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Introduction

There is a popular saying that teachers are barmade. Nothing could

be further from the truth. Teachers are  bornraade. Teaching is
becoming more scientific and teachers require sxterbackground in

foundation courses in  education.  The discgdithat make-up the
foundations of  education course include Psyafolo of  Education,
Philosophy of Education and Sociology of duBation. Psychology of
Education or Educational Psychology aims at equipphe teacher with

insights regarding  student behaviour and learrPhilosophy  of

Education teaches the student the purposes of #olues derived from

the philosophy of a society, like the opinionstu people, which will
determine the kind of Education to be giv@aciology of Education
forms part of the Foundations of  Educatiorbecause it brings out  the
needs, values and aspirations of people upon wddabation is based.
Therefore the three aspects (philosophy, psychcdoglysociology) are

very necessary inthe study of educatispeeially in the training of
teachers.

This course will expose you to concepts and priesipf  philosophy

like the branches of philosophy, its meaning ampscits relevance to
education and its modes. In the field of psycholdbg course discusses
the meaning and scope of psychology, branchesychptogy; learning
theories, transfer of learning and motivation iarfeng. All of these are
meant to prepare you for the important tasks afttes).

The course will consist of 16 units of teachiley include a course
guide, which explains to you what the course ighflut, what sort of
materials you will use  as you work your way otigh the course. The
course guide gives you advice on the amount of yimemay spend on

each unit of the course so that you can completedlrse successfully

and in good time. It  also provides some guidancéautor-marked

assignments, which will be made available in tregmsnent file. There

are regular tutorial classes that are linked tocthease. You are advised

to attend the sessions.

What you will learn in this course

The general aim of the courg&gundations of Educatiois to introduce

you to the foundation fields of education, the aspéhat make up the
discipline of  education. During this course, ouywill be learning  the
definitions and scope  of philosophy, psychologyand sociology, the
relevance of philosophy and psychology to educatearning theories,
transfer of learning, motivation in learning, histal and sociological
perspectives of education, innovations in educatigres of education

in Nigeria and equality of educational opporturstie



Later in the course, you will be learning the radés agencies that are

involved in education. Such agencies include thidNal Primary

Education Commission, National Commission  fouh@nd Non-
formal Education, the National University  Comssion, Stratification,
Social Mobility and other factors that influenceuedtion.

Course Aims
The aims of the course can be summarised as fallows

The course  aims  at making you understanfoilmedation  units of

education, that is, all ~ those units that togethake up the field of
education. It is hoped that this will be achievgdriroducing you to:

) The general concept of philosophy
i) The relevance of philosophy to education
iif) Relevant Philosophical Issues in Education

V) The concept of psychology in general

V) Educational psychology

Vi) Learning theories

Vii) Transfer of learning

viii)  Motivation and its relevance to learning

IX) The growth of education in Nigeria

X) Agencies Involved with education

Xi) All the information that will help you undgtand the enormous
field of education as teachers in the making.

Course Objectives

To achieve the set aims (as the course sets |bveuase objectives)
each unit also has specific objectives, which e aways stated at the
beginning of the unit. Please read them beforesgart working through
the course. It will be helpful to you if you refierthem in the course of
your study of the unit, so that you can chgalir progress. After
completing the units, also read over the objectofabe unit. That way,
you will be sure of doing what is expected of yqutie unit.

After you have completed the study of this course ghould be able to:

)] Define the concepts of philosophy, psychglagd sociology
i) Outline and explain learning theories

iif) Explain transfer of learning ,

V) Explain motivation in relation to learning

V) Discuss philosophical issues like equalitpf  educational
opportunities

Vi) Explain the growth of education in Nigeria

vii) Discuss types of education in Nigeria



viii) Discuss the trends of education in Nigeri

IX) Explain the role and functions of Eduocatl Agencies that are
involved with education

X) Explain the factors that influence education

Xi) Discuss education and the society land

Xii) Discuss education, social mobility and isbstratification

Working through this Course

To complete this course, you are required to readstudy unit, read set

books and other materials provided by the Nati@n University.

Each unit contains self-assessment exercises angdant in the course,

you are required to submit assignments for asseggooepose. At the

end of the course, there is a final examinatiore dburse should take

you about (16) sixteen weeks to complete. Belowwdlfind listed all

the components of the course, what you have tamdhow you should
allocate yourtime to each unit in order atthiou may complete the
course successfully and on time.

Course Materials

Major Components of the course are:
1) Course Guide

2) Study Units

3) References

Study Units
The study units in this course are as follows:

Module 1

Unit 1: Philosophy of Education: Meaning and Relevance
Unit 2: Equality of Educational Opportunity

Unit 3: Psychology of Education

Unit 4. Introduction of Learning Theories

Unit 5: Readiness to Learning

Unit 6: Motivation and its relation to Learning

Unit 7: Transfer of Learning

Module2

Unit 1. Concept and Nature of Education
Unit 2: Types of Education

Unit 3: The Growth of Education in Nigeria
Unit 4. Educational Trends in Nigeria

Unit 5: Innovations in Education



Unit 6: The Status of Teachers in Nigeria

Unit 7: Education and the Society

Unit 8: Social Class and Educational Opportunity
Unit 9: Factors that Influence Education

The first five units discuss psychological issiresducation.  The
meaning of psychology in general and educatkipsychology in
particular, learning theories, transfer of learnamgl motivation. These
are teaching and learning concepts that are nagaashe preparation

of teachers. Units 5,6  and 7 deal with gojghy  issues as it relates
directly to education. Units 8-16 discuss the dogizal perspective of

the course.  These include types of  educagmwth, innovations in
education, role of educational agencies, sociaiscéand social mobility

as well as those factors that influence educandhe society.

Assignment File

There are nine (9) assignments in this course layddover:-
) The Concept and Nature of Psychology

i) Learning Theories

i) Readiness to Learning

V) Motivation in Learning

V) Meaning and Relevance of Philosophy

Vi) Equality of Education Opportunities
vii) Types of Education

viii)  Innovations in Education

IX) Factors that influence Education .

Presentation Schedule

The presentation schedule included in your couratemnals gives the

important dates for this year for the completion aiutor-marked
assignments and attending tutorials. Remembeay® required to
submit all your assignments by the due date. Yawlkshguide against
falling behind in your work.

Assessment

There are three aspects of the assessmentstst afFd  self-assessment
exercises, second is the tutor-marked assignmadtthad is a written
examination.

You are advised to be sincere in attending  éoetkercises. You are
expected to apply information, knowledge andiskilat.  You have
acquired during the course. The assignments mustit@itted to your



tutor for formal assessment in accordance withddedline stated in
your schedule of presentation.

The work you submit to your tutor for assessmetitaaunt for 50% of
your total course mark. At the end of the course, will need to sit for
a final examination, which will also count for 508fyour total marks.

Tutor Marked Assignment (TMAS)

There are five tutor-marked assignments in thigsmuEach assignment
counts for 1 0% towards your total course mark.

Assignment questions for this course are contaiméioe assignment

file. You will be able to complete your assignmeintsn  the

information and materials contained in yourreference books, reading
and study  unit. However, you are advised te@ad and research widely
using other references which will give you a braadewpoint and may

provide a deeper understanding of the subject.

When you have completed each assignment, sengkithter with a

TMA (tutor-marked assignment) form to your tutoraké sure that each
assignment reaches your tutor on or before thelideagiven on the
presentation schedule and assignment file. If figrr@asons, you cannot
complete your work on time, contact your tutor befthe assignment is
due to discuss the possibility of  an extemskxtensions will not  be
granted after the due date unless in -exceptiaralrostances.

The final examination for this course will be ofgk hours duration and
have a value of  50% of  the total course gratie examination will
consist of questions which reflect the typef elf-testing, practice
exercise and tutor marked problems you have puslyy encountered.
All the areas of the course will be assessed.

Use the time between finishing the last unit attihgi the examination

to revise the entire course. You might find it uéd review your self-
assessment exercises, tutor-marked assignmentoamdents on them

before the examination. The final examination ceverall parts of the
course.

Course Marking Scheme

The following table lays  out how the actual gamarking is broken
down.



Assessment Marks

Assignments 1 -5 Five assignments, 10% each =&0#e course
marks 50% of the overall course marks

Total 100% of Course Marks

Table 1:Course Marking Scheme

This table brings together the units,  the mbear of weeks you should

take to complete them, and the assignments thatwol

Unit Table of Work Course Guide Weeks Assessment
Activity End of Unit
1. Nature
The Concept and Nature of Assignment
Psychology 3 3
4. Motivation 1 1
5. Meaning and Relevance of
Philosophy 1 1
6. Equality of Educational Opportunities| 2 2
8. Types of Education 1 1
Innovations in Education 1 1
Factors that influence Education 1 1
Revision
TOTAL 10 10

Table 2:Course Organiser
How to get the most from this course

In distance learning, the study units replace these lecturer. This is
one of the great advantages of distance learning.cén read and work
through specially  designed study = materiajgat own pace  atatime
and place that suit you best. Think of it as regdie lecture instead of
listening to a lecturer.  Justas a lecturenight give you an in-class
exercise, your study units provide exercises far godo at appropriate

points.

Each of the study unit follows a common fotnide firstitem  is
introduction of the subject matter of the unit. Nisxa set of learning
objectives. These objectives let you know what sloould be able to do

by  the time you have completed the  unit. ¥bauld use these

objectives to guide your study.  When you firsshdying the unit you

must go back and check to see if  you have aeHidve objectives. If

you make a habitof doing this, you will gmificantly increase your
chances of passing the course.

The main body of the unit guides you through thi¢ content material.
Self-assessment exercises are spread throughounitseand answers
are given at the ends of  units. Working throtlgése assessment will



help you to achieve the objectives of the und prepare you for the

assignments and the examinations. You should do szltassessment
as you come to it in the unit.

The following is a strategy for working through thaurse.

)] Read this course guide thoroughly.

i) Organise a study schedule. Refer to thesmoverview for more
details.

i) Note the time you spend on each unit and lthe assignments
relate to each unit. Important information likeallstof  your
tutorials, and the date of the first day of the sstar is available
from  your study  centres. You need to gathgether all this in
one place, such as your diary or a wall calendar.

Once you have created your own work schedule, doyéving

you can to stick to it. The major reason that stisléail is that

they get behindin their course work. Ifyou get into any
difficulties with your schedule, please let youtotuknow before

it is too late to help.

iv) Turn to each unit and read the objectivastiie unit.

V) Assemble the study materials. Informatibow@ what you need
for a unit is in the "overview" at the beginningezch unit.

Vi) Work through the unit.

vii) Do your assignments carefully. They héeen designed to help
you meet the objectives of the course and therefdidelp you
pass the examination. Submit all assignments tet la than the
due date.

viii) Review the objectives  for each umitdonfirm  that you have
achieved them. If you feel unsure about argf the objectives,
review the study material or consult your tutor.

IX) When you are confident that you have aecéd a unit's
objectives, you can now start on the next unitcBea unit by
unit through the course and try  to pace youlystu so that you
keep yourself on schedule.

X) When you have submitted an assignmetatyour tutor for
marking, do not wait for its return before startmmgthe next unit.
Keep to your schedule when the assignment is retuand, pay
particular attention to  your tutor's commentsboth on the tutor-
marked assignment form  and also those writtethen
assignment. If  you have any  question or mablconsult your
tutor as soon as possible.

Xi) After completing the last unit, review theurse and prepare
yourself for the final examination. Check that yaave achieved
the unit objectives (listed at the beginning offeanit) and the
course objectives (listed in this Course Guide).



Tutor and Tutorials

There are 20 hours of tutorials (ten 2-hour ses3iprovided in support
of this course. You will be notified of the datémes and location of
these tutorials, together with the name and phomaber of your tutor,
as soon as you are allocated a tutorial group.

Your tutor will mark and comment ~ onyour  gssnents, keep aclose
watch on your progress and on any difficulties yaght encounter and

provide assistance to you during the course. Yostmail your tutor-

marked assignments to your tutor well before the diate (at least two
working days are required). They will be marksd your tutor and
returned to you as soon as possible.

Do not hesitate to contact your tutor by teleph@amail, or discussion

board if you need help. The following might be aimstances in which
you would find help necessary. Contact your tutor i
O

C1I1  You do not understand any part of the study unithe assigned
- readings.

1 You have difficulty with the self-tests or exerase

O You have a question or problem with an  assignnweitih your

tutor's comments on an assignment or with  thdigg of an
assignment.

You should try your best to attend the tutorialisTis the only chance to
have a face-to-face contact with your tutor andsk questions which

are answered instantly. You can raise any  pmoble encountered in the
course of  your study. To gain the maximum  fiefrem  course
tutorials, prepare a question list before attendiegn. You will learn a

lot from participating in discussions actively.

We wish you success with the course and hope thatwll find it both

interesting and useful. In the long term, we hope gnjoy  your
acquaintance with the Open University. We wish ggary  success in
your future.
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MODULE 1 PHILOSOPHICAL  AND
PSYCHOLOGICAL PERSPECTIVE

Unit 1 Philosophy of Education: Meaning and Relevance
Unit 2 Equality of Educational Opportunity

Unit 3 Psychology of Education

Unit 4 Introduction of Learning Theories

Unit 5 Readiness to Learning

Unit 6 Motivation and its relation to Learning

Unit 7 Transfer of Learning

UNIT1 PHILOSOPHY OF EDUCATION: MEANING
AND RELEVANCE

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Meaning of Philosophy
3.2 Modes of Philosophy
3.2.1 Speculative Philosophy
3.2.2 Prescriptive Philosophy
3.2.3 Analytic Philosophy
3.3 The Relevance of Philosophy of Education
3.4 Philosophy as a Rational Activity
4.0 Conclusion
5.0 Summary
6.0 Self-Assessment Exercise
7.0 Tutor-Marked Assignment
8.0 References/Further Reading

1.0 INTRODUCTION

Every person has a philosophy even though he data®alise this. This

is more so when we conceive philosophy in a gersenade as a person's

"sum  of his fundamental beliefs and convicsiériMoreover,  teachers
and students implicitly ask philosophical questisash as, "Why am |

teaching? What isteachingat its bestAnd student asks, "Why
am |

studying this subject? What am | going to schookfioyway?" On the

other side of the coin, people have some ideaserning physical
objects, man, the meaning of life, nature, deatid,Gght and wrong.

Of  course, these ideas are acquired invavegd  -through family

friends, individuals and groups or they  mightasea result of some
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thinking, conventions or emotional bias. This regrés just a popular
man-on-the-street view of philosophy that is vagod blurred.

In this unit, we shall think of philosophy as atity in three modes:

The speculative, the prescriptive and analytic ,sanfe philosophy. A
description of philosophy of education ands relevance is included
herein.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

i) Define philosophy

i) Explain the speculative, prescriptive amdigtic modes of
philosophy

iif) Define philosophy of education

V) Outline the scope of philosophy of educatio

3.0 MAIN CONTENT

3.1 Meaning of Philosophy

The word philosophy is derived from the Greek wordphilia  (Loving)
andsophia(Wisdom) and means" the love of wisdom". Thishis most

popular Grecian conception of  philosophy, buteérere conglomerate
definitions of  philosophy  that seem marpgementary  rather than

contradictory.

