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Introduction

Sociology of education, EDU 202 is a onasester, 2 credit unit
course. It will be available to all education students
at under

graduate and postgraduate diploma in education (BA (ED) B.SC
(ED) and PGDE).

This course consists of fourteen units which ineahature and Scope of

sociology of education, socialization and socigdtsfication, education

and social values, social fuorcsi of education and
sociology of

teaching.

The material has been developed for students of N®yreferencing
some available work such as those of universitiésigeria and foreign
text for universities across the globe to trailARED) B.SC (ED) B. Ed
and P. GDE.

Course Aim

There is a need tostudy the imlship between education and

the

society for better understanding of the functidyadi the sub-systems

in the society. It also mai at exposing the
student teachers to

contemporary educational issues for proper performance
the

classroom.

Sociology aims at drawing the attention of the sthideacher to the
cross cultural analysis of social issues for betteterstanding of their
environment.

Course Objectives

To achieve the aims set out above, the coursesgetall objectives. In
addition, each unit has also specific objectives to be



achieved. You
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should refer to them during your study of the @mitheck for your
progress. You should always look at the unit oljecafter completing

a unit. In this way you can be sure that you haugedvhat was required
of you in the unit.

Working through This Course

To complete this course, you are required to readstudy units, read

reference books and other meer provided by NOUN.

contains self-Assessment Exercises SAE] and Tutor
Assignments  (TMA)and at points in eth course youare
submit assignments for assessment purposes.

This is a 2 credit unit course consisting of 14gtunits.
Course Materials
Major components of the course are:

(@) Course Guide

(b)  Study units

(c)  Assignment file

(d)  Presentation Schedule

Assessment

There are two aspects to the assessment of thisecdtirst the Tutor
Marked Assignment, while the second is the enth@fsemester written
examination. You are expected to apply the inforomatknowledge and
techniques gathered during the course.

There are fourteen tutor marked assignments icdbese. Your tutor
will tell you which one to submit. Only three ofettm will be used to
count 30%, while the end of semester examinatidincantribute the
remaining 70%. At least 75% attendance at Tutoaats counseling
sessions must be met.

How to Get the Most from This Course

In distance learning, the study units replace thieausity lecturer. This
is one of the great advantages of distance leargogcan read and
work through specially designed study materialgoair own pace and at
a time and place that suit you best. Each of theéystinits falls on a
common format. The first item is an introductiorttie subject matter of
the unit and how a particular unit s integratechwite other units and

Each unit
Marked
required

to
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the course as a whole. Next is a set of learningctibes that will allow
you to know what you should be able to do by theetyou complete the
unit. You should use this objective to guide yaudy.

Self Tests are interspersed throughout the unibasevers are given at

the end of the units. Working through these tediiswlip you achieve

the objectives of the units and prepare you for the
assignments and

examination. You do each self test as you comesadtan the study

unit. There will also be some examples given irhaadt, work through

these when you come to them.

The following is a practical way for working thraughe course.

Read the course guide thoroughly.
Organize a study schedule
Stick to your study schedule strictly
Start with unit 1 read the introduction angecbve for the unit.
Assemble all study materials
Work through the unit.
Do the Assignment and convince yourself tloat lgave mastered the
unit.
Move to the next unit.
Go on like this until get to the last unit.
Study Unit
There are fourteen study units in this course EDP), 2 Sociology of

Education.  They are as follows:

Module 1

Unit 1 The Nature and Scope of Sociology Education
Unit 2 Education and Sociology

Unit 3 Socialization of the Family and School

Unit 4 Socialization Education, Culture and Personality
Unit 5 Family and Education

Unit 6 Family and Education

Unit 7 Education and Social Stratification

Module 2

Unit 1 Social Class and Educational Attainment

Unit 2 Education and Social Values

Unit 3 Home and Social Values

Unit 4 Social Functions of Education

Vi
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Unit 5 Stability and Change, Education and  Culture Charg
Unit 6 The Sociology of Teaching
Unit 7 Social Relations in the Classroom, Teacher and

Curriculum, Teacher and Examination

Assignments are compulsory and a unique feature of your ourse
delivery system. They are ahlle  Tutor Marked Assignment (TMA)
You must therefore make sure that the assignmeatsrswered and

returned to the study center on dates as agree@&etyou and the

course tutor. There are also some assignmentshwingccalled Self

Assignment Questions (SAQ) or Self Assessment Ese(SAE). It is

advisable that though your answers to these quesstio not add to a

credit to your overall grade in the course, itdsiaable that you attempt

all the questions yourself. They are meant to psahg understanding

of the concepts in the units.

You are going to be evaluatedn this course by The Tutor Marked
Assignments of about 30% for the whole coursetifdse you must

compulsorily answer and be graded. The grade tb#st three will be

used in your assessment.

Tutors and Tutorials

Your tutor-will mark and comment on your assignnselkeep a close
watch on your progress and on any difficulties yught encounter and
also provide assistance to you during the course. fust mail your
tutor marked assignment to your tutor well befére due date.

You Should Try Your Best to Attend Tutorials

This is the only chance you have for a face-to-fam#acts with your

tutor and for you to ask him guestions. You will learn a lot
from

participating in active discussion.

We wish you success with e th course and hope you will
find it
interesting, useful and rewarding.
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MODULE 1

Unit 1 The Nature and Scope of Sociology Education
Unit 2 Education and Sociology

Unit 3 Socialization of the Family and School

Unit 4 Socialization Education, Culture and Personality
Unit 5 Family and Education

Unit 6 Family and Education

Unit 7 Education and Social Stratification

UNIT 1 NATURE AND SCOPE OF SOCIOLOGY OF
EDUCATION

CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1 Meaning of Sociology
3.2 Functions of Sociology
3.3  Meaning of Education

4.0 Conclusion

5.0 Summary

6.0  Tutor Marked Assignment

7.0 References / Further Readings

1.0 INTRODUCTION

This unit presents the Fundamentals of Sociolodgydfcation, focusing

on the meaning of sociology, its functions, mearifigducation and the
relationship between education and sociology andatibn and society.
The acquisition of these basic rubrics will expgsa to the nature of
the course.

2.0 OBJECTIVES
By the end of this Unit, you should be able to:

(@) Define Sociology as a concept

(b)  Explain the meaning of education

(c)  Establish the relationship between educatrmhsociety
(d)  Discuss the functions of Sociology.
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3.1 Meaning of Sociology

Sociology as a field of discipline is generic amdluella in nature as it

deals with the totality of human interaction andmination. Itis a
systematic study of social hediars and human groups.
It delves

primarily into the influence of social relationskipn people’s attitudes
and behaviours and on how societies are establmh@dhanged. Toa
lay man, sociology is the study of man’s interactathin the society

but it extends beyond that as it deals with thepnization and control of
man’s behaviours and attitudes within the societyAs a field of study,
sociology has an extremely broad scope becaustiety comprises

of several sub systems with inherent fragmentatidrc®mponent parts

in each of them for sociological considerations.

Sociology is concerned about social facts in thmemy, education,
legal, security, politics, medical, religion, fagjitechnology, sports and
SO on. Within the province of these sub-systéwth the structural
aspects of human society and every type of sogiafionship are being
examined.

The scientific assessment of the social facts withé society serves as
an avenue to curb discomfort and instability in $beiety amongst the
people. Hence, sociology as a field assists the members of any society

to solve attitudinal, character, behavioural and social
problems to

actualize a healthy growth and development of such
society.

Sociologists therefore are people serving the society in
variety of

capacities as teachers, lecturers, researchers, journalists,
workers in

industry, personnel officers, social workers, administrators,
farm

planners, parsons, criminologists, probation ofcnd so forth. Itis

on the basis of this that the basic knowledge oioéogy is compulsory
for scholars in all field of endeavour for betteiderstanding of the
society which they live.

SELF-ASSESSMENT EXERCISE 1

List at least five aspects of economy where you find the

study of
sociology relevant.

3.2 Functions of Sociology

Sociology performs several roles within the socatyan indispensable
impetus to enhance its continuity and stability.
1.



It assists in the analysis and clarification ofetiént types of
relationships within the society iah produce sucl
social
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institutions and associations through which the behaviour of
individuals are organized and controlled. slthe concern of

sociology to identify why cenai undesirable behaviours
manifested in human beings and how such behavauld be

checked and reformed. For instance, within tdeedy there are

social deviants who probably get initiated or appreded into

such unacceptable behaviours due to ignorancethed\aried

reasons beyond the victims’ explanation. Itithim the interest

of sociology to probe into het fundamental causes of
unacceptable behaviours through critical analyste@ matter to

control and correct such misdemeanor. For instaheee is a

case of unwarranted hostility nda other related matter in an
individual which he manifests while relating witthers, the need
arises to analyze such behaviour for reconstruction and
reformation. For example, there was a case of a
“medical
student” who always excels in all courses but fwekdralcohol
and sleeps under the  stease of  his hostel. The ivdrsity
authority on discovery his problem recommended scoueses
for him in sociology in hatr to control his behaviour
which
logically reformed the student’s behaviour. day he is a well

2. behaved and renowned medical practitioner.

Sociology exposes members of the society to howaaity and

power are derived within the society and why certain
values,

customs, beliefs and practices are up-held. All éilpeings are

fundamentally the same when it comes to taste of
power or

occupation of priviledged positions. Every individual has

propensity to cling into power and authority dueahe benefits
accruable fromit. A dictum goes thus “nobodstéa honey and

3. spit it away” Authority and powers are as sweet@sey.  That
explains why human beings pursue them daringlynjoyethe
values attached to them.

Sociology also attempts to estéblis the links between

the

different sub-systems in the society. It stgdihe relationship,

between the political system dan the economic system n
the

relationship between the educational system and the

political

system or the relationship between the legal systednreligious

system and SO forth. A ictum goes thus, when

one finger

touches oil it affects the others, there is infateziness amongst
all the systems in the society and that is whyetstould be
healthy functionality and relationship to foster growth and



development. affect other systems.
Any

dysfunction

in any

system

will

invariably
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4, Sociology intimates individuals with the changes
within the
society and the effects of such changes on
human existence.

Through sociology, it is revealed that the socistgtynamic and

transitory in nature.  In sociology, individudlscome aware that

the society is not static which calls for dynamisnthoughts and
actions amongst the people in order to be fullggnated from
time to time.  For instance, there is computgohaion globally

at present. Every individual within the globatety is expected

to be computer literate in order to function effeely and to be
S. fully integrated into the sub system within theisbc

Sociology examines human backgroundand various
forms of
orientation within the society. Within the setal setting there

are diversifications of cultural background andnipding.  The
environment within which an individual is born alméad has
significant influence in the values, beliefs, tsaaind ideas which
the person internalizes, conceptualizes, demoestratanifests
and exhibits.  With the understanding of sociglag individual
is blessed with rebuff view about other
background.

people’

This will assist in tolerating and accommodating

others with
differences in cultural background and orientation.

Sociology also operates within the realm of humeeds. In the

society, there are basic social needs which indalglaspire to

achieve for meaningful existence dan purposeful

survival.

Sociology sets it upon itself to identify variousnman needs in
the society and explains how those needs are rndedatisfied.
Sociology teaches people to only aspire to meesatidfy those
necessities of life that will assist in living det@and meaningful
life. It explains the danger n i daring,
aggressive and

unwholesome approach to satisfy one’s needs. Btarnoe, an
individual who is involved in armed robbery, frastiealing and
other illegalities to satisfy his needs is
as an

unacceptable member of the society. Therefbieunethical
and immoral.

3.3 Meaning of Education

Education can be variedly defined depending orptirpose it is meant
to serve and the discipline in perspective.  dni8ogy, education can

be simply explained as an activity which goes oa 8ociety where its

aims and methods depend on the nature of the gagiathich it takes

regarde



place. It is to make an individual understand tbée s0ociety growing up
around him of which he is an essential member.

Education in the
specific term is a means of making individuals ustind their society
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and its structures.  This will assist such indiials to open up for them a
way of creating meaning out of their environmerd aglationships with

other individuals in the realm of language acquasitatnd thought to

classify and provide meaning to things, ideas arehes.

A dictum goes thus; an exdad man is positive in  ha@acter and
constructive at thinking. This means thataadion is to provide well

behaved individuals in the society and persons k@ the ability to

analyze and organize ideas tobe able to contribute

meaningfully
towards the development of the society in whicly tinee.

Education in any society is to help transmit toybang the culture of

that society. In performing this noble functidime parents, the teachers

and other members of the society contribute. t invariably means that

every member of the society has the statutory function to
transmit

knowledge for the survival of individuals. ~ Therhe transmit informal

education, the school delivers formal educatiorievtie open society

transmit non-formal education. It is unavoidapbssible to live in any

society without one form of education or the other.Hence, education is

a veritable tool for human growth and development.

4.0 CONCLUSION

Sociology as a discipline is the scientific studyman in the society.

The society is not in vacuum, it comprises of syftems which man
interact with as a prime purposeful survival. efiéhare several functions
which sociology stands to perform in the society. It stands as a link
between the different subsystems in the sociegnatyses and clarifies
the relationships within the society, it also irgit®s man in the society
with the trend of the changes occurring within $be-systems and so

on. Education is the training of an individualine with his culture and
innovations within it to become an acceptable mambéhe society

with good conduct, character and behaviour fortp@scontribution to

the growth and development of such society.

50 SUMMARY

This unit examined the meaning of sociology as manteraction in the
society. It also itemized the functions of sémjy with explanation of
each function. It further treated the meaningdication from the angle
of human development in the area of morals andest
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6.0 TUTOR MARKED ASSIGNMENT

(@) List and explain five functions of SociologlyEducation to
students.

(b)  Discuss the relevance of education to theedpci

(c)  Explain the problems that have characteribed\igerian
Society as a result of Social Stratification.

ANSWERS TO SELF-ASSESSMENT EXERCISE 1

(1) Education

(2) Legal
(3) Security
(4) Medical
(5 Religion
(6) Family
(7)  Sports

7.0 REFERENCES/FURTHER STUDIES

Daramola, C.O. (2002) Introduction to SociolajyEducation.
Lagos: Raytel Communications Limited.

Molriric 1 (1980) The Sociology of Education: Antroduction.
Great Britain: ~ Williams Clowes Limited.

Ottaway A.K.C. (1978)  Education and Society: lAtroduction to
the Sociology of Education London: The Humanitesss
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UNIT 2 EDUCATION AND SOCIOLOGY
CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1  Education and Sociology
3.2  Education and Society

4.0 Conclusion

5.0 Summary

6.0  Tutor Marked Assignment

7.0 References / Further Readings

1.0 INTRODUCTION

This unit is packaged to inttema  you with the

fundamentals of

Education and Sociology focusing on the meaning of education, its
functions, meaning of society and the relationdf@ween education

and sociology and education society. The aitipm of these basic

rubrics will expose you to the nature of the course

2.0 OBJECTIVES

By the end of this Unit, you should be able to:

(@) Define Education and Sociology

(b) Explain the meaning of education and society

(c) Establish the relationship between educatiahsatiety
(d) Discuss the functions of Society.

3.0 MAIN CONTENT

3.1 Education and Sociology

Education and sociology are issues used to claasifyestablish the

interrelatedness between education nd a the society. The terms
educational sociology and sociology of education are used in
the

discipline as approaches to the two extremes. The usage of the two

terms rests on the preference of the expert. However, in the
contemporary world, sociology of education is comigan use.  This

is because educational sociology would mply an emphasis upao

educational and social guestions while sociology of education
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emphasizes sociological problems in the realm atation which is the
concern of sociologists.

