1.0 INTRODUCTION

In the last wunit we discussed importamonsiderations for selecting
educational objectives at national and communitglie and only made
passing references to classroom level objectivekewiscussing the

piagetian theory of cognitive development. In thist, our focus is on
classroom level objectives and it shall be disadigsesome detail.

First of all, you will realize that the most impant curriculum expert at

classroom level is the classroom teacher. Heeigat$t “bus-stop” so to

say, in curriculum implementation.  You will thésee agree with me

that his role is very important in making a sucagfsthe efforts of

Curriculum Planners. So, in this unit, focus sballon the teacher and

his function is selecting curriculum objectivesktssroom level. As

usual, | suggest that you prepare frsvery well for another
interesting study.
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2.0 OBJECTIVES
By the end of this unit, you will be able to:

1.state the functions of the classrooteacher in implementing
curriculum plans at classroom level;

2. explain important considerations for selectitagsroom objectives
by the teacher;

3. discuss the functions of objectives at classrtal; and
4. state objectives at the classroom level acdyrate

3.0 MAIN CONTENT

3.1 The Teacher as an important Personnel in Curriculum
Implementation

The teacher is the most important singffactor in curriculum
implementation. When curriculum planners haveipaheir best to

present a curriculum for wuse in schoolsvhen facilities and other
materials needs have been provided; the respersen who would

ensure that the curriculum objectives amealized is the classroom
teacher.

Although there are other personnel whose work aite @s important as

the teacher’s, (for example, the school counseilos the teacher who

is solely responsible for the implementation ofrimuium objectives

and content especially the programme efudies component of the
curriculum. Among the important functions of tleat¢her in curriculum
implementation are:

(1) Breaking down of the syllabus presented by cumicuplanners
into smaller segments such as schemes of ,wankdules and
unit;

(i)  Selecting and organizing learning contentuels a way as to
make learning meaningful and easy;

(i)  Selecting appropriate learning objectives;
(iv) Evaluating student’s performance in the prognae;

(V) Reporting or communicating student’s perfoncen to parents,
school administration and bodies needing them;
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(vi) Recognize the complex nature of school chitkalevelopment
and reflect this in planning classroom activities;

(vii)  Act asloco parentfor the learners in order to earn their respect as
he shows concern for their wellbeing.

Thus, you will have seen that performing these tioncentail the fact

that the teacher must possess some venportant personal
characteristics which will enhance student’s leggni Onwuka (1985)

listed a few propositions which shouldonstitute these personal
characteristics. They are listed as a set ofndod®mn’ts, with the (a)

part as the do’s and the (b) as the don’ts. Theyeproduced below for

you

1. (@ A teacher should bring cheer and sumshiinto the
classroom each morning, then he can infect hislpupih
them;

(b)  Evenif he is ill, unhappy or sad, he shoubtl let his
physical and emotional state become apparent asdasb
(ruin) the day for his pupils. He must take oafréis
problems with maturity;

2. (@) A teacher must bring humour and humanity ivMerg
dealing with his pupils in and out of the class;

(b)  He should never forget that humour includiagghing at
himself, ease many a tense situation;

3. (@) A teacher should get to his class properlgsid-
modestly, simply yet comfortably. He must be aaregle
in good taste;

(b) A teacher should never be overdressed inltss @s if he/
she were going for a fashion parade eome other
entertainment show;

4, (@ A teacher should make friends with hipupils as one
human being with another, not as a horse ridetand
horse;

(b)  He should never exploit his pupils/learnerairy way.
His relationships should be clean with no stringached,;



EDU 703 CURRICUM DEVELOPMENT: THEORY & PRACTICE

5. (a) A teacher should always be kind, consideaatereassuring in
his dealings with his pupils.

(b) At the same time, he must be firm, direct amthe point
in discipline. No conflict is involved in this resct;

(@) A teacher should be judicious in his use ¢harty and
power.

There is no need to exhibit or dissipate them snites

does not trust himself in the propauise of them. He

should be democratic;

(b) A teacher should never show favour toes@hildren to
the exclusion of others unless he can explain astify
his action;

(a) A teacher should be judicious in his use ohaty and
power.

There is no need to exhibit or dissipate them gntes

does not trust himself in the propasse of them. He

should be democratic.

(b) A teacher should not be an authoritarian. hAtitarian
teachers usually incur the displeasure dfeir pupils.
Consequently, the wholesome relationship iclwh is a
condition for effective teaching becomesnattainable.
Moreover, (and this is, perhaps, a more serioutolesto
learning) pupils handled by such teachetsnd to be
difficult. When this is the case, yhelose self-respect;
(210 — 211).

So, the sum of these do's and don'twescribed by Onwuka
(1985:210-211) is that teachers must develop cbattitudes towards

the pupils they teach. As the onehow implements all that
curriculum experts have decided upon, he has wegial roles to play,

as has been pointed out, to ensure that the sgmé&tywhat it wants

from the school system, it must be rememberedwhdé learning can

take place without a teacher, teachirgannot take place without a
learner. So, to keep his job and profession inthetteacher must also
recognize the invaluable position of the learnevearrds making them

the professionals they (teachers) are.

the
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Self Assessment Exercise

1. Write down at least five other qualities of aaddeacher not in the
listin 3.1,

2. Write down what you consider as your won perkbabavioural
dispositions that are likely to enhance your attas an effective
teacher.

3.2.1 Functions of the Classroom Teacher in Selentj Objectives

Teaching begins with the selection of appropriagsdn objectives by

the teacher. The Teacher needs toarlgle spell out what learning
outcomes he expects from the Ilearnersin doing this, however, he
would need to take certain things into consideratio So, just as the

curriculum planners at national or comitwun level conduct needs
assessment, the teacher must do the same at olaskanel.

The preparations for teaching, say a 40 minute®tesmay take a lot

more time than the time of actual classroom intesac A successful

lesson must be adequately prepared forAlthough selection of
objectives is crucial, it cannot be done withou¢ donsideration of the

following factors:

() Determination of the learner’s entry behaviours;

(i)  Determination of which new information or ndsmowledge is to
be included as facts;

(i)  Determination of the relevance of the objees to philosophy of
the schoaol,

(iv)  Determination of materials available(for example stating an
objective which seeks to enable students perforexaeriment
where there are no laboratories or laboratory ras$eio use is
an unattainable objective)

3.2.2 Learner’s Entry Behaviour

Entering or entry’s behaviour is made up of whatltarners already
know or are supposed to have already known or égbimor outside the
classroom, which should form the basis for newrlgay. It is important
to consider this before selecting objectives beedesrners can hardly
learn new things wunless it is basedh @revious learning. It is like
building a house from foundations. No house cahubk from the roof.

A great philosopher of the w8century known as Johann Friedrich
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Herbart (1776 - 1841) was the one whosisted that “all

new

knowledge to be imparted to children should be ected to what is
known to what is not known, (simply referred torbgny educators as
“known to unknown”). So, “entry behaviours” is wkehe instructors
begin, and “terminal behaviours is where it end$owever, in between
entry and terminal behaviours are the enablingiebies, i.e. the series
of learning activities that will bring about thesited outcome.

An objective is a statement of learning outcome badiore stating an

attainable or achievable objective or coaote of instruction, the
knowledge of entry behaviours of learners will gorg way to help in

deciding what learning outcome is to be desirecereHs an example:

“By the end of the lesson, the learners should
be able to distinguish the different parts of a
computer, and state the function of each part”.

Now, suppose the learners have never seen or kndnaha computer

system is before, or is there one ilable to use as instructional
material? Such an objective as this one wouldifhieult to attain. At

best, the learners would only memorize the partsray never be able

to distinguish the different parts in reality. $as important that new

learning based upon previous knowledge and thig beusonsidered in

stating objectives at this classroom level.

3.2.3 Selection Of Objectives Based On New Knowleglg

It is important to be current. What the teacheaks is important as no

one can g¢ive what he does not haveeachlers need to update their
knowledge; especially in these modern times whewkedge increases

by leaps and bounds every year. New knowledgetter should be an

important consideration in selecting curriculumeaiives at classroom

level. Currently in Nigeria, this task seems tcshmaplified for primary

and secondary school teachers as new textbooks@ataced to replace

the old ones.

3.2.4 Selection of Objectives at ClassroomLevel Based on
School Philosophy

Onyike (1985) argues for taking into nsmleration the philosophy
Education of a School in selecting objes at classroom level.
He

maintained that every school has an idea of what &f young people do, the

of

schools want to develop taking the euir thinking in the society

into

consideration. For example, a school may wishetetbp learners who are
able to solve their own problems or individuals witibl realize that they are
not self sufficient and so would need others. Oayik985) maintains that

clarifying school values is abasic step @arriculum planning and in the
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selection of objectives, because teachers can teatlth a way that those
values or ends are maintained or denied.

Selecting Objectives at Classroom Level aBed on Practical

Applicability

The society today makes a lot of demand on youoglpe Emphasis,

especially in Nigeria currently, seems tbe on what recipients of
education can do. So, do schools hteasuch that students would
continue to apply the knowledge they receive in sguations? Are

students well-equipped enough to become active ladne and skill

searcher after leaving school, such that they ead for themselves?

These must be regarded as very important considesah selecting

objectives at classroom level.

3.3 How To State Obijectives At Classroom Level

You will recall that this segment was briefly catesied in a previous
unit. Here, however, we would look into some asiaépoints which
would make you able to write classroom level olyest very correctly.
This segment will also be practical in nature, first, what do we mean
by objectives at classroom level?

As it has been said earlier, in this unit, the eads the most important

personnel who write statement of objectives. Téeythe objectives he

writes for any given lesson. Although, curriculolnectives have been

stated at national, community, or even school Ewéke teacher has the
responsibility to step down the broad objectivesrtller, achievable

lesson objectives, because, it is by each of $eoles taught that the

general objectives are expected to behiesed. As the learning
experiences have been broken down into varigubject contents or
topics, so then must he write objedivethat are appropriate to the
overall curriculum objectives specified foma programme? At the
classroom or instructional level thereforepbjectives must be clear,
achievable, measurable, observable and the direction for general
curriculum objectives involving taking into considéon the cognitive,

affective and psychomotor domains. Fore examphatwhould be the

general objectives of teaching “Nigerianiresses” in a social studies
class in JSS17?

The answer is that students should be able tomgtidentify those

dresses, but also to admire and with to war thednb@nproud of them

as Nigerians. Thus you could have seen from extebioth cognitive

and affective objectives should be stated in thsec and this will be in

line with a supposed overall objective of produajagd citizens who

would be proud of their country”. Inevery lesson therefore, the
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classroom teacher should not state dbgst at only the cognitive
domain but also in at least two of the domainsdefcational objectives.

Let us consider some examples based on typesroirigadesired, i.e.

whether cognitive, affective and psychomotor any combination of
three. Let us take the topic on “Nigeria dresgesan example.

Example 1 Statement of lesson objective at cognitive domain

By the end of the lesson and with the aid of tla objects, the pupils
should be able to:

1. identify two types of Nigerian dressesnamely “ the complete
Agbada” dress and “complete Buba and Iro” dresédruba land;

2. explain the differences between the two;
3. state on what occasions these dresses are worn.
Example 2 Statement of lesson objective at affective domain

By the end of the lesson, and with the aid of &a objects, the pupils
would be able to:

1. learn to put on the Nigerian dresses;

2. demonstrate by walking around the classroom ivitiow beautiful
the dresses are.

Example 3 This example is a combination of both cognitive and
affective domain using the same Nigerian dresses

By the end of the lesson, and with the aids ofrtfaé objects provided,
the pupils should be able to:

1. identify the Nigerian dresses;

2. explain the differences between the two types;

3. state the occasions in which the dresses ane; wor

4. learn to put on the dresses;

5. demonstrate how beautiful the dresses are bingaaround with
them.

Self Assessment Exercise
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Try and state a lesson’s objective toclude the cognitive
psychomotor domains and another one imlude the Affective and
psychomotor domains of educational objectives.

3.4 Functions Of Objectives at Classroom Level

Stating objectives clearly at classroom level assisth teachers and
students in many ways. These include what has $te¢ed in previous
units, but applied to classroom level as follows:

() Teachers and students have a direction, a focas expectation
of what is to be learnt during the lesson presemtat

(i) It stimulates student’s interest and gets therpay attention to
the different stages of the lesson;

(iif)  Teachers are able to select appropriate iegrexperiences; i.e
knowledge content and activities which Il wienhance
achievement of the goals (objectives) of the lesson

(iv) Teachers and students will find ssleoom learning interesting
because what they have to do is clear from thenbatg.

(V) Both teachers and students will have a sure fimsevaluating
learning outcomes. In fact evaluation becomeseasi

(vi) It helps teachers not to lose focus or digtessiuch away form
the content during presentation;

(vii) What is learnt in a lesson where objectives @early stated is
more likely to be permanent. There is no leariiiigere is no
change in behaviour, and a change Ibehaviour is enhanced
when the change expected is known from the beginnin

(viii) Objectives help in preventing studisn boredoms with the
lessons;

(ix) Teachers are better prepared for their task..

and
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4.0 CONCLUSION

Teaching is an art but the art begins with carséliéction of statement
of objectives at the classroom level. This is solké job of a classroom
teacher. The modern teacher is a guide; one wtscaa a director
learning by providing very suitable learning enwineent for learners.