Philosophy is a personal attitude to life and theverse. When a person
goes through some unusual experience, we oftefr@dtiow does he

take it?" Or we often declare, "He takes it philgsically”. The mature
philosophical attitude is the searching and criteditude, it is the open-
minded, tolerant attitude expressed in the willeggto look at all sides
of an issue. It does not shrink from facing théiclift and unresolved
problems of life.

Philosophy is a method of reflective thinkemgd reasoned inquiry. It
involves the attempt to think through one's proldeand to face all the
facts involved.

Philosophy is an attempt to gain a view of the vehabrld. It seeks to

combine the conclusions of the various scienoced@ng human
experience into some kind of consistent worldview.

Philosophy is the logical analysis of language #uedclarification of the
meaning of words and concepts.

13



3.2 Modes of Philosophy
3.2.1 Speculative Philosophy

Speculative philosophy isaway of thinksygtematically about
everything that exists. The human mind wishes éotsmgs as a whole.

It wishes to understand how all the different tisinigat have been
discovered together form  some sort of meaningtality. Speculative
philosophy is a search for order and wholenesdjeppot to particular
items or experiences but to all knowledge andxgkeeence.

3.2.2 Prescriptive Philosophy

Prescriptive philosophy seeks to establish stasdfrdassessing values,
judging conduct and appraising art. It examinestweamean by good
and bad, right and wrong, beautiful and  ugly. phescriptive
philosopher seeks to discover and to recommendaiptas for deciding
what actions and qualities are most worth- whild ahy they should be
so.

3.2.3  Analytic Philosophy

Analytic philosophy focuses on words and nmegs The analytic
philosopher examines  such notions as 'coursed’macademic

freedom’, 'equality of opportunity’ etc., inorder to assess the different
meanings they carry in different contexts. Analyitlosophy tends to

be skeptical, continuous and disinclined to buylstems of thought.

Philosophy of Education is the application othe knowledge of
philosophy  to the solution of  educationalproblems, concepts and
theories. It examines,  for example, conceptscuality, teaching,
autonomy, freedom, morality  etc., and considees trelevance to
educational practice. It examines the role of aimsducation as well as
schools of philosophy and how they view ediooca Educational
philosophy seeks to comprehend education in iisetyt interpreting it

by means of general concepts that will guide owiashof educational
ends and policies.

Educational philosophy is speculative when it seelestablish theories

of the nature of man, society and the world. lecspative aspect on the

one hand, deals with the search for values, knayeleohd realities while
the prescriptive aspect on the other hand is tfuetédbwards getting the
desired goals and recommending same to solve thentyproblems of
education. Educational philosophy is analytic wheclarifies both
speculative and prescriptive statements.

14



Activity |

1. Philosophy of education is not a worthwlaitdivity therefore, it
should be  deleted from the school curriculum. Doyou agree?
Justify your position.

2. Explain briefly  the difference betwegrmsulative philosophy
and prescriptive philosophy.

3.3 The Relevance of Philosophy of Education

As teachers, you might face numerous posers fram stoidents. They
may declare, 'Sir, this course is too argumentative nothing short of
mudslinging among scholars'. Of course, it  magound tautological,
monotonous etc., to many among learners bueiéyance cannot be
over emphasised.

0

[1[1 It encourages critical examination of issuesnd justification for

: actions.

LIt equips teachers with the ideas required for atlonal reforms

t and considers those changes to be based on thesiaral current
practices in education in line with the valueshd society.

“/LJ' Educational philosophy tendsto provide aight of what

E education is and the role education should perfarrthe various
stages of growth and for what category of learners.

[0 It gives more weight to the validity or soundnegs arguments

E than to the authority of the person arguingsecthereby
disregarding prejudice and personal interests.

It has an humbling effect, in other words, it coflspmne to keep
an open mind on evidence/findings that may rendes @revious
opinion less valuable.

Activity Il

1. Your students have a misconceptual beliabout the course
Philosophy of Education. Explain briefly to thehne relevance
of the course to teachers.

2. Discuss fully  on the focus or validitylsminess of arguments
rather than the authority of the person arguingsec

3.4 Philosophy as a Rational Activity

Reasoning involves many things. It involves ke of deductive and

inductive methods, clarity inthe  use of anduage, andregard to
evidence. Deductive or inductive reasoning involaganging certain
kinds of  statementsin  suchaway thatarinfer conclusions from

15



them. Deductive reasoning leads to a necessaritye conclusion

whereas inductive reasoning leads to a causaltye donclusion.
Philosophy is arational activity notin ethense thatitgives us
information about the  world but in the sense thahables us to

scrutinise our beliefs and see whether or not greyrationally tenable.
Philosophy makes us rational human beings.

4.0 CONCLUSION

Philosophy isa method of reflective inking and re-saved inquiry.

Generally three modes of philosophy are dised with more
explanation on speculative and prescriptive modks.analytic
approach is a combination of the former modes.

5.0 SUMMARY

A note to keep in mind with regard to  the analyfualities of
educational philosophy: When it seeks to estalthsbries of the nature
of man, society and the world, and in the same ¥eieeks to achieve
the desired goals, it assumes an analytical moglad®& should make up

the third mode (Analytic).

6.0 SELF-ASSESSMENT EXERCISE

1. From the conglomerate definitions of phijoisy you read in this
unit, project your own definition of terms.
2. Take a rough sheet of paper and jot dowat wbu understand

by speculative, prescriptive and analytic modegllosophy.

7.0 TUTOR-MARKED ASSIGNMENT

1. Explain in details the analytic nature diuEational Philosophy.
2. "The study of Educational philosophy ig jlilsing at windmills"
Do you agree? Justify your claim.

8.0 REFERENCES/FURTHER READING

Akinpelu, J.A. An Introduction to Philosophy of Education. London:
Macmillan,1984.

Dewey, J. Democracy and Education. London: Collier, Macmillan,
1966.
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UNIT 2 EQUALITY OF EDUCATIONAL
OPPORTUNITY

CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Content

4.0 Conclusion

5.0 Summary

6.0 Self-assessment Exercise
7.0 Tutor-marked Assignment
8.0 References

1.0 INTRODUCTION

The phrase "equality of educational opportunityprieblematic to deal

with. It is an evasive phrase that needs lots ahalyses and such

analyses may be  confusing. The problem witlthe definition of"

educational opportunity" is two-fold-praclicaow to achieve equal
opportunities and conceptual-  the concept dfie pghrase "equal

educational opportunities”.

In this unit, we shall confine ourselves to thressble interpretation of
the notion of  equality = of  opportunity n education. Moreover, some
possible factors that may impede the realisatioggoial opportunity in
education would be discussed.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

) Explain the phrase "equal opportunity in eation".

i) Discuss some possible factors that may pade attainment of
equal educational opportunity.

i) Offer recommendations on how to tackle ihmpeding factors.

It is obvious that people are not born equal neiétne they equal in any
respect. Thus, if people are not equal in any spaept that they are

all human beings, then it becomes difficult to adatem equal right in
life. Our mental, moral and emotional capacities at different.
Though, the National Policy on Education emphasissgction | sub-
section 2 that all Nigeria citizens have equal oppuoty for education at
all institutional levels, yet, alot of pileins emanate inthe
interpretation of what it actually means. Letexamine three possible
interpretations.

17



3.1 Interpretations of the Phrase "Equality  of

Educational
Opportunity"

The first interpretation presupposes that eactviddal should receive
an equal share of educational resources irresestipotential ability.

The second interpretation is to treat all thosédobin of  the same
measured ability in the same way irrespective @frenmental factors.

The third interpretation focuses on positive dis@niation in favour of

educationally underprivileged children, with théesaim, to remedy the
educational lag of disadvantaged children.

A learner should note that the three interpretatioould easily  be
debunked. The first interpretation would ensurequia¢ outcome

because individuals vary intheir genetidighiThe second
interpretationis  facedby or s in cociffvith social justice theory.
Finally, discrimination assumed in the third intetation is also unfair

and unjust. We can summarise these interpretatitmAkinpelu's
(1984) own words, "What | suspect is that whilehepoponent of
equal education opportunity  thinks and belighas he is defending a
concept, he is in actual fact defending a concaptirat is his own
conception".

Activity |

1. Debunk the first interpretation of  edwal of  educational
opportunity.

2. List the factors that may  impede thaiathent of  equality  of
opportunity in education.

3. Briefly explain some of the strategies emgpl by both state and
federal governments in order to achieve equalityf  educational
opportunity.

Factors Responsible for Inequalityof EducationaDpportunity

Among the numerous factors responsible for inegualiof educational
opportunity are: family background, poor or ricdueated or otherwise,
underaged children, intellectual ability, poor health and unfavourable
environment. Discussions on these factors woulddog brief as the
learner should also think of other factorsuidchg those peculiar to
his/her environment.

Nigerian educated parents know too well the vatteched to education
and would also like their children to benefit framThey can provide
both moral and financial support in order to  eadbat their children

18



attain higher qualifications. They send theilatsn to better or good
schools with  well-built structures with  propentilation,  qualified
teachers, equipped library, etc. At home, soméethildren have their

own personal libraries, etc. On the other handcHilelren of the poor

and agrarian family do not enjoy such tking it possible for the
children of the poor ones to go at the same pattetive children from
educated parents?

Underage children: Parents unknowingly send their children to school
at an early age. This may cause a devastatingt éffelce child's brain.
Once damage is done to the brain, the child makeep up the pace

with other children in later years.

Moreover, children in the rural areas are mordyilexposed to various
domestic works than attending school. When compartdchildren

from cities, the children from rural areas are kedly to perform well in
academics. Environment plays  a significateno  terms  of  achild's
educational opportunity. Most schools in rural araee behind in terms

of facilities and qualified teachers.

The educational gap between northern and southigierill is a trace of
educational inequality. This inequality of educatibopportunity started

since the inception of western education. Statiseeidence has shown
that the north was lagging behind other regiongjqaarly when pupils

population was taken into account.

There has been a lot of efforts to  bring to pe@ampensatory

education. The main aim  istoremedy theduycational gap of
disadvantaged children and thereby narrow the aehient gap)

Efforts made to Bridge the Gap between Northern andouthern
Nigeria

Both state and the federal governments have deselsrategies on

how to achieve equal opportunity in educatdmong the strategies

are:
0

(111 Bursaries and scholarships award. Students areeeriy
bursaries and scholarship awards in order ¢ope wellin their
studies.
0 With the  current  UBE initiative, many  citizewould benefit
from  the programme thus reducing in-  equalitgf  educational
opportunity among citizens.
1 Many schools in the rural areas are now aaugiai new look.
Some dilapidated structures were reactivated amyymaUBE
blocks were constructed.

(-
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([0 The average age for primary one is fixed at siry, parents
should observe the age limit.

4.0 CONCLUSION

In thisunit,  you read about the problematitureof the phrase
"equality of educational opportunity". Three variaterpretations of the
notion were highlighted. Social factors thataewed to impede
attainment of equal opportunity were discussed.

5.0 SUMMARY

The concluding segment of this unit focuses orstregegies employed

by both state and federal governments air @fforts to attain  equal
opportunity  for the citizens of  the entity called Nigeria. Think  of
proffering more strategies.

6.0 SELF-ASSESSMENT EXERCISE

1. Explain fully the phrase, 'equality of edtional opportunity'.
2. Is equal educational opportunity  in Nigea reality  or an
illusion?

7.0 TUTOR-MARKED ASSIGNMENT

1. You are a principal of a boarding secondaschool faced with
1,000 number of applicants seeking for enrolmeriteyjou have
in reality space for only half of that nuenbWould you enroll
bearing in mind your intention to achieve equatityopportunity
in Education?

2. Despite the strategies you read as emplbydabth the state and
federal governments in their efforts to achieveatgducational
opportunity,  enumerate your own strategies, twiymu think
could bestbe  employedin order toachayeality of
educational opportunity.

8.0 REFERENCES/FURTHER READING
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1.0 INTRODUCTION

Psychology has many things to contribute in theettgasment of many

professions. Teaching as a profession benefitggteaer extent from
benefits/principles deduced from psychological theso To this end, it

is important to understand the concept of psychglag branches and
that aspect of psychology which applies saxkeng  and learning
processes.

Therefore, this unit examines the meaning gsychology and
contribution of educational psychology to the fiefdeducation.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

i) Define psychology

ii.) List the various branches of psychology

iii.) Define educational psychology

Iv.) Outline the scope of educational psychglog

V.) Discuss the contribution of psychologyhie field of education

3.0 MAIN CONTENT
3.1 Meaning of Psychology

Psychology  as an organised field of  studys notvery  old. As an
independent  discipline, psychology = acquirepbsate  status very
recently. Formally, psychology was studied aslalsranch  of
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philosophy. Therefore, its first definition frometlreek wordsPsyche

(soul) and Logos (Science) was given by the philosophers. This
psychology was defined then, as "the sciencsoaf".

This definition was derived from the argument pmutrMard by a Greek
philosopher -Democritus -who claimed that everyghscomposed of
indivisible unitary  materials known as Atoms. Thus, people are
constituted of body atoms and soul atoms. Hengeshagogy as a sub-
branch of philosophy was intended to study the ebthe people.

As time progressed, some contemporary pbyloers questioned the
nature of soul -how can soul be objectively dafintherefore, another
definition was evolved for psychology with Desceste/ho claimed that

an individualis madeupof body and in psychology took another
meaning: The science of mind.

This definition of  psychology  remained in vogue for a long time.
However, the same question resurfaced again -Howgad be
objectively defined and studied. Thus, this deffamtwas described by

the philosophers. Then psychology was definetti@science  of
consciousness on  the basisthat  human bamegsonscious  of  their
external environment thence.

This definition was later on rejected on the grotimt consciousness is
a negligible portion of an individual's total erponality. Furthermore,
contemporary  philosophers claimed that consaess cannot  be
objectively studied by absorbing an individual's\aties.

Agreat history wasmadein 19th  an20th centuries concerning the
development of  psychology as an independsoigdine. With  the

coming to light of  German and American philoseippsychologists,

psychology was detached from  philosophy @wmena new definition
and system of approach. Hence, psychology waseteés a "science of

behaviour" which can be observed, verified, meabarel studied in a
systematic manner-in fact, in a scientific way.

Psychology thus, can besimply definedasidy of individuals
behaviour  which  consistof overt action thatareasa result of
response to stimuli.

Activity |
1. Give the four definitions psychology haslergone over the past
years.
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3.2 Branches of Psychology
Psychology is sub-divided in various branches:

)] General psychology

1)) Human psychology

i) Animal psychology

V) Genetic psychology

V) Developmental psychology
Vi) Educational psychology
vii) Abnormal psychology
viii) Social psychology

IX) Experimental psychology
X) Physiological psychology
Xi) Industrial psychology

Xii) Military psychology

3.3 Educational Psychology and its Scope

Thisis abranch of psychology, which deeith the application
psychological theories (findings) into the fieldesfucation.

The scope of educational psychology includes tHeviings:

1. Learner: His developmental characteristicsjndividual
differences, intelligence, personality and mengalth.

2. Learning process:Theories of learning, motivation of learning,
factors affecting learning; diagnosis of learnimglgems, etc.

3. Evaluation: Evaluation of learning outcomes, and are of

statistical methods in conducting research relaiqatactice and
theory of education.