In blending the two concepts to become either ethrza sociology or

sociology of education, the concern and focusilisost the society.

Educational sociology is the plagation of general
principles and

findings of sociology to the administration andqesses of education.

The approach means the application of sociolodiganstitution of

education as a separate societal unit. lisdin@e vein sociology of
education depicts an analysis of the sociologicat@sses involved in

the educational institution. It emphasizes thiey within the institution

of education. There is cross-fertilizationd#as, concepts, terms and
theories between educationists in closing the gayd®en the two fields.

As a matter of fact, experts in sociology of edimraare regarded as
sociologists because of their contribution to tkisteng knowledge in

sociology. The experts in  ure sociology have al
contributed

immeasurably to the field of education which furtegengthens the
relationship between the two fields.

In the study of the various relations between etloicand society, the

sociology of education is cameel with such general
concepts as

society itself, culture, community, class, environment,
socialization,

internalization, accommodation, assimilation, aatlag, sub-culture,

status, role and so forth. It further involvesases of education and

social class, state, social force, cultural chamggpus problems of role

structure, role analysis in atgin  to the total  social
system and the

micro society of the school such as authtyr, selection,
and the

organization of learning, streaming, curriculum aodorth.  All these

are the concern  of  education armbciology as inseparable
discipline

focusing on the problems of the society.
3.2 Education and Society

The word education originated  onr the Latin word
EDUCERE

meaning to draw out or to lead out “This shows thah is endowed

with some basic qualities or potentialities which ambedded in him.

However, for such qualities to be useful to theviaial and the society

at large there is the need for the members ofdbety to be led out of

ignorance, predicament, confusion and misconceatimut the world

around them. Education can further be explaagethe nourishment of

an individual to attain the natural capacity irlif This could be done

through the training, rearing and upbringing oftsirdividuals in the

traditional and modern ways to become acceptable member:



of the
society in which they live.
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The responsibility of training ndividuals in the society is
primarily

vested on the parents at omé and the teachers in  hosts. The
beneficiaries are nurtured to acquire requisitdssand knowledge to

live successfully in the sogiet In the modern times, school
has

assumed very great importance in the training @ividuals because of
the complexities of life in the modern times.  e$h complexities of life
as seen in a highly industrialized and computergletial village has
forced upon the adult members of the society thibelate transmission
of the cultural values and modern technology toythenger members of
the society in an efficient and systematic manner

The child has to be given complete knowledge about communication

technology (GSM), cyber-netic ideas, mpater literacy, international
relations, vocational training for self reliancegnal education to curb

anti-social behaviours like cultism, examination malpractices, drug

addiction and alcoholism to mention but just a few. The school is a
place where the child develops socially desirablealviours that assist

him to make progress in the society in an acceptaiainner. In other
words, the school gives much to the society by training the
young

members of the society to acquire necessary skillsknowledge which
enable them to contribute their quota to the ovelalelopment of the

society.

Owing to the constant changes in the society, noéuiye old media of

education, such as the home and the Church/mosque had t los the
educational function. The child had to be a uisefoad-minded citizen

confined to the four walls of the home, the childl ’ecome a narrow-

minded person while the school will prepare himliie, making him

liberal minded S0 the school is the intermediate stage tween
the

child’s domestic life and the larger society. w2 viewed the school as

primarily a social institution. Education being a social  rogess,
the

school is simply that form of community life in vehi all agencies are

concentrated that will be most effective in brirggthe child to share in

the inherited resources of the race to use power for social ends.
UNESCO stresses in one of its publications that the fuonot
educational institutions is to help men and wontelive happier lives

in adjustment with the changing environment. wilt also assist them to

achieve the social and economic progress whichemglble them to take

their place in the modern work and to live togetingoeaceful society.

Society is a system or organization of mutual retest between human
beings, implicit in certain communities and indiibas. Man as a social
animal is not only a member of the family alone pi@ves out of the
family and shares the experience of the peopleamtorld outside.  All
laws, traditions, directives, legislation and scape meant for all the

of
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people living in the society. Each society hasitss, traditions, norms,

which all members living in that society have to
accept. Also, all

societies have their cultural heritage which pagses one generation

to the other. In order to transmit this hey@athe education of the

members is essential. The school and the homeirt#die transmission

of the cultural heritage. But sogie itself is  an effective
agency of

education. It is an informal agency and it igHsctive as the family

itself.

As a matter of fact, stgie is a bigger family wher
people mix

together, talk to one another, share pains and pleasure nd a
try to

progress collectively. People  meo in contact  directly or
indirectly,

personally or through passive geries e.g. press,
radio, cinema,

television and so forth.  Therefore, social lielahips are closely-knit.
A “we-feeling” is created and the “we-feeling” f@s everybody in the
society to look for his place in it, to find hights and duties and to

learn good manners. The child learns the itapae of cooperation,
tolerance, selflessness, brotherhood, faith in mesponsibility and so
on. It is obvious that the society had infloemn the family because
whenever any family makes any mistakes the sopiety it right.

4.0 CONCLUSION

Unit two delved into the issue of relationship beén education and
sociology. It examined the two concepts sepbraiefore establishing
the relationship between them.  Sociology of etioo emphasizes the
analyses of sociological process involved in edanat institution and

the application of general pifrles of findings of
sociology to the
administration and process of education. Etmcand society were

also examined as two concepts providing nourishnteining, rearing

and upbringing of an individual to live successfuti the society to

attain the natural capacity in life. ~ The socistyot static as a host of

humans. It continued to transit from one stagertother in all spheres

for the comfort of man. However, these changdbke society breed

some negative behaviour like  Itison and examination
malpractices

which require society’s attention.

5.0 SUMMARY

This unit examined the relationships between edutand sociology
as inseparable entities. Education and sociodogghasize sociological
problems and social questions in the realm of d@lutauch as social



class, social force, cultural change, curriculutreaming, organization

or learning and SO forth. They are all pointers to problems
of the
society. Education and society were also dised as the training of

10
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individuals at home and school to be able to faeechallenges and

complexities of modern time in the society. I#oareflected the training

of individuals to live happily in the society and to adjust
with the

changing environment.

6.0 TUTOR MARKED ASSIGNMENT
(@) Attempt a definition of the concepts educaaond sociology

(b)  Discuss the functions of the society and the school as

social
institutions.

7.0 REFERENCES/FURTHER READINGS

Daramola, C.O. (2002) Introduction to Sociology of Education.
Lagos: Raytel Communications Limited.

Molriric I (1980) The Sociology of Education: An Introduction.
Great Britain:  Williams Clowes Limited.

Ottaway A.K.C. (1978)  Education and Society: n lAtroduction to
the Sociology of Education London: The Humanitesss
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UNIT 3 SOCIALIZATION OF THE FAMILY AND
SCHOOL

CONTENTS
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2.0 Objectives
3.0 Main Content
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1.0 INTRODUCTION

This unit provides you the bgadund knowledge

about the
socialization of a child and the agents throughchlsiocialization can

take place. It exposes you to the medéng of socialization
and its

ingredients in the personality composition and disposition
of an

individual.

By the end of the unit, you would have gotten thergiew of what the
aforementioned sociological areas are all about.

2.0 OBJECTIVES
By the end of this Unit, you should be able to

(@) List and explain the agents of socialization.
(b)  Define Culture

(c)  Explain the personality of a teacher

(d)  Discuss some sociological theories
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3.0 MAIN CONTENT

3.1 Concept of Socialization

Socialization as a social process has been defipedrious authorities
in the field of sociology. Socialization can be ciésed as the process of
adaptation by the individuals to the conventioredtgrns of behaviour.

It thus occurs on account of the individual's iat&fon with others and

the expression of the culture which operates tHrabhgm. Ross defined

socialization as the development of “we-feeling” in the ways
and

manners individuals behave in het society. Bogardu has
viewed

socialization as the process whereby persons tedvahave dependably
together on behalf of human welfare and by so dekugrience social
self control, social responsibility and balancetspaality. Farayola sees
socialization as the business of adjusting peaptbe way of life of the
community, usually by way of initiation into its stems, beliefs, rituals
conventions, expectation and demands combinedimsthuctions and
the setting of examples.

Having gone through the ideas of various experthhermeaning of

socialization, an attempt can be made to furth&ifjuthe meaning of

socialization as the process by which the indivisllearn to behave

according to the social tradison and conventionality of their
environment. The human child sha a remarkable capacity to imitate
others to develop according to the tenets of enuent. Being a social

animal, he/she tries to win the appreciation ofgteip in which he/she

lives and hence, he/she naturally tries to imitiageculture of the group.

It is through socialization that he is transfornfiean the animals into

the human, and it is slizadion which gives him/her a
balanced
personality. The social aspect of the persgnialno less important

than the individual aspect. Socialization teachagher to retain control
over himself/herself in the interest of others.

3.2 Early Socialization

The patterns of  behaviours that a society has to pass on to its new

recruits are referred to as its cultures. In a priivit society, the
transmission  of the culture was major part of education. It
majorly

focused on how the children are given what we mathary education in

the family without ever entering a school. tiAe age of five or six

children start to go to school, the family hasadiga great deal of

educational care and nurture. Much of the calhas by this age been

transmitted. Also during the xhe few years when the mi&jo
of

children are very malleable the school works alaigthe family to

have very potent influence on the child.
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The schools have come to consider that they hgpastral care for
their pupils for good moral upbringing to complimiéme role of the
family. But the values that the school triesniculcate may be at odds
with those that the family attempts to teach thi&lch For example,

stealing may be taught very wrong by the teacher, but no
one may

prevent a country child from taking apples or masyfsom an orchard

or a city child from takin fruit from a lorry
moving through his

playgrounds or streets. ~ The children could ledirthe roles that they

had to play from the ediaa that they receive as they
socialized

within the school and the extended family becaulsatthey need to

learn can not all be taught with the nuclear family This is because a
nuclear family belongs to one social class and ipaireets members of

the same class or almost the same social clasexfiusure will be

narrow and limited to the minre environment.
The early

socialization of the child ought to embrace theleacfamily, extended
family and the school for wider coverage of releviteams to be learnt.

3.3 Agents of Socialization

The survival of any society depends solidly onghfficient degree of

homogeneity amongst its members. Socialization perpetuates
and

reinforces this homogeneity by fixing in the chiitdm the beginning

the essential similarities that collective life damds. These essential

life ingredients are transmitted through the family,
school,

mosque/church, peer group, market, mass mediacafuith.
SELF ASSESSMENT EXERCISE. 1
Mention five agents of socialization.

ANSWERS TO SELF ASSESSMENT EXERCISE 1

I. Family

. School

iii. Mosque/church

\2 Peer group, market
V. Mass media

3.3.1 The Family

The family is one of the many small face-to-faceugs that are called
primary groups saddled with the responsibility ivirgg the offspring a
qualitative and decent pattern of living. The family i



expected to
satisfy “sex needs” (reproduction), economic neetkeding, clothing,
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shelter, medical provision, and so on. It i®agpected to transmit the

cultural values and norms to the young generatiasrder to be fully

integrated into the society. The family is indeed the foundation
of

socialization because that is het first contact of the ildh

The

inculcation of basic social values, desirable cti@ratraits and norms
are learnt first in the family. The home assiistaying the foundation
for personality and character development of adchil  The success or
failure of an individual depends on the type ofiabtake-off acquired

in the family setting.

The child is trained in language, positive chanattdts, fundamental

intellectual knowledge, vocational skills and sg tmough the initiation
by the adult members of the family like father, hetand other siblings

at home. These people are expected to be role models worthy of
emulation in all ramifications as the younger gatien look up to them

as examples for moral standard. Frend and other psychohats
believe that the impressions dena  upon the child’s mind t a
home

determine the child’'s personality. This is dese the child’s mind is

very flexible and susceptible to any influence.The parents love for the

child makes a deep impression on him. The cordial
relationship

between both parents has Sigmt influence on the
personality

development of the child. Parent need to entharethey display high
level of moral maturity in relating with each othierserve as shinning
examples to their off spring.

3.3.2 The School

The school is another important agent of sociabmat  After the home,

the child is exposed to eth school which also influences him. It
socializes the child, gives him the opportunityrtanifest his qualities,

potentialities, capabilities, instincts, drives and motives and phkel to
develop his personality. For the  child, theteacher's  personality and

character provide a mode which he strives to ctigreby consciously

moulding his personality. This is true only of those teais

who

succeed in arousing in the child's mind an attachment and love
of

themselves. Every little action, every movetmspeech made by the

teacher impresses itself on the child’s mind.

Apart from the teacher, the child is also influeshby his school mates

or groups.  These mates or groups play a sigmfioole in determining

the status  and role the child wil occupy  in the society laterin ifel
During the process of education, the child’s peatipndevelops under

the impact of the other personalities with whontbmes in contact. In

the school, the child is discipline; he is awara tfisobedience brings



immediate punishment but too strict a system dfigise restricts the
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child’s mental growth and may even drive him intorgnal activity.

On the other hand, complete absence of controlatthgr make him

liberal, free and independent or impulsive. Besides, th
cultural

programmes of the school also help to refine Higides.  The school is

also expected to transmit knowledge and skills theolearners to be

able to face life challenges and for sustenance.

3.3.3 The Peer Group

The peer group is the child’s own friends and egjuath similar drives,

motives and interests.  The social world of thigdchas its own mode of
interaction, its own values and acceptable formsebfaviour, many of

which adults can not understand. It is a worldrhich the child has

equal and at times superior status to others. Peer groups take shape

early in the child’s life. In the earlier years, thes peer  groups
are

relatively informal and transitory, adapted quickly to
changing

circumstances in the child’s situation. Exampmlepeer groups are play
groups (siblings, neighbours children, school-mjtes cliques and age
mates. In later years, however they become foymally organized
groups like clubs, societies, fighting gangs, cbemabuilding agencies

like Boys Scouts, Girls Guides and so on. hiors peer groups are
social groups that influence e th behaviour of their
members.

Traditionally, brothers, sisters and people indbexmunity are sources

of an informal education of the child. But thégdittle or no evidence

in Africa of the effects they have upon a child&ament of formal
education and educational success. Peer gramplsave either negative
or positive impact on a child’s life. A child $ito exercise care in the
choice of the peer groups to belong.

3.3.4 Religious Houses

Religion might be described as a reflection of reaitempts to explain

those aspects of his environment which he canrenstand. Except in

terms of the super — natural — what is the purpb$&e?  What happens

to people when they die? In our society amamy others people’s

religious beliefs are founded on the idea that Gdte supernatural

power responsible for the creation of life.  Tieyieve that God had a

purpose when He created the world and that this purpose
has been

explained by the prophets who came into the warletlf people how

they should behave in order that God’s purpose nligtachieved. For

this reason, religious beliefs give rise to certain types
of behaviour.

Religion is therefore a whole way of life and natjsomething that

believer can take up or put down as the fancy tékes.
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People who share the same religious beliefs val &lold the same
attitudes and opinions, and will behave in the samg.  Thus, religious

institutions help in the sodalion process of its members. The
religious leaders like Pastors or Mallams are etqueto demonstrate a
high level of morality to serve as role modelshteit followers. Itis

also worthwhile to preach the authentic facts @irtlritten liturgies
and not the manipulations to suit their persongrest and desires.