This job cannot be properly done without first kmogvthe learning
outcomes expected for each lesson. Agbjest's specialists or
curriculum experts at the classroom level, timeplementation of the
lofty aims and objectives of education rests sduame the teachers’
shoulders. There is no doubt that learning hosetect appropriate
objectives as already studied in this unit, wik@aone a long way in
stimulating your interest in classroom teaching kadning.

5.0 SUMMARY

You would have observed that you have studied y ivgportant aspect

of curriculum development and practice ithis unit. We may
summarize the present unit as follows:

(1) The teacher is a very important factan curriculum
implementation; and that he needs to develop cepisonal
characteristics in order to enhance his effectigerses a teacher;

(i)  Selecting appropriate objective is therstfi step in curriculum
implementation at the classroom level;

(i)  There are important considerations to takéenaf in selecting
appropriate objectives; some of these considemiimriude the
learner’s entry behaviour, new knowledge, practgadlicability
of the objectives and school philosophy;

(iv)  Objectives stated should be comprehensive gimoo cover the
three domains of educational objectives;

(V) Stating objectives at classroom levederve very useful
pedagogical purposes.

6.0 TUTOR MARKED ASSIGNMENT

1. What are the important criteria aacteer must consider before
selecting a lesson’s objective?

2. Explain  why you think objectives shbul be stated at the three
domains of educational objectives.
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1.0 INTRODUCTION

Having studied the selection of curriculum objeesivn the previous

units, the next thing to be done i® wunderstand how to select

learning experiences which will help being aboet desired outcome.

Thus, the selection of appropriate leagni content relevant to

identified or selected objectives is very importarihe task of selecting
content however requires deep knowledge of varwadable options.
In other words, the issue of selection comes irabse it is not possible
to transmit all of the vast growing knowledge ofrkimd within the
short period of schooling; choices have to be nad® what to include
and what not to include. Studying units after sinity now, you would
have discovered the pleasure of being involvedatding and shaping
lives through learning the various steps | curtdouldevelopment. This
current step, selection of learning experienceancther study you will
find interesting.

the

the
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2.0 OBJECTIVES
By the end of this unit, you would be able to:
) better explain the term “learning experiences”

i) accurately describe and distinguish amornlge various
educational programmes of the school.

3.0 MAIN CONTENT

3.1 Curriculum, Learning Experiences OR Education
Programmes?

You had learnt in previous units that learning eigees embrace all
the educational programmes provided for learnedeuthe auspices of
the school. However, in this unit, it is importamtfurther elaborate on
the terms especially as they will now be studiedame more detalil

than was done earlier. First of althese terminologies have been
interchangeably used in this course dar. These terminologies are
“curriculum”,  “learning experiences”, and ‘lezhtional programmes”.

You may probably wonder why we do simple use suctd# as “school

subjects” e.g. history, mathematics, and geogramtead of “learning
experiences”, ‘“curriculum” or “educationalprogrammes”. Now, the
reasons are not far fetched. What is learnt inaicis a total package of
experiences (not only past human experiences) wgudbeyond school

subjects. These total packages have been cardfuitied into three

segments viz: programme of studies; @ogne of activities; and
programme of guidance. It was a curriculum exparhe (Oliver 1965)

who first suggested the word “educational prograitioieuse in place

of “curriculum” because of the narrowonception of curriculum as
“school subjects”. In other words, “curriculuméioes not consist of

school subjects alone. It is wider in conceptiwantschool subjects and

so a much better nomenclature for it, accordin@lteer, should be

“educational programmes”.

Again, as people go through various experiencéifeinn and out of

school, it becomes to restrict the experiencedld ishexposed to in

school, to the term “learning experiefices Thus, a child who is
exposed to the procedure for baking a cake isted undergoing a

learning experience. The same is true of a child isHearning a skill in

Physical Educational programmes or curdoul are therefore
terminologies that are interchangeably used ta teféhe same thing,

namely what goes on in schools in educating theéra. Sometimes,

as you read various textbooks on curriculum —ithigeing specific as to

what exactly is taught to learners in the schottirgeespecially with
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respect to school subjects. So, | iekel you now have a clearer
understanding now of these terminologies. Thisigdrtant before you
study the next segment in this unit.

3.2 The Three Educational Programmes

Since learning experiences include theregh major educational

programmes, you will now need to study each to tiresome detalil,
before going further.

3.2.1 Programme of Studies

Programme of studies refers, once again, to schdsécts, such as
Mathematics, English Language, Social $sidi Secretarial Studies,
Biology, Physics, Chemistry etc. These are bodidsowledge or

specific disciplines. Because knowledge is ndicstd does not consist

of past human knowledge alone but current onegd@iought to light

through research. Take for instance knowledgeay production e.g.,

maize, or cassava. Through research, maize sacasan now be

grown in varieties, and produced within a shoriteetthan it used to be

produce by the forefathers. In the National PotinyEducation, various

subjects were included for teaching in order taexahthe Educational

goals specified in the policy document. Some eféhschool subjects

for the Junior Secondary School levebr f example include the
following:

Group A:  Core subjects (i.e. Compulsory subjects becauseist
basic)

. English

. French

. Mathematics

. Language of the environment to be taught as L1

. One major Nigerian Language other than thahefenvironment
to be taught as L2

. Integrated Science

. Social Studies and Citizenship Education

. Introductory Technology

O WN PP

0o ~NO®

Group B Prevocational Electives

1. Agriculture

2. Business Studies

3. Home Economics

4. Local Crafts

5. Computer Education
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Emphasis on subject in Group B Shall be on practice
Group C Non-Prevocational Electives

1. Religious Knowledge

2. Physical and Health Education
3. Fine Arts

4. Music

5. Arabic

3.1.2 Self Assessment Exercise

Study the National Policy on Education (Sectiowveéy well and try to
relate the subjects in each of theregh categories to the objectives
specified for the JSS level in the Policy Document.

3.2 Programmes of Activities

It has already been said in previousmits that the programme of
activities is also a learning experience. Emer(4@85) defined it as “a
programme which embraces all the activities capabénhancing the
academic experiences of students”. This progransndesigned as a
concomitant to the intellectual knowledge acquirethe classroom. It
is designed to enable learners see the practipéitapility of what is
learnt in the classroom situation.  In shortsiaimethod of enabling
learners to relate learning to everyday life exgrezes so that they may
be able to face life’s experiences in reality.is ltherefore not an “extra”
curricular activity but an important component ¢paif the curriculum
without which “curriculum” is not compket It is therefore an
“educational” programme because students learmugfr@articipation

in those activities. Thus, tours, visits, excunsigparticipation in school
club activities e.g. Agricultural Club, Drama Clubirl Guides, Boy
Scouts, The Chaoir, etc. are all educational prognasn They provide
what psychologists call “social learning” opportigs for learners, so
they are educational programmes. Every schoolps@ed to include
this programme as part of the formal daily actastof the school. As a
matter of fact, when learners are guided into ekibgron projects e.g.
collection of data on local history, or growing mein different types of
soil in the agricultural club, they learn more infally and better than

in classroom situations.

In the school setting, there is no limit to the m@mand variety of

activities that can be included in a programmetudies. There are no

rules as to how it should be operated although sthin charge of

such activities may organize the students particular way for the
students to be able to participate more meaninginlthose activities.
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Thus, programme of studies enrich what is learthénclassroom. As
Oliver, the expert who first used the term “edumadil programme” to

describe “curriculum” puts it: “a child may learivics from his teacher

but he learns citizenship education from his platgsia Thus, if the

child mentally absorbs facts on democragnd cooperation in the
classroom, it is among his playmatesat thhe would learn to
cooperative or democratic.

3.4 Programme of Guidance

This last component of the curriculum is very impat and very crucial

to the achievement of school and society’s objestiv It is important,

however, to clarify the term “guidance’and “counselling” before
continuing with this segment so that uyocan have a fuller
understanding.

Guidance is an activity that had existed long iciesty’s history as a

social service. It is however brought into theasetting to serve a

need; to help the school fulfill theobjectives of schooling. It is
concerned with the individual leaner. It is sefiderstanding and self-
direction necessary for adjustment to &omschool and the larger
society. It is a self-enhancement programme tmé&ra see themselves
clearly and to know what exactly they want or newdh life and how to

get it within the ambits of societal norms. Themiate goal of guidance

is to help students live a happier and more futfjlllife as they are
encouraged to find meaning in living and coopevéth societal rules

to achieving their personal objectives.

In the National Policy on Education, cten 9, Guidance and
Counselling is prescribed as part of the Teacheic&iibn programme

so that teachers might Ilearn rudiments guidance, and use such
knowledge to assist their students. It is alscsd that Guidance
Counselors must be provided in private schools.

Counselling is a sub-set of guidance. It is the/\heart of a school

guidance programme. Itinvolves a person-to-pemsteraction based

on verbal and non-verbal communication betweerCingnsellor and

the counselee. In a programme of School GuidandeCounselling,

students are regarded as “clients” comirtg see the “counselor” or
“helper”, who would use specific psychological ammdinseling skills to

be

assist the clients in handling their rsp@al concerns, worries and

anxieties. These concerns, may be ftine area of academic
educational), vocational or personal (person-spai@as. Counsellors
help students in school to develop wholesome personality in
accordance with societal expectations. Bbection 9 of the National
Policy on Education, it is specifically mentiondt school counselors

(or
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are expected to help students (clienteho may be maladjusted in
behaviours.

According to Oliver, a programme of damnce is better than a
programme of studies (which tend to lkasze the past), and a
programme of activities (which emphasizes the p@deecause it cuts

across the time barriers. He said further thabgnamme of guidance

recognizes the past .... of an individual, as weliree present because

the present is when the problem or crises occaugh it may have its

roots in the past. It then looks into the futuveas to assist the students

(clients) to become increasingly able to face s problems and to

make his own decisions. Guidance in the schablesefore a service

function. A one-time Nigerian Minister of Eduaati once declared

guidance as a third force mediating ween Teaching and
Administration in the school system. This indetrie. It has a unique

integrative influence both on the indivadl student and the entire
educational system. A programme of goomk can therefore be
organized, (and is currently being organized ineXien schools) from

Elementary to Higher Education Levels.

Three aspects of a programme of School Guidancdistieguishable.
They are:

» Vocational guidance;
» Educational guidance; and
* Personal-social guidance

This is service in which students arassisted to select vocations or

careers which are appropriate with respect to thdividual personal
characteristics and through personal cdungse with the  School
counselor. The outcome of this exploration iageist the student to
understand his won unique characteristicdsiterest, motivations or
desires, abilities, likes and dislikes ¢ etwhich are then unique
characteristics, interest, motivations oresites, abilities, likes and
dislikes etc which are then related to a vocatiooaveer best suited for

him. There are many other competenciesd skills used by the
professional counselor to assist students, buethesout of the scope

of the present study.

[ Vocational Guidance This is a service in which students are
assisted to select vocations or careers whichpgpepgriate with
respect to their individual personal charactersséind interests.

This is done professionally through thase of various
psychological tests, and through personabunselling with
School Counsellor. The outcome of this exploratfoto assist
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the student to understand his own unique charatites] interest,
motivations or desires, abilities, likes and distiletc which are

then related to a vocation or career best suitetlifo. There are

many other competencies and skills uséy the professional
counselor or assist students, but these are dheafcope of the
present study.

il. Educational Guidance The selection and choices of course
study, especially at the Secondary Schobével, cannot be
haphazardly done. Because educational guidaramnierned
with the overall growth and development of the sttohild, he
is therefore guided in making appropriate subjet#cion best
suited to his intellect, interest, future educadilogoals and career
aspirations.

i. Personal-Social Guidance  This segment of the guidance
programme is all embracing in orientation and fiowct Unlike
vocation and educational guidance which have sipdoifus (i.e.
vocation/education), personal-social guidance icemed with
the development of a wholesome personalitYouths and
adolescents are in their developmental stages.y gt¢hrough
various experiences at home, in, and out of schdakh have
implications for their behaviours. Whilesociety emphasizes
conformity with its norms, it does notecognize certain
individuals with special personality needs. Tragne individual
students who deviate from acceptable social noemd to be
labeled and disciplined without an understandintheffactors
that have been responsible for the VYeha with a view to
helping them to become better adjusted.Guidance and
counselling is an answer to the adjustment probleinsshool
children generally. It tends to enable studest®gnize their
own potentialities, abilities and limitations satlthey may be
consciously aware of the implications of their gresdecisions
and actions on their future lives. akg as it has been said
before, it is a professional area, details of wlaoh outside the
scope of the present study.

Self Assessment Exercise

List the three educational programmes of the scandishow how each
one is related to the other.

4.0 CONCLUSION

You would have seen from the study of this unit thes essential to
clarify some terminologies that are calcito selection of learning
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content. One most have a deep knowledge firsthaft\Wwe is to teach

others, before going on to select curriculum contefhat is why it is

expedient to explain the three interchablgea terminologies namely:
curriculum, learning, experiences, and atlooal programmes. |
believe that you have fully understoodach of these educational
programmes. In the next unit, you will undergdwadyg of how to select

learning experiences.