Activity Il

1) Give the meaning of Educational Psychology.
2) Listthe  three aspects that formedstope of  Educational
Psychology:

Psychology and its Relation to Education

The contribution of psychology to educationan®de viewed from
facets

3.4 Contribution to Theory of Education

This include the followings:
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0  Aid teachers in understanding the developmentaiacieristics

E of learners so as to effectively impact instructamd mould the
behaviour of learners.

0 Aid teachers to understand the nature of the Iegrprocess.

1) Assist teachers to provide for individual differesavithin

: learners.

L Aid teachers to know effective methods of teaching.

35 Contribution to Practice of Education

This include the following:

CJ1 Curriculum planning.

1) Classroom management.

1 Using teaching aids/materials.
00 Time-tabling.

71 Schools administration.

Activity Il

Mention the areas in which psychology contributethe:

1) Theory of education
a)
b)
c)
d)
2) Practice of Education
a)
b)
c)
d)
e)
4.0 CONCLUSION

The importance of psychology to the theory d practice of education

cannot be over emphasised. Psychology offerdioaion many
principles and conditions that teachers need tystucritically and
objectively so as to facilitate classroom learning.

5.0 SUMMARY

This unit defines psychology by tracing tevelopmental changes of
its scope right from the time it was a sub-branichhilosophy.

* Psychology is at last viewed as a scientific gtaflhuman behaviour
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* The application of psychological principles teetfield of education is
the concern of educational psychology. The leatther]earning process
and evaluation are the subject matter of educdtmsyahology

* Psychology  contributes to education in two dimeions: contribution

to theory of education, and contribution to thecpce of education.

6.0 SELF-ASSESSMENT EXERCISE

1. Define Educational Psychology.

2. What are the contributions of Educationdsychology to the
practice of Education?

7.0 TUTOR-MARKED ASSIGNMENT

Explain, using relevant examples the contrimgio of psychology
education.

Model Answer

The contributions of psychology to education arasarised below:
O
[[1 Assist teachers in understanding the devetopah
E characteristics of learners. This will help in imiggg instruction
and mould the behaviour of learners.
1 Assist teachers to understand the nature of ilegand how it

- takes place -all with the view to assist learnerearn.

U Aid teachers to provide for individual differendést exist

- between learners during teaching-learning intevasti

I Aid teachers to know the effective methods ogaching. .Aid
. teacher to use teaching aids/materials effectively.

LI Other contributions are in the areas of curriculumplanning,
classroom management and time-tabling.

8.0 REFERENCES

Akinboye, J.O. et ai, Psychological Foundations of Educatidbadan:
Heinemann Educational Books. (Nig) Plc., 1984.
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1.0 INTRODUCTION

Learning is a fundamental process, which enablezxgamism  to
service. Learning enables the organism to acqgo@dundamental skills

with which it can adopt and even change its enwvirent. Learning is

one of thekey concepts in education. Heleegning has been
identified as one  of the focal areas  okducational psychology.
Furthermore, classroom implications of the theooethe learning were
considered.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

Define learning in various perspectives.

Enumerate various theories.

Explain the main tenets/principles of leagn

Discuss the implications of  the theonés learning within the
class situation.

PO PE

3.0 MAIN CONTENT
3.1 Definition of learning

Learning has been defined in several ways. A comdafimition used
very often is as follows:
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Learning is a psychological process that refemp change of
behaviour that is relatively permanent and coul@tirbuted to a result

of some particular experience, observation onitng. From this
definition, three things are noteworthy. They are;

1. Change in behaviour;
2. Relative permanence;
3. Consequence of experience, observatioraocing. All the three

must exist before learning can take place.
3.2 Types of Learning

Learning is complex and multifaceted in such a wayhat no  single

activity can represent it completely. Thddeliings form  types
learning:

Classroom learning
Social learning

Incidental learning .
Problem solving learning .
Verbal learning

Skill learning

oukwpn

ACTIVITY |

1. List the three components of learning thanust exist before
learning takes place.
a)
b)
C)
2. Give an example of each of the followingnis of learning:
a) Classroom learning
b) Social learning
C) Incidental learning
d) Problem solving learning
e) Verbal learning
f) Skill learning

3.3 Theories of Learning

A very large number of theories have beeppuoded by various
scholars in the field of psychology to explain tfagure and complexity

of the learning process, A theory refers to anyesyatic or coherent set
of ideas, principles or laws proposed to furtr understanding,
control and prediction of natural phenomena.
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Learning theories can be broadly classified into bategories.

1. S -R Theories (behaviours) Associations/Connectgisi
Some examples of learning theories include thewohg:

I. Pavlov's conditioning theory of learning
. Thorndike's theory of learning
iii. Skinner's theory of learning

\2 Watson's theory of learning
V. Guthrie's theory of learning
Vi. Hall's theory of learning

2. Cognitive field theories

Some examples of theories under this category dieclu

a. Gestalt's theory of learning
b. Field's theory of learning (Kurt Levin)
C. Tolman's sign

All these theories employed experiments with somdkof animals
(dogs, cats, rats, pigeons, monkeys) to observedhge and processes
of learning.

Full details of  the experimental designs of hese theories are not

provided herein, however some principles of leagrdeduced from the
experiments are highlighted below:

ACTIVITY I

1. Learning theories can be broadly classiird two categories as
follows:
a)
b)
2. Give three examples of  learning theonieder each of  the two
categories given above.
a) i
ii.
b) i.
il.

3.4 Principles of Learning

Pavlov's theory of learning
The following are the learning  principles Pavlov gave after his
experiments with dogs.
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)] Reinforcement  -repeated presentation of food (reinforcement

made the animal to repeat behaviour (salivatiomgc@ntinued
presentation of reinforcer (food) made behavioutisappear.

i) Extinguish -this is the animal's inability to repeat (forgetatned
behaviour due to lack of reinforcement.

i) Stimulus Generalisation  -Pavlov observed that his dog which
learnt to salivate at the sound of  the belivastd on learning
another similar sound (e.g. buzzer or whistle).rhgwy process
in human beings hold to this principle.

\2 Stimulus discrimination -Pavlov observed that his dog salivated
in the presence of  a small red bell rather tther bells. Thus
the ability to discriminate the small red bell frahe other bells
is pertinent and occurs through discrimination.

Thorndike's principles of learning

The following forms the tenets of learning dedliem  Thorndike's
experimentation with rats.

I. Law of effect.

il. Law of exercise (practice).

ii. Law of readiness.

\2 Law of intensity.
V. Law of recency.'
Vi. Law of multiple responses.

These principles need to be fully studied and wtded by classroom
teachers. Thisis because they all have efhing  effects on how
human beings (pupils/students) learn.

3.5 Application

The above principles can be wisely  applied al&ssroom
teaching/learning processes. The following recondagans are given.

I. More opportunities should be given to leamto use and repeat
(practice) the knowledge they acquired in the ctass.

. To strengthen learning, a room should vem for re-learning of
the learnt materials.

iii. Assignments, exercise  and drills sliboé given after each

instruction.

iv. Adequate teaching materials need to beleyap in classroom
instruction.

V. Pupils/students should be rewarded aftedmgecorrect

responses during teacher-learner  interactianReadiness
factors: motivations, experience relevancd aterials and
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personal adjustment of learners should be adeguatetn care
of before instructions are designed.

ACTIVITY IlI

1. List the four tenets of learning given kaviev.
a)
b)
c)
d)
2. Mention the six principles of learning giMey Thorndike.
a)
b)
c)
d)
e)

f)

3. Mention two suggestions not givereileon how to apply the
principle of learning into classroom situations.
a)
b)

4.0 CONCLUSION

The nature and process of learning are very ptemVarious theories
of learning have offered substantive explanationgearning processes.

To clarify the complexities of learning processidieers need to under-

stand the various perspectives of the learninggg®and the tenets put
forward. Unless such is done, teachers would npantrthe desired

goals into the students.

5.0 SUMMARY

* This unit  provides definition of learning daentifies the
theories that explain learning process.

The unit also provides some basic learning ppiesi given by
Pavlov and Thorndike.

Recommendations on the application of the legrpminciples
were also given.

6.0 SELF-ASSESSMENT EXERCISE

1. Define learning according to your understagdf the term.
2. Explain law of effect, law of exercise dad of readiness.
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3. Select at least three tenets of leargimgn by Pavlov and
explain how you can use then to achieve an effectiv
teaching/learning process.

7.0 TUTOR-MARKED ASSIGNMENT
Question:Explain briefly, the following principles of leany:

(1) Law of Effect

(i) Law of Exercise
(i) Law of Readiness

Question: Show how these principles can be appliedto ¢lassroom
situations.

Model Answers

() Law  of Effect: is defined as the satisfaction and dissatisfact
an organism  has after making a response tomukts (stimuli).
Therefore, learning can only take place if therleais satisfied
with the learning outcome.

(i) Law of Exercise: States that, successive repetition of stimulus =
response connection and strengthens learning.ig,Haarning is
effective if the learner re-learns the materiatiea

(iii) Law  of Readiness: This principle states that learning  can only
take place if  the learner is physiologicallyand psychologically
ready for learning.

Application of the principles in a classroom sitaat
0

[J[1  Teachers should give learners more opportunitydotgce or re-

- learn the materials learnt.

L Assignments, exercises and drills should be givem aach

- instruction.

L Teachers should reward learners appropriately.

11 Readiness factors such as motivation, experieetajance of
materials and personal adjustment of the learnauldibe taken
care of by the teacher.

8.0 REFERENCES
Lawson, R.Learning and BehaviouNew York: Macmillan, 1965.
Gottsegen, et al (eds), Professional School PsychologyNew York:

Grune and Stratton, Inc., 1970.
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1.0 INTRODUCTION

The preceding unit dealt with  the process d#arning and stated that
learning can only occur if the organismis adg physiologically and
psychologically. In addition, certain factors sush relevance of

materials and methods of  instruction, organidevel of  lesson

adjustment, his emotional state as well as hisvattinal level are

important to learning.

This unit, therefore, is concerned with suchdesthat determine an
individual's readiness to learn. How to impart ieass in learners is
another focus of the unit.

2.0 OBJECTIVES

At the end of this unit, you should to be able to:

I. Define readiness to learn.

. Enumerate factors of readiness to learn.

iii. Explain the factors of readiness to learn

\2 Discuss how readiness can be built foe&f’e teaching and
learning.

3.0 MAIN CONTENT

One of  the principles of  learning postulatedy =~ Edward Thorndike is
Law of Readiness. The principle holds that beforemanism acts (i.e.
learns), it has to be ready -the tendency of tamkr before making a
connection between stimulus and response (i.eitegr

Theterm  readinessis  defined as a "state dfody, mind and feeling

produced by  acombination of  growth (matamdtiand experience
which implies fitness and ability to embark on sameev task." Simply
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put, readiness is the levels of preparednesseadraér that enables him
to learn new tasks.

Factors that determine readiness to learn:

)] Maturation -This refers to the sort of growth and depeient
that occurs mostly independent of any effogpromote it.
Maturation determines the extent to which vasio body
structures and organs are ready to perform congugans. It is
when various parts of the body arefully deped that certain
complex learning is made possible. No matter thellef
motivation or environmental treatment, learntagnot take
place if certain organs in the body are yet tly fdevelop (e.g.
brain).

1)) Experience:  Experience here is simply defined as previous
learning or entry  behaviour. Entry  behaviodergto the
knowledge, skills etc, alearner is supposegubsess before
learning a new task. The science of learniatest that some
basic skills are necessary before complex tasktaakéed.

iif) Relevance of Materials and Methods of InstructionA learner
may  be capable (i.e. matured) and may  poskesxperience
needed but may fail to learn if the materials tddagnt are not
suitable or relevant. This holds true if the methotinstruction
are not relevant.

iv) Other factors: Some other factors of importance include level of
motivation, positive attitude and learners'  pagd adjustment.
These factors are important in the acquisition @structive
use of readiness.

ACTIVITY |

1. Give the meaning of readiness

2. Mention the three components of readiness
a)

b)
C)

3. List the factors that determiines readiness

a)
b)
C)
d)

e)
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Building Readiness

() Providing pre-school experiences: Pre-school experiences
include those skills needed by  a child beforenéd schooling
system. They are needed by all children if theyta@dapt to the
demand of school. They include:

00 Writing, painting, counting, use of vocabulary.etc

00 Social skills  such  as sharing, cooperatompetition,

group work, following rules and regulations.
00 Others: pictures study, book study etc.

(i) Providing Readiness  programmes in Schools: Children in

school who show lack of readiness in school takksilsl be
identified. Diagnostic tests and other proceduhesikl be used

to identify  such children. Then remedial classleould be
provided according to the children's deficiencies.

(i) Building Self-Confidence:  Psychologists have emphasised that

positive attitude  to oneself  (i.e. positiefsoncept) is a very
important factor that determines one's readinessaim.

Therefore, teachers should strive hard to builtc®ifidence through

the following:
O

[0 Frequent praise by teachers
0 Giving room for competition

0 Giving student's responsibilities
0 Individual counselling.

ACTIVITY I

1) List those pre-requisite skills needed ba child before formal
school system begins.
a)
b)
C)
d)
e)

2. List some of the deficiencies school cl@fdmay have that need
remedial programme.
a)
b)
C)
d)
e)
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3. Mention some ways teachers can build pos#ttieide into their
students/pupils.
a)
b)
C)
d)
e)

4.0 CONCLUSION

Readiness to learn is one fundamental principlearhing to take place
effectively. Readiness  factors must operateHence, teachers need to
understand the concept of readiness as wellhoaseadiness can be
built.

5.0 SUMMARY
O

(1) This unit has explained the concept of readinReadiness to

t learn is the state of learners preparednesseimbark on a given
learning task.

"l Readiness factors include motivation and B&pee. Others

t include relevance of materials and methods of uicsiin, learner

- levels of motivation, positive attitude and theld's personal

O adjustment.

O

.l Strategies for building readiness include provisiohpre-school
experiences, diagnosis learner's readiness ekefieis and
remediation. Another  strategy is building If-senfidence in
learners.

6.0 TUTOR-MARKED ASSIGNMENT

Question: i) Define the term ‘Readiness to Learn’.
i) Enumerate the Readiness factors.
i) How would you build in Readiness in lears®

Model Answers

Readiness to learn means a state of body, mindeatidg of a learner,
produced by a combination of growth (motivation)l @xperience that
enable him to embark on learning new tasks. Intshall, readiness to
learn means learners  fitness (physiologicallyand psychologically)  and
ability to embark on the learning of new tasks).

0

[0 Readiness factors include the following:
) Maturation .Experience
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Relevance of materials and methods .Levels lefarner's

motivation
Positive attitude and learner's personal adjustment

Building Readiness

ud
O
O

HiN

HiN
0

HiN

7.0

O

Providing pre-school experiences such as writgagnting,
counting and use of vocabulary. Other experieneelside social
skills such as sharing, cooperation, group work, et

Providing remedial classes.

Building self-confidence in learners through frequeraises and
giving student's responsibilities.

Individual counselling.