3.3.5 Mass Media

The mass media as an agent of socialization haredtvn technical

characteristics.  There are two major types nafiigint and Electronic.

The print is in the group of newspapers, magazipesodicals, texts,

bill boards and so on. While the electronicstheeRadio, Television,

video, projectors and so forth. These formnares for socialization.

Media are clearly in competition with one anothmrd restricted period

of leisure time though there is one exception to this
generalization.

Because the radio has the specific characterisicdan be used as a

background to other activities; the specialist gion of music apt for

this  purpose  has been developedasa  ffoagction. The different

media largely because of technical characteristiesised in different

ways by children and hence different types of messages e ar passed
through mass media.  Children need to be guideidei usage of their

leisure hours in the patronage and utilization of mass nae(
to

discourage cultivation and learning of negativeagle

4.0 CONCLUSION

Socialization  is the process by which the individual learn to behave
according to the social traditions and conventibyal his environment
as a result of the remarkable capabilities in hub&ngs.

It focuses on early socialization of the child e transmission of the

societal culture as a major part of education righh the family to the

school. The nuclear family, extended family and school egiv
wide

coverage of items to be learnt by the child in otdebecome acceptable

member of the society.

The socialization of the child is done through fidmmily, school, peer
group, religious houses and mass media to intinm@&ehild with the
happenings in his environment.



17



EDU 202 SOCIOLOGY OF EDUCATION

5.0 SUMMARY

This unit embraced the meaning of socializationlyesocialization and

agent of socialization focusing centrally on upbng of the child with
the tenets and culture of his environment.  Thiklds expected to be
nurtured in accordance with the needs, aspiradodsbeliefs of the
environment where he/she lives to be able to ppsie actively in the
social processes of the environments where heilste |

6.0 TUTOR MARKED ASSIGNMENT

(@  Critically examine the concept of Socialization
specific
reference to its agents.

7.0 REFERENCES/FURTHER READINGS

Brown R. (1973) Knowledge, Education and Culturab@ge. London:
John Brown Limited.

Kobiowu S.V. (1994) Reading in the Social Foundatiand Sociology
of Education. Ibadan: Ibukun Olu Printers.

Musgrave P.W. (1977): The Sociologyof  Education.
Britain:
Butler and Tanner Limited.
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UNIT 4 SOCIALIZATION AND EDUCATION,
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1.0 INTRODUCTION

This unit is expected to giv  you background

the

socialization of a child and the media through whsocialization can
take place. It exposes you to the meaning dgticeiand its ingredients
and the personality composition and dispositioarofndividual.

It is also expected to eiv  you an insight

common
sociological theories.

2.0 OBJECTIVES
By the end of this Unit, you should be able to

(@) List and explain the meaning of culture.
(b)  Define Culture

(c)  Explain the personality of a teacher

(d)  Discuss some sociological theories

knowledge

simpl

ab
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3.0 MAIN CONTENT
3.1 Socialization and Education

The teaching of the basic knowledge and skills se@®y to earn a living
in a modern community has been handed down thrtheykducational
system; literacy is one of such skill and knowledge In the same way
schools can undertake much of the vocational gaeléimat is essential

to steer a child into the job for which is most  ited. This
task is

unnecessary in a primitive agi. In the contempors:
Nigerian

Society, skills and knowledge acquisition throulgé $chool are tied to
white-cola jobs which are no longer in agreemetti the reality in the
labour market.  The labour market in the pubditablishment is full to
capacity and that is why the graduates from oditiri®ns of learning
complain of unemployment. Literacy as it is @éved in Nigeria is not
meant for white-collar jobs but to assist in capabuilding and high
level of productivity in our chosen career.

The university education needs to cease from producing

manpower

experts who are not vocationally oriented to crgatte for themselves.
Students need to be guided and counseled to afteses with requisite

skills to create jobs after graduation from school. The organs charged

with the responsibility to ditec the affairs of
education should

objectively and pragmatically re-assess the exjdgarning contents to

fashion out courses with skill acquisition for safiance and private

driving economy. In the primitive African sogietinemployment was
impossible due to mandatory vertional vocational training
which

equipped boys and girls with means of living. islalso possible in the

contemporary African setting if the education acediin schools are

professionally oriented and delivered qualitatively to enhance
independence after graduation.

3.2 Culture

Culture has been variedly defined by the diffeearihorities in the field
of social sciences most especially sociologists. Linton defined culture
as the configuration of learned behaviour, anddiselt of behaviour,
whose component elements are shared and transioyttéx® members

of a particular society. In the same token,uwelis seen as the social
heredity that is passed on by the social group from
generation to

generation. Taylor in his own contribution to thecdurse of culture
viewed it as a complex whole which includes knowkedboelief, art,
morals. Law, custom and any other capabilitiestzatult acquired by
man as a member of society. Kasper referredltare as a collective



term for patterns of essential and normative assertions
taken from
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literature, language or drama or sounds in music, or

symbols in
sculpture and art, or movement in dance and bafiiietshion in clothes
and so forth.

Right from the time immemorial, human beings litedether in a given

place and at a given time. A society was farmmethis way. Set of

individuals organized themselves to lead group life. In ithe
social

interactions, the people had common interest winakes them to have

a common pattern of behaviours. They do etagrgtin common to

achieve desired objectives. Thei values, standards and norms are
reflected in their ways of thinking and feeling. In their relationship they

acquire “a way of life” veh was known as culture.
Culture

distinguishes man from animals because the cultural aitgr that
are

present in man are virtually absent in animals. A man embraces the
world of language, art, dance, craft, drama, driess], literature, music,
politics, religious knowledge, skills and technolaghich makes culture
the sum total of ways of life of the people occuygya geographical
location. It is pertinent to stress and empleathat there is uniqgueness
of culture but there is no superiority of culture.

Human beings who grow in an environment with certailtural traits

internalize and appreciate them. Any attempt to condemn, alter or
influence a change is always met with serious resistance
and

antagonism.  This is because it has been inHgremitt into the body

system like an unchangeable garment to be wormigimaut life.  These

values attached to culture by individuals are ghthpremium which

calls for diplomatic and gradual approach to chastherwise there will

be instability and chaos. In societies wheremafits are made to impose

alien culture other than familiar culture withowtedconsideration and

respect for existing culture, violence and pandeomralways erupt.

All aspects of culture should be respected and accorded (
consideration in any society  fobe laws, policies, programmes and
schemes are formulated to fully integrate all ias¢igroups for peaceful

co-existence.

3.2.1 Cultural Norms

A cultural norm is an established standard of vehgtoup expects in

terms of thought and conduct. These expectation and resull
behaviours often vary from one culture to the next. They are also in

different forms like the values, folkways and meral In every society

there is reinforcement of morals like rapes, muetat robbery with

punishment sanctions by the slaw for members to obey and respect
them.
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3.2.2 ldeal and Real Culture

Ideal culture consists of officially approved beivav patterns while

real culture consist of what people actually do in their
day to day

practices without due consideration  to theiroodf status like cheating,

lying, fighting and so forth.
3.2.3 Sub-Culture

A sub-culture is a group smaller than a societig ielated to the larger
culture in the sense that it accepts many of itssdout the sub culture
is also distinguishable because it has some nofiis @wvn.

3.2.4 Cultural Relativity

It is impossible to understand behaviour pattefratter groups if we
analyze them only in terms of our motives and v&lue A trait which
may be disruptive in one society may be vital @ shability of another.

3.2.5 Cultural Shock

When anindividualis exposed to an ieratultural environment and
among people who do not share his fundamentalfptiie condition is
referred to as a cultural shock.

3.2.6 Cultural Change

Cultural change occurs whenever new traits antidcanplexes like

traditions, values and customs emerge to replacelthones in content

and  structure. Although, resisanc to  change is most
evident  when

changes occur but it is inevitable.

3.2.7 Cultural Lag

When the non-material element of culture like ngraagues and beliefs
attempt to keep pace with changes in the matdeatent of culture like
technology, then cultural lag has occurred.

3.2.8 Acculturation

The context  between  one culture and  another to change
existing
traits is referred to as acculturation.
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3.2.9 Enculturation:

This is a process by which people become parteohttive culture.

This is done through the nternalization of the
and

folkways of such culture to become part and pawtél

3.3 Personality

The origin, nature and development of personabiy been considered

in a variety of universes of discourse. It iseatral issue in sociology as
a discipline which centres on man and society.
been

presentation of a variety of models of man’s inm&ure. = Some have
assumed a supernatural element called a spirisoul others have

accepted that nothing is given beyond a biological genetic heredity.

But model of man’s personality amount ultimately to
than

current description of man’s activity and functiptige roles he plays

and the modification of his attitudes and behavibuough socialization

and education.

Man as a social animal lives within the contexthaf society to interact
with his environment. His physical and behavéd@womposition sums
up to give his personality as an individual. Msuiarmed with certain
potentials which are evoked in a variety of direasi in relationship

with other people. These potentials are rezghets personality traits
which he grows up with throughout his life time. He demonstrates these
traits through actions and hétra as he relates
people

around him who calls for the assessment and evatuat other people

to know the type of person he is in the society. As human beings we
make gestures which are calculated to elicit resp@md that this comes
about by the individual taking on the role of ttieey with whom he is

in the process of interacting. The child, for exéengradually acquires

the capacity to respond in arimaginative way to  his
conduct within himself, he rehearses precisely wieais going to do

and inwardly responds to it. ~ Should the respahatehe obtains prove
to be unsatisfactory, he will try again until ant Bcpictured in his mind
which elicits within himself the reflection of ttsatisfactory response he
hopes to evoke from the real situation outside him. He/She can then
make a sign, a gesture or sound which is meaninigftihe sense that it

is calculated to produce the desired effect.

An individual directs behaviuor towards himselfneerses with himself
and passes judgment upon himsel Thus personality

non
existence at birth arises in social experiencesrasult of taking on the

role of others. The perditiypa is not primarily

physiological

with

morals,

There
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organism, although the physiological organism magssential as a
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means of its outward expression, at least we dak tf a personality
without it.  The personality is basically a sdai@ucture which arises in
social experiences through commuizoa nutrition, education,
socialization and interaction with the norms anhliga of the society.

SELF ASSESSMENT EXERCISE
Distinguish between Enculturation and Acculturation

ANSWER TO SELF ASSESSMENT EXERCISE

The context  between  one culture and  anotér to  change the
existing

traits is referred to as acculturation while enaidtion is the process by

which people become part of the native culture.

3.4 Education and Social Frame Work

Social frame work is the body of facts in the fiefdsociology that have
contributed immensely to proffering of solutionsstecietal problems. It

is otherwise known as the method, techniques egfied and approaches
conceptualized and adopted to assist in the papeituof peaceful co-
existence in the macro society and within the
educational system.

Several proponents in the world of sociology hansppunded practical
theories and workable scientific reports on sogfiatification, social

change, social mobility and so forth to resolvepghablems confronting

man in the society.

In the theory of Embourgeoisement by Goldthorpé, lamckwood, the
increase of educational opportunity has correspwhgiincreased the
inter-generational mobility.  This literarily coates that the creation of
educational opportunity for many people will creadems for mobility
instead of stability which breeds poverty and ecoiccstagnation.  The
more people are educated the more economic empa@methey gain.

Humans generally love mobility upwards than mobility
downwards

because mobility upwards is goess making while
mobility

downwards is retrogression or backwardness.  e€Twas a time in our
society when a PhD was something of a rare birddzigy in many

areas of study and levels of academic work, thadeawdoctorate or at
least some higher degrees are rapidly becomingdhra.  The opening

of educational opportunity through Universal Basic
Education,

Sandwich programmes, National Open University, Adult
Education,

Extra mural Classes, part-time courses and so fasihcreated avenue
for more educational opportunity for the citizensieh are sources of
economic empowerment and reduction of poverty.
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The school should not only prepare the pupil for work

but also to

continue his education. Education and acadeafizgement certainly

do not end with school, college or university, émbers of the middle

class desire upward social mobility, higher statugist more money,

they must continue to strive for further gualifications virtunal
throughout their lives. It is therefore one lné functions of the school

to train the individual in the skills and technigughich will assist him

to pursue his personal education and developmemighout life.

4.0 CONCLUSION

In this unit the relationship between socializatom education, culture

and personality were discussed.  Socializati@heatucation are seen as

intimately related. Both issues explain the éag of basic knowledge

and skills  necessary to earn a livinppa modern  society. The two
concepts examine how socialization and educationldibe used to

produce manpower expert who can stand the tegnefih the modern

society. Culture is also examined as a compleale which include

knowledge, belief, art, moral, law, custom and ather capabilities and

habits acquired by man as a member of society.omeSaspects of culture

were  also examined. Human  persgnalitwas examinedas a  central
issue in sociology which cemtre  on man and society.
Personality

encompasses both physical and haweural composition of an

individual evoked in a variety of directions inagbnship with other
people in the society.

5.0 SUMMARY

This unit examines the relationship between sa&Etibn and education,
culture as a holistic concept and personality.t foduses on socialization
and education as tools to convert a biological dp@ito social being for
positive interaction in the society. It also emaes different aspect of

culture like cultural norms, ideal and real et cultural relativity

cultural shock, and cultural change and so on. he gersonality of man
was also examined in the realm of its origin, natmd development in
a variety of universes of discourse.

Education and social frame work was examined i tiit also in the
realm of few existing theories which assist in arait achievements in
schools.
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6.0 TUTOR MARKED ASSIGNMENT

(@) Explain Social frame work as it relates to

two Sociological
theories

(b)  Define culture in terms of material and nortenial aspects.

7.0 REFERENCES/FURTHER READINGS

Brown R. (1973) Knowledge, Education and Culturbb@ge. London:
John Brown Limited.

Kobiowu S.V. (1994) Reading in the Social Foundagiand Sociology
Of Education. Ibadan: Ibukun Olu Printers.

Musgrave P.W. (1977): The Sociology of Eduarati Great Britain:
Butler and Tanner Limited.
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UNIT 5 FAMILY AND EDUCATION |
CONTENTS

1.0 Introduction

2.0 Objectives
3.0 Main Content
3.1  The roles of family background in early chidi
Education
3.2  Family and the School
4.0 Conclusion
5.0 Summary
7.0 References / Further Readings
6.0  Tutor Marked Assignment

1.0 INTRODUCTION

This  unit gives you an insight/view of the famépd education. It

comprises of ideas about the family and schooljlfaamd educational

agents, family and occupational aspiration, family and educational
aspiration, family and child’'s classroom behaviour. This Unit is a

roadmap to give you ideas about the linkage betwleefamily and
school environment.

2.0 OBJECTIVES
By the end of the Unit, you should be able to:

(@) Define family as a concept.

(b)  Enumerate the roles of family in Education.
(c) Identify the relationship between family andugation.
(d)  Explain the relevance of education to famigvelopment.

3.0 MAIN CONTENT

3.1 The Role of Family Background in Early Childhood
Education

The family educates the child on the immediate egpees.  Even the
educationists have become aware of the vital inapae of early years

in children cognitive development and of the fabts the home is the

first of several teachers.  This fact in essehighlights the impacts of

the family background in early childhood education.
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Childhood is a period during which a child needskhowledge of the

universe in which he lives, the nature of the pe@wld the materials in

it. Through education, the child develops his sensory
explorations,

emotions and social experiences as well as experseof mastery and

achievements. For a child to develop cognitivesrtain skills should

be inculcated into him at every stage of his development.
This in

essence calls for parental  infhee For instance, the
family socio-

economic status is of paramount importance.  alllsocieties, there is

social stratification and each social class plagsminant role in the

cognitive development of a child. For example theartance of home

factors, emotional factors, pattern of childrearipgrental environment,

parental mode of behaviour are significant factors in
determining a

child’s early childhood education.