5.0 SUMMARY

In this unit, you have been able to undergo a stadayhich you must
have learnt the following:

1. The term learning experience is theroad terminology used in
describing all the educational programmesfered by the school.
The term also describes the interactiasf the learner with the
external environment to which he can react;

2. Educational programmes are three, but the tme@tegrated and
constitute the total package of what the schoa@giwo the learners,
which we call “education”;

3. Programme of studies constitute thebjest matter of various
disciplines taught to students in the classroom ctirriculum is not
balanced unless the two other components are fgresen

4. Programme of guidance is singled out as onet¢inals to integrate
all that is due in the school system to educateéza.

6.0 TUTOR MARKED ASSIGNMENT

8. In what ways, in your own opinion, is the pragrae of guidance
an integration of all that is provided as learnaxgeriences for
students in the schools;

9. Show the relationship between programnoé studies and
programme of activities.

7.0 REFERENCES FOR FURTHER READING

Alexander, W.M and Saylor, J.Qlanning curriculum for schools
(M.A) N.Y, Holt i.e Holt Rinehart & Winston Inc.

Onyike, 1.0. (198% Steps in curriculum Development

In  Onwuka, U. (Ed.)Curriculum Development for Africa
Onitsha: Africana — Fep.Pub. Ltd.,



EDU 703 CURRICUM DEVELOPMENT: THEORY & PRACTICE

Onwuka, U (1985Curriculum Development for Africa Ontisha
Africana — Fep Pub. Ltd.



EDU 703 CURRICUM DEVELOPMENT: THEORY & PRACTICE

UNIT 2 SELECTING LEARNING EXPERIENCES:
SOURCES AND SELECTION CRITERIA

CONTENTS

1.0 Introduction
2.0  Objectives
3.0. Main Content
3.1 What Schools Teach
3.2 Sources of Curriculum Content
3.2.1 Examination Bodies
3.3  Ciriteria for selecting appropriate Curriculuontent
3.3.1 The Principle of Validity
3.3.2 The Principle of Comprehensiveness
3.3.3 The Principle of Variety
3.3.4 The principle of Suitability
3.3.5 The Principle of Cumulative Tendency
3.3.6 The Principle of Multiple Learning
3.3.7 The Principle of Relevance
3.4  Other Important Criteria for selecting subjeletter

3.4.1 Validity
3.4.2 Utility
3.4.3 Interest
3.4.4 Learn ability
4.0 Conclusion
5.0 Summary
6.0  Tutor Marked Assignment
7.0 References and further reading

1.0 INTRODUCTION

Clarifying terms and concepts is an essential dsyfdearning because
it helps to make further discussion very clearaadtof confusing. This

is what has been done in the last unit. So, whkishef the three terms
“Curriculum”, “Learning Experiences” or “Educatidrn@drogrammes” is

used hereinafter, there will be no confusion inrymind as to what is

being referred to. Having to select appropriataiing experiences,
however, involve some effort as important critereamally guide the
selection. Because there are many options to ehfoos, curriculum
experts have derived methods such that, sincellqmssible content

can be selected, whatever is finallyleded satisfy certain criteria.
Basically therefore, this unit is trying to answiee following questions
“what must the school teach”? What are the souaregetting what is

to be taught?  What criteria must guide the seleaf what is to be
taught? Once again, relax to enjoy your study.
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2.0 OBJECTIVES
By the end of this unit, you would be able to:
(1) explain what the schools teach;

(i) state the source of the learning experience towsticdents are
exposed in the school;

(i) discuss the important criteria usedn selecting learning
experiences.

3.0 MAIN CONTENT
3.1 What Schools Teach

In the last unit, you have learnt that all schde#&ning rests on three

legs namely programme of studies, prognam of activites and
programme of guidance. However, the programmeunfiess or content

that are taught definitely emanates from somewtiguewhat exactly is

taught?  The answer is not far-fetched. Edunatiphilosophers had

taught that schools transmit knowledge and theillheritage of the

society for the purpose of survival andontinuity of the society.
Educational philosophers during the ancient Greslod (e.g. Socrates,

Plato and Aristotle) left with the modern worldeécy of knowledge in

logic, mathematics Arts, Music and Poetry etc. &there is vast array

of subject-matter to be taught in schools. Res$e@rstill continuing

such that new knowledge will continue to be trattadifor as long as

the earth exists. Several decades ago, compuieaton was not part

of the subjects taught in Nigerian schools, but novg clearly specified

in the curriculum of even the Junior Secondary $tby the Federal
Government in the National Policy on Education., &hools teach past

and present knowledge — transmitting this to thengoones in order to

preserve the society, protect its norms and itsi@llheritage. Schools

employ a variety of activites, and egp students to a variety of
experiences to foster the integration of the irdiiail with the society.

Schools exist to keep society going, and schogiewié on the society

to decide for it, what is to be taught. The NigarNational Curriculum
Conference of 1969 points up this fact. Howevkterdahe society had

generally suggested what the schools should teachiculum experts

must meet to actualize these suggestions. Sudeting of experts was

held in Nigeria in 1973, (NPIE: 4) and the resudtsithe handing down

of a National Policy on Education, which was fpsblished in 1977.

Various subjects to be taught in schoohave been outlined in the
document, as you can see in your previous studg.uni
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3.2 Sources of Curriculum Content

In this segment, the emphasis is not on subjeatdive already been
specified as we have it in the NadtlonPolicy on Education. The
emphasis is on what should be the contents or eamusine or topics

that are contained in each of these subject areas.

3.2.1 Examination Bodies

In  Nigeria, there are examination bodiesuch as the West African
Examination Council (WAEC) and National xafination Council
(NECO) who specify curriculum content. It is a syllabus-oriented
curriculum. Major outlines of what to be taughtirhools are published

in book form for candidates sitting for the endeofdrse programmes in
Secondary School. There are also other bodideatdrtiary levels, but

they do not examine the students on an end-of-emssessment. They

merely specify what to be taught as minimum stasi&laxpected for

that level of education. While theycta mainly as quality control
organisations to ensure uniform standards that level of education.
Such Dbodies include the National Boarbr Technical Education
(NBTE) National Commission for Colleges of EducatiiNCCE) and

National Universities Commission, (NUC).

()  Subject Associations

These also specify curriculum content imrm&e of syllabus or
major outlines of topic to be taughin schools. Such bodies
include Science Teachers’ Association digeria (STAN),
Mathematical Studies Association of NigeridMSAN), and
Social Studies Teachers’ Association of Nigeria $33@N) etc.

Recently, the Counselling Association dfigeria (CASSON)
published a curriculum, for the programme of Gumaat the

Secondary School level. The contributionsfom these subject
Associations go a longway to improve cuwiuen contentin
schools because they wusually move recemtowledge arising
from current research findings in their specifioatof content.

(i)  Existing Body of Knowledge in Books, Journals and
Newspapers

New books in various disciplines are being curgeptbduced

and from these books, a lot of new information treat form

adequate sources of curriculum content can be foufidere are

also workbooks and teachers’ guides toost of the books
produced nowadays for use in schools. Readimytir these

books can provide the teacher adequate informé&tioieaching
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and the workbooks are guides to the teacher irecésgd what is
expected of the learners.

(i)  Expert Opinion

Updating one’s knowledge as a classroom teachexdsssary

for successful teaching. From time tobme, experts may be
assembled to present seminar papers \@rious topics.
Attendance at such seminars provides an opporttmiipdate

knowledge of content, so as to keep abreast of isH&tppening

in the field.

(iv) Mass Media

The mass media, especially the Electronicedia, is a good
source of curriculum content especially for theehea.  Many
educative programmes are sometimes presentedsomédia.

Also, sometimes, experts are invited to speak amesspecific

knowledge area that can be of great Use$s to teachers in
content selection. In Nigeria, both thé&ligerian Television
Authority NTA andthe Federal Radio Corporatiof Nigeria
(FRCN) are recognised for featuring many educgiragrammes

in their networks. These are good sources of @ultrm content.

(v)  Field Experience of Individual Teacher

A personal working experience of individuals camabeseful

source of curriculum content. An expeded teacher in a
particular field would understand better from swgscer failures

from the past and this experience can be brough¢&o upon

current content selection. For example, teacher of Social
Studies, who is very active in his subject orgaiosais likely to

be able to know what to select asrriculum content for a
particular class than a beginning teacher in theesield.

Self Assessment Exercise

List some subject Associations you know and exgtaw they can be
possible good sources of curriculum content in stho

3.3 Criteria for Selecting Appropriate Curriculum Conte nt

Selecting curriculum content is an important exsci It cannot be done
haphazardly. There are many topics/arees choose from. Not all
available content can be selected becaubere will never be time
enough to teach everything nor is it even wise,@ud-effective to do



EDU 703 CURRICUM DEVELOPMENT: THEORY & PRACTICE

Sso. However, the important point tooten is that the curriculum

objectives determine the basic criteria for setecti Other things that

must be taken into consideration is thabilities of the prospective
learners, the availabilty of appropriatéearning facilities and the
competence of the curriculum implementers. Howgweaddition to

the basic criteria already enumerated, selecti@ppfopriate learning

content is dependent upon the following establigiattiples.

3.3.1 The Principle of Validity

Findings from the field of psychology ave shown that unless
significant change in behaviour of a learner tgdase as a result of
exposure to some learning experiences, learningngtbe said to have
occurred. Thus, the principle of validity may bglkained as the ability
of a learning experience to bring about the desitethge in the learner.
For example, if a learning outcome desired is fasim students to learn
how to play the piano and other musical instrumemis have no actual
piano to use in training, such a learning expegerannot be said to be
valid. Thatis, it cannot bring about the desicbkdnge in behaviour
which the acquisition of the skill of playing th@po. So, there must be
a corresponding relationship between the learnkpgeences provided
and the learning objectives stated.

3.3.2 The Principle of Comprehensiveness

A curriculum is designed to provide opportunities learners to acquire
different skills in all the three domains of educatobjectives. If only

cognitive skills or intellectual skills or mentdiiities are emphasized in

a learning experience provided by a oeth for her learners, such
curriculum is narrow; and it is not regarded asibced curriculum.

Learning must take place in all three areas. Etegic taught, must be

taught with a plan that includes the achievememhethree domains of
education objectives.

3.3.3 The Principle of Variety

Variety, they say, is the spice of life.  Findirfgsm developmental

psychology have shown that before desired charmesake place in a

learner, he must be exposed to a variety of legrexperiences and

methods. Thus, curriculum implementers, i.e. teesishould learn to

diversify their methods and also presetgarners with a variety of
learning activities on the same topim iorder to facilitate the
achievements of the stated objectives. The gréagerariety, the more

the learner will find satisfying actigd which will speed up
progress towards the learning outcome.

a

his
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3.3.4 The Principle of Suitability

The learning experiences provided must Iseitable for the age
present level of experience of the learners. Thtt say that the teacher

should begin at the point where the learner if@itoment. Interestin

new learning is stimulated first from what is knoamd is carried onto

the new learning. The known therefore serves aggédfor crossing to

the unknown. If a learning experience is not lchkdth what the pupils

currently knows, such may not be regarded as daifabthe particular

group of students.

3.3.5 The Principle of Cumulative Tendency

Learning experiences provided must lead to a cuiwalaxperience for

the learner. In other words, the nesy experiences must be
progressively arranged to create a movement froererel of difficult

to a higher level; from simple to more compleaad; froma more

limited use of ideas to a greater breadth etcotter words, whatever is

learnt at one point is used to build up on to déidevel; a simple skill

is used as a foundation for learningiore complex skills. Since the
acquisition of skill is cumulative, the learningaskill in one are helps

the learner to move on to other areas. Thus, camsattempts must be

made by the curriculum implementer to ensure #matrling experiences

selected are cumulative.

3.3.6 The Principle of Multiple Learning

A learner is a complete organism. Mankarning does occur
simultaneously when a certain learning peglence is presented, and
such learning outcomes may not even be intendéthus, in planning
experience the teacher must be conscious of théhaicother learning

outcomes may occur, and so must be prepared ®athihe selects

learning experiences.

Another major reason why the teacher must takeizagoe of multiple

learning outcomes when selecting experiences that some learning
outcomes may tend to produce negative outcomeeifetirner that is

not intended by the teacher. For example, in iegckome aspects of
reproductive health, a student may develop sudnégst and a learning
outcome such that he/she makes up his/her minddorbe a medical

doctor or a nurse. This is a positive learnintgrome.  But negative
learning outcomes which may occur include having@ng desire to

try out several experiences that may be inimicdlis¢her health and the
health of others. Therefore, in planning learnirgeziences to include

in a class, the teacher must first assess they léfétcts of each possible
learning experience upon a wide rangé objectives. Secondly, he

and
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needs to eliminate all learning experiences, wthdugh may lead to
the attainment of the desired objectivebut may result in negative
consequences. Finally, the teacher shouwdoose from among the
remaining objectives those which are Ijiketo bring about the
attainment of more objectives without including atge side effects.