REFERENCES

Oladele, J.0., Fundamentals of Psychological Foundations of
Education. Lagos: John-Lad Ent., 1984. Maynard, N. J.Child-Study:
Some Practical Techniques for Teachémndon: 1970.
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1.0 INTRODUCTION

Another important factor in determining an  indival's tendency to
learn is motivation. Motivation is concerned withiadividual's internal

as well as external energies in the direction  ofn intended goal. An
individual cannot learn effectively  if  he is not motivated to do  so.
Hence, teachers need to understand the concepitfation and how it
applies to teaching and learning processes. Thigifocus of this unit.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

I. Define and explain the term motivation.

. Explain the theories of motivation.

iii. List and describe the types of motivation

\2 Discuss the application of theories ofotivation in the
classroom.

3.0 MAIN CONTENT
3.1 What is Motivation?

The term  motivation has been defined in sewsegfs. In a nutshell,

motivation answers the question: Why a behaviour& s, why does a
person behave in the manner he behaves. An angwhas tquestion is
pertinent for teachers. If teachers can undedsthe reason for the
actions or responses of their students, then theybe able to facilitate
learning in the classroom.

A more simplified definition of motivation is dsllows:
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Motivation is the force or condition within the @agsm that impels it to

act or respond. Another definition claims thahotivation refers to  the
biological, social and learned factors thaitiate, sustain and stop
goal-directed behavioul:

From these definitions three types of motivatioryrba discerned:

) Extrinsic Motivation: These include those forces outside an

individual that regulates his behaviour. The ersangj motive is
something  external to the individual (e.g.food, water etc.),
Teachers use of this type of motivation needs tutieious and
commensurate with effort put in. Teachers shoutnlcause of
expensive things to motivate students.

i) Intrinsic Motivation: These include forces within the individual.
It has nothing to do with the external world. laisort of
motivation that comes as aresultof ariahtfeeling of self-
satisfaction as one participates in learning agtiviihis kind of
motivation is tied to the learning task itself. Téf®re, teachers
need to provide relevant simple and appropriataieg task to
the learners if this type of motivation is to betsined:

iii) Achievement Motivation:  This refers to the motivation for
achievement in the school, place of  work, fgssion etc. It
implies the craving for accomplishment, conquesinpetence
etc. Achievement of  success in learning is ttetermined by
student's motive to achieve. Thus, if a learnirsl that has a low
probability of success is given little incemj\achievement will
likely be curtailed than if the incentive is high.

ACTIVITY |
1. Give three definitions of motivation.
2. List the three types of motivation.

Theories of Motivation

There are numerous theories of  motivation. m&of  these are briefly
stated asollows:

1. Hedonistic Theory

Those who subscribe to this theory are of the \tleat human actions

are mainly triggered by a desire for pleasure aedaivoidance of pain.
In other words, people engage in activities footieer reason than the
pleasure associated with them.
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2. Physiological Equilibrium Theory

This theory holds that human beings are sumgidpse constituted by a
balanced state of  physiology.  This balandettss called

"Homeostasis". Ideally, as long as this testd equilibrium is
maintained, it seems there will be no need for huaivity. However,

because this equilibrium  is inevitably diséarjpresumably from  birth,
human activity begins  with the motivating folmeing the desire to
recapture the physiological equilibrium. Thus, hemghirst, etc.,

signify  adisequilibrium  that leads to need,drive and consequently

activities to satisfy them.

3. Drive Reduction Theory

This theory postulates that human beings act israreduce drive. A

drive is a state of tension which occurs wheneveeed (want or
deficiency) exists. The need could be physiologcadocial. The
motivational force wherever a drive exists is rétuc of the
accompanying tension, which is usually unbearable.

4. Cybernetic Theory

This theory  sees motivation as being intrinsycallattached to human
activity. The theory claims that motivational forib@ws from within the
individual rather than being a result of g outside incentives.
Forces such as curiosity, competence, and ripre three forms of
intrinsic motivation.

5. Conditioning Theory

Thistheory  sees  motivation purely inernts of antecedent factors

consequence of behaviour. Human-  beingsct inanticipating positive
consequences of their actions.

6. Maslow's Growth Theory

This theory views motivation as a growth processingpfrom a lower

to higher level. All human activities are motivateglthe desire to pass

through what he calls the hierarchy of medi Human beings actto
satisfy hierarchy of needs. The needs hierarchg i®llows.

High 5  Self actualisation
4 Self-esteem
3 Belongingness and love affiliation
2 Safety needs

Low 1 Physiological needs
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Motivating students for better learning.  The following ways are
recommended for teachers on how to motivate stedeneffective

learning.
0
[1[1  Make your lesson interesting and appealing.
11 Develop a state of need in the students by expdkeg to the
- objectives of the lesson.
LU Structure your learning situation and  materiadin way that
. allows success in earlier steps, reinforce laggrsst
"ILJ Provide adequate feed back to students on a cantinbasis.
[0 Make judicious use of incentives. Evolve  aetoleconomy
E system. Develop an atmosphere for healthy ctitiggeamong
students.
[0 Make all learning meaningful and relevant to thpexiences of
. the students.
") Develop curiosity by widening the experientiatizon of the
- students. Make all learning pleasant, desirablevasrthwhile.
LI Develop positive attitude and intentions towardnésg in
students.
ACTIVITY I
1. Name the six theories of motivation givéoze.
a)
b)
C)
d)
e)
f)
2. List the Maslow's hierarchy of need frorw it high.
a)
b)
c)
d)
e)
3. Outline the ways teachers can motivatheir students for better
learning.
4.0 CONCLUSION
O
T In this unit, motivation has been defined. We halg® looked at
b types of motivation:
L Various explanations on why  people act the wdfiey act was

postulated. = The theories highlighted inclubblee Domestic
theory, Physiological Equilibrium theory, Deitheory,
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Cybernetic theory, Conditions theory, and Masto@towth
theory.

LIL Strategies for motivating students for effectivarténg were also
given.

5.0 SUMMARY

One of the basic learning condition is motivati@ithout motivation,
human beings cannot  act or function properlyudlly  important is
motivating  students for effective learning. With@pplying effective
strategies for motivation, students learning canake place.

6.0 SELF-ASSESSMENT EXERCISE

Try and answer the following questions:

1. Define the concept of motivation.

2. As a classroom teacher, outline and explerstrategies that you
will employ to motivate your students to learn:

3. List and explain the motivation theoriesadissed.

7.0 TUTOR-MARKED ASSIGNMENT

Question: (a) What do you understand by the term 'mtabowd?

(b) How would you motivate your students toearh
properly?

Model Answers
Motivation is defined as a force or condition witlar without the
learner that compels him/her to act or respontiedearning situation.

How to motivate students to learn
O

[J[1  Teachers to make their lessons interesting andaéipge
(1) Teachers to develop in their learners a state el thy exposing

. them to the objectives of the lesson.

LI Learning situation and materials should becstired in such
. way that allows success in earlier steps.

L Teachers to reinforce students'  response tarnileg situation.
. .Teachers to provide adequate feedback to students.

"0 Teachers to develop atmosphere for healthy catgreamong

: students.

"0 Teachers to develop curiosity by wideningdRkperiential
horizon of the students.
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1.0 INTRODUCTION

One of the tendencies of anorganism sis igbility to select from its
experience, those responses which are appropoidbe tearning of new

and somewhat different ideas and skills. Learnengnot be meaningful

and useful if an individual cannot carry  whalkeiarnt into new

situations.

This is because, when we learn a new thing, ast @xperience is
involved. Thus, it can be said that all retentiomemembering is a kind
of transfer of learning.

This unit, therefore, is concerned with how humabeings transfer one

experience into another situation, all with  timma of facilitating
effective teaching and learning processes in tagscbom.

2.0 OBJECTIVES

By the end of this unit, you can be able to:

1. Define and explain transfer of learning.
2. Explain the three forms of transfer of teag.
3. Outline and explain the strategies to bevieed in gaining

maximum benefit of transfer of learning in learnsituations.

3.0 MAIN CONTENT
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3.1 Meaning of Transfer of Learning

Transfer of learning is said to occur whenevprevious learning has
some effects on the learning of  new respondéw influence that
learning one task may have onthe  subsequemiihggof  another is
called transfer of learning".

3.2 Forms of Transfer of Learning

There are three forms  of  transfer of leagnThey include the
following:

1. Positive transfer:  Positive transfer occurs when the previous
performance (i.e. experience) benefits the perfagaan the
subsequent tasks.  For example, learningddtaee digits will
facilitate the learning of  adding four digitsolving simple
arithmetic problems.

2. Negative transfer: It  occurs when the previous performance
(experience) disrupts the performance on the setamsid In
other words, when skills learnt in another task enlile learning
of another task difficult, negative transfer hasetaplace.

3. Zero transfer: This  occurs when the previous performance
(experience) has no effect on the performanceeosétond task.
In other words when skills learnt in one task hagnfluence on
the learning of the subsequent task.

3.3 Conditions for Transfer of Learning

When the stimulus pairs are different but the resps are the same, the

transfer effect is positive. The greater the sintijebetween the stimuli
in the two situations, the more the positive transf

Advice to Teachers

The following suggestions should be followed tongdie maximum

benefit of transfer of learning.
O

[J[1  Learning in the classroom  should be such thatrigsults ina

. thorough mastery of whatever is to be learned.
LI The pupils should have experience with a wide rafggoblems
. that differ somewhat from  one another, thigmdunction as

: training for flexibility.

[IlJ The teacher should emphasise principles and apgiication.

E Pupils must have the opportunity of participatingtie use of the
principles with a variety of problem situations.

"Il1 Develop positive attitude and transfer consciousimestudents.
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[101  Make curriculum and teaching relevantto tpasl expected

- student experiences.

LI Pay special attention to aspects that will cilitate positive
transfer in your teaching.

ACTIVITY 1
1. How does transfer of learning occur?
2. The three forms of transfer of learningunde:
a)
b)
c)
3. Outline the limits you will use to facilieatransfer of learning in

your classroom.

4.0 CONCLUSION
O

T In this unit, transfer of learning has been definad explained.

100 The three forms of transfer: Positive, Negative datb transfer

- of learning have been explained.

L Suggestion for gaining  maximum use of tfanef learning in
teaching-learning situation have been put forward.

5.0 SUMMARY

Transfer of learning is in fact, a part of learnpr@cess. Since learning
has been conceptualised as building of  expegiepon experience,
transfer of learning facilitates students learrimthe classroom. Hence
teachers need to fully understand the conceptaotter of learning and

how to poster transfer in learning during theirssl@om instructions.

6.0 SELF-ASSESSMENT EXERCISE

Try and answer the following questions;

1. Explain what is meant by "Transfer of leagy"’

2. lllustrating your answer with examples, laxpthe three forms
of transfer.

3. How would you poster transfer of learning/our students?

7.0 TUTOR-MARKED ASSIGNMENT

What is transfer of learning? What is positive $fan of learning? As a
teacher, how would you facilitate transfer of leagnin your students?

45



Model Answers

The influence that the learning  of one taskdiathe subsequent
learning of another task is called transfer ofri@ay.

Positive transfer of learning Positive transfer of learning occurs when
previous learning benefits the learning of a subsatjtask.

How to facilitate transfer of learning
O

[1[1  Teachers to ensure that learning in the classreamaide in such

B a way that it results in a thorough mastery  oateker is being
learnt.

L[] Teachers to emphasise principles and their apicat

[ Learners to be exposed to a wide range of  prablbat differ

. somewhat from one another.

UL Make curriculum and  teaching  relevant to tpasl expected
student's experiences.
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In this unit, learners will be introduced to thdidgion of the concept of

education and its nature so as

toserve as abackground knowledge for fushedies into various
aspects of the foundations of education. '

At the end of this unit, you should be able to:

I) understand thoroughly the concept and natuedatation it) have an
insight into the nature of education in general.

3.1 The Concept and Nature of Education

3.1.1 The Concept of Education

The concept of education is not as simple as wergéiy assume. But
in spite of  the difficulties, it is now generallyagreed that education
implies development in the child what the societhelieves to be
valuable.
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Education is as old as man on earth, and there soaiety without one

form of education or the other, because, withouication, socialisation
within the society cannot be possible.

The term education is elusive. It is simply difficto say what education
is but rather, simpler definition has been giverldUNESCO.

They viewed education as "Organised and sustaimsduction designed

to communicate a combination of knowledge, skifid anderstanding
valuable for all the activities of life".

To Ezewell (1983), education is viewed as "a caltprocess in itself

and the way a new-born individual is transformed & full member of

a given society";

In addition, education is generally aimed at makangndividual to be
socially, mentally, emotionally =~ and morally ousd so as to be able to
contribute his quarter to the development of hisedy in general.
Education as itis today known, is a triune cge@th at least three
connotations. It is a process, a product, and@gpdiise. But this is only
lexically so, for the three concepts are in tuteilaced. Thus, we can
say that education is a means through which awichaal "develops his
abilities skills, capabilities and all forms of l@etour patterns that are of
positive value in the society he lives" (Good 1948)this definition, the
"means" is the process; ,while the skills, andalins of behaviour
patterns acquired, which constitute the aggregiadd the processes, are
the products. In our .study of both the processthagroducts, we ask
such questions aswhy dowe educate? Awnddoo we educate? This
constitute the discipline.

3.1.2 Education as a Process

Education is a process whereby the immaturelmeesof agroup or
society are brought to maturity throughitifeience of the
environment. An individual is said to  be matureen he has been
conditioned to the habits, attitudes, values arsiiocns of the group to

which he belongs. An individual's environmentiuges those forces,
which direct his actions. They may be physical@m4physical, near in

time and space or extensively remote. They mayidechnimate objects
like man and other living things as well as inartenabjects or non-
living things.

Environment may  be social or psychological. $heial environment
consists of allthe activities offellowibgs  that are boundupin  the
carrying on of  the activities of  anyone ofits members. The
psychological environment,  on the other handsisis of  all those
things "around us" which stimulate us to action arake us behave in
the way we do.

1J

Concept and Nature of Educati@®

Education is a social process which begins at.biktha social being,
the child interacts with the people nd things atbbim, at first
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completely dependent onthem. From birtbugh childhood to
adulthood, he asses through different stageseofAif each stage, he has
distinct needs and varying capacities. Throughesponses which

others make to his own behaviour, he comes to statet and evaluate

his surround- .Igs and to distinguish good from.bad

At each stage of his growth he is expected t@belaccording to  the
norms of each group to which he elongs, The rabelstiae parts he plays

in each sub-culture and at each level are quitthdisAnd he ~arns
these accordingly. Education is, therefore, a med¢lrough which the
individual passes from birth to

eath.

,.1.3Education as aProduct

~ducation as a product is the sum total of a mexperiences. Through

the process of  education, we learn. 'hisiegrmay  be simply
cognitive, as when we acquire ordinary kremge; thatis when we
simply now. Or it may be the acquisition of a matkill, as when we

learn to eat, write or drive. Or it may be simgigctive, as when there is
a formation or change of attitude in us. In othexgothe knowledge we

have of I1lings around us; the things we can doytoaiad our attitudes,
interest, tastes and values are the products @itiduc

~xplain what you understand by "social envin@mt® and
"psychological environment"?

1.1.4 Educationas aDiscipline

~ducation as a discipline is an organised body knowledge, multi-
patrious in nature which deals with issues )f whdty, how, who and
even when inthe educational process. The qussbften asked here
are:

.Why do we educate? .How do we educate? .Who dedueate?

.What do we educate with? .When do we educate?