The effect of parental mode of behaviour on boydg@irs is enormous,
parents who are extremely upright and stern irbtfeavioral pattern to
rearing an emotionally stable child stands accégtab A mother who is
extremely dominant, strict, cold and punitive hatetrimental effect on

a boy. He develops a feeling of dejection mferiority and in the
presence of his companion, he feels ashamed because
physical

punishment by his mother paralyses a boys powassértion.  Children
who are affected by parents’ mode of behaviour theg/gt need to be
stimulated and motivated to encourage him to learn. Fathers who are

keeping late outside at night, who drinks alcohol
excessively and

abdicate his responsibilities at home may succeed at
rearing or

producing children who will become prostitutesethds, touts, dropouts
and soon. This is true of the fact that lacka@équate care of children
affects their future negatively.

The environment where children are brought up fgasfeant effect on
the children’s education. Children brought up istile and quarrelsome
home tend to rebel and refuse instructions at dshoo  This is because
his home does not reflect peace and calm. theravords, children
reared in a house where there is mutual understgrmitween father

and mother, love and care for each other are ysirahdly at school
submissive to school rules and regulations. Hésis lkely to learn

better because he is emotionally stable.

A child from  modern  African family in rlban centre  with economic
power to cater for them is expected to learn battechool than a child

from a traditional African family in rural area Wwitow economic power.

The reason can be attributed to the fact that suiddle class children

are exposed more to the avorl around them, and
the parental



encouragement take cognizance of the children’sspn to modern
life within their environment. For example,
might  be
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exposed to computer operations, Internet or e-legnvorld, banking
operations, communication world like text messages
operations and so on than rural children.

Becker summarizes a number of studies which shawthie children
exposed to restrictive  discipline areconforming and more

and GSM

dependent

than children exposed to permissi  disciplinary techniques.

Durojaiye’s study on African children who are alwapld what to do

are judged to be low in originality. In other nds, the more the parents
authority, the less the child’'s level of cognitive
children are socially timid and non assertive.
is

imposed by means of severe physical punishmentite is depressed,
and socially aggressive.

SELF ASSESSMENT EXERCISE

Explain the following terms: polygamy, monogamy|yamdry
ANSWERS TO SELF ASSESSMENT EXERCISE
Polygamy occurs where a man marries more than dee w
Monogamy occurs where a man marries only one wife.

Polyandry occurs where a woman is married to niwaie bne husband.

3.2 Family and the School

The family is one of the primary groups of sociegyncerned with face

to face interaction or relationships.  Throughmain’s history, however
and throughout the world both the family and thaitation of marriage
display a considerable cultural variability. utBvhatever forms  such
institution take, they have regard to the fact thathuman child is for a
long time dependent for its biological survival ngbe adult members

of those institutions.  There are two types afifg namely the extended
and the nuclear family. = The extended family iordgroup is found and
can span three generations within the total hoddeho On the other
hand nuclear family comprises basically the fattrex,mother and the
children.

Every normal adult belongs to a family of oriergatin which a man is

born and reared and which will include his fatmeother, brothers and
sisters. And he also belongs to family of
which he

establishes by his marriage and which includesviiesand children.

The family is rooted in marriage as an institution. The institution is
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found in a variety of forms which fall into the tviomoad categories of

monogamy and polygamy. Monogamy occurs where on
man is

married to one woman. Polygamy occurs wherenoae is married to

more than one woman.  The Koran for example geranMuslim male

to have up to four wives at any one time. Paliygroccurs where one

woman is married to more than one man.

The family is vested with the responsibility of edting the offspring.
Parents are expected to train their children irostfor moral, spiritual,

vocational and economic empowerment. The psuaamd teachers are
required to work collaboratively to  mould the child in
school. The

parents as well as the teachers in school arellecteely grant the

child psychological development by providing hinttwsecurity and

love for emotional stability. Musgrave furthéresses the need that the
institution of marriage is not just a social covdince to ensure its own
security and futurity through the family. Indetbe@ family has come to
be used as a very specialized agency for provigifegtion that helps to
ensure the emotional stability needed if men anch@&mare to manage
their lives successfully under modern condition.Emotional stability is

in the long run far more vital for man than shekygical excitement.

Such stability in the (male-fd) father and mother
relationship is

reached in and through an emant of permanency
and personal

adjustment. However, for the growth and depelent of children with

the family institution, it is clear that what chiéh require above all else
in their early years is a feeling of security atabgity which the home
and the school are billed to provide for the clafdr

4.0 CONCLUSION

In unit five the following conclusion were drawn tire role of family
background in early childhood education, family #imel school, family
and occupational aspiration.
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the period when the child develops his
Childhood is a period  sensory explorations, emotions and social expezeas well as
during which a child needgxperiences of mastery and achievements.  Witisnperiod the
the knowledge child is still under the care of his/her parentb@ne, precisely _
of the universes in which H fore the school age. This is the period
. when parents are
lives, the nature of the expected to be role model and totally devoted ¢octire and

people and - __.nurture of the child to develop the innate poteititis in him/her
materials in it. This i$5 the fullest.
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2. The family is vested with he responsibility of edtiog the off

springs in accordance to the norms and values of tr
society
before transferring him/her to ach which IS expected
to
consolidate on the home tragnin by collectively granting
the
child psychological development through the provision of

3. security and love for emotional stability and proper
academic

take-off in the school.

4, Family is an educational agent primarily responsible for

socialization processes to lay solid foundationdibrer agents in
the rearing of children.

Family and occupational aspiration. In the primitive
African

society, the family solely determines the occupeti@spiration

of every child. In the contemporary situatiosaathe social class

of parents IS significantly respitihes for the
aspiration of a child.

5.0 SUMMARY

In unit five, the role of family background in eadhildhood education
was addressed as a period to develop the cogskiils in a child in
preparation for schooling.  The relationship lew family and school
was discussed as two inseparable agents of edocatio The family is

also regarded as the fundamental educational agpatswhich other
agents mount their construction to produce a dgaaiceptable human.

6.0 TUTOR MARKED ASSIGNMENT
(@) Examine the concept of family as the bedrdcsoaiology.

(b)  Critically examine four educational agentsefationship with
family setting.

(c)  Enumerate the roles of family in behaviour mfiodtion and
control.

(d) Identify the relevance of family backgroundearners’
educational aspiration.

7.0 REFERENCES/FURTHER READINGS

Berzer, P., and Luckman, T., (1972): The social

of
Reality. Belgium:  University Books Limited.

occupational

Construction
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UNIT 6 FAMILY AND EDUCATION Il
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3.1 Family as an Agent of Education
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10.0 INTRODUCTION

This unit gives you an insight view of the familydaeducation. It

comprises of ideas about the family and schooljlfaamd educational

agents, family and occupational aspiration, family and educational
aspiration, family and child’'s classroom behaviour. This Unit is a

roadmap to give you ideas about the linkage betwleefamily and
school environment.

2.0 OBJECTIVES
By the end of the Unit, you should be able to:

(@) Define family as a concept.

(b)  Enumerate the roles of family in Education.

(c) Identify the relationship between family andugation.
(d)  Explain the relevance of education to famigvelopment.

3.0 MAIN CONTENT
3.1 Family as an Agent of Education

The family as an institution safeguards the chudm its period of

biological immaturity; it is also an institution wah provides for the

child’s primary socialization and initial education Mitchell pointed out

that parenthood is rapidly becoming a highly seliscious vocation.

And it is the realm of inter-personal relationshépgl social interaction

that this self consciousness operates.  Sodializavhich is one of the

primary functions of the family is to assist in the adaptation
of an
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individual to his social environment and is evelljugecognized as both
a co-operating and efficient member of the family. At quite an early
age, a child begins to place himself in the positbothers, that is, to

take on the role of others but it is done in a very
imitative and

uncomprehending  way. For example a boy may copy his
father by

reading the newspaper even though the paper mhgldeipside down.
This is rather meaningless to him at first, exdbpt he knows that he
wants to do what others are doing within the famiigle, but there is

little self awareness or self-observation.  Thiergay be preparing food
in the courtyard to imitate the mothers’ role.

In the process of education within the home a large
variety of

instruments and techniques are employed, some icoisbcand some
unconsciously.  The family is much more than aamgiestion of house

training, learning a few rules and accepting or
rejecting familial

sanctions. It is the beginning of that interzatiion of the culture of the
family’s society which will go on throughout thedinidual’s life, unless

he suffers some partial or total alienation fromt ttulture. It is true that

his home and family may assist him in his intezeglon. It is equally

true however that the very constellation of idéediefs and practices of
parents may militate against such internalization. Many children are
unfitted for their society by the very teachindawk of it provided by
their parents. Moreover, the role-relationshipsolitare required in the
society may be totally lacking in the home not sseeily because it is a
“bad home” in the generally accepted sense ofdim but because the
beliefs of the parents are restricted and restgcti There may be a
conflict of loyalties developed in the child thrdubis early education
which will result in an ambivalence of feelings aethtionships. The
failure or success of any society depends solidlyhe type of family
organization present.

3.2 Family and Occupational Aspiration of the Child

The educational aspiration of children reflectsardy those of their

families but also the achievementspirations which  parents
hold for
their children. The social status of the faesilhas close relationship

with the occupational aspiration of the childrerthia society. Parents
who belong to high social status have the wherbakiio actualize the
occupational dream of their children. Foramste children born into
high social class families can aspire to becoméepsionals in their
chosen field with the support of cultural capitaim their families. The
fortune required to train a medical doctor, lawydrarmacist, engineer
and technologist is within the reach of the familyo belong to high
social class. As a matter of fact they casdig to the best schools
across the globe to get trained.  After he tragjrihere is provision for
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employment opportunities either within their perglocompanies or they
set them up privately to continue with their chosareer.

On the other hand, the children from families af leocial class find it
difficult to actualize their dreams professiondicause of low income
that will be insufficient to train them. Faxample, a child from low
social class whose intention is to become a medioetior or a lawyer
may fail in his dreams due to the inability of perents to afford the
cost of his training as a medical doctor irrespectif his talents or
natural endowment. There are  several @hlavho excelled in their
commercial examination like West African School i@eate (WASC)
but due to the economic incapability of their faeslresort to offering
courses that are at variance with their careeratspis. Some even
become wasted abilities like dropouts or engadevinpaid jobs like
“blue cola jobs” as drivers, sales boys and girtsjse helps and so on.

Hence occupational aspirations of children are closely related to the
family position. The family  background of a child is
significantly

responsible for the realization of the childrentsapational aspirations.
3.3 Family and Educational Aspiration of the Child

The educational aspirations of children reflectardy those of their

families but also the achievemenfspirations which  parents  hold for
their children. The values for the intelledtaehievement of children

are related to that of their parents.  The parshow a strong tendency

to apply their own values and expectations to tb#apring, for success

in their academic pursuit. ~ There is evidencé ¢hddren’s educational

aspirations are hinged to a major extent from the family.
The

aforementioned submissions were rekea  reports conducted by
Katkov-sky in 1994, The gach further dlaed that value:
of

different social positions are important influences on levels of

educational aspirations of children.

The other closely related to educational aspiraiotme child is the
matter of the social level of parent education&@iament. ~ The positive
relationship between educational aspiration anéhketatus of parents
can be a similar relationship that exists betwehrcational aspiration

and social status of the hildc The decline in the level of parent's
occupation has significant influence on the edocati aspiration of the
child. If parent’s occupation is of low stattise educational aspiration

of the child will be affected. = The actualizatiohchildren’s educational
aspiration depends on the high level of parenttaipational status to be

able to provide the right logistics for the child. dgh  father's and
mother’s educational level will  affect their decisions to send
their

children to college. Educated parents have giaae for education and
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as such wield great support for their children’seation. Parents with

low educational level give value to other thingarntteducation. The
encouragement parents give the children’s educatespiration is a

very potent factor. Children given high level of
encouragement

otherwise called moral support have great influendbe attainment of

their aspiration. A dictum goes thus: “A doighwpeople behind him

will kill a monkey”.

The socio-economic position of parents is alsongpoirtant factor in a

child’s educational aspirations. There is spi@tion without logistic
support. Education desire a lot of things inteation like text books,

pocket money, water, food shelter, clothes, trarisgpad so on. All

these requirements cost fortune to satisfy in om@eiccord learning the

right and adequate attention for success. nParaability to meet up

with these requirements of the child will cripple
the educational

aspiration and attainment of the child.

3.4 The Family and the Classroom Behaviour

A child’'s classroom behaviour s i  obviously a product
of many
influences, both in school and out of it. We should be
wary about

asserting too much about the causes of a childiavieur in the school.
Teachers know from experience that the home baakgrof the child

greatly influences i behaviour in the classroom and

speculate

accurately or inaccurately about the family frommgly observing the
child in school. There are two extremes aboeitcthild’s behaviour in
the classroom.  There is continuity of the home the classroom when
both the home and the school share common setoédlvalues and

holds similar aspiration for the child. Théet extreme is when the

home and school do not have a common set
of shared values.

Consequently, children tend to behave acceptabgnvhe home and

school share common ideas about child rearing and
hold similar

standards for behaviour. Conversely, when there is

disagreement
between the shared values of the school and hoenehitd’s behaviour
tend not to be in conformity with the school enwinzent.

There are differences between the adjustment af amnd urban child in

school  situations. A rural chil is more likely to
present behaviour

problems in school than an urban child.  Thelreindd may find out the
behaviour which is expected of them in the clagsrai®completely

different from that of the home. School demands a

new



kind of
behaviour which does not make sense in the home. An urban child

however, discovers in the alasm a particularly ne
demands

regarding behaviour. Thus conitinu  of expectation

about child

conducts in the school and home ceases. To further explain
the
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illustration above, a rural child lives a simpledamchallenged life.
There are no adherence and obedience to socialantéregulation like
traffic codes and adjustment to parent’s daily ireufs civil servants
while in the urban centres a child is used to moderd scientific life
which assists the child to adjust easily in theosth

The school must take into consideration the family as a
teaching

institution and the home backgrd of the child in maoinigl

his

behaviour. The family and classn are closely related but
their

approach differs in forms of mode of upbringing aatlie orientation.
4.0 CONCLUSION

Based on the items discussed under unit six theolg conclusions
were drawn.

1. Family and Educational Aspiration: The educati@spirations
of children reflect the academic and intellectudliavements of
the parents because parents show a strong tentteapyply their
own values and expectations to the off-springsfarcess in their
academic pursuit.

2. Family and Classroom Behaviour: The home backgtmf the
child greatly influence his behaviour in the classn because
both the home and the school share common selug¢s/and
hold similar aspiration for the child.

5.0 SUMMARY

This unit reflects family and educational aspiration of the
child and

family and classroom behaviour. It was discussed that fgmi
and

educational aspiration, family and classroom apsedl related because
the product of the family is what is consumed i@ $lchool in terms of
educational aspiration and classroom behaviour. This is because the

educational backgrounds of the parents and the behaviour being
exhibited at home by the argmts have significant influence in
the

educational aspiration and classroom behaviourabiild.
6.0 TUTOR MARKED ASSIGNMENT
(@) Examine the concept of family as the bedrdcsoaiology.