3.3.7 The Principle of Relevance

Learning experiences that have relevance to-talaly activities are

more likely to be found very meaningfuby learners. The major
objective learning is related to application of wisdearnt in real life

situations.  Therefore, learning experiences sedemust have direct

relevance to everyday living in the life of learmer

3.4 Other Important Criteria for Selecting Subject Matt er

As you have seen in subsection 3:0 of this unistnedwhat is taught in
Nigerian secondary schools are prescribed by exainimbodies such

as WAEC/NECO/JAMB. However, the selection of comter subject

matter to be taught by these bodies could not baea done anyhow.

Some important criteria guided the setecti These criteria  will be
examined briefly in this segment.

3.4.1 Validity

Again validity comes as the most impaott criterion for selecting
subject matter here. For example, why would aalcteach history or

why do WAEC stipulate the content of what is tadeght in English

Language? Of course the answer is not far-fetchefiny content or

subject matter must be chosen because it relatbe tachievement of

educational goals specified by the sgciet History of Nigeria for
example, is chosen because Educational Planneeséelthat we need

to know how our society comes to be and the foticashave kept us

together as a nation. Studying British History may be a valid subject

matter in this case because it canndirectly inform us of our own
existence as a nation.  Similarly, the specifittioa in the subject, in

this case History, must equally be those thateelath an educational

objective already specified. Another aspect oitvtyl is authenticity of

the subject matter. This is an age of explosioknofvledge. Subject

matter content needs to be reviewed and updatedtfroe to time in

line with new knowledge or else the content coddanger be valid.
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3.4.2 Utility

The question that makes this criterion clear ishiks content useful”

Will it serve any useful purpose in any areas\whti? Some of the
areas of human activity which content must serve is

(a) Language activities such as social, interpelscommunication;
(b) Health activities;
(c) Citizenship activities, etc.

So, one may ask “What purpose will teaching “Erglianguage” in

schools serve? Of course, it will veer the purpose of social
interpersonal and other levels of communicatiorabee it is the official

language of Nigeria.

3.4.3 Interest

The criterion of interest is equally important. the learner feels that the
content will genuinely solve his problems or haldulfill his plan, he

would certainly be interested in the subject. tédent who wants to

become a medical doctor would naturally want talgtiduman Biology

among others. The criterion of interest, sometjnesy be transitory in

nature, as students’ interest sometimebanges. That is why this
criterion needs to go along with some others. &lmw, it is still an

important criterion to take into consideration antent selection.

3.4.4 Learnability

This criterion stresses the inherent characteridttbe subject matter to

be learnable. That is to say, will thetudents be able to learn this
content? Another way of putting it is to say whegtthe subject matter

content has a level of difficulty which would fatake learning by the

students themselves. If any concept or idea maugtdrnt by students,

it must be brought down to their owtevel of understanding. For
example, complicated mathematical topics suchféeréntiation from

first principles cannot be learnt (or easily léaby JSS1 secondary

school students. This criterion, thereforis equally crucial and
important.

Self- Assessment Questions

(2) In not more than three sentences, attemptstinduish between
learning experiences and curriculum content;

(2) Explain  why learning experiences mudie selected (use two
sentences only).
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4.0 CONCLUSION

By now, you would have already learnt that scheaist to fulfill the
purposes of education as specified by a natioopammmunity. So, after
educational objectives are specified, the apprégadarriculum to bring
about the achievement of the objectives must leetl.  What we

have seen from the study of this chapter is thatthriculum cannot be
haphazardly chosen. It must follow certain créevhich have already
been enunciated in this unit. | hope you will fitln@ study interesting.

5.0 SUMMARY
In this unit, you have learnt the following:
1. What schools teach.

2. How they get what they teach. You have learat & secondary

school level in Nigeria, schools do eseél what to teach from
Examination Bodies such as WAEC or NECO.

3. You also learnt that the Examinations Bodiesiin, do not just
select what they specify for teaching, but haveowtd some criteria
in doing so.

4. Finally, you now know that even classroom teaxheust follow
certain principles in selecting learning experientewhich students
are exposed in the classroom.

6.0 TUTOR MARKED ASSIGNMENT
Attempt the following questions:

Chose any subject matter of your choide.g. History, Geography,

Biology etc) and specify a few topics you woulcklito teach giving the
criteria you have taken into consideration, befoeking your selection.
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1.0 INTRODUCTION

In the last wunit, you learnt that tachieve curriculum objectives,
appropriate learning experiences must BBelected by curriculum
developers. Now, after selecting the re®y experiences, it is also
important to have them properly organised in sualag as to facilitate

the achievement of the objectives. So, in this, yaiti will be exposed

to the way learning experiences are organiseddardo facilitate the
achievement of the objective. You will see thas ihot sufficient to

have learning experiences selected withoappropriate ways of
organising them. Learning will be so haphazard ay mot take place at

all if what is to be learnt is not properly orgadsn an order, or based

upon some principles.

So, educators, especially the teachergedn to learn how to arrange
learning materials in an economical way such tl#ting is included

that will not serve a distinct purpose. Also, imeay well organised

learning environment, learning is expected to fakee in the learners

without loss of much effort and time. So, this umili address the issue

of how you can organize learning experiences shehdbjectives are

achieved without loss of much time and effort. Asai, | urge you to

relax as you enjoy your study.
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2.0 OBJECTIVES
By the end of the unit, you should be able to:
(1) Explain what it means to organize the curriculum;

(i)  Describe the two main kinds of curriculum onggation, namely
the vertical and the horizontal organization;

(i) Explain the three main criteria upo which curriculum
organisation is based,

(iv) Describe the emergent patterns ofe thcurriculum due to
organization;

(V) Organize the curriculum of your school folloithe two major
ways of organising the curriculum.

3.0 MAIN CONTENT

3.1 Organisation of Curriculum

A further step towards achieving desired educatigoals is to properly

organize the curriculum that has beerlected. This is necessary
because learning takes place over time and alsubedhe educational

goals cannot be achieved through exposure a single learning
experience. This is to say that, learning is cutiudaand a series of

learning content, carefully arranged orrgamised and presented in a
series over time, is what will eventually bring abthe achievement of

educational objectives.

Learning is change in behaviour over time. Chamgegys of thinking,

habits and attitudes develop relativelyeryv slowly. This is why
organisation of content is important so that ongeeience reinforces

another over a period of time until the goals ateeved.

In organising curriculum, two kinds ofrelationships have been
identified: these are vertical and horizontal rielaghips among subject

matter. In the vertical relationship, considerati®given to organising a

particular subject matter according to level difficulty between the

years of schooling such that what Igarnt in one year serves as
foundation for building upon what is learnt in thecond year, and so

on, in the same subject. For example, what is tearBnglish Language

in the first year of Junior Secondary School, séfve as foundation for

what is learnt in the second year at a higher letdifficulty than what

was learnt in the first year, although, the topeymemain the same. Or,
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another topic may be learnt in the second yedrersame subject, but
such a topic will have a relationship with whalgiarnt in the first year.
This is vertical relationship, and a method of migeng curriculum.

The second method of organising curriculuis called horizontal
relationship. This is relationship among differsnbjects, programmes

or courses and between the content and deliverigadstin such a way

that the learner can see the link between the $¢daming and the

community, the home or community readitie According to Alaezi
(1993:113), the concept of horizontal curriculurgaoization rests upon

three main arguments:

(1) that, according to Derrey (1916), liforovides the basis for
learning, that life processes and expees are sources of
learning, which are at least as important as sshaad should
therefore be integrated into formal school learropgortunities;

(i)  that schooling is no longer an end in itséliit an aid to living,
with living being seen as involving allaspects of life where
learning occurs; recreational activities, relatiips with other
people and social institutions, and so on;

(i) school subjects, programmes and courses shioellorganised in
such a way that the relationship between one suajetanother
(e.g. between Chemistry and Biology; Physics anthktaatics;
Geography and History, etc.) becomes apparenteintbrces
one another in the interest of communitrealities, attitudes,
skills, knowledge, etc. needed to liveffectively in the
community where one finds himself.

Self-Assessment Exercise

Attempt to draw up a scheme of work in your subggef, for the first

Terms of each of the first and second years ofaduBecondary School,

following the vertical and horizontal agbnship in organising the
content.

3.2 Criteria for Organising Curriculum Effectively

The two major ways of organising curriculum haverbédiscussed in

the last sub-section of this unit. Here now, yoacht® know that there

are criteria that must be followed or considereclifriculum is going to

be effectively organised vertically and horizontallhese criteria are

three in number and they are: Continuittiequence and Integration.
Each of them will be explained in some detail below
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3.2.1 Continuity

Continuity is an aspect of vertical relationshipdéscribes the repeated
presentation of learning material so thdhe cumulative effect of
learning the material helps the learners to mak&econcept or develop

the attitude, or acquire the skill that has beestiied in the educational

objectives. Again, it arises from the inpiple that learning develops
slowly over time and the repeated (or continuous}@ntation of same

learning experience at different levels of the edional programme will

help to achieve the stated goals oflucation. For example, if an
objective of curriculum is to enable udgnts develop good, correct
communicating ability with the *“use of verbsh English Language,
then, the curriculum planner should repeatedlygonmthe use of verbs

in various aspects of the English Lagg course such as in
Composition, or Essay Writing, Comprehension Passagd also in

Lexis and Structure etc. Thus, by the time thenler come across the

same material (use of verbs) in various parts @fhglish Language

course, the cumulative effect produced must leability to use verbs

correctly in communicating with others eftther in speaking or in
writing.

3.2.2 Sequence

This is another aspect of the vertical relationshipefers to the practice

of arranging both the content and nigterinto a kind of order of
succession. In other words, as in “continuity”, tuericulum material is

repeated again and again, but this time, at higveis of difficulty and

complexity than previous ones. This facilitates engrature learning.

Sequence, as a criteria, is therefore, importacdilee not only is there

continuity in what is being learnt, but there isah progression that

makes the learner acquire higher levels of competerhe emphasis of

sequence therefore, is not on continuity but omdridevels of treatment

of the successive learning experienceshis Tis the criteria, which
emphasizes the sequential arrangement of subjatgmaacording to

the principle of simple to complex, krmowto unknown, concrete to
abstract and so on. (Do you remember the Piag#teory of cognitive
development). As learners progress in age and yéachooling, they

need to learn the content of the culim in a sequential order or
progressive manner which matches the aged years of schooling.
Thus, both continuity and sequence ammportant in achieving
educational goals which are overall statementh@type of individuals

the school system is expected to turn out.
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3.2.3 Integration

Integration is a criterion, which desesb the horizontal relationship
among subject areas. Horizontal relationship, @diestl in the earlier

sub-units, is important to avoid compartmental@af knowledge. In

other words, horizontal relationships among sulgeeas help learners

to see how what is learnt is related to solvingofgms (for example), in

real life and not just an isolated set of facts. &@mple, in developing
guantitative  skills (i.e. ability to add,subtract, multiplying or divide
numbers) in learners in order to help them sohamtjtative problems

in real life, integration of the elements in vasaather subjects would

be necessary. Let us consider that theacher starts with giving the
learners problems in simple arithmetic, the |ggliantitative ability)

would be reinforced if the teacher brings in tlase element to solve

problems in science, in economics, in accountimgoimmerce or even

in geography, so that, the learners sees the &jmaication of this

simple arithmetic skill and is able to make usé of solving problems

in the varied, real life situations.

Self-Assessment Exercise

(i) Differentiate between the criteria of “contityii and “sequence” in
curriculum organization;

(ii) In your own words, explain what you understdnydthe criteria of
integration, in curriculum organization;

(i) List two types of curriculum organization amdiefly comment on
each of them.

3.4 Issues Emanating from Curriculum Integration

Experts have agreed about the limits and pos##silarising from the

criterion on integration in curriculum organisatidihose who propose
curriculum integration have argued that contrasts with the
compartmentalization of knowledge, which is a featf the traditional
syllabus. They say that division of knowledge idistinct subject areas

is artificial, and does act agree with the natarathod of inquiry, which

tends to see the unity in reality. However, a tistool of thought,

moderated the two extremes (i.e. thoseho favour
compartmentalization of knowledge into subject araad those who

believe in integrating knowledge) and suggestetighme subject areas

can indeed be integrated, while some cannot. Bbamce, it has now

been possible among science curriculumveldpers to integrate
Physical (Physics), Chemical (Chemistry) d anBiological (Biology)
concepts into a whole now called Integrated ScieSguilarly, History,
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Geography, Civics, Economics and CitizemshiEducation are now

integrated as Social Studies and studied at therd8econdary School

level. However, it is not possible nor will it serany useful purpose to

continue to study different subject areass integrated disciplines at
higher levels of education. Thus, there is stilbagument therefore in

favour of advocate of single subject disciplines, & a result of these

issues in curriculum organisation, three pattefri@curriculum has

emerged, namely the Subject or Disciplineentered curriculum, the
Broad fields curriculum and the Core Curriculumvw@o to the next

sub-unit to find out about these threemerging patterns of the
curriculum, which has come about as a result eieisgenerated by the

criteria of integration in curriculum organisation.

3.5 Emergent Patterns of the Curriculum Due to
Organisation

3.5.1 Subject or Disciplines-Centered Curriculum

This is the traditionalist view of curriculum, inhieh disciplines are

identified and compartmentalized into sobjeareas such as History,
Geography, Mathematics, Economics, Biology, Physitemistry and

S0 on. Sometimes, each subject are organisedubtdisision such as
Mathematics into Algebra, Geometry and ithhnetic, Trigonometry,
Calculus etc. Major advantages of thiype of organisation are as
follows:

(@) Orderliness: Each subject has its owresigh and method.