In other words, education as a discipline dealk stiich pathogenic
questions of  context, reasons, meth-  )ds, atithing in the process of
education, as well as the background of  theviddal tobe  educated.
These luestions are usually treated under diffespatialisations within

the broader field of education. For exam- Jle,ghestions of who and
when do we educate take us to the field of educalipsychology, that

of why :0 educational philosophy, that of wbaducational
methodology, while the issue of what comes undé#re focus of
educational curriculum.

In summary we can illustrate the triunity of edumatdiagrammatically

as follows:

What do you consider as the best definition of atlon?

"Education goes beyond literacy alone." Discus$aheve statement in
relation to the definition of the concept of edumat

The nature of education can also be viewed flwardimension  of
formal, informal and non-formal educa-  tion. Fro the definition of
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education given earlier in this unit, it isalg¢hat complete education
cannot be acquired from outside the classrooranly. A large part of
education  can be acquired from  outside tassel room. Such sources
include the home, peer groups, and other non-dasssituations.

Formal education means any form  of teagh@arning process which

has a generally accepted and regular set rafes, organisation
pattern. tmay  generally  be referred to aschooling.  The following
character- istics make formal education unique.

1. It is strictly controlled.

2. It is curriculum-oriented.

3. It is evaluation and or examination oriented.

Concept and Nature of Educati@7

~. It requires regular financing.

5. It involves professionally qualified staff.

Simply  put, formal education is a consciouslylanped form of
education. In modern times, formal education

is exemplified by the training presently  givarour schools and
colleges.

[nformation education is an aspect of socialisatikhis is the process of
fitting individuals into an organised way of feliand an established
tradition of a society. This form of educationh® tprocess of acquiring
knowledge about the world around us through liwinth others. It takes
place everywhere, at home, in playgrounds, amoeg g@ups, between
club members, college cliques and workshop ganghe market places

and business circles etc.

As we interact with members of the community, wadentally acquire
experiences which we put into llse in our lives.dWdearning occurs

without the deliberate intention on the part of lgkerner or the teacher.
The nature of education has been the subject aliderable amount of
analysis by philosophers of educa- tionltisregarded as the
asset a society can boast of and a great legatpdhents can leave for

their children. All this is for the fact that eddica is the most powerful
instrument of  social change, economic,  pmltand cultural
development and scientific and technological dgualent.

Education also serves the functions of developoaies, psychological,
mental, emotional and intellectual developmentrofralividual.
Furthermore, education can be formal, non-formdliaformal each

with its unique characteristics that differentigttom  another. For
instance, while the formal education is systematid at the same time
costly, non-formal education is flexible in its daulum and is generally
cost-effective while informal educa- tion on thbéethand is acquired

either through interaction in the society awotigh distinct personal
experi- ence.
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Yet others may see education as the quality ofgoabie to read, write,

perform  skills and become morally acceptablerte’'s society. It is
important to note that education serves both teelsef the individual

and the needs of the society.

F or the individual, education means the  provissf  opportunity  for
him to realise his potential goals and abilitiesifev The realisation of

such abilities and goals will in turn make the indual a useful and
happy citizen in the society. The above explanatioows that education
goes beyond literacy alone. It also includes tlgisition of functional

skills, moral identity, ~ ambition to succeedife and to improve the
society. At  the national level., education n b& definedasa tool for
building a united, independent and wealthy egaditasociety which is
capable of maintaining its traditions and values.

"Education goes beyond literacy alone." Discussath@ve statement in

relation to the definition of the concept of edumat

I. Give the meaning of readiness.

2. Mention the three components of readiness.
a) cC

b)

C)

38 Foundations of Education

[~I liiMM'M

(1) Education is constantly changing and adaptsgjfito new demands

and new circumstances. (2) It is, therefore, ditficor any definition of
education to be comprehensive enough to satisfditfferent concepts
and interpretations of education which changé weéople, place and
time.

The concept of education is elusive. Any attemg@rtove at a consensus
definition would enable an indi- vidual to distingln between:

.Good and bad attitude or behaviour

.Right and wrong attitude or behaviour .Just andsirbehaviour
.Social and anti-social behaviour

Instruction: Answer 1 question only

1. Define the  tenn/concept of  education. WRy do you think
education is viewed differently?

1. Distinguish between formal, informal and nonrfiai types  of
education.

2. Discuss the'importance of education to tigevidual and to the
society in which he lives.

~[8~irt~

Fafunwa, A.BHistory of Education in Nigerid.ondon: George Allen
& Union, 1974. Moumouni, AEducation in AfricaLondon: Deutsch,
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Unit | provides you with the definition of themoept education and
further explore you to it's nature. In this unibuywill be exposed to the
different types of Education as an additionalwsalge for proper
under- standing of the course foundations of edocat
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By the end of this unit, you should be ab.I~ to:-

I. Understand the different types of education; and

n. Distinguish between traditional and western sypkeducation.

3.1 Types of EducatioB.1.1 Traditional

Traditional education is the indigenous, anciertldreducation in any
society, which is aft old as the society its&Hlirough this system of
education, attitudes, the beliefs, the moralsctistoms, the traditions
etc., of the society are passed from one genergditime other.

The aims and objectives of such type of educattert@produce people
or citizens who are honest, respectable, skilifuglligent, cooperative
and culturally groomed.

The curriculum, methodology, general organisatiod administrative
structure of traditional education are pattdrimeaccordance with  the
opinions, beliefs, customs, principles, experierayas practices of the
community in which the education is taking placeaditional education

in Nigeria has been highly developed long befoeeativent of western
education.

The curriculum of traditional education consistantyaof the learning
offunctional skills, morals, which are  necessaryto live in peace  and
protect the community from external aggression égimbouring ethnic
groups. Most of  the teaching and learning weredacted informally
through socialisation processes. Lit- eracy waggh@n much attention
and so most of the learning and teaching were tdooeigh oral work
and memorisation.

The period of graduation required for the mastérgny skill depended

on when the learner can show enough practical eeglef competence
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during the entire period of apprenticeship. eTéarners are usually

grouped according to their age grades, sex or kinsh

In the traditional education, the staffing systammot regular or specific.
The teacher of a particular skill or moral mustvbesed in the field he

or she is supposed to teach. Today such pradtaeschanged. One
single staff in the traditional system of educatiay perform the role
of a teacher, an elder, a craftsman, a moraldis@plinarian, a judge, a
priest, etc.

The learning experiences in traditional educatroNigeria includes
various types of  skills such as pottery, wegyagriculture, mother-
craft, cooking, trading, wrestling, oratory, tiame-telling, traditional
healing, fishing, respect for elders, taboos artial norms, hunting,
warfare, tactics, blacksmithing and many othertdrahd services.

List (10) ten crafts, skills and or services tha eendered in your
society and explain how one of the skills is bdigght traditionally?

Types of Educatiod J

At this juncture, it is important to mention thhaetcurriculum,
methodology, and general organisation of . iditl@ducation in Nigeria
has undergone a lot of changes because of ontact with western
civilisation |d ideas.

1.2 Muslim Education

~e history of Muslim education in Nigeria dateslb#axthe early 13th

century; during this period there  were lamiccenllover the West
African states. Wherever the Islamic religion sprdalamic education

as also introduced. The Quran, whichis e htbly = book of Islamic
religion, was the basis for all Islamic lucatimmd tradition. Mosques

were also built as places of  worship. anskt schools were introduced
into Irious parts of  the country. The systemof  education that was
popularised can be divided into three phases.

The first begins at about five when young Mustinildren are sent to
the Quranic schools where they are ught to memtrs&uran in well

drawn out stages. Here, children are taught stabesit the prophet Id
some elementary history of the religion. They dson how to conduct

a service. Thus learning to be a )od Muslims byuaoty the habits of
prayer and worship.

During the second phase, students begin a moreingdainstudy of the
Quran. They learn to read and rite Arabic amthay become more
competent as they  learn grammar, literaturetrpolslamic law and )

on.

The third stage is really a continuation of theosetcphase, with a wider
curriculum content to incorporate ~ammatical iniibex syntax, algebra,
jurisprudence, scholastic theology and the intéapien of the laws of

:lam. During this stage, students decide on areapetialisation. They
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often travel to the major centres of :lamic @ation such as llorin,

Kano, Fez, Cairo, Sankore, Timbuktu, Sudan and no#mgrs.

11
:ompare and contrast the system  of impactiadjtional and Muslim
education in Nigeria.
Simply put Muslim education system comprises theaQu schools, the
11m;and theMadrash schools, rhich are aimed at exposing the learner
(man or woman) baby boy or girl to the divine wood$od to nable
him/her recite portions of the Quran duringulag prayers and other
religious duties of Islam; to repare e tharner for useful living as a
committed and practising Muslims in later life:aohieve moral and
piritual excellence in life.
The contributions of Islamic education in  Nigés social, economic,
political  and educational affairs can-  lotbe overemphasised. Islamic
education introduced some Arabic words into Nigetanguages. The
lausa and Yoruba, Kanuri and Fulani languages astlynaffected. For
instance, Yoruba words such as ‘Alafiah”  (good health), "Barka"
(congratulations) are  derived from  words Wwhigere introduced
through slamic  conquests. Arabic numeral actigachture were also
brought by Islamic education.
Evidences of the legacies, which Nigeria got thtolgjamic education
can be seen in the building of nosques and Islaali@ces all over the
country. The most striking features of such kbngg were the lomes,
minarets and artistic designs. Islamic educatiandiso introduced new
forms of dresses such as mes used in Meccathadmiddle east
countries  into Nigeria.  An example of  sulthsses is the turban. ~ew
agricultural crops and animals were introduced ftbeneast.
Many equipment and important discoveries in maiecs, astrology,
medicine, physics and chemistry were brought dglamic education.
The shariah law, which is the basis for Islamic lawsed in many parts
of the states today.
3.1.3 Western Education
Any discussion on western education will be inptete without
mentioning the activities of the missionaries ia #reas that would later
be called Nigeria whose sole aim  was to proata religion  of
Christianity.
111111,
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With the introduction of  Christianity, = westeype of education
naturally followed, as it was a common strateggt s soon as a station

was established, one of the first facilities tgobevided was a school.
Since the motive of the missionaries was solemnty spread
Christianity, the purpose of education for them whisnately directed

at training the convert and their followers to b@eoteachers, catechists,
interpreters, cooks and servants. The school clune  organisation,
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control and general management of the type of dtuceeceived were

heavily Christian biased.

For nearly forty years the organisation, contral general management

of western education were left exclusively in tlaadis of the Christian
missions that brought the education into the cquntr

With the amalgamation of southern and northerngatorate in 1914, to

form asingle country now known as Nigethe British colonial
government then became more involved in establiseducational
institutions in various parts of  the country.ridas commissions were
setup by the colonial government to look itite types, finance and
organisational structure of  the existing schaath a view to giving
recommendations for

improvement. Notable among such commissions weréamous
Phelps Stroke Commission (1920) and the AsqunthEliot
Commission of 1959. The report and recQmmendsitodn these
commissions brought improved

western education into Nigeria. Grants-in-aids a0l and inspectorate
services, educational administration and  siftcture, staffing
conditions, methodology and the curriculum wereuplgraded.

In 1960 when Nigeria got independence, the trend efents in  the
education sector automatically changed andytodthe business of
western education is both in the hands of the gowent and the private
concerns, who run schools to suit the modern dewesmt in spheres of
Science and Technology.

Western education has contributed immensely thegolitical,  cultural
and economic progress in Nigeria. The English laggyu which is now

the official language of the country was broughbtigh western educa-

tion as a medium  of instruction. Most courdreé  the world such as
United States of America and the commonwealtmtrees used the
English language as their medium of instructiorgd¥ia, therefore, ben-

efits from  this communal advantage  throudhrmational trade,
diplomacy and the acquisition of advanced

technology.

Today, Nigeria still depends on Britain, Unitedt8taof America and
other European countries for further studies aanstier of technology

despite the establishment of many educatiorgitutions in Nigeria
itself.

Western education also introduced improved educatim Nigeria.

Most of the institutions established

were patterned after those of Europe.

The introduction of western culture such as westernmusic, dresses,
architecture and other ~ ways of life are allthe product of  western
education. Literacy and numeracy were highiynproved by  western
education.

Discuss the contributions of western educatioméopeople of Nigeria

and the country as a whole.
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In this unit, you were  exposed to the differequets of  education that

prevail, including the traditional, the Muslim ndathe western type of
education. In addition, the processes and/or metkatployed, the aims

and objectives of each type of education was thgirlyudiscussed with

a view to providing detailed knowledge to

the learners.

This unit discussed the types of education that pgactice in Nigeria as

an aspect of  the foundations of  educatiochBEgpe of  education is
significant in the Nigerian context, especially nthat Nigerian youth

lypes OJ J:..au~ano4..1

and children are receiving one or another typéisféducation.

Briefly discuss the stages or phases of Muslim atioc in Nigeria?
&l
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1. "Traditional education is less important, esSplly ina  modem
society". Do you agree?

2. "Western education has contributed to  théipal, social and
economic development of the

country Nigeria". How far is this statement true?

Fafunwa, A.B, History of Education in Nigerid.ondon: George Allen

& Union, 1974. Moumouni, AEducation in AfricaLondon: Deutsch,
1968.

A. Segun et al, Foundation Studies in Education.lbadan: University
Press Limited. Bernice L. Mt al, Society and EducatiodSA: Allyn

and Bacon Inc., 1964.

Fafunwa, A. B, History of Education in Nigeria. Ibadan: NPS
Educational Publishers Ltd., 1995.
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In this unit, students  should further be introelito the historical
growth of education in Nigeria from the coloniahéo the period of the
drafting of the National Policy on Education in ¥97

At the end of this unit, you should be able to:

(i) List the different phases in the growth of edticn in Nigeria and
(if) Explain the development that has taken piadhe field of
education.

3.1 The Growth of Educationn Nigeria

The growth of education in Nigeria has taken défdérphases from the
colonial  era up to 1960, .the post-  independeeriod down to the
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period 1977 when the National Policy on Ediocawas drafted. We
will now examine these phases chrQnologically-

R
\

3.1.1 Education During the Colonial Era

Christian missionaries in their concerted effootsarry out evangelism
introduced western education in Nigeria.  Tils# known school was
established in 1843 by Mr. and Mrs. Decraft of Mhethodist Mission in
Badagry. Subsequently, = many different missestablished schools.
These schools could be likened to the  early uslivh Quranic schools

where pure religious training were received.

An examination of Nigeria's educational policy imceent and colonial

times will show that the needs of the individuaisl @f the community

were reasonably well cared for, but the degre@phistication was low.
Some ninety per cent or more of the community vesrgaged in food
production. The women fetched

, water. Cooperative building was common and sfistimasons and
bricklayers emerged.  Architectural designgpaelhto tropical
environment have survived. Weavers, dyers, soarmakere trained.
Able-bodied adults carried goods from village thage, using beasts of
burden. Pottery was devel- oped everywhere. Thaexin of potions

from medicinal herbs was practiced down from geti@nao generation.
The priestly class healed the sick and mediateddset the living and

the dead. The family unit was intact and tHati@nship between
families was regulated by rules, customs and eotions governing
marriage, birth, betrothal, entertainment, worspigaceful co-existence,
death and burial. Although technol- ogy wasrgwhere in evidence,
science as we know it today was absent.