(b)  Critically examine four educational agentsefationship with
family setting.
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(c)  Enumerate the roles of family in behaviour mfiodtion and
control.

(d) Identify the relevance of family backgroundearners’
educational aspiration.

7.0 REFERENCES/FURTHER READINGS
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1.0 INTRODUCTION

This unit will give you the opportunity to have tgeasp of the platonic
ideas on education and social stratification wi@nbompasses agents of
social stratification educational implication ofcgal stratification, social

class and educational attainment, Social Class and Nigerian
Elites,
Social Class and Social Implication.
2.0 OBJECTIVES
By the end of the Unit, you should be able to
(@) Define Social Stratification
(b) Identify various types of social class in Hoeiety
(c) Enumerate the agents of social stratification
(d) Identify the relevance of the knowledge ofiabstratification to
societal growth.
3.0 MAIN CONTENT
3.1 Meaning of Social Stratification
The concept of social stratification could be retato the classic parable
by George Orwell which stipulates that “All Animadse equal but some
are more equal than the others”.  This parabéefising introduction,
which is centrally concerned with the inequalitiéprivilege on the
part of the constituent groups of society which compares and ranks
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individuals and groups.  These comparisons drgatians or judgment

of relative worth and when members of a group aggresse judgments

of relative worth are social valuations. All so@stdifferentiate their

members in terms of roles. Some roles are regasi@dore important

or socially more valuable than others and the persegho perform more

highly esteemed roles are reledr more highly. When
groups are

ranked with some degree of performance, thergasifgtation. Hence,

the process by which individuals and groups arkedrn a more or less

enduring hierarchy of status is known as stratiiioca

The most important aspect of social stratification is the
extremely

important point of social inequality. Someiinduals and groups are

rated higher than others and such differencedtiimgraeflect differences

in opportunities and  privileges. For example, using  survey
research

methods and national representative sample, it has been found
that

Doctors are rated higher than other professiortsshas a class, they

have a higher prestige rating. It is not enfidear on what bases these

prestige ratings are made, but some Of the coradides are said to be

the amount of training required and the degree of
responsibility for

public welfare. For instance, income is a fagooccupational prestige
but it is not the only factor. ~ The other factised in prestige ratings are

academic gualifications, cultural spions like traditional
rulers and

chiefs, labour employment like industrialiss, owners of
companies,

public office holders like politicians, senatorgnisters, commissioners,
counselors and other political appointees are@ssidered in prestige
ratings most especially in Nigeria.

3.2 Agents of Social Stratification

3.2.1 The Family

The family plays the most significant role in trevdlopment of an

individual. Frend believed that the impressiorale upon the child’s

personality as an adult by the family is very calici There are also

factors of social environment that may affect ddchihich include the

occupational  status of  his parents, the parents’  attitude towarc
their

children schooling and the expectations they havéhieir children. A

child from a higher socio-economic background rthsaatages over the

child from the socio-economically lower class. n alhigher class, there

may be a television set, radio, picture, readirgy\ariting materials all

of which help to prepare a child for learning in
school. It is



hypothesized that parents of upper socio-econolagses have more

positive attitudes towards their children’s schooling and
have high

expectations and standards for their children. The parent’s ability to

provide books and equipment for school, combined with
positive
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attitude, stimulate the children to learn. tRermore, the upper class
child eats a balanced diet and thus has good healtAgain, the values he

is exposed to at home are similar to what he finds in school

therefore he is able to adjust easily to schoel K feeling of belonging
to a comfortable social school environment furthelps him to show
his best (Dubey1973).

A child from a lower class is handicapped in sonagswecause there

are few facilities at home to prepare him for s¢hble may suffer ill-

health and even finds it ifficllt to make satisfactory
at

school. It follows logically that when one has a
educational

background,; he/she has limited hances of taking the very

respected and well paid jobs. The job in turn Iprgetermines one’s

social class.  The educational system appedrs goconscious attempt

to perpetuate dominance by those who already have
greater

advantages in the society.

3.2.2 The School

Social stratification within the school, commoniydwn as streaming,
refers to the division of school children into ageups according to

ability and intelligence. The brightest chddrare made to form one
class while those that follow in ability form anettctlass.  The children
are divided into groups, purely according to theinw# the individual.

and

poor

ighly

the

This type of grouping has produced argument among experts n

the

educational field. Some favour streaming in that a child can

freely

participate in a class of his own ability, theywghat putting bright
and dull ones together creates problems for battgoaies of children.
The bright ones are kept waiting unduly for theslbaght ones, but the
latter are normally at advantage since teachermare sensitive to their
bright pupils responses.

The opposite argument is that it is better to mihlbright and dull ones

together as the bright children encourage dull pamed the latter are

therefore at an advantage. Further, it is a more denadic way
educate children. Most of  the children who are average tend
forgotten by those in favour of streaming. Duk&y73) observed that

the division of children into groups according tolidy and intelligence

is sometimes the result of one intelligence tegt,orormally tending to

be of advantage to upper class children. This isiaocessary because

children from any one sociofemmic class are intelligent
intelligence test reflects the academic abilityhaf child. The child

from the more advantaged social environment therefore
better

to
to

gets

djastment

be



marks due to his earlier opportunities for learnidgrgreaves (1965)
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observed that big problem seems to be the impatstheaming has on
children’s attitude self-image and ultimately their
performance.

Teachers, too tend to reinforce the particulaustatage of the child,

they tend to adjust their expectations accordinghether the child is in

the “A” stream or the “B” stream.

There are other ways in which schools make app#&oesttidents to

come to know how they are aleated on their school
performance.

They come to understand that rewards are assoaidtiegerformance.

The status they will come to occupy is relateddw kvell they perform

tasks to which they are assigned.

3.2.3 Occupation

In modern societies, roles have become very diverse and

complex.

Skills are learned through formal education systeand education has a
lot to do with employment, the occupation one fallois mostly related
to the skills and knowledge which one has acquired. For example, a
man does not become a doctor unless he has unédfyoitraining and

has successfully passed all the theoretical and practical
tests and
examinations. In the roles  ayed within  society, therefore
they are

differences in rewards received by individuals pigythese roles.  An
individual’s role is determined by what work he dag by the position
which he occupies.

The basis of valuing professions and occupatiofierdrom society to

society.  Some professions and occupations dmeda@n a rational or

logical basis. For example, the length of tipperd in training for a job

may determine  one’s  reward, asinthe  casef medical doctors  who
spend six years in training in the university; leaerally receives a

larger salary than someone who has spent three years
at university

training for ajob. = Some professions and ocdopatare valued on the

basis ofthe role which one  plays in thg-tb-day human life in a

society.  Those who work in departments consalesemost essential to

the society receive greater anelv in terms of salary,
privileges and

respect from the society. Some jobs are vatuedly on a historical

basis. For example, in Nigeria the Police fasea profession has been

distrusted by the public, bemu  during the colonial
period, it was

perceived that the government introduced the pétioee to suppress

the citizens if they agitated for freedom. Arer possible source of

disrespect may be the relatively low educationall®f policemen.



The position one holds or occupies in the society in
which one is

engaged, the salary, the privileges and sociatigeesne receives all go

to sharpenthe style oflife  of peopleaccording to the way they are
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classified or stratified. We can for exampégognize the position a
person occupies or enjoys in the society throughdhéssing or speech
and so on.

SELF ASSESSMENT EXERCISE

List the agents of socialization.

ANSWERS TO SELF ASSESSMENT EXERCISE
The agents of socialization are:

The family,
The school and
The occupation.

3.3 Education Implication of Social Stratification

In analyzing educational issues, it must be bonmaind that there exist

class and group structure, where vital facts emerge regarding such
concepts as power, status, prestige, life chafit@styles, pattern of

consumption, leisure activities and occupationsThere are also closely

related issues of human develent such as culture, education and
socialization which have implication for stratification. In all
the

ramifications of the literature on class as sogialipings, it is not easy

for anyone, whether pundit or dilettante, to obtaiy final and clear cut

view on social stratification. = However, the faemains that people can

be classified according to occupational prestigepine, education or

other closely associated indicators of social status and that
such

classification are not merely statistical categohat reflect differences

in values, goals, attitudes and behaviours witheaducational realm.

The children are not open to equal educational dppity even with the
compulsory and free education provided for themSome children from
low socio-economic class with natural endowmenhaihave equal
access to qualitative education but rural andillipped schools.  The
public schools which are free are not properly Rohtb reflect the right

standard to deliver the right tutelage to the students. Many of ta
students from this low social economic class aetmined with poor

health and malformed physique ued to poor feeding, ignorance and
carelessness which may invariably give rise to poor performan

academically.

There are wide differences inperformance between children. Some
dropouts before completing primary school, others have to repe
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classes, majority of candidates fail the secondatyance examination.
In the conduct of internal and commercial examorgtchildren are not
expected to perform equally due to differencesialligence quotient

(1.Q), parents’ social status, infrastructural figieis in schools, teachers’
attitude towards work, pupils’ attitude towardsdst@nd so forth.  All
these demonstrate educational implications fotiBtation.

Within the education system, there are differeragns which can be

followed leading to a variety of qualifications apadssible occupations.

These streams may be officially equal but are gelyeronsidered to be

unequal. For example, in ried, technical education
is generally

considered to be inferior to academic education. The teachers in the

universities feel better laced than lecturers iflgges of education and

Polytechnics with the same qualifications from shene universities, the

pupils and students who attend private schools like
Nursery/Primary

schools, secondary and universities think they went
through better

school than those who attend public schools of the same
category.

There are also differences leetw the students who

attend Unity

schools and those who attend local or state oweeahslary schools.

There is also a gifted swtary school established by e th
Federal

Government to cater for the needs of talented stisdehich equally

emphasizes imbalance in the educational system.

Schools and colleges are theoretically equal fahgwhe same syllabus
and leading to the same qualifications.  Thegevary wide assumption

in  status, quality and the kedr value of the qualificatiol
obtained.

Thus private schools may be of a higher or
lower quality than

government schools, places in high statues schablse more difficult
to obtain than places in lower statues schooléege$ and universities
may be more marketable than the same qualificagansed elsewhere.
In most advertisements, it is always stated thatifigations should be

from a recognized university. This is becasmme schools, colleges

and universities are not duly registered with thprapriate authorities

as a result they are recoep as low status schools,
colleges and

universities.  There are a lot of those collegygs universities across the

soil of Nigeria where people have obtained quadifins and they are
disregarded in Nigeria. In the same vein, maatglBte Campuses and

study centers are regarded as auctioning centresvziegtificates are

been sold without adherence to laid down procedamésules for the

award of such certificates, as such they are regarded as low
status

schools.
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4.0 CONCLUSION

In concluding unit seven the following were obsekve

1. Meaning of social stratification: Social stratification IS
the
process by which individuals and groups are rankedmore or
less enduring hierarchy of status. This mebhas“all animals
are equal’ but some are more equal anth the others
which
2 signifies social inequality.
Agents of Social Stratification: The family, school and
occupation as agents of social stratification reflect different
categories of statuses and kocia class in family
background,
school type and career choice of children. |dzén from solid
socio-economic background are likely to perform better than

those from weak background, those who attend stdrstdools

are likely to be open to better learning environtrtean those in

poorly equipped schools while those who offer professional
3. courses are likely to succeed better in life theosée with less

prestigious courses.

Educational Implication of Social tra&ification: It was
concluded that  power, status, prestige, life chances and SC
on

have educational implication for social stratification. This

is

because the aforementioned factorsdetermine the academic
attainment of an individual.

5.0 SUMMARY

In Unit seven, the meaning of social stratification, agents of
social

stratification and educational imption of social stratification were
discussed. It was discussed that social strati€in is social inequalities

among members of any given society. Thergaople who occupy

different statues in the society performing varionies as politicians,

teachers, and civil servants andso on. The family, scho
and

occupation as agents of social stratification ve#se discussed as major

avenues for societal hierarchical division to statuses. It was
also

discussed that the educational statuses occupiedilwyduals in the
society have implication for social stratificatiand class distinction.

6.0 TUTOR MARKED ASSIGNMENT



(€)

List and explain three agents of social dtcatiion.
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) With specific reference to Nigeria context, expngssr views
about the categories of social class in the society

(9) Do you agree that social class is responsiblettatents’
education attainment? Discuss.
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UNIT 1 SOCIAL CLASS AND EDUCATIONAL
ATTAINMENT

CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1 Social Class and Educational Attainment
3.2  Social Class and Nigerian Elites
3.3  Social Stratification and Its Social Implicatiin Nigeria
3.4  Social Class and Nigerian Elites

4.0 Conclusion

5.0 Summary

6.0  Tutor Marked Assignment.

7.0 References / Further Readings

1.0 INTRODUCTION

The basic knowledge of this unit will give you tbeportunity to grasp
the platonic ideas on education and social stratification

encompasses agents of social stratification, eauadtimplication of
social stratification, social class and educati@t@inment, Social Class
and Nigerian Elites and Social Class and Socialitaon.

2.0 OBJECTIVES

By the end of the Unit, you should be able to

(@) Define Social Stratification

(b) Identify various types of social class in Hoeiety
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(c)  Enumerate the agents of social stratification

(d) Identify the relevance of the knowledge ofiabstratification to
societal growth.

3.0 MAIN CONTENT
3.1 Social Class and Educational Attainment

Almost every community has wWith its groups those

think of

themselves as being somewhat alike. = The menab¢nese groups may
exhibit similarities in their choice of food, hongi dresses, language,

and occupation, values, schooling and social belavi Though they

may have cultural differences, such as belonging to
different ethnic

groups or religious groups, when they meet, thex ltdmmon matters

to discuss and they tend to feel at ease with anthar. Such groups

constitute a social class.

When one considers the differences in the socaischnd motivation to

achieve, it will equally be considered that similar

differences in

educational attainment  must abound. Education iS neo
the main

means of material attainment. It follows logicalyat those who have

high attainment will tend to place high value onieation. Thus we

would expect that the attainment within the middbess would regard

education as vital to its welfare. Similanlye would expect that the

lower class would see a less vital relationshipveen education and its

welfare. Generally speaking, this accurately dessrimiddle and lower

class educational attainment ultehat as ouwvariance in
school

system and in pursuance of educational goal, solsias grouping are

crucial to educational attainment. Education cannot
patronized

without adequate preparation andprovision for the
fortune to be

incurred in the fulfillment of the financial respohilities in education,

social class, association or grouping has seriaighwor value.  Those

in the high and middle social class have the necgdacilities to attain

the required height without much hindrance and uipent while those

in the low class who are probably poverty riddewfit difficult to cope

with  the  requirements and demand ofducationas  such  may
to

realize their dreams of educational attainment.

3.2 Social class and the Nigerian Elite

The idea of social class is relatively a simple.one There are many

wi

of

the

fail



common forces influencing the behaviour of all Witidhe same social
position in any society. A rather extreme examglthe Nigerian Elite.
So similar is the lives of the Nigerian Elite thghwut the country that
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they are probably more like each other regardlésisenr place of birth

or  position they  occupy. Elite mendhgpis relatedto educational

achievement. The Nigerian elites are regarded as those v
are

schooled most especially those who are universégugates and people

with higher degrees occupying cialo positions in the society
as

politicians, lecturers, opinion leas! journalists, physicians,

government functionaries and so forth.