Learners can readily build their store of knowledge

(b)  Development of Students’ Intellect: Learners davelop their
mental abilities very well as this is favoured histapproach to
organising curriculum;

(c) Convenient for Teachers: Teachers train in spesiilgect area,
so they find it easier to follows apgch especially as
textbooks used by them (teachers) follow this apgno

(d)  Easier for examination purposes. In Nigeridojact syllabus is
presented by examination bodies such as WAEC,is@dsier
for them to examine;

(e) Employers find it useful: Employers employ schaa\vers on
the basis of subjects which they studied in sch@alst is an
advantage especially in Nigeria;

most
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However, the subject curriculum has some disadgastas follows:

(@) It prevents interrelated learning, as rdees fail to see the
relationship among the subjects, and their applinab real life.
Each subject is seen as in dead end track;

(b)  Limits the development of broad idea and ligl&cation;

(c) Information is easy to forget, especially becatsmcourages
mere acquisition of facts.

3.5.2 Broad Curriculum

This is the opposite of the subjectHcutum. This type favours
interdisciplinary approach to curriculum organisatilt is an approach

to introduce learners to a synthesis @&howledge as a means of
introducing pupils to the methods of enquiry andegalization. Thus,

learners are encouraged to see wholeld fi of learning rather than
narrow, unrelated parts. So, it is aattempt to overcome
compartmentalization and inability of sudtje curriculum for life
application. Thus, there is Social Studig® combination of History,
Geography etc.), Integrated science, Humanitiesguage, Literature,

music, Arts etc) and so on. When, jexts are seen this way, the
proponents of the Broad fields curriculum (i.e.saevho see curriculum

from a wider or broad perspective) satphat they have better life
applications than the single subject advocates dlsio has advantages

as follows:

Advantages
(@) It promotes understanding;

(b) It enables learners to grasp a total fieldearhing and not its
parts, hence “broad fields”;

(c) It bridges the gaps between different aspect ojestd)
(d) It makes for greater integration of subjectterat

(e) It encourages greater flexibility in the choicecohtent.
Disadvantages

(&) Teachers need to be specifically trained to hamds most of
them tend to stick to their formal old ways;
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(b) Knowledge in Science, Social Studies and Hutremistill fall
short of promoting interrelations of all field ohd&wledge, so true
integration of all knowledge is yet to be effected,;

(c)  Superficial treatment of concepts or lack of dapthsually a
characteristics of this approach.

3.5.3 Core Curriculum

This is another aspect of integration. It is des@jto serve the needs of
learners and promote active learning. It is usdtvinmain senses.

(@) As a subject which all students are required te takg. English
Language at Secondary School level,

(b)  As a unit of work where broad problems or umfytheme are
treated. For example, Living in a Community maysbkcted as
a unit of work where a variety ofubgects such as History,
Geography, Language, Economics, Mathematiaad Science
may be taught.

Generally, the care curriculum can beeens as a kind of general
education to stimulate young people into ways qtiiry that can be of

benefit to them as members of a community or spcieften times, the

care curriculum is organised around th@oblems and needs of
adolescents e.g. “problems of growing ,up®role of youth in the
society” or to explain the problems of living irethontemporary society

to the young Ilearners. Important featured the called curriculum
organisation include:

0) Grouping learners heterogeneously.

(i) Having a greater period of time for class\atigs.

(ii)Cuts across subject matter lines.

(iv)Highlights social and life problems.

(V) Attempts to make what is learnt relevant tiigd’s life.

The Main Advantages are

(i) It does not offer significant and systematiowledge.
(i) Teachers are not sufficiently prepared for it.
(i) Time is not always enough on the School Tineble.
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4.0 CONCLUSION

In this unit, you will have seen that the schoaticulum needs to be
organised if it must produce the desired result.eample, what is to

be taught in the first year of JSS 1 will be fodad elementary and
unchallenging in an SSS 1 class. Also, it is reabtnfor example to
teach “Parts of a flowering plant” first before ¢bang “Reproduction in
plants”. It is obvious that if what is to be taudgst was taught first,
learning will be haphazard as students will ceyaget confused. So,
organising the curriculum is aine qua non (i.e. very necessary) for
achieving curriculum objectives.

5.0 SUMMARY

Having gone through this unit | believe that yowdnéearnt what it
means to organize the curriculum. However, in otdexssist you as
you try to recall what you have learnt, here i\ summary.

(1) Because learning takes place graduallyertome, curriculum
content must be properly organised sbatt one learning
experience reinforce another, e.g. after learnthg parts of a
flowering plant”, it will not be difficult to go omigher levels e.g.
“Reproduction in plants”. But if it isthe other way round,
learning may be difficult and the objectives may In@ achieved;

(i)  Curriculum is organised basically in two mauays: vertically
and horizontally;

(i) Three main criteria are, however, engrally followed in
organising the curriculum and they are: continusgguence and
integration;

(iv)As a result of organising curriculum, threetpats of curriculum
have emerged and they are: subject-cahteror discipline
centered curriculum, broad fields curricolu and the Core
Curriculum, with each of them having s it advantages and
disadvantages.

6.0 TUTOR MARKED ASSIGNMENT

(1) Differentiate, with specific examples, the Bidalds curriculum
from the Core Curriculum;

(2) Plan the scheme of work for a term of ten waeksur subject
area and for a JSS one class following the critrfaontinuity”
and “sequence”.
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1.0 INTRODUCTION

This is the last module in your study of curriculdevelopment. This
module is concerned with evaluation. s an important, concluding
module because evaluation determines whether fleetoles have been
achieved or not. It must be properly done.

The evaluation instrument must be well designedghadn this case it is

in form of questions which are used as observaftisttuments to assess

how far or how well the curriculum objectives hdeen achieved. You

will learn that evaluation of the ceuium is important especially
because it aids decision making aboute tcurriculum, and such
decisions may include ways of improving or revising curriculum that

has been implemented. | hope you still remembecykéc models of

the curriculum, which you learnt in previous mod®eo, | urge you to
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relax and enjoy this first unit, whichis an attempt to help

you

understand some concepts and meaningstaipppg to curriculum
evaluation in order to facilitate your understamgdaf the remaining part

of this concluding module.

2.0 OBJECTIVES
By the end of this unit, you would be able to:

(1) explain the different concepts/meanings of evadumgti
(i)  differentiate the various types of curricullewaluation;
(i)  distinguish among the models of evaluation;

(iv) identify the purposes for evaluation;

(v) identify the general steps to follow in evaioat

3.0 MAIN CONTENT

3.1 Concept/Meaning of Evaluation

Looking back at the history of human culture, iha difficult to see

that human being have evolved a culture of judgmaendther words,

human beings at every level, group, insthg or government have
devised systems or process by which they may pasgrjent such as

“good” or “bad” on something or somebody. For exéampeople have

ideas of pronouncing a work of art as “beautiful™ot beautiful”; a

dress as “fitting” or “not fitting”, a performanade music as “excellent”

or “very good’” or “not good” etc. Tée are various outcomes of
evaluation procedures. In other words, meso criteria were wused in
coming to the conclusion about whether somethirgpad or bad. The

words “good” or “bad” therefore, shows final judgmgassed upon that

thing after considering certain qualities it possssand using certain

criteria to measure these qualities. This is asmbway to illustrate the

concept of evaluation. In curriculum developmewotyhver, evaluation,

or the process of passing judgment @uucational programmes, is
technical as it employs systematic and scientifthuds before arriving

at the conclusions. Simply put, one may say thatuation in education

is “a process of appraising educationgfogrammes to determine
whether or not, programme goals has been achiey@dfamola, 1995).
However, there are other definitions, as you wdwalde already known

that scholars often define concepts dbfily because of the
perspectives from where each of them views theeqpmndet us look at

some of these definitions:

() Lewy (1977), defined evaluation essentially asptwvision of
information for the sake of facilitating decisioraking at various
stages of curriculum development;
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(i)  Bloom (1971), viewed evaluation as “the sysétim collection of
evidence to determine whether in fact certain charage taking
place in the learners, as well as to determinetheunt or degree
of change in individual students”;

(i)  Johnson (1978), said that evaluatiors “the process of
delineating, obtaining, and providing usefunformation for
judging decision alternatives.

You will have seen from these definitions that,leation in curriculum

IS a scientific process involving thexpertise of professionals.
Curriculum evaluation is not general buspecific, using specific
methods based on certain criteria. If yortically look at the three
definitions above, you will have seen some sintilesibetween (i) and

(iii), which are both different from (ii).

These are the similarities and differences:

(@) Definitions (i) and (iii) tend to emphasize thegalf evaluation
or what evaluation is used for. In hest words, curriculum
evaluators embark on the process because of tigness or
function the outcome will provide for them, whighthis case is
decision-making;

(b)  Definition number (ii) on the hand is concermath the goal of
evaluation. Questions such as the folowi are asked: Are
changes taking place in the learners or not? Igtingose of
curriculum being achieved as evidencedomfr the learners’

performance? Is the curriculum doing what it re&élgxpected to
do?

These two categories have been selectedm among numerous
definitions available to show that all of them aomcerned either with

roles which curriculum evaluation is being expedte@erform or goals

of curriculum evaluation. However, Staké1967), tried to strike a
balance between the goal-oriented definition aedties of evaluation

definitions. He said that, evaluation isomprehensive, giving a full
description (of performance) with statiatic support, showing what
happened, highlighting the merits and shortcoming jprogramme and

offers generalization for *“the guidancef osubsequent educational
programmes”.

In summary, it may be concluded that evaluationdwik quantitative

and qualitative aspects. The quantitativespects pertain to the
assignment of scores to performance based onreriteria, and the

gualitative aspect refers to the value placed uperscores assigned to



EDU 703 CURRICUM DEVELOPMENT: THEORY & PRACTICE

the material. For example 40% in a mathematicsidaegpiantitative, but
the value attached to it (e.g. fair) is qualitative

3.2 Types of Evaluation

The classification of evaluation into types emasaaturally from the

purpose, which the curriculum planner has in miefble evaluating.

For example, one classification has beeasentified as Direct and
Indirect Evaluation by Daramola (1995). Let us tdkem one by one.

(a) Direct Evaluation:

This is the evaluation of the educational progranisedf. This is

done to determine whether the programme is addgse/ing

its purpose or not. It involves thessessment of goals to
determine its suitability, the adequacy of the sabgontent and

the appropriateness of instructional materialsardonnel. So,

it is the programme that is being evaluated NOTsteents.

This type is done by experts, who judges eachettnstituent

parts of the educational programme againrsome criteria to
determine whether the educational programme willeser is

serving its purpose or not.

(b) Indirect Evaluation:

This involves the assessment of studenggrformance in the
programme. The purpose of this is to find out whethr not the

desired behaviour change has taken pladon't forget that,
learning is said to occur only when a relativelyrpanent change

takes place in the behaviour, skill oattitude of the learner).
Usually, evaluation tools such as tegobral or written)
examination and other measuring devices are ustikitype of
evaluation.

Whether direct or indirect, evaluation of the edigs®l programme is

important in order to determine the strength amdwbaknesses inherent

in the programme so that appropriate or necessadffitations may be

made if the programme is found to beadequate. If, however, the
outcome of evaluation shows that theogmmmme is adequate, such
programmes may be retained. So, evaluation istagrial part of the

development of an educational programme.

You should understand what is being said in (a)(@h@bove very well.
What we are saying is that the educational prograrcam be evaluated
to determine its suitability for the achievemenbwérall purpose of the
programme, and that, this can be doeé&her directly as in (a) or
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indirectly as in (b). In other words, through stot$e performance in the
programme, the curriculum developer carvalwate the educational
programme as well. However, evaluating studentfopmance in the

programme serve may other useful purposes as ylbsegiin your

study of subsequent units.

3.2.1 Formative and Summative Evaluation

These are two other types of evaluatiomhey are very useful in
determining either the usability (formative) ortability (summative) of
an educational programme.

() Formative Evaluation:

This is the type which is done at the planning estaigcurriculum
development. The outcome of such an evaluatiosasl as an

input to improve on the programme before its fadbption. In

other words, it is a kind of tryout method to ematble curriculum
developer tell whether or not the programme goadsraaterials
provided are wusable and to make nepgssahanges where
possible. Thus, the curriculum developarses formative
evaluation to detect flaws in the programme so rilegessary
adjustment to the programme can be made. Four basgtions

such as proposed by Tyler (1971) are still relevafdrmative
evaluation of a curriculum that is being developed these are:

(1) What educational purposes should the dachseek to
attain?

(2) What educational experiences can be g¢deavi that are
likely to attain these purposes?

3) How can these educational experiencbs effectively
organised?

(4) How can we determine whether these purposelseang
attained?

As the curriculum developer attempts to answegthestions in each
step of the curriculum development process, hadetaking formative
evaluative.

Formative evaluation is also done at instructienalassroom level.
The classroom teacher gives continuous assessmerdear to ascertain
the weaknesses of his teaching method, materiaty asd other learner
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variables, which hinder leavening. The result afrsavaluation is taken
into consideration in designing or planning thetriegson.