Education and training  to improve the qualityof life was almost non-
existent.  The families wereincreas- yngl disorganised, and the
force poorly trained. Industrial, commercial anffastructural services
received little stimulation in the public interestfew educated men
were dissatisfied with  the 'status quo'. andefoee criticised the
colonial regime. Some colonial administratorwith humane
tem~raments wanted innovation and change and naadghutions that
were historically significant. The Phelps-Stoke Qoist sion, Mr. E.R.
Hussey, the Elliot Commission, the Ashby Commissiath a show of
philanthropy that must be acknowledged and extlraatlaimed, laid
lasting foundations on whicha good deal ofostgndepend-  ence
educational policies and activities were based.

The 1950s were the most exciting years in Nigehnigtory in general

and in the history of educationin  particutzot only did the regional
government then plan to make great strides in siprgaeducation but

they also put these plans into practice.

46 Foundations of Education
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Furthermore, the governments realised their sensesponsibility by

taking stock of their policies and programmeseyTh ushered in a new
era in education which opened  wider horizons itme 1960s and  still
wider in the subsequent years ahead,

For example, the  western regional  governmpesgented a
comprehensive proposal for the introduction & free, universal and
compulsory  education, otherwise known  as Brsal Primary

Education (UPE) for the western region by Janu@351 The proposal
included a massive teacher-training programmee, texpan-  sion of
teacher training facilities and secondary sthdbe introduction of
secondary technical education and secondary maad&ools.

In the east, there was a similar proposal for fnémary educati.on, in

the proposed scheme, thelocal governmenebadithe region were
expected to pay forty-five per cent of the cosa dfee junior primary

education programme.  There was to be an isergateachers from
1,300 to 2,500 annually and the estab- lishmeats#condary school in
every division. This modest proposal was reedly subsequent
govern- mentand prefers the rapid introductd  Universal Primary
Education  on alarge scale. The ideaof - asumed local contributions
was abandoned and instead the government proposaeghd-year free

education plan and set January 1957 as the commentelate.

Examine the Nigeria's educational policy in ancemd colonial times.
The development of education in the north laggehind that of the
south. While the western and eastern regions wadxk tthe first region

or government to give its people a free and unalggemary education
between 1952 and 1958, the northern region wasleitalenter the race
principally  for financial reasons compounded bthe enormity of the
number of children of school age resident in tlggame.

3.1.2 Post-Independence Period up to 1969

Nigeria won freedom in October  1960.  The tgsigift of  the
independence in spheres of education was ghby\ report, which
aimed at expansion of education at all levelspgauticularly at the
university levelto produce high level manpod@rmanagement and
administrative posts. The recommendation of the-aomsion aimed at
two objectives thus:

2) To upgrade Nigerians who are already in emplowrbet who need
further education. 3) To design a system of postiséary which will as

a first objective produce before 1970, the flovhfh level manpower
which Nigeria is estimated to need and to desigmsuch a way that it
can be enlarged without being re-planned to megémd's need up to
1980.

3.1.3 National Curriculum Conference

A curriculum conference was held in 1969 to ramine  the purpose

and curricular of  Nigerian education at the vasidevels of the
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educational system  for the first time in thetdrig of educational

development in the country. A philosophy of edumativas evolved on

the basis of the nation's goals.  The curritulu confer-  ence witnessed
many eminent Nigeria intellectuals. The curriealu conference was
followed by the national seminar on National Ppli on Nigerian
Education under the chairmanship of  Chief &imAdebo (a former

Nigeria Representative to the United Nations). dbtcome of the

seminar was the National Policy on Education igeXa, which

underwent thorough series of processes, and wasned in 1981.

This national conference was not concerned wittdthelopment of a

national curriculum nor was it expected to recomdhgpecific content

and methodology. Rather, in this  first phasejas to review old and
identify new national goals for Nigerian educatibaaring in mind the

needs of youthsand adultsin the  tdsk anation-building and national
reconstruction for social and economic well-beifghe individual and

the society.

1 ne Lrrowth OJ t,'ducation in Nigeri&7/

In the discussion of the major educational eispef the conference
theme, nine specific decision areas were identd®drucial to the
attainment of conference objectives.

1. National philosophy of education 2. Goals ofrary education

3. Objectives of secondary education 4. Purposerbéry education

5. The role of teachers education

6. Functions of science and technical educatiorh@é.place of women's
education 8. Education for living

9. Control of public education

3.1.4 National Policy on Education in Nigeria'

The national policy which was reviewed in 1981 stes that education
in Nigeriais no more a private business, batbig government
investment that has witnessed a progressive ewvolafi  government's
complete and dynamic intervention and active piaditon.

This implies that the federal and state governmeate realised that

without a comprehensive and qualitative educatio&,country  cannot
achieve the goals of a nation in terms of alif economic, social,
intellectual,  technological and scientific denmhent. Likewise, to
neglect the education of its people is tossing Withlives of its people,

and its own survival in the end. This had led vasigovernments (state
and federal) in Nigeria to commit enormous  pafteducation in the
country. The governments have taken over the cooftro education at
various levels. Education has also become an m&tintof  winning
support- ers by the politicians.

Explain why OPE was not attempted in the northegian.

Rapid progress in the forms and systems of educatidligeria started
in 1960 and after the country's independence. péied started with
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the submission of the Ashby Report on Educatiot9&0 -which gave

Nigerian government  an unlimited encouragemeimdeease her
investment in all branches of  educa- tiontifier development of  her
manpower needs. The implementation of themanendations
contained in the report helped to expand Nigegducational system

both in quality and quantity.

In a related dev~lopment, the National CurriculumConference, which
stimulated the drafting of the Na- tionali®yp on Education for the
attainment of the National goals is another stegxipanding the quality

and quantity of education in the country.

8 111-

The unit discusses the  growth of  educatioNigeria  from it's baby
stage when the whole affairs were inthe hands of missionaries and
later the colonial government to the period whegdda got
independence in 1960 up to the time when Nigeeveloped it's
National Policy on Education.

=
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Examine the factors that stimulate the formulatbiNigeria's National
Policy on Education. Discuss the phases in the/tlp of education in
Nigeria.

Model Answer

In an attempt to discuss the phases in the grofwthdcation in Nigeria,
there is the need to explain the early attdmpt the missionaries to
provide education, the involvement of  the cadbigiovernment  in
education, the changes that come up with indeperedin educational
sector and all the post-independence blessingathaemarkable in the
field of educational enterprise.

It is a well-known fact that the missionaries w#re first providers of
western education though in their own way  wittpbasis on the 3Rs

that is reading, writing and computation all  watlview to soften the
process of evangelisation.

Fafunwa, A. BHistory of Education in Nigerid.ondon: George Allen
& Urwin, 1974. Moumouni, AEducation in Africa. London: Deutch,
1960.

Adesina, Set ai, Foundation Studies in Educatidbadan: University

Press Limited, 1985. Bernice L. et ai, Society and Education. USA:
Allyn and Bacon Inc., 1964.

Fafunwa A. History of Education in Nigeridbadan: NPS Educational
Publishers Ltd., 1995.
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In the last unit, you were introduced to the déferphases in the growth

of  educationin  Nigeria. Here in this  unit you will be exposed to the

trends in the dissemination of  education, speadlf, the levels of
education from pre-primary to the tertiary level.

i~118~

At the end of this unit, you should be able to:

(i) State why different levels of education exestd

(i) Explain the relationship between the differéatels of education.
3.1 Educational Trends: Levels of Education

This is the first level of education. The thirdipatl development plan
ignores the whole question of pre-  schooication; the action
attributed to the in-adequate understanding ofwthele concept of pre-
school education.

But the National Policy on Education has been ekpin this issue, not
only by itemising what it considers the fuons of  pre-primary
education but also by providing policy guidelingstbe establishment
of such institutions.

The fundamental aim of which is to prepare undeanary school going

age children from the age of3-6 for primary schaad at the same time

to inculcate the culture of attendance.

3.2 Primary School Level

The second level through which the education fl@sathe primary level.
In this category, children who are up to six ye#rage or enrolled to
undergo primary school education which will last fieriod of 6 years

during which pupils are thoroughly prepared, amotitcr things, to sit

for a standard examination that will takeherh to the higher level-
post-primary school level.

3.3 Post-Primary School Level

This level which is generally  regarded as seaond school level is
aimed at

(i) Preparation for useful living within the sogietaind (ii) Preparation
for higher education.

An examination of the structure and cont#n the school will be
necessary in order to know the extent of its cbaotron to the present
system.

The policy  prescribes a two-tier secondary ucation for a duration of

six years. The first three years would be devodeitie intensification of
the general education already begun in primasghool. It is also note
worthy that the junior secondary school level wolbkddevoted to pre-
vocational education.

Apart from its comprehensive nature, the sersooadary school will
be for those who have shown
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education, thus replacing the six form.

3.4 Higher Education

The education as incorporated in the National Kolion Education
encompasses post-secondary section of the nagdnahtional system

which is given in Universities, Polytechnics andl€ges of Technology
including such courses  as are given by  the@es of  Education, the
Advanced Teacher Training Colleges, CorresporelenColleges and
such institutions as may be allied to them.

You have, in this unit, being exposed to the ddferevels of education
in Nigeria,  starting from pre-primary  schéevel to the higher
education level. This is to provide you with theustural patterns which

a child in the Nigerian society has to follow, ta&n higher education
level.

This unit encompasses  the different levels atation in Nigeria, the
duration for each level, the aims and or objectivesach level and the
reasons for categorising the education into theléev
B'O_O!"t@™f_ O™ "C'l"~-C

&iUII~":, 1~

Draw a table showing the different levels of edimgtthe expected age
for each level and the duration.

1. How effective is the two-tier secondary edugagsygstem int  he
preparation of students for useful living withiretBociety.

2. What do you understand by  pre-school educat@iwhat value is
this to overall educational develop- ment?

"1il4!

Fafunwa, A.B.History of Education in Nigerid.ondon: George Allen
& Urwin, 1974. Moumouni, A. Education in Africa. London, Deutch,
1960.

Adesina, Set ai, Foundation Studies in Educatidbadan: University

Press Limited, 1985. Bernice L.et al,. Society and Education.USA:
Allyn and Bacon Inc., 1964.

Fafunwa A History of Education in Nigeria. Ibadan: NPS Educational
Publishers Ltd., 1995.
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Innovations in Educatiob3

The Nigerian educational system, which has itssémm  the
educational activities of the foreign missi@me developed and
structured in response to many diverse and distieetls and demands.
It is, therefore, not surprising to have us hesewssing about the
significant innovations that have taken place dwee in the course of
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our discussion of foundations of education. 8@ these innovations

include UPE and UBE.

At the end of this unit, you should be able to:

1. Explain that education is subject to change space and time; and

2. Describe how society's demand and needs cart #fife structure and

mode of educational practice in

any given society.

3.1 UPE

The abbreviation UPE,  which stands for UniveR@nary  Education,
represents a  strident attempt to universalisprimary ~ education in  the
country. A nationwide free primary education schdras never before
been attempted in Nigeria. This is not becauseetherhas been  no
enlightened public to call for it. In fact, Obafefivolowo and several
other leaders of thought during  the first fpyy and lots of  eminent
educa- tionists including Professor Fafunwa andeg3smr Hanson have
in the past kept up a sustained plea for such ensehAnd so convinced
were some of the earlier political leaders ofURE'st potential for good
that even before independence, UPE schemes wgresao and

implemented in  the former western Region in 195&nd in the  eastern
region in 1957. These early efforts represeatedwareness of the
importance of universal education in the buildifiguo orderly modern

society.

The Federal Military Government of Nigeria has ded as a matter of
policy to embark on a scheme of universal free@mpulsory primary
education asfrom  September 1976. Fora untcp  with the size  and
complexity of Nigeria, this is a bold venture andeed a milestone in

the history of organised education in the country.

The concept of universal free primary educatiomst&om the realising
that education is not only an investment in humegpital but also a pre-
requisite as well as a correlate for economic dguakent.

The Universal Primary  Education (UPE) programmevas a  gigantic
undertaking. When the scheme started in Septent¥#, it was
estimated that the primary  school population ithp from  about
4,000,000 now to 7,400,000. By 1980, this eneoit figure was
supposed to have risen to about 11,500,000. By976 hot less than

36,000 additional primary school classrooms withlass than 60,000
additional teachers were needed.

Thereare  anumber of motives behind ¢heme among which
includes: -Ensuring uniformity in staPldard.

-Ensuring uniformity in method of operation

The government formulated uniformed operationaigied and provides

funds for the take off of the programme. The fuodegered areas like:
-Providing new and expanding existing infrastruesufor Teacher
Training Colleges. -Training of UPE teachers angimgathem.

-Building of additional classrooms and new schadtere there is none.
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For UPE planning to be meaningful, it has to contaore than mere

expedient schemes. It must include at
least:
1. Drawing up and analysing objectives,

54 Foundations of Education

2. Assessing resources

3. Mapping out stage-by-stage =~ programmes gdedito achieve the
objective effectively and with mini- mum of cost.

4. Allocating resources to the various phased @mgnes, and checking

how each stage in the scheme is progressing hés tode in a position

to know if  the purpose assigned to each  dtage being attained
satisfactorily. Ifnot, then

5. Revise line of action in the light of experiergagned in the process.
The most important thing about prior-planning ischeme that is to

cover a whole nation like Nigeria is to avoid wastaf resources and to
ensure that the scheme serves the purpose to whiels designed.

As a forward-looking nation, Nigeria cannot affdo abdicate  its
responsibility  to provide for the adequate aatgocialisation and

proper adjustment of its youth. And no social agems been invented

that can handle the task of cultural transmissitteb than school.
Explain in detail the motives behind UPE schemNimeria. Education

lies at the heart of development, whether it beqeal development or
national development. Education and developmentamn&nuing long-
term  processes, which require careful planningthe im-  proved
conditions of  life thatth~y  are to bring damrealised. Consequently
there is an imperative urgent need for the effediitegration of theory

and practice in planning a programme of teachecathn for UPE. The
planners of the UPE programme must, therefomne,at producing
teachers whose academic and professional stodilepgrised three
distinct and yet  integrated curriculum  courssmely:  conceptual, fac-
tual content and practical operational methodolmigiays of ~ making

the ideas and principles change behav- iour patierour children.

In Nigeria, upward ability is mostly achieved thgbueducation. When
UPE is fully implemented in Nigeria, interpersopalceptions will not
fail to note the provision for equality of oppmity. Among  the
component states of the federation, the much tadkedit imbalance in
education, as between the northern and southeasstél be wiped out

with time, perhaps in a single generation.

Where the stakes are  so high, and tie in  sa#ry with basic
government policy, it would be naive notto usetool of  universal
education, which has proved so effective in alamsituation allover
the world. The end-results are so desirable tleaNilgerian people have
decided notto risk  failure by leaving therocess to the uncertain
policies and precarious finances of the state gowents as in the past,
hence the massive federal intervention.
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Again, at the federal and state levels, Nigeriaomfallover the country

are working together in the planning  stages dfie scheme, and  will
continue to work together, sharing hopes and fgslmith regards to its
implementation and maintenance, inspection, sugien, and
evaluation. This kind of experience is likely taué in increased desire

for co-operation in other areas and helpoadlthe bases in favour of

national unity.