The same process that places a student into arclkirtd of job also

assigns him or her social status in society. rrany people education

means elitism and upward movement on the socideladducation has

both a practical and symbolic value. Peoplewdsat they have learned

to achieve certain goals. For example, somedreisvadmitted into a

medical school and becomes a physician benefits from the practica
aspects of education which make him how to becditeeb®cause the

degree itself is a work of prestige.  The fadhet the medical degree

also serves as a symbol of social status refleetisgmbolic aspect of

education.

Another typical example is a university professdnp holds a rather

high status in the Nigerian society as a high leleds personality as
elsewhere. Moreover, within the faculty of aegiwniversity, a status
in system exists, based on the ranks and senadfr#ggch professor.
Typically, the senior full professor will be at theghest point and first
years instructor will occupy lowest position. Thatas of the professor
will usually dictate the role that he or she is etpd to play. For
example, the professor is expected to assume arkdag role within the
faculty, have an outstanding record of publishedcke@nd enjoy a finer
reputation with the students as a leader and eidacstt ~ The instructor
must prove worthy of continuance, show reverencdke senior faculty
members and attempt to develop a reputation amaligagues in his or
her own field.

Nigerian  elites are those whooccupy leadership positions with heit
educational achievements which make them to commespect from

the illiterates and people in the lower social glas The exposure of the

elites differentiates them from the ignorant anichfiive senses of the

society who look on to the elites to play leadership role to their
advantage.
3.3 Social Stratification and Its Sual Implications in

Nigeria
Social Stratification has some social implication and one of
the

consequences is the amour and kind of attentiomemedves.  The flow
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of communication is towards the leader and other

persons with

influence.  The higher the class of an individiin@ more likely he is to
receive attention from others.  They communicasnly with persons
on the same or closely related class levels. riibee nearly equal the
status of two individuals the more likely they &mecommunicate with
each other.  Those in superior position and ti#gerior position tend
to show difference, by yielding to the wishes, aminor judgment of the
superior or by courteous or obeisant gesture likebow or the salute of
“RANKADEDE SIR” or "OLOYE” or “IGWE”". The effect ofsuperior
position, power and education to give the superior
class is an

exaggerated notion of their own importance.  WLhile converse leads
to an exaggerated self abasement on the part afifdréor classes.

We can also consider the chances of the lower olaissning justice in
the courts. Much is made of equality of the lawur culture, that is
law has no respect for anybody, but such equatist®in principle

rather than in fact or practice.  Since it costsey to ask for justice,
the poor are less likely to seek redress for wrpagen if an offence has
been committed against him. If charged withimicral offence, a poor
man is under a substantial handicap except inmetrease like murder,
the rich man so charged will be summoned, and thierased on bail.
The poor man is likely to be arrested and in deéfaiuthe bail he may be
reminded in jail, which is not the best place tddup a defense against

the charges. This may be somewhat differenelver in the present

Nigeria whereby notable politicians and public cdfiholders are being

detained or convicted by Economic Financial Crime
Commission

(EFCC) for financial mismanagement of public furadsl diversion of

public funds into personal forei account. This
a welcome

development to the realization of justice in Nigeri

People are becoming extremely  araw of the social
inequalities in
Nigeria and this has been causing a lot of soc@practices. Many

disillusioned members of the society argue in th@ird that since it is

being preached in Nigeria that we have equal agick that all animals

are equal, why should some animals be more eqaalttie others? In

Nigeria many citizens can not make two ends to méde some bath

in embarrassing affluence, riding the most expensars in the world,

having business in chains and possessing the raastify mansions,

usually referred to as palace. It looks as ifisfendless to some people

while  some  people’s frontand back ldakk, full of suffering and

hopelessness. Some of those who can not Starelorm eventually

commit suicide or engage incriminality which may
eventually send

them to jail. The hope of common man or a person in

low social



economic status or class is in jeopardy in socdtgre there is a wide
gap between the high class individuals and the ttodden. This is
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because those in the high class strictly adheite woth better future

prospect for their children, through better education and onpse of
heritage. = The converse appears to be the catieefpeople in the lower

class whose future is very bleak and whose childrerikely to have a

somewhat worse experience than the present gemreddttheir parents.

The  gap betweenthe people inthe bighs andlowclass can be

reduced through equal educational opportunities for both classes,
provision  of  social amenities accuratelyand  adequately,  employment
opportunity creation, granting of loans with lerngient measures and

so forth.

4.0 CONCLUSION

In this unit social class and educational attainment, social class
and

Nigeria elites and social stredition and social implication were
discussed.  This unit is an extension of sod¢ratification but majorly

focuses on social class or statuses in the society. t | discussed the

interrelatedness between social class and eduehtatiminment. Social

class motivation is considered to be similar tocadional attainment.

This is because those with high attainment wilttemplace high value

on education while those in lowly social class hamwilling drive for

educational attainment.  Social class and theniig Elite: Those who

occupy high social class as academics and literate profes¢tona are
regarded as Nigerian elite who are expected tee@ppreciative value

to education of their children.  Those who occhjgher social class are

likely to receive attention from others becausthefbenefits they are

likely to get from them.

5.0 SUMMARY

In this unit emphasis is laged on social class and
educational

attainment, social class and Nigerian elites arthtolass and social

implication. Social class was clearly presented as the
hierarchical

division of the society into three namely lowerddie and upper and

that the class one occupies in the social strata will  determine an
individual educational attainment. The recognition an individual
is

accorded in the society is determined by his/helasposition. Human

beings naturally like to assoei with success and upward mobility
because of the opportunities and comforts accruable from the uppe

class is social implication for social class.
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6.0 TUTOR MARKED ASSIGNMENT
(@) List and explain three agents of social dtcatiion.

(b)  With specific reference to Nigeria contextpeess your views
about the categories of social class in the society
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UNIT 2 EDUCATION AND SOCIAL VALUES
CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1 Education and Moral Values
3.2 The Home and Moral Values
3.3 The School and Moral Values
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5.0 Summary
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1.0 INTRODUCTION

This unit is designed to acquaint you with the b&siowledge about the

home and social values. It includes salie@asisuch as school and

moral values, religion and moral values, tradi@o moral values such

that you understand the meaning of moral value, and the areas
of

coverage in the school religious house, home aadr#ditions in the

society.

2.0 OBJECTIVES
By the end of the Unit you should be able to:

(@) Identify the role of the home in the inculcationnedral values to

children

(b)  List the complimentary roles of the school in instilling
moral
values to be learned

(c)
State the efforts of religious houses in the teaching of
moral

values to her congregation

(d)  Compare and contrast the position of homegicel, school and
tradition in moral values transmission in the stycie
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3.0 MAIN CONTENT

3.1 Education and Social Values

Social living is saturated with moral evaluationisielh show that no

moral living takes places in a vacuum. Inpossible to draw any

limits to it. Moral values are moral exhibitions  that are
acceptable,

cherished, appreciated and appraised by the members of
any given

society.  These values are in the group of Ibvaiag, honesty display,

patriotism, loyalty, truthfulness dan so forth. These values
enhance

peaceful co-existence in any vegi socity. It also
brings about

progress, growth and development because therexigsources stand
the chance of being distributed equitably andyairl  In any country

there are vices within the sogety that are against t
moral values.

Some of these vices are  rrugion, armed  robbery,
stealing, raping,

cultism, examination malpractices, ioting, assssination, touting

thuggery and so forth which attract serious sanstia the law court.

It is a serious misgiving to think that moral edima s limited to the
area of sexual relationships. Morality is ofticse concerned with all
relationships between persons in human societytanthe wide moral
confusion of our times that arouses concern. Taa af tying moral

education to religious doctrines and teachings is grossly
inadequate

because of the plurality of ideas and codes. oraMeducation need to

embrace the societal  values andirtues which  are rooted
in culture.

This is because there are variations in cultural
origin. What is

acceptable in some cultural setting are under guesg in other places.
In examining morality the non material aspect dfure need to be

emphasized which is rooted in attitudinal values.

Under universal

phenomenon negative attitudes, cears. and behaviours

are

condemned in the home, school and religious houses.
These are

expected to be the concern of moral educationhoals. Values like

honesty, loyalty, patriotism, faithfess, obedience, respect,
truthfulness, love, unity, coopevati and o] on need ta
be properly

taught and stressed in the school. In therapntpupils need to be

taught to abstain in totality from prostitution, raping,

homosexual,



lesbianism, stealing, hatred, wickesk, corruption, drug
addiction,

alcoholism, smoking and S{o) forth. The aforementioned
aspect of

morality need to constitute crucial aspect of boflignowledge to be

taught at the primary, secondary and tertiary wuekll courses.

This arrangement will bring together values thatlay nature abstract,

general and actions that are by nature concretspaific. Indeed
moral values have no meaning or relevance excdptims of real life.
It is after all through actual conduct that mordaacter is developed.
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Heteronomy lays down general  in@ples of conduct to be
applied

deductively. It is only through experience of raatl relevant situations

that children can leave their application. Tidkuctive process is of

greater value, for it starts with experience awanfanalysis of specific

moral actions builds up general principles.  Bathcesses are involved

in the child’s moral education, each can reinfdheeother. The sources

of such moral situations are many and varied, rantar beyond real

life and actual experiences. Folklores and legéatde and proverb,

parable and allegory, drama androle playing, film and films
strip,

newspaper and magazine, television and advertiingay be used as

vehicles for moral learning. Their purposéoi$ring to life a moral

situation to provoke discussion in terms of motjesitudes and values,

and ultimately to lead to decision. = The aimlbsach moral education

is not simply to enlarge moral knowledge.  Ceattait seeks to provide

practical experience of situation through whichdiigin may learn the

basic principles and values oimed in living together. t 1 s
also

concerned with insight, imagination, understandamgption and with

reasoning.  Such experience, moreover, involveshaping of attitudes

and the development of moral skills. It is thet reason alone that

motivates action.  Moral concepts involve botéis@n and emotion and

moral attitudes are the expression of the selfThe heart of morality is

care and concern  for others d anhence the basic theme of all moral
education is self, others and the relationship betwself and others.

3.2 The Home and Moral Values

The greatest influence upon the child’s moral dewelent is the home.
It is not simply that the child spends far moréisf life at home, school

or with friends; the child identifies mostly and has long
lasting

relationships with the home. The child recsitlee greatest and most

influential part of the heteronomy that will sh&ps moral development

at home. Such direct moral education will be both t®ynatic and
episodic. Some will form a continuous and deliberate psece  of
upbringing, some will be on-the-spot injunctionsada don’ts. The

broad but vital different between physical and ps}ogical discipline

imposed by parents resulting  speetively in an external or internal
moral code.

But far more powerful than direct and explicit miggaidance are the

unspoken assumptions in the home. In the hemmeepts are formed

and not the concept of persons alone. The p$ygical atmosphere of

the home compounded with persona relationships within it,
shape

attitude towards others. The prevailing moral values, reflegtin  the
social economic background of the home will be &atest. Itis the

family that sharpens personality, influences enmati@levelopment and
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pattern of moral concepts. It socializes thédghransmitting adult role
behaviour patterns that the Iachi  first re-enacts in
play and then

ultimately reproduces in himself. In practicsdx roles are learnt, a big

boy does not cry, a growing girl does not fight examples.  All these

moral learning are within the context of the fanpittern.  The typical

nuclear family of the middle classes may develop a
more reasoned

morality, but it may also bring its own strainsdtgh the intensity of

limited personal relationships, above all betweethar and child.  The

large family or even extended family, more typical of
the working

classes may impose a more physical discipline, but
provide broader

experience.

The home serves as the bedrock for all round dpuaot of a child but
more importantly the cultural values of the largeciety is transmitted
to the child.  The child is also made to know tleems of the society

and at the same time the sanctions that accompany  violatc
In  the

home a child is expected to be taught some debiimaviour in the

society like armed rubbery, drug addiction, alcoholism,
examination

malpractices, cultism, raping and so forth. This will
instill moral

discipline to the child when he gets acquainteth wWibse concepts in

the school and larger society. The punishraedtpunitive measures

against those unacceptable behaviours need t@abd gy the child to
enable him desist.

3.3 The School and Moral Values

In comprising the immense moral influence of thenkowith the school,
the school may seem weak in the transmission oahvatues to the

child. It has far less opportunities to influertbe child in terms of time,
population approach and responsibilities. THeesit seeks to transmit
may be contradicted by those of the home. Moredeachers with a
broad middle class background may be seeking tidl msnoral code

alien to working class children. But the schoah provide under social
experience of adult roles for children from theited nuclear family

and opportunity for fuller dewpiment of individual
personality to

children from large families.

Explicit moral education may be both systematic epidodic in the

school too. In the school assembly, there igufeait assertion of moral

values within the context of actual situationsiaggrom schooal life. In

the classroom there are frequent on-the-spot itipmg to individuals.

The place of such heteronomy in the school is ljleasidenced from

our responses, sited earlier. Its ueal lies in the factthatitis



given

within concrete situations, not in abstract andatnprinciples. But the

growing gulf that we find in our responses between
children and

56



EDU 202 SOCIOLOGY OF EDUCATION

teachers may well be attributed to a heteronomy that
remains

authoritarian rather than aimed at developing msgjve autonomy. It

suggests the value of a redi normal education based athp on
discussion that makes reason r fo the moral arbiter rather than
the

teacher.

Indirectly, the individual teacher must have immeensoral influence

like the parent; he cannot help but serve as a hasdkexample.  As the
Newson report commented: Teachers can only escapeififluence

over the moral and spiritual development of thepifs by closing their
schools. Where identification is made with amadd teacher, it can be

a powerful influence for good. But all his pgpdre influenced by his
attitude to individuals, by the system of justibatthe imposes in the
classroom, whether reasoned purely heteronymosisnaly impulsive

by his fairness or unfairness displayed towards besof the class, by

the integrity or indifference  f o his teaching and above all by
the

relationship between his profession and his practic It is moreover will-
nigh impossible for a teacher not to indirectlyragthis own values at

the same time or another n i whatever subject he teaches.
His

presentations too cannot but eatv whether consciously or
unconsciously his goal, authoritaria  acceptance of his teaching
or

personal and reasoned autonomy.

Indirectly the school cannot exert strong moraui@hce because each

school has its own ethos or atmosphere. ftirraed by relationship

with the school community, the head teacher playing an evitably
leading part. Relationships among the staff betvataii and pupils and

among pupils themselves are all involved for moyai compounded of

such personal relationships. Acid tests ohsumoral ethos are not

hard to seek, attitudes of teacher towards pupils regarding them as
heteronymous subjects or as potential autonomasspe, a sense of

responsibility by older pupils for younger pupile gride by all pupils

in the school, its tradition and reputation andcedeination to uphold its

full name and esteem. Any amount of moral exdtmm, whether in the

context of school worship or elsewhere, willbe of little avail if the

moral ethos of the school contradict it.

Part of the indirect influence will be the systehschool discipline.

The broad distinction is between a sacred body of objectiv
unchangeable rules, with categorical penaltiesufyrinfringement and

a reasoned code, seen to be reasonable, thatat@mt of persons,

motives, relationships and personalities.  theslatter that is in keeping

with the goal of personal autonomy or internal rlitya The former has

by now familiar defects of encouraging an external morality
of



subservience, hypocrisy and deceit. Where its sanction is physical
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punishment mean nothing, there is no moral learning
In terms of

developing conscience. It also develops theattyocrude concept of

expiration. The crime having been paid fopa&in, the slate is not

clean. No guilt feelings are involved not wilkely be involved should

the offence be repeated. Yet, as we have assay it is such guilt

feelings that are essential if the child is to depeself control and an
autonomous conscience against immorality.