(b) Summative Evaluation:

This is a systematic attempt to determine if ayfdéveloped

programme in use is meeting its objectives or fibtis, this type

of evaluation usually takes place at the end optioeess when

the curriculum has been put into use in a giverogelit is like

an evaluation of a finished product already plaocettie market.

It usually takes the form of quizzes, tests, teapgrs, reports,

personal observations of students, class contobsitespecially

when lessons are taught and end-of-tewn end-of course
examinations are given. So, students opeidnce in the
programme can be used as summative uavah of that
programme as well as determine how well students hearnt

the materials presented.

Now, if you have been following the study, you wibpkobably have

realised that both formative and sumneativevaluation are
complimentary to each other. For example, whenuatidn is done at

the end of a programme, course or lesson, thet iesides feedback,

which forms an input into the planning of the npsagramme or lesson

as the case may be. Thus, what wasne at the end (summative
evaluation) now serves again as input dafformative evaluation) to
improve upon or retain the educational programmeuimmary, let me

highlight for you the advantages of each type @fl@ation.

3.2.2 Advantages of Formative Evaluation

Q) It provides reassurance for curriculurdevelopers that the
programme will be more of a success than a faikbeeause it is
being tested or proved. Thatis, it rulesut guess work as to
whether the programme will succeed omt, n because, the
outcome of the evaluation will show, and modifioat can be
made before the programme is put out for use;

(2) It allows materials and methods to be fullyteelsunder varying
conditions;

(3) At the instructional or classroom dk&v formative evaluation
especially in the form of continuous sessments, provide
feedback to the student himself (he/sltan see his/her own
performance and judge for himself/herselthether she/he is
making progress or not);
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(4)

(5)

(6)

It also provides feedback to the teacher tokkmdnat aspects of
his instructional plan require modification;

It serves as feedback to curriculum expertseoring learning
success and failures;

It helps students (and parents too) to avaldriss which may
occur at the end of a schooling period as studsm®rmance is
constantly being monitored through tests so thatections can
be made along the way before the end of the period.

3.2.3 Advantages of Summative Evaluation

1)

()

®3)

3.3

It is the sum (i.e. evaluation of the totalitiithe programme and
is useful in making judgements or decis about the
programme;

It shows the quality (i.e. fair, goodyery good, excellent) of
students’ performance in the programme througtouarforms
of measurement and evaluation procedures;

The exercise carried out (i.e. summative evadoais done with

the use of statistical tools, which are objectased the result is

regarded as valid and reliable. Suchatistical tools include
processing test results using mean scores, pegestpercentile

rankings and others. The result of thevaluation is taken as
authentic and having been interpreted,cistens can be taken
(e.g. Pass/faillrepeat or withdraw) basesh the proven
interpretations.

Other Types of Evaluation:

There are many other types of evaluation, but #reynamed according
to the purposes which they serve. For examplee taes:

(i)

(ii)

(iii)

Diagnostic evaluation, to find out what is wrongwa learner or
learning programme. So it diagnoses problems;

Placement evaluation, the result of which $&d to place (put in

place) a student in a class or an educational anogre. It is also
used in job interviews to place a worker in cerfalm positions;

Advisory evaluation, whose result isused to provide useful
advice for decision makers;
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(iv)  Predictive evaluation, used to predict perfance in the next
class or next level.

3.4 General Purposes Evaluation in Education

Whether evaluation is formative or summsgt direct or indirect, it
serves some general purposes of:

1. providing information about students’ progress;

2. rendering judgement about the worth of a prognam

3. serving as motivation for students;

4. allocating and selecting students into varicusses or classes;

5. providing feedback to both students, teacherga administrators
and government.

Self — Assessment Exercise

1. If you were a teacher posted to a new cladsedbéginning of a
session, state what type of evaluation, you woatdyout before you
begin to teach your subject in this new class. Agrsmnly in one
word;

2. Give at least Two reasons (in two Sentences) ovity you would
use that type of evaluation.

3.5 Models of Curriculum Evaluation

In this segment, you will have for uyo understanding mainly, that
experts provided models by which we imusarry out curriculum
evaluation — just as we have models of curricullamming generally. A

few of these models are hereby itemized for you:

(1) The Research and Development (R&D) Model:

This was developed by Lawton (1982). This modéhken from

the industrial setting where products arested before it is
marketed, as well as when it is already in theketar to see

whether it is achieving the stated objectives fanofacturing it.

When wused in educational settings, culunim goals are
translated into specific behaviour objessiv and thereafter a
relevant test is designed to test it before usso Alvhile in use,

students’ performances according to the statecctbgs are also
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assessed to find out if the programme fulfiling its stated
objectives.

(2) Goal Attainment Evaluation Model:

Lewy (1977) developed this model based on Tylelr%/(Q) four
basic questions already studied in subsection (&)Laf this unit.
In this model, an evaluator sends feedback in hlogtsomings of
the curriculum to the designer so that he can naatto vary the
treatment or methodology until the learners’ bebass matches
the specified objectives.

(3) Stufflebeam’s CIPP Model:

Stufflebeam  (1969) designed this modelheT full meaning of
CIPP is context — input — process — product. It sa@luation

from a holistic standpoint, a further evdlopment of Tyler's
model. Thus, from planning, through desig and
implementation, evaluation takes place ftdentify specific
problems at each level. For example, context etialuanvolves

analysis of problems and needs in a specific edutatsetting

so as to provide rationale for how eqdate and relevant the
curriculum objectives are:

The input evaluation is concerned with obtaininf@imation on
personnel (e.g. teachers) and materials, to beinssthining the
educational objectives.

Process Evaluation is meant to identifihe implementing
decisions taken to control, utilize and define phaes in order

to detect the strength and weaknesses of the pnogesand see

if the goals have been achieved ort. n®&o, it is done after
curriculum implementation.

Product Evaluation measures and interpreihat has been
achieved by an educational programme. The outceraseaful in

providing information and suggestions for contirgyimodifying
or terminating the programme.
3.6 General Steps to Follow in Evaluation

These include:

(1) Determination and clarification of whats ito be evaluated in
behavioural terms;
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(2)  Selection of suitable tools, materials, deviets to be used in
evaluation. The tools must be both valid and rédiab

3) Measurement using the tools with ipakr care during the
administrative and scoring to avoid errors;

(4) Comparing the result of the measuremenith what is to be
expected;

(5) Passing judgment on the basis of the informatmlected by
showing the difference between the expected ancibatitcome.

4.0 CONCLUSION

To evaluate is to pass judgment. It involves a@ss@nd it can be an

interesting exercise. You would have sedhat it is a necessary
concluding aspect of the curriculum depehent process, especially

more so at the instructional level. If we do nodleate, how do we

know if our programmes are successful or not? tullents were not

tested, how can educators be sure that studengsiéant? This unit

therefore, has provided you with on eifesting introduction to an
adventure into evaluation of curriculum programmédxlieve you must

have found the study useful and interesting.

5.0 SUMMARY
In this unit, what you have learnt may be summalriae follows:

(1) Evaluation has different concepts and mmeg but whatever
definition is given by experts, three major emphasinoted;

(@) Definitions emphasizing roles which evaluation glaty
education;

(b)  Definitions which emphasize goals of evaluation
(c)  Definitions which combine both.

(i)  Various types of evaluation, out of which twee the major ones
namely formative and summative evaluation;

(i) The major advantages of formativevakation is to provide
feedback for modifying curriculum in ordeto achieve the
objectives, while the major advantage of summagieduation is
to determine how far an educational programme baeaed the
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stated objectives, especially judging from studg@etformance
in the programme;

(iv) The major differences between formativand summative

evaluation is that the former is donat any stage of
curriculum design especially the beginning, butlgtter is done

at the end of curriculum implementation. Summaévaluation

is also the evaluation of the total programme wthikeformative

one is the evaluation of part of the programme;

(V) You also learnt in this wunit the gede steps to follow in
evaluation.

6.0 TUTOR MARKED ASSIGNMENT

Attempt to provide a working definitionof evaluation for yourself,
based on what you have studied in this unit, amda@x your reasons for
giving the definition.
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1.0 INTRODUCTION

As it has been said at the beginning of this mqdhlke final step in

curriculum development is evaluation. Witho carrying out an
assessment of curriculum, it would beifficdlt if not impossible to
confirm or disconfirm its worth in fulfilling theanls of the curriculum
designers. So, if we say that education is a psottesoutcome of which

is expected to be a change in behaviour, attitucit of the learner,

then we can only seek to know if this change has lpossible through

the objectives set out at the beginninghis unit is set to examine
therefore, the role or importance of objectiveseilation to evaluation

of the curriculum. If you would remember, you sealin Module II

Unit 1 that objectives are very important in cunfion planning because

one should know where one is going before settirtgla the same way

when one has arrived at the destination, it is i@ to verify whether

or not one has indeed arrived there. Evaluatiomiges the means of
ascertaining the attainment of educationabjectives. So, relax once
again, and enjoy this interesting study.
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2.0 OBJECTIVES
By the end of this unit, you would be able to:
(1) State educational objectives specifically in bebavterms;

(i) Apply the behavioural objectives in assessnant evaluation of
the curriculum; especially as it concerns the ctas® teacher;

(i) ldentify behaviour words or action verbs tlwatrrespond to each
level of each of the three domains of educatiomabbjectives
purposes of providing adequate evaluation questions

3.0 MAIN CONTENT

3.1 Making clear statements of objectives as prerequisites
for Curriculum Evaluation

It has been said, and it is being repeated here again that, objectives

form an important basis for curriculunevaluation. Without the
knowledge of the objective of an educational progree it is impossible

for anyone to judge how adequate or otherwisegt@ramme is for

example the first question to ask in evaluatingaymmme is what are

the objectives which the programme iseking to attain? Then, the
guestion “how well or how far has the purpose reenifulfilled, an

evaluation question, is based upon the objectiv@sll be an error for

example to assess particular programmes basedthpabjectives of

another one.

However, to be able to take one of the numerousides an evaluation

outcome can provide and offer useful suggestionthivassessment

tools to be used, the objectives mube very well stated in clear,
behavioural terms. In classroom instruction forregée, it is important

to state the lesson’s objectives in manner that is not likely to be
misinterpreted by the learners. The objectivesooirse, are in form of

the end behaviour or terminal behaviour that tlaelier expects at the

end of a period of instruction. It is when the bebar to look for at the

end is clearly stated that the teacher can prepasslequate measuring

tool to test whether the behaviour change has ita&en place or not.

Thus a clear and precise statement of educatidnj@ttive is the first

step in curriculum evaluation.

3.2 Stating Clear Objectives for Evaluation Purposes

This has been studied in Unit 1 of module I, lamg of the important
aspects will be repeated here and related to e@huarocedures. You
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will  remember therefore that three impatt components of a clear
statement of objective were studied earli This is being re-stated
below:

(1) The objective must specify what students are toAaoaction
verb must be used to specify this. such verbs dgcltell, speak;
write; demonstrate; show; illustrate, etc;

(i)  The situation or circumstances under whichllebaviour must
occur must also be stated. Look at this examplg,tl® end of
the lesson, students will be able to draw an apfatgmap of
Nigeria and identify the rain forest zone”.

This is a two-dimensional statement. This a typical lesson
objective. Unarguably, without the map, the stuseainnot be
adequately tested: so, two things are being taugite: ability to

draw the map of Nigeria, and to identify the rainefst zone on

the map drawn. This is very clear. Aevaluator knows what
exactly he is looking for here and the judgemenivbald pass at

the end of an assessment of the students’ wotkisicase, can

not but be in accordance with the stated objectivesvaluation

guestion such as this one below is likely to bevdran order to

test if the objective is realised or not. “Drawappropriate map

of Nigeria and identify the rain forest zone”.

Can you now see the relationship between the obgeand the
evaluation statement?

(i)  The third part is the minimum acceptable IegEperformance
required before it can be said thahe t objective has been
satisfactorily stated. Again, consider the follogiexample:

“By the end of the lesson the students will, withthe use of a
calculator or mathematical table, be able to fimel $quare root of
12 without making more than one mistake”.

Again, a corresponding evaluating question musirpaerate the

minimum  acceptable level; in this casanly one mistake s
allowed to specify minimum level of fm@mance. In other
words, if during evaluation, the student ngekemore than one
mistake, he/she has failed the test.

These examples prove the point thatearcl statements of
objectives are crucial to appropriate evaluatioarokducational
programme.
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Self Assessment Exercise

9. State two objectives of a lesson iypour subject area and two
corresponding evaluation questions

3.3 Behaviour Words Corresponding to the Taxoomy of
Educational Objectives

If you remember in your earlier study in ModuléJihit 1 subsection
3.3, we looked at the three domains of educatiobpctives. Now,
when you have to state objectives at each of tieettlomains you need
to use specific, behaviour words or action verbsaleeady explained
before. Now, samples of some typical behaviour wandaction verbs
which express objectives at each of the three dusrend at the various
levels in each domain are hereunder provided far yo

3.3.1 Table 1: Behaviour Words in the Cognitive Domin

1.00 Catalogue, count the number of, definenumefate,

Knowledge label
name, recall, recite, recollect, remembereproduge, say,

2 00 select, state, tell, measure, conjugate.