The UPE becomes a necessary tool in the seardoliations to some of
our most thorny  political and social problemsdAro responsible or
truly  Nigerian government can, with a consciertmsay its adoption
any longer.

What in your own opinion is the end-result ofUPENiigeria?

3.2 UBE

UBE is another abbreviation that stands for yeitlaer laudable
Education programme tagged Universal BasiecBtion. The
programme was launched in Sokoto State by theriig Civilian
President -Chief Olusegun Obasanjo, in yet andilteto comeup with

a programme that will be universal-  throughdngt tountry  so as to
extend the fruits of education to all nooks andnr@s of the Nigerian
nation.

Innovations in EducatioB5

The programme will among other things cater forgbes and daughters
of the Nigerian masses including the Nigerian adswith a view to
extending equal educational opportunities to aitens.

The federal government have demonstrated its stt@rghe area  of
education provision, the state and local governmesio are supposed

to be stakeholders in this gigantic efforts torgdaextent have not yet
come up with any good stories to write home abouit.

Some opinion holds that UBE programme is  andthH®E in disguise,
especially for the fact that up till the time ofitarg this paper, there was
little or absence of a serious commitment to tleg@mme both on the
part of the federal, state and local governments.

UBE may be quite laudable only  if its ception and implementation
modalities are well articulated. Primary  edumateems to have

suffered from  a number of inadequacies, ssdnadequate planning,
shortage of skilled manpower and limited resosire@d reforms in
education are normal processes in any effatagktowards
development. It is quite right to review educatigpetterns from time to

time. This is because time itself is not static amcbvation is inevitable.
But when reforms are made, they should involvepiérsons for whom
they are meant. Right from  the conceptuabsatine citizens who the
reform is meant to service, should be adegly involved, so that
new programme would in the end be an innovatiohwiauld be better
than what the former practices have been.
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Azare (2000) rightly concludes that in a democraticiety like Nigeria,

such reforms must not only involve the peoplewhom  the reforms
were meant, but they must also be carried out withme framework of

the constitution.

Another basic problem  the UBE needs to addeei all-important
issue of teachers. First, the teaching probessi Nigeria has not
attained its rightful status. Everyone and anyaday is  ateacher.
Primary and secondary school dropouts have beeardfuour primary

schools teaching. Those who have been throughéearaining
institutions are not certificated.

Thereis also the problem of decadence thfe inspectorate. Inspection
being very crucial, to instruc- tions, suffers utteglect in this country.
Examine the role of teacher training institutiomshe implementation
process of the programme like the UBE.

3.3Prospect of the UBE in Nigeria

Although the Universal Basic Educationis  bestewith problems,

there are  prospects tolook  forward to. thVgood planning and
management, the programme can serve our  chisdrdryouth very
positive~y.

Planning is very important. It is our guide. Artiate plans pave way for

good management. Good management provides adeapdhsiitable
manpower.  Since one of the many problena§ the UBE in the late
seventies is lack of the adequate planning, the Bi8&ild not be left to
lack the same setback.  People with adequated s@md knowledge  of
our educational system  should be contractediato functional stra.t-

egies that would make the UBE programme viable.draetice  of

contracting economists to plan education  shosld liscouraged.
Education is not all about money.

The community today is in good stance to help nuhe education of

its children. There has to be an effective awareoasmpaign to re-alert

the public on the need for community partnershipduacation. It is the
responsibility of both the government and the comitytto educate the

young.
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The government should strive to put the gains afdation Tax Fund to
use. With proper and honest management of theFE, the government
at all levels may  not even be burdened withftimeling of  education.
The money accrued from this fund could be usednad £ducation. And
everyone now has a stake in education. Financerysimportant to take
care of the provision of teaching and learning mai® structures and
infrastructures as well as meet the obligationteathers' remuneration.
Another source to finance primary and indeed legéklsducation is the
establishment of  Education Development Bankubho its revolving
interests and gains.
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It would.also be desirable to establish a Primaigducation Teaching

Commission. Someone has proposed an Institute@értified Teachers
of Nigeria (ITCN). This body would handle tlesue of staffing and
comprehensive personnel management programmed) wiliensure
earnest allocationina  manner that would attratain and maintain

staff with skills needed for effective teaching dedrning as well as
management of  primary  schools. Efforts toriowp education should
start atthe primary level, not through pronmements and piecemeal
approach, but through a holistic approach aimguaticalising
minimum  quality control standards in all areasspecified in the
National Policy on Education and other documents.

However, teachers have to take decisive stepspmie themselves for

the benefit of their job. After all, no country ceaise above the level of
its teachers. If teachers are not good enough lwowedexpect them to
raisea good enough youth population at pted of any country's
workforce and ultimate development.

Whether or not Nigeria is, by international giree or constitutional
provision, obliged to provide universal educationtier citizens to the
extent that Nigerians have come to regard and dleaim a birth right,
whether or not Nigeria will come to be an effectdemocracy, which
would give the UPE and UBE among other things achaditical and
civic function, there seems to be no doubt that dR& UBE in Nigeria
will as elsewhere enhance the stature of men,rapdove the quality of

life for all citizens.

Primary education whether it is described as UPBRE remains the
bedrock upon which the entire educational systemests. We look
forward to the UBE programme to fulfill our drealtis not the name of
a programme or what management body takes eltlaad)does the
magic. The magic is in the way and manner througithvthis level of
education is governed.

[t~iOJ

This unit  discusses two popular educational @ognes that were
designed with a view  to fulfilling the objectie¢  providing equal
educational opportunity for all Nigerian childremdgor youth.

Ifjlamz

Discuss the motives behind OPE programmes in Nageri

"UPE and UBE are designed in an attempt to unilisesaducation".
Discuss.

Taiwo, Ajayiet ai, Contemporary Issues in Nigerian Educatigebu-
Ode: Triumph Books Publishers;

1993.

Nwagwu N.A,UPE: Issues, Prospects and Problernggos: Academy

Press Ltd., 1976.

Fafunwa A. B History of Education in Nigeridbadan: Samadex Nig.
Commercial Ent. Ltd, 1995.
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The Teaching profession in Nigeria has many sethddktable among
them is how members of the society look upon tleégsision. Teachers

are key elements in the development of any soeigtyducation is, but
the problem is that the status of teachers remanslow. What is the
cause of this and how can the problem be remed@d.unit discusses

the present status of teachers and looks at treip@solutions to the
problem.

By the end of this unit, you should be able to:

I.) Outline the possible causes that make teaghiafigssion of  low
status. ii.) Offer possible suggestions that mighlift the status of
teachers.

The StatusOf TeachersAn Overview.

Historically, the  teaching profession  wé&s noble origin. Avery long
time ago, teachers were regarded as top membersha social strata.
The knowledge they possessed enabled them regheded as such.
History has it that teachers had been at the sesotkings and rulers
of  ancient kingdoms in Greek, Asia and Eurogee $ervice they
rendered as transmitters of knowledge made therenivbold Greece,
Spartan and Athenian  societies, teachers e employed not only to
teach the royals, but also to offer military anditmal advice. By then
teachers were handled with care.

The teacher at the beginning of  the Nigeriarcatianal system  was
also of noble origin. When the British introducéeé formal educational
system in  whatis today Nigeria through thissionaries, the then
teachers were of  high status. With the self-gonent, teachers
continued to enjoy the pride their predecessorgmé#te ancient times
during colonialism.

Factors Responsible for the Falling Statusf Teaching.

.Number of teachers compared with other profesdiohsgeria is very

large

.Recruitment of teachers indiscriminately tceirthe teachers
requirement of the UPE scheme .The coming intchieggorofession of
many  unqualified teachers .Lack of  strongnism to press  for
improved teacher's status
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.Poor salary for teachers as a result of governaheoticies and large

number of  employed teachers .Teacher themshbagsa poor self-

image of themselves .Deplorable conditions of servi

.Poor performance of teachers as a result of sdnie dactors stated

above.

1. Read (a) and (b) and judge them TRUE or FALSE

a) History hasit that teachers didot n enjoy any pride inancient
kingdoms. b) The teaching profession has alwaysahaable origin.

¢) Think of possible solutions to the problems beerced by teachers

and how the situation can be improved upon.

The Status a/TeacheirsNigeria 59

As a matter of fact the status of teachers withenNigerian context is
very low. A number of factors contribute to thaheBe factors need to
be carefully considered by teachers in trainingsto seek rem- edies
to the problems. Unless care is taken, the tegghiofession will ~ die
completely and the society will suffer at large.

~

t This unit ~~ves an overview of the status oftdeching profession by
tracing the historical aspect of the

profession.

.Factors responsible for the fall in the statuthefteaching profession
are outlined. .Participants have been taxed toystuelfactors and think

of possible solutions.

~'. 1. What other reasons can you give in additiotmose outlined for

the fall in the status of teachers in

~|. Nigeria.

2. Outline some solutions that might help to ughf status of teachers
in Nigeria.
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: 1. Outline the possible causes that make taggbriofession of low
status.

2. What suggestions would you give to uplift thetss$ of the teaching
profession in Nigeria? Model Answers: Possible eauder the fall in the
status of the teaching profession:

.Large number of teachersin the profesamnomparedto other
professions.

.Recruitment of teachers indiscriminately tceirthe demand of
educational policies such as

UPE.

.The employment of many unqualified teachers.
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.Lack of strong unionismto press forteasher status. .Poor

for

teachers.

.Poor performance and self-image of teachers dtleetéactors above.
Onwuka, U. "The Status of Teachers in Nigeftaldimac Seriedlo. 10
Nsukka.

Allan, P. (ed).The Effective Teacher in Primary and Secondary &sho
London: Word Lock Educa- tional,1983.
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1.0 Introduction 2.0  Objectives 3.0 Content 4dnh€usion 5.0
Summary 6.0 Self-assessment Exercise 7.0 Tudoked Assignment
8.0 References

We have in our previous discussion concentratetthemistorical
perspective of the foundations of education witheav to providing the
learner with the meaning and nature of edunatio the growth  of
education and the educational trends. In thisamdt others that follow,
there is a shift of emphasis on the sociologicasjpective, thus we will
be discussing education and the society.

At the end of this unit, you should be able to:

1. List and appreciate the importance of educatiahe society; and

2. Explain that education is a pre-requisite faneaningful

development.

The necessity for survival forces human societyo transmit its values,
attitudes, knowledge and skill  to succeeding garans. The initial
mechanism for doing this is through primary sosgtion. The process
of primary socialisation begins in the family, sa®l  the society grows
increasingly complex, formal education ingidns assure the
responsibility of developing and preparing he hew generations
participation in the activities of the society, In industrial societies,
education not only contribute in transmitting knedde and skills, but
is also the principal means of social mobility efgons.

3.1 Education and Society

In changing society, there is always some divergdratween what the
society is and what it wants to be, betweenriggtice and its ideals.
Thus the educational system, being part of thaicilhas two supple-
mentary functions

1. To be a mirror that reflects the society as,ieind;

2. Tobe anagentof socialchange and rcefdirected toward
implementing the ideals of society.

As a mirror of  or stabiliser for society, théheol reflects the existing
social structure and tends to make
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children like their parents. We have seen thasti®ol sometimes

groups children according to the social cldss their parents; it
sometimes reward and punishes children in reladdheir family status
as well as in relation to their personal abilityand performance; and it
prepares most children to fill the same placefénsiocial structure that
their parents fill. Accordingly, the school teaclies 3Rs, the workings
of government,
to the established political and economic system.

As  an agent for social change and fasce directed towards
|mplement|ng the ideals of the society,
,: the educa~ional system must be something otudber of the status
quo. For instance,  since the society placashigh value on health, the
school seeks to Improve health.

1,‘3.2 The Famil
y[

~. The family  isthe firstsocial groupin  which the child holds a
membership, and the family is, of course the firsbcialising agency in

the child's life. The mother, the father, the sibs and other relatives

are the first people

with whom the child has contact and the first tacte him how to live

with other people.

The family  is a smaller and more closely tlgucial system,

relationships are intimate and face-to-face; dlldeand the young  are
related in a well- define hierarchy of status.

The family may be described as a system  ioiteracting personalities.

And while its members will change somewhattigtothe years, the
family provides the individual with aprary group membership that
en- dures throughout one's life.

Every family acts to teach the child the culturd anb-culture to which

he belongs. In the gross sense, a child born o antAmerican family

learns the American culture. He learns to speakigingather than

Spanish,  to eat with fork rather than witlchopsticks.  The child also
learns in the family the social moral and econowailties of the capture

of thesociety. The family also inculcagither directly or indirectly
how to relate with the  adults, and how men lateeto women, how to

curb his aggressiveness and yet to cultivate higeditiveness how to

develop loyalties, and how to seek for selitacement. The overall
expectan- cies and way of life of the culture aa@smitted to the child

through the family.

3.3 The School
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According to Marx Webster, School is an organisatiath  an

administrative structure, characterised by a higgrele of specialisation.
The primary function of the school is educationd afl the personnel of
the school are in school to further such functiohs educating  the
learners.

The school exists to  serve the interest of ctiramunity. The
community  provides the atmosphere and resourdéswhich the

school can work. The school must change continyandboth size and
functions in response to the social and technoddgiemand of the
community. This is important because the commuy-isinever static. It

is always changing because of the effects of intbes within an outside
the commu- nity, the curriculum of teaching, metblody, recruitment

of qualified staff and admission of more pupilsnfrevery section of the
community.

The school must be ready to help the communityatoyoout any form

of project when occasion demands. Such projeats minclude
enlightenment on educational matters and enviromaheevelopment

and sanitations and the organisation of literagyogrammes such as
extra-organisation of literacy programmes hsag extra-mural classes,
nursery schools and adult education.

3.4 The Community

A community simply defined, is the group of peolpléng in one place,
district or country  considered as a whole'. (@dfDictionary).

Similarly put in a more academic manner, commuisity territorially
bounded social system  within  which people livéarmony, love,
intimacy and share common social economic and

cultural characteristics. ,

People who think about education in broad termes m®cess  of
teaching children the  concept and attitudes @if thociety and of
teaching them  how to behave in their sociglcc and economic
relations tend to think  of the whole communityas an educative agent.
From  this point of view, the school cannoto tde job of education,
therefore, the result of living and growing up iocanmunity.

3.5 Religious Organisations

These are organisations that serve as agenciesiohgon. They.have
among their numerous activities provision of prognaes of instructing

for young people, some want to perpetuate the fisadietheir groups.

Some work directly with children in their differemistitutions and have
different categories of instructors. The religgarganisations have
several functions in relation to children. Oneagtepare the child to
become a member of the group, thisis dgne teaching children the
religious beliefs and practices of the religiomnd secondly, is to teach
the child moral behaviour and moral principles.

In addition, the religious organisations providedels for character
development, through their leaders, youth  gscamd other adult
members.
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In this unit, you were exposed to the variouatiehships between
education and society and how agencies of educedinrcontribute in

the process of educating members of the society.

Education and the Socie63

It is a truism that school and the family = shasponsibility  for
educating child. And there is no doubt thatreponsibility  of
educating the rest is in the hands of all the nogetil agencies

I. Name all the agencies of education you know\arite brief~on any
one? --~ Explain the function of education to theisty

Fafunwa A. B., History of Education in Nigeria. Ibadan: NPS
Educational Publishers Limited, 1995.