4.0 CONCLUSION

The conclusion of this unit is based on the follogvi

1. Education and Moral Values: Education and Moralu¢alare
limitlessly linked together. The home, school
and religious

houses are expected to be sources of moral edncatevery

child in the society.  The societal values likenésty, patriotism,
loyalty, truthfulness, love, sharing and so ontarbe taught by
parents, teachers and religious leaders to chduegattitudes of
the learners in order to have a stable society. Moral values are
moral exhibitions that are acceptable, cherishebagpreciated

in any given society for her growth and development

2.
Home and Moral Values: Home is the greatest infteempon the
child moral development. In the home the
prevailing moral
values are taught and absorbed by the childreth@&exhibition
3. of acceptable behaviour in the larger society.
School and Moral Values: The school has [
as part of
her

responsibilities to transmit moral values basedhenrhome ideas.
Indirectly, the teacher serves as a source of nvailaks through
the demonstration of positive virtues for childteremulate.

5.0 SUMMARY

In unit nine, the meaning of moral values was dised with education

and moral values, the home and moral values armbseind moral

values were all examined. Moral values were seethe exhibition of

acceptable cherished and appreciated values ramentitted in every

child in order to maintain a peaceful society. heThome was also seen as

the bedrock of moral values since it is the fimttact of every child.

The home is regarded as the foundation to develgreeptable human

in the society.  The schools collaborate and stigpe values that have

been transmitted from the home through practical demonstra

by



good virtues by the teacher.
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6.0 TUTOR MARKED ASSIGNMENT

(@) Compare and contrast the functions of the hantethe school in
the transmission of moral values to a child.

(b)  Religious houses are mutually exclusive inttaasmission of
moral values. Discuss

(c) Enumerate and explain why transmission of ingalues should
not be knighted to tradition alone.

7.0 REFERENCES/FURTHER READINGS
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UNIT 3 HOME AND SOCIAL VALUES
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1.0 INTRODUCTION

This unit is designed to acquaint you with the b&siowledge about the

home and social values. It include saliendsuisuch as school and

moral values, religion and moral values, tradi@o moral values such

that you understand the meaning of moral value, and
the areas of

coverage in the school religious house, home aadr#ditions in the
society.

2.0 OBJECTIVES
By the end of the Unit you should be able to:

(@) Identify the role of the home in the inculoatiof moral values to

children
(b)  List the complimentary roles f o the school in
instilling

moral
values to be learned

(c) sState the efforts of religious houses in the teact
of moral
values to her congregation

(d)  Compare and contrast the position of homagicel, school and
tradition in moral values transmission in the stycie
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3.0 MAIN CONTENT

3.1 Religion and Moral Values

While most children are exposed to moral
home and

school, just a few of the children learn the infloe of the religious
houses on moral values as it affect children. e fE@ason for the above
assertion is that the number of children who apoe&d to moral values
at home and school are far greater in number thasetexposed in the
religious houses; not very many parents make melgghouses worship
mandatory for children to get them exposed to meaales through the
religious houses. Some religious houses have
explicitgoal. ~ Others aim at autonomy, if striynignged with negative
guilt feelings. The ideal conscience is neitheuthless tyrant nor a
spineless slacker. Like the ideal parent, dlfsiistic in its respect for
autonomy of others rational in its openness toaeasd criticism and
firm in its control when personal integrity or salcvalues are at stake
when it is motivated by the basic religious idefdlowe, it is positive,
warm in human sympathy and generous in its judgment

The indirect influence of religions as we have ssaimost difficult or
impossible to identify. It may well abide

and

permeate its institution. It may also be d#fgtiated in its regional
influence. It may be residual in parents asdolescents, who have no
outward religious affiliations. It has beeeidified as a heteronomy

by

values

heteronomy

and as part of a familiar pattern of living. Bloat is by no means to say

that the traditional feeling that religion somehpremotes social and
individual morality is dead. ~ We find it in bo#ldults and adolescents.
has it place, however, defined as one of the intimeral influence

upon the child.

Apart from the reasons given above on the limitdds religious houses
play in moral upbringing of children. There aested priorities of
these religious houses; some place emphasis alre¢lsing patterns of
their members, male —female interactions and oalaliip, prosperity of

their members, politics of oadin, race for eternity

to

heaven, spiritual protection of their members, @haent uplift of their
members, soul winning for God and fighting
forth.

These areas of priorities make the transmissionarfil values to their
members almost impossible. It has even attammealarming dimension
or resistance of members in some of their religivausses to listen to
issues on morality. Issues on morality arggdialow in order not to

discourage members from attendingreligious meetings

worship.

It

for God

or

in

national

the

as their

culture

journey

and

and

SO

call



61



EDU 202 SOCIOLOGY OF EDUCATION

SELF ASSESSMENT EXERCISE

What are the teachings of your religion, and traditowards morality?
ANSWER TO SELF ASSESSMENT EXERCISE

You can give your own answers.

3.2 Tradition and Moral Values

Direct, explicit moral instruction by stake holdemseducation has been

part of our national tradition. Traditionaliyoral teaching has been
given in the form of abstract principles. Tharg inevitably, general
principles prohibiting vices like lying, stealing, dishonesty

unfaithfulness, untruthfulness and so forth andpttoenotion as well as

proclaiming virtues like love, unity, cooperatidoyalty and soon.  The

children and adolescent do not have the capacigyasiping abstract

ideas which makes it guestiomab  effective approach
to moral

education.  The very term “abstract” indicatest guch principles have

been abstracted from the moral experiences of mdnki  They have

derived from countless moral situations and so imecthe nucleus or

moral wisdom. But the individual starts with loiwn experience with

specific and concrete real aitns. Even if he can
comprehend

abstract ideas he still has to apply them to cae@iuations, either by

reasoning or by actual experen “Honesty” is a

vague blanket,

entangled abstraction; an honest boy is far mom@nimegful. But an

honest boy will only be recognized through his@udiin a range of
moral situation.

The other approach to the inculcation of moral galis the “educative”
method; here the virtue claimedhas been generally
substantiated by

supernatural authority and transcendental sanctitsnapplication has

been to be deduced from I. But the individual wdrksn the other end.

He learns from his own experience and best ofnalhave seen through

the psychological discipline that has reasoned lityraith him, from

such experience many concrete situations he l&@mtconcepts and

build up general principles. ghi s the process of
induction. The

principle may be laid down, but it will still onlyecome part of him

through his own experience.

We may illustrate the deductive approach from
traditional religious
education. A passage is read from the Holy bookissxpounded.  The

attempt is then made, often in vain to apply ithée child’s life today.
Hence, the irrelevance of S0 much traditional Holy



book teaching
ignoring the vital interests, ncerns and problems of
the child.
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Induction starts with them, works back to the m@rahciples behind

them and brings in The Holy books as relevant ¢éorth Every moral

problem involves relationships betwe persons and personal
relationships must ultimately invelv  concept of man. Thus
the

inductive approach, when followed thoroughly lebdsk ultimately to

religious conception. But in contrast with tteductive approach, it

does so in a relevant and meaningful way.

In traditional moral education, the child has begely passive; it has
consisted of teaching by the instructor rather thidiearning by the

child. It has been characteristically authoigarfor behind it laid, not

o) much the moral wisdom of mankind as divine authority
and

sanctions. It has had to be accepted and  obeyed not scudsed  and

reasoned.  Such teaching results all too oftendral verbalisms, akin
to religious verbalism in the acceptance, that isaly of definition that

are merely verbal, that have no connections with either eason

or

meaning,  The parrot repetition of moral maximseligious dogmas is

akin to the recitation of mathematical tables. Such passiv moral
teaching consisted of at best examples from religious history.
Moreover, transfer of training was taken for granted in the teaghin
process. It was assumed that what happernbe i@ancient religious

time should be obtainable now. The realitthet such a connection

could only be built genuinely by making parallels between the

two

concrete situations related to the child’s own egpee.

Such traditional ancient teaching in accordancé vetigious history

can only make minimal appeal to the mind becausst wias obtainable

then is not what is obtainable now.  The ainoigstill an authoritarian

rather than a reasoned morality. In the negaék@s an authoritarian

tradition is by its very nature heteronymous anigtosmomy tends to be

characteristically negative. It is predominamthncerned with negative

regulations, rather than positive principles that should activate good
moral behaviour. Physical disiop is therefore typical of such
a

teaching process. The greatest weaknessdifitrzal moral teaching

which has been its total disregard to the cruhefrhatter is the

conflict of values in concrete moral situation. The powerlessness of

conscience, in such a situation, is amply betrdoyethe cry of “what

shall | do”. Blind adherence to any one valutotally inadequate for

moral living and hence the weakness of blanketcgplas.  They cannot

be followed unthinkably, for in the complex sitwats of life they often

conflict. Indeed such adherence to a singleevaumorally as well as

rationally inadequate for it ignores all the othatlues that may not be

only relevant to the situation but actually reqdityy he higher moral

judgement of concern for others.
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Hence, the need for a moral education that giveemance of weighing
values against each other in concrete situaticans tifrough reasoning
develops critical judgement rather than blind adhee to a moral code

that develops both moral discrimination and flelipiwhich are the
hallmark of moral maturity.

4.0 CONCLUSION

In unit tenreligion and moral values s a wellas traditon and

moral

values were discussed. It was observed thaajteswy of she children

learn the influence of religpou  houses on moral values
as it affect

children because not very many of them attendicelgjhouses where

they are expected to be taught moral values. tis also true that some
religious leaders devote much time to teach isthetshave no direct

bearing with moral values which can change the
behaviour of the

children positively.  Traditionally, the socidtgpwns at lying, stealing,
dishonesty, unfaithfulness and so forth becauseaheall vices which

run contrary to the moral values of the society. The ancient teaching
adopts authoritarian approach toteach morality which
time is

characterized with negative regulations but moadlies is held at high
esteem.

5.0 SUMMARY

In this unit morality is discussed along side withigions and tradition.
Religions have the potentiality of instilling moradlues through the
components in the written liturgies but the trarssian is faulty. In
most religious houses attention is not paid to etspe the Holy Books
that can inculcate moral values into an individual. Instead issues that

are personal and those of economic values are b&ngssed. In every

society, traditions have serious influence on the more
values but

nowadays they are regarded asold ideas with less
relevance to

contemporary situations.

6.0 TUTOR MARKED ASSIGNMENT

(@) Compare and contrast the functions of the hantethe school in
the transmission of moral values to a child.

(b)  Religious houses are mutually exclusive intthesmission of
moral values.  Discuss

(©)
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UNIT 4 SOCIAL FUNCTIONS OF EDUCATION
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1.0 INTRODUCTION

This unit exposes you to social functions of

education covering

economic functions, political functions, stabildapd change, education
and cultural change. The unit stands to acquyaiu with the basic
knowledge on the relationship between politics necoy and culture.

2.0 OBJECTIVES
By the end of the unit, you should be able to:

(@) List the economic functions of education.

(b) Identify the political functions of education
(c) Explain the concepts of stability and change
(d)  State the roles of education in human liberati

3.0 MAIN CONTENT
3.1 Social Functions of Education

It may be found that the way in which educationnganized is not

meeting the aims assigned to it. ~ The socioldgeran used to describe

this state, is dysfunction and comes by analogy from
the field of

medicine.  Just as illness brings dysfunctiothtobody, so there may be
dysfunction in the social syste Furthermore, this
element of

dysfunction may be either latent or manifest.

When we look for the functions of any social ingitn, we tend to
focus on the way in which their institution helpstie rest of the social
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system at one moment. The picture is staticwauknow that society is

in flux. Institution once established beginhave lives and to create

values of their own. In consequence we musember that we are

examining a system prone to change. Equilibisinare, tensions are

common. Often there is a balance between the consequencesof
contemporary social organization.

In some ways it is functional and in others itysfdinctional where,
however, there is no balance, a political decisiay be necessary to
rearrange the institution so as to meet the naiprésent aims.

It is convenient to consider the social functioredtication under five
headings.

1. The transmission of the culture of the societyhere the need is
basically the conservative way of passing on thampattern of
society through schools.

2. The provision of innovations someone must initiate the social

change that is necessary for a society to suruinumodern
conditions such change may be, for example, teahmolitical

or artistic.

3. The political function, this may be looked at in two ways. There
is first, the need to pravid  political leaders at all
levels of
democratic society and second, rethe is the demand
that
education should help to preservethe present system

4. of

government by ensuring loyalty to it.

The function of social selectip the educational system
S. is

central to the process by which the more able ented out of the

population as a whole.

The economic function here the need is that all levels or the
labour force should be provided with the quantitd guality of

educated manpower required under e th current technical
condition.

There are many functions itemized above but ordyettonomic and
political aspects shall be elaborately addressditisnvork because of
the intimate link between them.
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3.2 Economic Function of Education

It IS pertinent to examine in some detalil the
way in which

the

educational sysin helps to maintain the coreomy. The
economic

function of the educational system is to provide l&bour force with the

manpower that matches the need of the economyoagigie future

consumers the  knowledge that we require. We shal
proceed by

examining first the qualitative and then the quatitie aspects of this

problem.  Quantity and quality are not indepenaérach other since

the quality or level of skill, of the bulk of thabour force will be of the

determinant of the guantity of supervisory role for

instance, of the

foreman that are necessary.

In economic function, the ediaa system had to
observe both
guantitative and qualitative criteria. Schivalulcates ideals that can

help or hinder the economy, but the curriculum Bested to the rapidly

autonomous developments rather than to policy texss It is none the

less true that if dysfunctional, these tensionstrbesliscovered so that

they may be resolved in eth light of what the cogntr  wants
as its

educational aim.

It is apparent that there may be conflict betwédmenideals needed for a
smoothly working economy and those inculcated leyetnos in the

schools. A laisséaire economy requires on the production
side, a

positive attitude towards money making and “getong and on the

assumption side, there must be an eagerness to “keep up
with the

Joneses”. These attitudes have not been gifeatiured by teachers,

due to autonomous developments rather than toypadécisions.

It is fitting to end the functional analysis of the
educational system

contained in this part, by emphasizing that pditiecisions in pursuit

of aim  involving one function hat  education can  serve
may lead to

dysfunction in another sphere.  This may happenausly if there was

insufficient thought before the political decisimas taken. The main

political aim was the provision of equality of edtional opportunity

and the stress was laid on the function of selectio Understanding this,
help the economy by developing capability, but Vdtle thought has

never been given to the way that the quality ofitleeer levels of the

labour force will be altered. Yet in the



economic, function the
educational system is responsible for the schodfrg! levels of the
labour force.

Functional analysis of social institutions carr@d in an unbiased way

as possible can bring such conflicts to light. hisTcan be done for social
institutions in their existing forms, but it can also
precede political

68



EDU 202 SOCIOLOGY OF EDUCATION

decisions to older institution. This should helgptevent the creation of

social institution that is structured to increaseaftict. Such an analysis

will also show where conflict may emerge and thgreloce a clear

decision on political priorities. The functionsexfucation are complex

and closely interrelated. To change the educatigystem sets off a

restructuring of these relationships. The tooldeedor the functional

analysis of the educational system have been peduial give a clearer

picture of the problem involved in such political decision ‘
the

reorganization of the secondary school system.