Comprehension Abridge, characterize, compress, convert, defdascribe,
distinguish, estimate, exemplify, explain, pess, identify,
illustrate, infer, narrate, paraphrase, precigeonte represent,
retell, summarize.

3.00

Application Arrange, assemble, compute, construct, ptec
demonstrate, detect, draw, forecast, mend, moolifgrate,
relate, solve, use, utilize.

4.00

Analysis Break down, classify, diagram, differerdiat discfiminate,
disseat, grade, group, identify, illustratesolate, | outline,
rank, reduce, select, separate, simply, sketclejfgpsplit,

500 and sub-divide.

Synthesis Categorize, compile, compose, create, desigleVise,
generate, initiate, innovate, invest, makenodel, | modify,
plan, predict, produce, project, re-arrangeeconsfruct,

6.00 reorganize, and revise.

Evaluation Assess, choose, compare, conclude, contrasitidize,
deduce—defend grade—infer—interpret—judgdifjtsnatch—

rank, rate, select, support.
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3.3.2 Table 2: Behaviour Words in the Affective Dorain

1.00 Accept, ask, attend, choose, contributigllow,| give,

Receiving identify, listen, locate, name, select, speak, ighho

2.00 Assist, comply, conform, demand, discuss, helgienv

Responding recommend, report, request, seek, tell, use.

3.00 Argue, defend, describe, from attitude,iffeceiptiate,

Valuing explain, imitate, share.

4.00 Adhere, classify, combine, compare, creatddfend,

Organisation generate, integrate, modify, order, produce, refdtew,

sort, synthesize.

5.00 Act, conduct, discriminate, display, dwell, mamark,

Characterization| participate, perform, practice, propose, qualiiyesfion,

by a value serve, show, solve, typify, use, verify, work.

3.3.3 Table 3: Behaviour Words in the Psychomotor @main

1.00 Level, 1.00 not included because it c&ors

Level spontaneous movement not taught by tegchelt
concerned in instituted natural motor activities. all
the Reflex Movements.

2.00

Basic-fundamental | Ascend, bend, bounce-pass, button, catdhalk,

mvts. construct, descend, handle, jump, lace, land ih fest
together, paint, pull, push, roll, sun, shift, sligtoop,
stretch, pull, push, roll, sun, shift, slide, stpsvetch,
sway, throw, tie, twist, walk, zip.

3.00 Catch, categorize, classify, co-ordinateppy; |dance,

Perceptual Abilities.| demonstrate, differentiate, distinguish, dravwgrpup,
identify, kick, maintain, balance, reciterecognize,
remember, reproduce, see, select, tratgnslpte
(Branlle).

4.00

Physical Abilities Add, bend, decrease, endure, increase,nipgiate,
move fast, stop, sustain.

5.00

Skilled Movements | Catch, decrease, hit, perform, punt, serve, type.

6.00

Non-Discursive This is also not included.

Communication.

From Table 1-3, you should have seen that, writlegr statements of
objectives using action verbs is crucial to evahgaand that all three
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domains of educational objectives can be asse€sexrlother important
point to mention, however, is that the clear staets of objectives is

equally important in choosing the right type of lexaion tool! In the

next unit, you will undergo a study on evaluatioal$ or devices, and

you will be able, once again to see amfe the relationship between
objectives and evaluation.

4.0 CONCLUSION

It cannot be overemphasized that, evianatof a curricuum or an
instructional programme is crucial so a® determine whether
objectives are being achieved or not. It has beews in this study that

the evaluation can only be done if and only if dbgectives are clearly

stated because it is specific to the type of etmnauestions and tools

to be used. This fact is applicable at all levélswriculum evaluation.

The practical examples provided, | believe, wiliratlate you to further

practice making clear statements objectives.

5.0 SUMMARY
At the end of this unit, | believe you have leahw following:

(1) That evaluation can hardly be done without firgisidering the
objectives set out at the beginning of the develamprocess;

(i)  That these objectives must be clearly stated\&ith precision
using action verbs, because it is tHmsis for the evaluation
procedure;

(i)  That action verbs, samples of which have bpeavided, must be
used and evaluation done at the threemagtts of educational
objectives.

6.0 TUTOR MARKED ASSIGNMENT

Study Table 1 which contains behaviour words asthédevels of the
cognitive domain of educational objectives and astive following
questions:

(2) Demarcate the lower and higher levels respelyti@mong the six
levels of the cognitive domain;

(2) Write an objective for a lesson in your subjgeeta at anyone of
the lower and higher levels;
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(3) Write a corresponding evaluating qumesti for each of
objectives you have written.
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1.0 INTRODUCTION

If you recall, you will remember that, the two dhst classifications or

types of evaluation done in education are the ewmlo of the entire
educational programme and the evaluation of stgtipetformance in

the programme. Both are referred to as curriculuatuation, but the

term is usually restricted to evaluatioof the entire educational
programme itself. The evaluation of the entire edional programme,

involves an appraisal of the stated objectivesnBuee that they are in

line with the government policies on uEdtion, the adequacy and
relevance of the content, the appropriatenessstiuictional strategies

and materials and the personnel recomatwndfor curriculum
implementation.

However, evaluation at classroom level, which esfitcus of this unit,
concerns students’ performance in the educatiaiogramme and it is
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done by wusing well-constructed measurindevices. Without these
evaluation tools, value judgment such as “good'bad” of students’

performance may not be regarded as valid. Thusetheeasuring tools

provide a basis for making sound andlid judgments on students’
performance in the educational programme. Thisigratfocus on these

evaluation devices and as before, | iebel you wil find the study
interesting.

2.0 OBJECTIVES
By the end of the unit, you would be able to:

() Clearly distinguish between the terms measurenassgssment
and evaluation;

(i)  Explain the various measuring devices that@ammonly used in
educational evaluation;

ili onstruct appropriate tests as devices easuring  students’
Construct t test d fim tudent:
performance in an educational programme.

3.0 MAIN CONTENT

3.1 Concepts and meaning of some Evaluation Terminologs

Curriculum evaluation, especially at classroom lgviavolves the use
of assessment tools. However, it will be necesdasy,of all, to clarify
some terminologies, which students often find ceinfg so that learning
may be easy. These concepts include: measureassessment, and
evaluation.

3.2 Measurement

This means the assignment of number ar given score to students’
performance to show what the performance is wantingtatively. For

example, teachers assign scores of 20%, 40% ance@d86 students’
performance to show students’ level of performanderms of amount

of mark allocated to it. Measurement is the fitepsn the evaluation

process. Without first measuring students’ perforoea no further step

can be taken to judge the students’ fopmance. Measuring devices
must therefore be appropriate, valid and reliable.
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3.2.1 Assessment

This is the next step in the evahmati process. It involves

the

comparison of one students’ score withnother. Through the
comparison, the evaluator is able to see the peeobce of students

relative to others. It is an important step becauiseuseful in assigning
positions such assdor 24 etc. Thus, it is the interpretation of the scores
in relation to other students score to explaintnetgoerformance.

3.2.2 Evaluation

This is the final stage in the pracesof evaluation of students’
performance. It is at this point that values atachited to the scores such

as “good” “pass” “passed with distinction”, “faitbad failure”, and so

on.

You will see from here that, evaluation is a pra¢disat is, the evaluator

does not just pronounce final judgment with going through some
process which begins with measurement., Sal three terms are
subsumed in the terminology called “evaluation”

3.3 Measuring or Evaluation Devices

You will have discovered that the first step in &waluation process,

which is “measurement”, is the most crucial. Isésbecause when the

device is not properly constructed it will yieldamg scores and this in

turn will lead to wrong judgement, or inaccuratelesation. To avoid

this, measuring devices must possess certain rgrgriant qualities,

which are validity, reliabilty and objadgty. We may also add
practicability though this is no less crucial.

3.3.1 Objectivity of Measuring Devices

If two different persons competent inhet use of the evaluation or
measuring instrument obtain similar results fronmgghe device, then

such a device is said to be objective. Howevehgftwo such experts

obtain different results, then the instemt or device is said to be
subjective. Such an instrument or device shoulgrpgoved upon to

yield more objective scores. This can be done titiailarifying the

specifications for scoring. If it is a device fdyserving a behaviour or

skill, e.g. serving the ball in a game of tenrnigrt specification of a

required record of the behaviour must be made.
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3.3.2 Reliability of Measuring Devices

The device must be consistent in measuring whmaeésures overtime
and on different occasions. In other words whetherdevice is used
twenty times and on twenty different occasions betlier it is used in

three or ten months interval of time, the resulshalways be the same.
This is consistency of measurement. An exampleoiseafoot ruler. The
small spaces in between the small lines on the rlest be the same

and a one-foot ruler must not be different in I&énigbm another one-
foot ruler. So, each time, or as many occasionbesuler is used to
measure objects, it is expected to dyiethe same results or
instrument (in this case the ruler) cannot be galsk reliable. In using
paper-and-pencil tests, such as we use in theratass efforts must be
made to ensure that they are reliable.

3.3.3 Validity of Measuring Devices

Validity refers to the capacity of the device toameare what is stated in

the objectives. If the device does noheasure what it purports to
measure, then it is not valid. For example, if stud were to be tested

in spoken French, the test to ascertain this bebavnust be based on

oral performance, so that students” Waha/performance can be
directly observed and measured against the criténeerformance. If

however, students were given a written test toenthie phonetics of the

sounds when in fact an oral production of soundsgsiired, then the

written test is NOT valid. A good quest which may help you to
understand this concept very well is: does theatermeasure what it

sets out to measure and nothing else other thaawvlmir expected to be
measured? That is, if it measures somgt else other than
behaviour expected to be measured, then the instruis not valid.

3.3.4 Practicability of Measuring Devices

This deals with many things including the admirigon of the test.
Practical questions such as the following neecetasgked to determine
the practicability of a test: Is it economical @rrhs of cost or time? Is it
convenient? Can it be easily scored and interpPei@dichers and test
experts must seriously consider these things.

3.4 Measuring devices commonly used in Educational
Evaluation

There are various types including tests, direcenlaions, interviews,
guestionnaires and rating scales etc.

the

the
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3.4.1 Tests

There are many types used in the classroom budbthemain types that

are being studied in this unit are: oral, objectegsay and performance
test.

a) Oral Tests

Oral tests include those requiring oral performaaé the languages

or singing, or wherever the oral producsio of sounds are required.
These tests are measured according e friteria set out for
performance by the tester.

(b) Objective Tests

These include the multiple choice ande t alternative forms. Others
include the short answer type in which words omgks are supplied. It

is commonly wused at instructional levelo measure students’
achievement in an instructional programme.

(c) Essay Tests

This involves writing freely in sentencesresponses to the question
asked by the instructional evaluator. So, the stuidefree to choose his

words, embellish them the way he likes, and orgaitisas the way he

wants, that would reflect his own unique style oitwg. Both the essay

and objective tests are most commonly used by &ach

(d) Questionnaire/Rating Scales

These forms of evaluation involve responses totgpreswhich seek to

assess the curriculum. They are usually on a regppattern of Yes/No,
True/False, or a Likert — type scale ranging fidtmongly Agree to
Strongly Disagree.

(e) Direct Observations

Direct observations involve, as the name impliediy@ct observation of

learners or other implementers of the curriculutnd&nts are observed

to find out if certain skills or habit expected by learners are being
demonstrated or not, e.g. making ceramics from. dlag implementers

of the curriculum e.g. teachers are oalobserved to assess their
competence levels and to detect other flaws irctimgculum.
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()  Interviews

Interviews involve oral questioning of studentdital out if the change

in behaviour, attitude or skills has taken platés also used by the

curriculum designer to find out from eth implementers how the
curriculum is being implemented and whether theeesame problems

in order to modify it.

Self Assessment Exercise

Write down a list of five measuring evites you have seen before.
Explain what each of them is used to measure.

3.5 Constructing Appropriate Classroom Tests

The most commonly used evaluation devices by thehier to evaluate
students’ performance in the educational prograraraghe essay and
objective tests. Although details of principles@dt construction are not
within the scope of the present study or coursa,will be provided

with some insight on how to construct good essalydjective tests.

3.5.1 Constructing good Essay Tests

The following important points must be borne in thin constructing
good essay tests.

() The questions must be related to the objective®tburse as
well as the content; (i.e. what was taught);

(i)  The language must be concise or specific,ambiguous so that
students know exactly what is required of them;

(i)  The students should be given opportunity refef expression; in
order words the questions should require free respaoot one
word or one sentence answers. For example, “Whheisapital
of Nigeria” requires only one word answer, and thisot an
essay-type of question. Consider this: “Discusddb®ors that
have been responsible for rapid urban-rural drifiligeria in the
last ten years”. The latter is a question requifieg flow of
students ideas and expression but the former isThetlatter is a
good example of essay questions;

(iv)  The time to answer the questions must be loomind when
constructing essay tests; students need to be gigpecific time
limit but which must be sufficient to answer theegtions.
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3.5.2 Advantages/Disadvantages of Essay Tests

() It is easy to set but more difficult to mark th&e pbjective test;
(i) Enables the teacher evaluate learneability to
interpret
knowledge;
(i) It promotes writing skills;
(iv)  Scoring of essay tests may be subjectiunless an
adequate
marking scheme is provided. This is onef its
major

disadvantages.