Adesina, S.Planning and Educational IndustriesNig. Ltd. Box 2651
Lagos: Box 998 Ibadan Nigeria, 1977.

Aminu, K. I., Historical Foundation of Education in Nigeria. Kano:
Debis-Co Press &  Publishing Com-  panlimited, P.O. Box
(GPO), 2001.

Neugarter H., Society and Education. USA: Aliyu And Bocon INC
Boston, 1964.

Social Class and Educational Opportun@g

c In all human societies, people have been diftdffrem  each other,
different in age, sex, height, intelligence, attég, some have gotten on
well in life while others find themselves in thettoon of the ladder.

But individual differences often lead to group diffnces, thus in every
society, we find a collectivities of people whe ¢ike one another in
some respect and different from  others. It igigw of the above that
this unit will be discussing issues relating toiabclass, educational
opportunities, stratification and social mobil-.ity

|

;
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At the end of this unit, you should be able to

(i) Appreciate the differences between yourself atiebrs; and

(i) ~e reasons why some people are better ollsers interms  of
educational opportunities.

3.1 Social Class and Educational Opportunities

The term  social class refers to "a collectiomein (and women) who
share basically  the same position in the alleeatcheme or more or

less endogamous stratum consisting of familiedofiaequal prestige
who are or would be acceptable to one anothesdoial interaction that
is culturally regarded as more for less

symbolic of equality".
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Class is an aggregate of stratum of people sodialhched together by

some prior determined criteria  ina  givemounity  or society. It is
entirely devoid of legal or religious sanctions ang by far more open
than any other stratification system. It's higtorcan be traced to  the
development of capitalism  when reward andtatus began to be based
more on competition and achievement thamiotih and ascription. This
means that class is a phenomenon of the modermlerrsociety rather

than of  traditional = simple society. Class a  social institution, though
much more informally institutionalised than sayteas

The basiainit of a classs the family, that is to say, class membership is

a family not an individual status; for a classiisonglomeration of

group of families of equal standing. Members dhe same family are
generally regarded as class equals in as natdiezt behave and
interactwith one another in wayshichcan be described essentially as

on equal basis. In general, one's family orientaliasically determines

one's class position  until one graduates  antadult or old enough to
establish one's own class which may be higher, l@vequal to one's

class position in one's family of orientation.

Ordinarily, the husband's socio-economic positietetmines the clas~

placement of the entire family while theestof the members of
the

family sharehis status. On the contrary, neither the soarain of the

wife nor her occupation after marriage influenagsificantly the class
placement of the family except

some scattered instances.

One democratic imperative of ~ education in masindries today  isto

provide equal educational opportu- nity in whichcalildren are given

access to education and are able to develop titearent capabilities as

best as they can. However, one of the causesloése inequalities is
social class difference. In practiddg, every society's class differences
remain an obstacle to the egalitarian tendencissludol system.

No matter the professed political ideology, anaffécts both the child's

access to education and his ability to benefit fformal schoolingThis
differential is more pronounced thehigherone ascends the educational
ladder, thus more at the tertiary stage than inrsgtevel institutions,

and more in secondary schools than in

primary schools.

In countries where education is neither free nonmaisory, this

inequality of opportunity is said to be found both in access and
achievement. Buh countries with free and compulsory education,e¢hes
differen- tials are manifest only in the childrealslity to benefit from

this education. Childrem these situations have
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access to schools but  the home and other emveotal experiences
continue to affect their performance.

3.2 What Accounts for these Difference?
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Firstly, lower class families due to their p@wonomic dispositions

cannot afford the high cost of education for tlokitdren. Equality true
is the discrimination at secondary school lemehiat the quality of
education is positively related to income and tiece of this class bias
on the quality of students at different socio- exaort levels will be in
part, responsible for the lower educational peremoe of the children
of the working class or the systematic differenetmeen the upper and

the lower classes.

Thereis no doubt that the upper classase better able to provide for
their children's education than the working cld$sey can more easily

pay the education bills of their young ones.The lower classes on the
other hand, are usually unable to afford the mdhaywill enable their
programmes to sail through the educational hurdle.

Secondly, it is also thought that the poor edooat performances of
children from lower classes are due more tbe intellectual
improverishment of  their out-of-school experietitan to deficiencies
in intellectual potential. Upper class families gaovide their children
with a richer social and intellectual environmentl aorms that are
conducive and encouraging to intellectual activism.

In addition, evidences  from  several studiggyest that teachers often
judge their pupils on  the basis of  their abclass  origin, often
discriminating, albeit unconsciously, against kwog class children.
This bias arises from the fact that teachers aeselves middle class
either by virtue of their social origin in the midctlass or through the
acquisition of middle class values in theiressful passage through
primary, secondary and perhaps also tertiarystitutions. This
discrimination no doubts lead to differential penfie ance by children
from different social class.

Thus, in the area of moral standards, children froorking class homes
come to school with standards totally differennirthose of the school,
which always transmits middle class values.

11'~ji~:.

Show how parent's  socio-economic background &figaldren's
performance at school?

3.3 Stratification

Stratification may  be  referred to as any lassification based on
individual or group differences.

Sociologists believe that in modem societies, ifitation is plainly of
crucial importance in all areas of  life, nottjter analytical

conveniences but also for administrative and gbleposes.

Stratification in society arises from two main fast namely the fact that
(a) many good things in life are scarce and natyeascessible by all
and sundry e.g. education, good food etc., and

(b) those who are able to get these things dosenéslly by virtue of
individual and group differences and certain qiesditvhich they posses
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such as intelligence, wealth, high income, highdwrand other social

endowments.

3.4 Why Study Stratification?

Discussion here will lead us to first of all examione's class position

which tends to determine to a large extent onkeschances, namely

one's education, one's income, one'sjob expectatioe's leisure activi-

ties, one's attitudes and so on.

Secondly, people often respond to other people@sduations not just

as individuals but as members of  a class orgrébus if  a child's
background is middle class, he will have rfeddass approach to
situations, if  itisthatof  working class teries working class
characteristics. Conversely, people tend to reaothers on the basis of
what they perceive to be these others'  ¢as#ion. The study of
stratification is,

uv~,u, v,u u'u ~...,"yy" ,..",))
therefore, another way, of understanding why omes people behave
they do. Thirdly, classification of people is alsaonvenient device for
simplifying the world  in which we live. Of  cege, classes tend to
produce numerous organisations and other kindsoafpgngs based on
commonness of interests and which tend to behatleeisame way or
act together e.g. labour unions. The study  oétratification makes our
understanding of these organisations and groupmgsociety easier.

In the world of information media and advertisikgpwledge of classes
could be an indispensable neces- sity. A knowleddbe characteristics
and composition of the various groups in the sgaieuld be a useful

asset in the spread of information and in advedisit could enable a
producer to know where to place certain informatom media agent to
couch his message appropriately.

, 3,5 Social Mobility

The term social mobility refers to the movemenaofindividual from

one position to another in the social structure.

Social mobility may mean movement from one sodad<to another,
involving the consolidation of  the various elerteeof  the new social
position including occupation, income, types of $mand new organisa-

tion membership. We, therefore, have class strac¢tuough which this
mobility occurs, thus we have - upper class, midttss, and lower or
working class. For those whose bread is buttetesl eiasy for them to
move upward from the lower class to even the upfaess. This may be

due to educational attainments, wealth or power.

Social mobility tends tooccur by an ueewand at first partial
movement across the line that divides one class &oother. Mobility

on the other hand requires vive and purpose, alitgviess to sacrifice
some iTJImediate pleasures for a greater futune. & does success in
school. The working class youth who succeeds ilegelnot only learns
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the social and occupational skills necessary fobihty but learns also

how to work and wait.

Inthis, you were exposedto the différ@spects of foundations
education including social class, educa- ondl opportunities,

stratification and social mobility. These are cal@spects of the
sociological aspects of

~ education, since it shows how individuals livel aise.

You now study  classes and group with the ainof  not just to find
similarities and differences between them bubhwhese findings to

draw attention to those who may be concerned Wwghatelfare of the
members of that society to areas of needs and oonce

Equal educational opportunity can never healised in a developing
country  like Nigeria. Discuss. Discuss the imignce of  the study  of
social stratification in relation to educationabpoptunities.

Ezewu, E. Sociology of Education.Lagos: Longman Nig. Ltd. Ikeja,
1984.

Fafunwa A., History of Education in Nigeria. Ibadan: Samadex Nig.
Commercial Ent. Ltd., 1985. Adesina, $t ai, Foundation Studies in
Education.lbadan: University Press, 1985.

This unit  is designed to introduce to you e thifferent factors that
influence the education of our children from theistmgical perspective

of  the foundations of  education. Discussiails  be focused on  the
social status of parents; culture and the envii@mt  in which  the
children like all can influence the children's edimn.

At the end of this unit, you should ,be able to:

(i) State why ~ some children perform  poorlywhile others perform
excellently in schools.

mi"t:";"flitit

Ifl~Qc.(~("~

3.1 Parents Social Status

Thereis aplethora of evidence to sugtped social class positions
influence education in many ways, but in particueno goes to school,

one's achievementin ~ school and for how  lomgremainsin  the
system. Whatever conclusions are arrived at, tisame doubt about the
positive influence of parents social class onatiecation of their
children, they eat the bestfood, theysleep in the best house, they  are
exposed to the best modem materials and even dtterizbst schools.
The existence of educational inequalities is naveloubt, and one of

the causes is attributed to the social class postr status.

Parents of different social status have differetituales to childcare and
train their children differently. This affects thbhild's education in many

ways. In achievement  motivation for exampkents 'who set high
goals for their children indicate a high evaluatadriheir competence to
do a task well and impose standards of excellepoa problem-solving

tasks, even in situations where he has both freedownf  action and
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responsibility  for success or failure. Thesedexre believed to be
more pronounced among the upper than the lowesedas

It is also evident that in modes of  thought antlial development  of
intelligence  and perception, children of  tipper class have greater
language dexterity and wider vocabulary, which ém#iiem to express

their ideas more articulately. All these have adai@gantage to children

from  the 'upper class over equally  bright'stheit coming from the
working class'. The working class child comes toosd with many
handicaps. His innate intelligence is under-devedoin certain aspects

that are important for success in the edapnatisystem  asit is how

organised and his personality is so structuradhb is unlikely to do
well in school.

According to Adesina  (1985), the socio-econostatus, refer to the

home background, and the parental economic statfs the child.  The
child, during socialisation process, is taught Howehave, interact with
people, accept certain values and traditions ostioeety. The economic

aspect is the extentto  which the parents ote child can finance his

needs, for example, good quality food, ftdymoks, pictures, clothes,
medical care because social amenities have tHettein performance

in school.

3.2 Culture

Culture simply means civilisation and a crdtimanis synonymous
with a civilised man. In a related developmentiund is viewed as "that
complex whole which  include knowledge, beliefigs, morals, laws,

customs and any other capabilities acquired Imyan as a member of
society. Culture plays an important role in theadion of its owners, it

is for that reason that we now classify  cultunt® ithe following
component parts so as toattestits amibe on the education of
children:

(1) Speech, which includes language, writipgfesm, e.g.  we can
distinguish between Arabic, the  Chinese and treelesystem  of
writing.

(2) Material traits, which includes food habitsekér, transportation,

dress, utensils and tools, weapons, ,,! occupatodsndustries. ~

..(3) :=includes carving, painting, drawing, mystc. .-
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(4) Mythology and scientific knowledge.

(5) Religious practices, which include ritualisticms, treatment of the
sick, care of the dead.

(6) Family and social practices which includesrfe of marriage,
method of  reckoning relationships, inher- nd@, social control, sports
and games.

(7) Governrnent,judicial and political forms. (8)eliare.

From the above we cansee thatéviewywe  dois culturally
conditioned. The way we eat and sleep the
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way we dress and the types of dresses we usegrigadge we speak,

the values and habits we hold, the goods and sswe produce, the
transportation system  we have and the enterenitm we  enjoy -all are
part of our cultural heritage.

In its characteristics, culture is ideal and mastif&deal culture involves

the ways people ought to behave or what they belieey ought to do.

Manifest culture involves those things, which tlaeyually do that are
recognisable by others; that is, what others sex ttho.

Culture is also shared and learned. Culture iseshahen we consider

the fact that people are born into an existing ltuce and it becomes a

group property and that it is through interactibattindividuals imbibe

the values of  the group. Culture is learned wiverconsider the  fact

that although cultural elements belong to the,rhels of the group as a

right, all individuals do not imbibe the culturadlues.at the same rate.
Culture, therefore', can be summarised as the sboteeducation and

for thatreason  should havea  bearing orsoool  curriculum.  Any
education enterprise that does not take into cagiois of the peo- ple's
culture is bound to fail.

"The parent's social status in a society sshjou affects his children's
education” Discuss in favour or against this stateim

3.3 Environmental Factors

If environment suggests the physical setting ofsih&ety or community

in which one lives, it is, therefore, no doubt thhat environment can
affect the learning of children in schools hesmathis physical setting
varies enormously  from  class to class. Onbdas only  to consider  the
housing typical of lower class families in ruraéas as compared with

that of the middle class family in a house in a-gdi|an community or

bigger houses in the cities.

Children from  the poor rural areas suffer latk good drinking water,
hygiene, food, and nutrients. In fact, all the hamacteristics of a rural
setting suggest poor environmental quality twedefore, this has an
adverse effect on the children's education.

Envir.onment may in a more academic manner mkamesexternal
conditions affecting a person. Such external camastor surroundings
usually have a powerfu | effect on the growth dedelopment of

people. Environment in this context includes thggutal, chemical,

social and economic factors, which affects the gincand development

of a child.

3.4 The Physical Agents of Environment

When a child is born, the toys and other hardwavkg;h are given to

him, are physical in nature. He can touch, malate,  dismantle and
assemble them as he pleases. During all thesegsesethe child learns

a

lot of things. As the child grows up, he comes itatact with ?00ks;

television sets, learning aids and ! equipment. Athese physical
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facilities enable the child to learn faster andar out many functions.

The J physical elements of  the environment wimilaence the chilg
includes his clothes, shoes, ornaments, typesiyvetling, furniture and
the urban infrastructures. As mentioned abovejld efho comes from
a slum, for j instance, will behave differently finaone who comes from
a sub-urban setting. This is the effect of environ-

J

Factors that Influence Educatiofl

ment. A child who has been exposed to a lot ohiearequipment and
audio-visual aids will have a more improved pertept thanthe one
who has none of such facilities.

Children in the urban areas are exposed to modeifitiés for learning,
their environmental quality is a model and tatomatically should
have a positive influence over their education.

This unit contained some of the factors that cilnémce the education
of childrenin their early Ilifeand aspec like the culture of
people

should adequately  be taken care of when dexiggmy educational
enterprise.

Tocapitalll this aspectof the sociotadiperspective of the
foundations of education is very important andefane, is pertinent for
educational planners to consider very importartofaciike the culture

of the people in whatever educational enterprises.

Why  do you think the people's culture is a ctdathat influences the
education of their children?

Explain why  the inculcation of  cultural Iwvas is important in the
process of education in your society. ;;))!j~1~Aitrr
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