3.6 Constructing Good Objective Tests

Objective tests are more difficult to set but meelsier to score than the
essay type. Also, objective tests permit the evaiua test according to

the taxonomy of educational objectives iall the three domains.
In
constructing a good objective test, it is import@ninake a test plan
which  will cover the objectives of thdessons. Study the test
plan
reproduced below for a discussion of test plan. Wdlisee that this
6
3.6.1 Tgble 1: A Test|Plan (or Blue Print) for teshg pn the
topic:
‘History of thel Kanem-Bornu Embpire”
Objective at the Three Qomaimns
Content 1 2 3 4 5
A Knowledge comprenensior| Applcaton Analysis Syninesis, Evaluation |
B: Receiving responding valuing Organisation | Characterisatior] Non-
C: Reflex moment basic f/mal Perceptual Physical By a value: Discursive
TNOVETEnT ADTES ADITES SRIed MUtS VIS
Major
S A B C A B C A B C A B
Growth of A B c A B c
the Empire 1 4 0 8 0 6 13 2
Major
Contribution | 7 3 0 10 4 4 8 4 3 10
\'J_I’ I.:IU Elllll‘i;lll': O ~ =] U > =]
collapse of
the Empire 10 2 0 6 4 0 6 2 0 6 2
Forces
leading to the 2 2 0 5 0 0
collapse of
the Empire
Eggﬁgpfgéhgf 10 8 0 5 6 0 36- 6 010 7
the Empire 10 6 0 8 0 0

Total

10



37

17

29 20 4 2118 429

Source: Adapted from Ndubisi (1985) Curriculum Enadilon.
for Africa: African — Fep. Pub.

13 3 21 11 4 19

IN Onwuka, U (1985) (ed) Curriculum Deymtent
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If you had studied Table 1, very wellyou would have seen the

following:

() That in constructing objective tests, albhe domains of
educational objectives plus the levels rewetaken into
consideration;

(i) That A: B: C stand for cognitive, edfive and psychomotor
domains of educational objectives respectively;

(i)  That number 1,2,3,4,5,6 across the Tableaegent the different

levels of each of the educational objectives; (yudied this in
earlier units, remember);

(iv)  That the major themes taught during instructieere under the
“content” column;

(V) That the number of questions (objective iteset)was according
to the emphasis laid by the teacher in teaching gsame. For
example, on the theme “Growth of the Empires” Ifidavere set
under knowledge level of the cognitive domain wHileere set
on the corresponding first level of the affectida@main and none
was set on the corresponding first llevef the psychomotor
domain;

(vij That the total number of items in heacshowed the varying
emphasis of the teacher during instruction.

Thus, you will have seen that constructing an dbjedest is much
more laborious than constructing essay testsheublbjective test gives
more room to cover all the domains of educatiomgdives.

Self Assessment Exercise

Study Table 1 again very well and vesrs the following questions,
giving reasons for your answer:

Q) Which of the domains of educational objectivasvemphasized
more than others during instruction?

(2) Which of the levels was more emples in  all the three
domains of the educational objectives?

(3) Why was there no level 6 of the Affective Domai the Test
Plan?
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4.0 CONCLUSION

You will have learnt in this unit tha curriculum evaluation

a

necessary but interesting exercise. It involvesgige on the part of the
evaluator. Evaluation of curriculum alsenvolves two aspects:
evaluation of the programme and evaluation of sitgl@erformance in

the programme, the latter being a useful tool fds@valuating the
programme. | hope you have enjoyed the study.

5.0 SUMMARY
| believe you have learnt in this unit,

() That curriculum evaluation is a necessatut an

interesting

exercise. Without it, the curriculum designer may loe able to
ascertain  how well the curriculum is cseeding or failing
achieving its goals;

(i)  That it is important that evaluation devicesfound to be valid,
reliable, objective and practicable;

(iif)  That the major focus in this unit is evaluatiat classroom level
or evaluating of students’ performance in the paogne;

(iv)  That objective and essay test, with each hatfeir advantages
and disadvantages, are the most commonly usedfytests in
schools;

(V) That the tests construction (objective tegtanticular) must be
preceded first by drawing up a test — plan or alikge print as
already shown in Table 1.

6.0 TUTOR MARKED ASSIGNMENT

Study Table 1 again and afterwards, constructteBiee Print or Test

Plan for what you taught (would have taught) inveg class in your
subject area.
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1.0 INTRODUCTION

This unit concludes your study of oowium development process.

You will have seen, so far, the cycle nature oficutum development.

In other words, evaluation is not the end of thecpss. The outcome of

evaluation is useful in determining the changewuision that would be

made in new curriculum plans and setting new objest In a changing

world, curriculum development cannot be static process, but a
dynamic one that will reflect the changes occurimthe environment;

in new knowledge from research, and imew methodologies and
materials for instruction.  Therefore, in this cluding unit, you will

study the various uses of curriculum evaluationou Will be able to see

clearly, that without evaluating the curriculumisitimpossible to know

of the objective were achieved or not, and it edlally be difficult to

determine fresh objectives for the next plan iast thanging world.

2.0 OBJECTIVES
By the end of this unit, you will be able to explai
(1) Why curriculum evaluation is necessary;

(i)  The relevance of curriculum evaluation to ecuium revision;
(i)  The various other uses of curriculum evaloati
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3.0 MAIN CONTENT
3.1 Why Curriculum Evaluation is necessary?

One of the major purposes of developing a curricuiar use in Schools

is to induct and integrate the younger generatidhé society. Thus,

society determines what is taught in schools. &l@w, society is not

static, but dynamic. Changes occur from timerteetin developing new
knowledge and new methods of doing things. Thelsieé society also

changes from time to time. You will recall, foraample, that the needs

of society during the pre-colonial period were @iént from its needs

during the colonial era. And in themmediate post colonial era,
educational planners to effect, yet agaichanges in the curriculum
inherited from the colonial masters, which are ergger relevant to the

needs of the new born nation in an age of sciendgechnology. Thus,

in 1999, as you have already studies, Nigeriangsiafl life gathered to

effect curriculum changes. The outcomef the 1969 curriculum
conference was the current National Policy on Etloigathat are being

revised from time to time.  Curriculum revisiortlgrefore a process

through which changes are made in the existingarum in order to

meet the new demands of society for a new socikdror Meeting the
requirements of the new social order regards thadttion of fresh

objectives or effecting changes in theelection and organization of
learning experiences, or changes on rmdelbgy and instructional
materials and personal, as the case may be. Inaédbese aspects of
curriculum revision or change evaluatiols without doubt very
important and relevant.  In other words, evaluatian take place at

each of the stages in the curriculum developmedtla@ outcome leads

to curriculum revision or change.

3.2 Relevance of Curriculum Evaluation to Curriculum
Revision

You will recall that the first stage in cuwwium developmentis the
formulation of objectives.  The evaluation maifdy the purpose of

describing how well the curriculum has achievedititended goals.

For example, the goals may be to find out if thepdlives of the Junior

Secondary Schools in Nigeria are beirgchieved or not. This  will
require evaluation, either by observing the perfomoe of the products

of the Junior Secondary School System, or teshiagstudents on same

activities related to the goals of thdevel of education. Another
illustration may be the need to findut if graduates of Nigerian
Universities perform creditably well in the job rkat in their respective

fields. If itis found that their performance isrgerally poor, it may call

for a revision of the curriculum of Nigerian Unigéres at any of the

stages of the curriculum planning process. Funtloee, a School or
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University may discover that students fgemn poorly in the use
English and this may necessitate a emeviof the curriculum of that
school at any of the stages of thdevelopment process. You will
therefore see from the foregoing that curriculuraleation is a useful

tool in the dynamic changes that take place irctireculum planning

process. The data gathered from suchstesiatic evaluation process
becomes and important factor in curriculum revisiorchange.

3.3 Relevance of Evaluation to Curriculum Revision:
STAN as A Case

The Science Teachers Association of Nigeria (STAN)e embarked
upon a process of curriculum revision in Nigerialn carrying out this
revision, eventually presented was workable. Asragoing process of
the review, constant evaluation becomes necessdhngiprocess of the
review.

The process of review first started with the dis$attion with existing

science curriculum and a desire for ngea STAN, a professional
teacher’ organization, took up the chaleengand set up panels for a
review of the science curriculum. Theanel came up with the
production of the Nigerian Integrated science RitojISP) which was

first put into use in 1966. This was, and stillds integrated approach

to the study of science at the lower classes ajrs#ary school. You

will recall that in your earlier studyof curriculum organization, the
Broad field curriculum was discussed, among othessgn integrated

approach to curriculum organization. STANmbarked upon this
revision in order to make science education andigctelated to life

(or living) rather than a series of unrelated anelevant (to life) of bits

of information. Thus, a new focus for science edion was to relate it

to daily life and pupils’ experiences. The matesriventually produced

for school, integrated to major disciplines of scie such as Biology,

Chemistry and Physics, into Integrated iel@®e which is still being
taught today though further review are still bedtame.

There had to be a try-out stage before the cutmmwdould be used but

STAN did not do this initially. Thetry-out stage is a process of
formative evaluation, the result of which could édeen used then, in

preparing the new curriculum. The Imgegd Science Curriculum,
however, has come to stay at the primary and jusgecondary school

level, and it is being perfected from tinte time as a resultof fee
received from evaluation outcomes.

Other bodies, such as Comparative EdoratiStudy and Adaptation
Centre (CESAC), which was set up to the FederaleBouent in 1968
at the University of Lagos also engage in curriouhevision through

of
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among other thins feed back obtainedomfr evaluation. They
embarked upon production of new currioulu materials - teachers’
texts. Pupils’ tests, and emphasizing audio —visaterials in teaching.

They have, however, been merged withe thiNigerian Educational
Research Council (NERC) to become Nigerian EducatiResearch

and Development Council.

3.4 Summary of uses of Curriculum Evaluation

In the last two sub-units; 3.2 and3,3.you have seen clearly that
evaluation plays important roles in curriculum gon. You must have
remembered from this also that -curriculudevelopment process is
dynamic and changes are made from time to timegatirriculum from

the planning to implementation stages. So, cetdrtilese changes is

the important roles of evaluation. Thiss the type of evaluation
described as evaluation of the educational prograitself. It is the

first type of curriculum evaluation. Thesecond type which is the
evaluation of students’ performance in the progranmad been studied

in unit 3 of this module. Do not forget that wretndents; performance

in the educational programme is evaluated; theamcis also useful in

curriculum evaluation or evaluation f the educatigorogramme itself.

However, there are still some other omgnt uses of evaluation in
education. This is written to complement what hene already studied

in this regard in unit 3 of Module IV.

3.4.1 Other Uses of Curriculum Evaluation

1. Curriculum evaluation is an endless procesg.coristantly goes on
by wvarious agencies or bodies set Uy Government to monitor
educational programmes within the school systeror eikample, the
Nigerian Educational Research and Development Gb{MiERDC)
constantly monitors the implementation dahe curriculum in the
schools in line with the National Policy on educatpublishes the
outcome as a new edition of the 6-3-3-4 system.

2. Bodies such as the National Commission of Cell@gEducation
(NCCE) have also been set up by tiederal Government to
harmonize the curricula for all discig; in the Colleges of
Education in Nigeria. They also courses and sugeithe award of
the Nigerian Certificate in Education (NCE) in Nigen Colleges of
Education. The reason for accreditation of couisés ensure that
standards are maintained in the Colleges. The ditatien process
is an evaluation of the curriculum materials, fities, personnel and
students to ensure standard. Thus, umistis to ensure quality
production of teachers. Bodies which carry outilsimactivities at

had
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the tertiary level are the National Boardor Technical

Education
(NBTE) and National Universities’ Commission (NUC).

3.In  Science Education, Daramola (199%¢ported that scientific
behaviours of learners are evaluated and the risspitbughed back
into improving the science curriculum huology in order to
achieve the objectives for science education

4. Formative evaluation, as had alreadyenb studied is useful in
determining the strength and weaknesses of thgrmsicurriculum.
Again, the information received is useful in cuafiom revision.

5. Summative evaluation, which had also been stuaieady, is also
useful to take the decision whether to continudiscontinue with a
curriculum or to specify the conditions under whichust be used
if it was to continue.

4.0 CONCLUSION

As it has been said earlier, this unit concludeatwiou have studied

thus far in this course titled: “curdiom development: theory and
practice”. You must have known by thend of this study that
curriculum evaluation is a very integrapart of the curriculum
development process to ensure that objectivestaiaed.

50 SUMMARY
In this unit, you have studied the fact that:
(1) Curriculum evaluation is useful,

(i)  Curriculum revision must necessarilynvolve curriculum
evaluation;

(i)  Bodies set up by Government such as NERDDCQ¥, etc and
Professional Teachers’ Bodies such as NTAembark on
curriculum in their respective areas of assignment

(iv)  That both formative and summative evaluatio:\aery important
for decision making purposes in the ricutum development
process.
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6.0 TUTOR MARKED ASSIGNMENT

1. Distinguish  between curriculum evaluatiofi.e. evaluation of
educational programme) and evaluation of studgrgormance in
the educational programme.

2. Explain at least TWO reasons why riculum evaluation is
necessary in the curriculum development process.
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