3.3 The Political Function of Education

The political function of edticenal system has two tasks. If

the

political unit as it is now constituted is to swwj there is a need that all
its members especially the new generation comingeg@ge when it

can exercise political power, hals be loyal to the
assumptions

underlying the present system of government. s €hnsensus is often

taken for granted but one of its main services whether
consciously

pursued or not, lay within the educational systeecondly there is the

necessity that the country Ishal be led. Whatever is the type
of

government that exists in the country, its leadeust come from within
it if it is to remain independent.  The schoadls play a major role in
both the selection and the training of leaders.

When we talk about leaders in a democracy, to wamwe referring?

We certainly include political leaders such as merstof the Cabinet.

We should included members of parliament and the more
active

members of the Senate.  The higher grades ditheService must be

added, since they are part of governing machingtiyeocountry and

have considerable powers of their own. Mention nbesiade of the

counterparts of these National leaders at locaégowent level, namely

councilors and chairmen as well as the full timiicefs such as the

director of education, who garr  out the policy determined by our
democratically elected representative on the locahcils. It will be

noticed that economic leaders have not been mesttibat they are part

of political leaders.

At every level of leadership intelligence seems necessary. Any
educational system that selects by intelligencetmgrebetween schools

or within them will influence the supply of leaders. Entry

to the

grammar school is largely deteed by measured intelligence and

therefore these schools are bound to be the mameof leaders for
many of the higher positions of leadership in goweent, industry and



other spheres. As long as we have a selective system of secondary
schools, it must be arranged to find the maximumlmer of intelligent
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children who may become leaders. But leaderslacerequired in the

lower rank of the society. In modern secondatyools a number of
children usually of working ckas  origins, who left
school at the

minimum school leaving age, did have the experidacehat it was
worth of filling positions of leadership whether@®fects or as officers
of school clubs. However, it would seem timathie comprehensive
school such opportunities may now be rare, sin@ergcent study of
one comprehensive school just under 80% of theeptetome from
middle class homes.  Therefore attention to thecation of leaders is
needed in all not merely selective schools.

The prefect system was supdgsed an agent in
training leaders.

Originally, as we have analyzed, it rested on datndm by force but in

its present less authoritarian form it can have a place
in educating

leaders.  Children who are prefects have theashtmlead others in all

the activities in a school. If many activitiesany school could be

systematically divided and children given the cleattclead in each
sphere, far more children than under the unitaefgat system would
have the chance of acting as leaders.  This ey would be valuable
only if the lessons learnt in the particular sitoatat school could be

transferred to situations on avlag school. Transfer depends
upon

conscious thought. Therefore the vital lessonlisaiool leadership

situations must be pointed out to the children,

namely that the

dependence of the led is common to the role déaters.

Obviously, the educational system has two imponpasts to play from

a political point of view. It must ensure thlae tpolitical leaders at each

level are followed even by those in loyal oppositio = Democracy is a

system of governme that demands a fair ndtad of
education to

ensure its continuance. Secondly, the educational system
must be

organized SO that those with the intelligence necessary
to lead at

whatever level or in whatever sphere of the soaaty have the chance

to do so. There are basically the selectinetions of education to

which we now rely.

SELF ASSESSMENT EXERCISE.
What are the social functions of Education?

ANSWERS TO SELF ASSESSMENT EXERCISE
.
I iii.



The social functions of education are:

The transmission of the culture of the society.
70  The provision of innovations.
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\2 The political functions.  The function of@al selection and The
economic functions.

4.0 CONCLUSION

Based on the discussions in Unit eleven, the fatigveonclusions were
drawn.

1. Education like other social institutions perferquite a number of
functions namely; transmission of the culture of the society,
provision of innovative ideas, laying of solid democratic
foundations, aids social mobility and provides namer needs for
its society. Basically, education assists irorgmce eradication and
human emancipation to be able to contribute meamiggowards
the growth and development of the society.

5.0 SUMMARY

In this unit, the main fions of education in the society
were

discussed with emphasis on tipali and  economic functions, which
form the basis for industrial and democratic grooftlany society.  The

unit clarifies the conflict Peten the ideals needed for a
smooth

working economy and those inculcated by the ethdke school. It

also delved into the democratic processes usingagidm as an impetus
to train the leaders right from the school as misféo act as leader
under the instruction of the teachers.

6.0 TUTOR MARKED ASSIGNMENT

(a) Examine the roles that eduecati  plays in the economic
development of any nation.

(b)  Education and Politics are mutually inclusive. Discuss.

(c)  Critically examine the functions of educatiorenhancing peace

and stability in the society.
(d) Do you agree that education is better thaonrngmce? Discuss.
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1.0 INTRODUCTION

This unit exposes you to social functions of education

covering
economic functions, political functions, stabildapd change, education
and cultural change. The unit stands to acquyaiu with the basic

knowledge on the relationship between politics necoy and culture.
2.0 OBJECTIVES
By the end of the unit, you should be able to:

(@) List the economic functions of education.

(b) Identify the political functions of education
(c)  Explain the concepts of stability and change
(d)  State the roles of education in human liberati

3.0 MAIN CONTENT

3.1 Stability and Change

The consideration of social [(10) 2} and innovation has
to the

problem of providing stability. = The conceptsstdbility and change are

closely linked together. The very decisiomaémd part of the task of

socializing the young to an institution other thle family built in the
chance of change. = The more educational insiitetare set up, so also
sub-cultures can be born within them.  This @sult in healthy tension,
but it can also lead to dysfunctions which maydierit until careful
analysis is made.

led
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The result of such an examination may drive usistify a particular
sub-culture; this will force us out of the realmsaofciological analysis

into the field of politics of philosophy, since waust then consider our

aims in education. In one particular sphere namely
position of

students, recent developments in Nigeria forceukink about social

aims that must be settled prior to determining wiratdo in schools,

since we cannot know how to teach male and fentaldren together

or apart, untilwe  know whether our policyaosntegrate male  and
female to our own way of life or to aim for a segaged society which

all culture are given  equal spect most especially with
reference to

school uniforms and dressing codes.  Our knovdeaafghe effects and

sources of change is very limited, particularlyhe field of education.

The very least that we can do is to be aware altithe that in the

modern world this is an important problem and leesvance to what

and how we teach.

The function of bringing or providing innovatiorashes with that of
transmitting culture. Innovation brings eitmew ways or new ideas
and therefore challenges what was formally coneidiéo be usual.  The
educational system here plays two parts. Itides/innovators and also
ensures that the necessary gdgmn  take place with
minimum of

friction.  Opposition to change is common wheealitional ways have
ruled for a long time, this is the case in manyietggs now meeting
industrialization for the first time. But changenot welcome in most
primitive societies either because it will hurt tegkinterests or because
the tradition is held in high regard.  The inntimas in the educational
system in Nigerian through educational reform paogmes is not to the

the

best interest of some people who are eating fat

from the moral
decadence which has rocked the system like exaimmatalpractices.

There is one final difficulty  which must be examined.

Within the

schools themselves it is possible to identify sultuces. Often there
exists a group whose main aim in school is to glayes well, whilst at

the other extreme there is a group whose aim idean& work. In

some schools particularly in the poorer urban arbase is small group
whose interest seems centered in activities bestitbed as delinquent.

The children who formed the fun sub-culture put a low
value on

academic success and intellectual matters, but mand importance to
social success, to the boys athletic prowess attteajirls good look

were what really matter. It was on the wholethetaim of the teachers

to perpetuate these set of values which seem ® Iben imported from

life outside the school.  Yet this system of eslmow exist within these
schools and is therefore passed on to many childrAn academic sub-
culture also exist in the Nigerian schools wherefine different set of
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values marked by a stress on things of the miradjgh it was the case
that neither sub-culture was much exclusive.

The sub-cultures springing up  witthe academic  setting nowadays
have over-riding effect or influence on academircspits. Students take

delight in film watching, fashion, cultism, musexamination which

malpractice  have  negative  changing effecon  academic  progress and
development. The academic values of night lealmdirning, literature

consultations, group reading or study are fadingyain our educational

system which could be termed ugly trend and setioigsat to stability

on campuses and classroom situation.

3.2 Education and Cultural Change

The educational system may however be given a rpasttive role in

transmitting culture. A political decision may lakén that the existing
way of life ought not to continue and the governtmmaay want to use

social institution which is as central to this purpose of
educational
system in an attempt to arded the culture. One of the clearest

examples of an attempt to alter culture of a cquwas that made in

Nigeria by Obasanjo administration after they caopower in 1999

through the educational reforms of the Nationaldydirom 6-3-3-4 to

9-3-4 system. They used the existing schools tatergniversal Basic

Education and created new ones through National Open Universit
System.

The government intends using the apprenticeshigraming system at

Junior Secondary School level for self relianceas of the educational

system in Nigeria. ~ Though this attempt failedha past due to wrong

implementation, inadequate funding dan shortage of manpower to
handle the practical aspect of the introductorjmetogy. It is not that

the government’s effort to professionally equip shedents was morally

wrong but the existing enviramh was not in agreement ithw

the

policy couple with debased gosit teachers occupy within the
economic system. We as individuals in the Nigerian Sty

must

change and the schools must play a big part inpiblisy. To put it

bluntly, the child must be encouraged to participate in
technical

educationto stop depending on  governmdmt jo Itis a  worthwhile

exercise for any teacher to examine his role and see whether he is

neutral or positive in the way in which he passes on his country’s
culture.

The child stands between two powerful influencle,dchool and the

family. Every teacher needs to remind himself constantly  hat
the

family is often the stronger of the two influencespecially when the
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child is young. Yet paradmadly teachers of
children in primary

schools probably have more direct influence orr thepils than teacher

at any later stage, more particularly becauseeftieater influence of

the peer group amongst children of the secondaey agBut at all stages

the influence of the school and later the univgrsitcollege is great

especially in the introduction  of ideasto older pupils. An inspiring
teacher can Create what Crowthe Report has called
“Intellectual
discipleship”. The great French sociologist Durkheim spoke
of the

teacher as the interpreter of the great moral idéas time and his
country. It is clear that these ideas may bexidabut the teacher in his
role as teacher will pass them on to the next geioer. Having known
that culture is dynamic and not static it is subfea change at any

point in time through the teacher, pupils and unsient for delivering
pedagogy in the school system.

3.3 Education as a Means of Human Liberation

Most recent and contemporary distsl in education

contend that

education is a tool of human liberation from thetches of ignorance

and perpetual mediocrity. Dewey (1961) assdtiatieducation should
concern itself with the equalization of opportusstifor individuals in

the community to develop himself as a person. uchtlon is the child’s
chief means by which those personal capabilities@be discovered

and liberated. ~ To him education should enabfedrubeings to achieve

their maximum distinctive growth in harmony witrethfellows. In
essence, education in Nigeria hesé days is a
catalyst capable of

quickening the impetus of social change, as itides order to bring it
nearer to the perfection of our nature.

Therefore, because of its intuitive importancefetsibility and also its
accessibility to calculation of formal educatiors ieecome one of the

most studied aspects of social and economic denedap Anderson

and Bowman (1965) observed that the availablealitee has treated

education as external to the process of social change
in developing

countries like Nigeria. As a relatively independent
component of

development which can be organized to providegkel$ of training

and the values required by het model of political

and economic

development that is being utilized. However, thaite of the situation

is that formal education as a complement to inférona is itself a

social product whose form is determined by the sequer
of social

change now occurring in Nigeria.



Contemporary education concedes that educationaimsegrating the
social as well as the economic strategies peoplexperiencing as a
result of social change permeating the whole husoareties. But the
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guestion that arises is what social change is?r nfam is considered as

the self builder of his group’s structures, thd demesticator and the

creator of his own technologies, contracts most@havith all other

animals in this capacity to modify his patterndifef through mutual

efforts. Change is a permanent feature of maocial life. This is

perhaps the most passive and universal of all plesgeneralization

regarding society. In Nigeria, because of tlggeuo move away from

being underdeveloped, the country thought it wise to increase
its

manpower, which is skilled mawgeo production. The modality
included free education, first at the basic lewedlt its citizens which

include junior secondary schools and public highstitutions all for

the sake of changing the society into an educated o

At this point however, it is pertinent to visualitte role of education as
a catalyst in ensuring and quickening the procébsiman liberation.

Therefore attention shall be cuged on those that have earibg
on

contemporary Nigerian society, relatively from ipdadence up to date.

Education has assisted in €enouno and technological advancement,

agricultural and urbanization development and $oe@bility taking the
theory of Enbourgeoisement as an aspect under ityobil In this age of
transition, education in Nigeria aims at bringindtaral stability and

integration. Hence it has been an instrumentife synthesis of the

existing culture and for the harmonious blendirgetber of the old and

new complying that culture sttbul be the context of

education.

Products of education in enfiragnc socio-cultural change in géliia
stems in its inculcation and or enhancement andawgment of our

way of life, improvement and modernization of our indigenous

institution and their integration into the framewaf the new social

order. For example, the training of educatioowflocal farmers who

constitute the majority of people who grow our casl food crops, has

led to change in technology, with increase in our prodvity
and

quality, thereby increasing our ~ National prodtictis creating a way for

human liberation in the way of living of majority Nigerians.

However, education has always been identified asthof training a

person intellectually, morally, salty, politically, economically and
physical and the rest legacy any responsible pasmteave for his

children to make them self reliant after their déy@ from this world.

In fact sky is the limit for educated persons soaiety that creates the

room for social mobility. Spata, an anciene€i philosopher stated

and demonstrated what Nigerians are clamoringoiday. Both boys

and girls were fully prepared for the improvememd #éhe stability of

the State.
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SELF ASSESSMENT EXERCISE.

Do you think that education can liberate humand&in Give your own
opinions.

4.0 CONCLUSION

In this unit, the relationship between stabilitydarhange, education and

cultural change and education s a a means of human
liberation were

discussed.  The unit explained that social chamgkeinnovation lead to

the problem of stability. The function of bringing
or providing

innovation clashes with that of transmitting cudtur  Any time there is a

change; there is a friction or resistance, which
invariably impairs

stability. In case there is any reform in the@ation industry there is

usually pandemonium, which affects stability. In the political realm,

education stands as avenue to effect cultural change
Even the

classroom, school uniform changes and curriculum
innovation are

sources of cultural change. All over the wdnldnan liberation is done

through the provision of equal educational oppaties to the citizenry.

This is done through the rovision of free
education for skilled

manpower production.

5.0 SUMMARY

In this unit, stability and change, education and  cultural
change and

education as a means of mdn liberation were critically
examined.

Stability in any society is realization in the absence
of change. A

change is inevitable, but it is always met withstsce, which result in

instability. A stable society is a peaceful stgwhere stability is best

maintained with the adherence to the status-que-@nthange, most

especially if it is constant affect the stabilitiysnich society. Education

as discussed is a very  Orgfr weapon for human liberation
if it is

affordable and accessible. Education has asteoyg influence in the

culture of an individual. ha school environment can
bring about

cultural change since there is every likelihood of
cultural contact

through interaction and relationship.

6.0 TUTOR MARKED ASSIGNMENT



(a) Examine the roles that education plays in the

economic
development of any nation.

(b)  Education and Politics are mutually inclusive. Discuss.
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(c) Critically examine the functions of educatiarenhancing peace
and stability in the society.

(d) Do you agree that education is better thaorgmce? Discuss.
7.0 REFERENCES/FURTHER READINGS
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UNIT 6 THE SOCIOLOGY OF TEACHING
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1.0 INTRODUCTION

This unit presents ideas about sociology of teactihich include the
role of the teacher, the reluctant learner anddaheher in the classroom.

It acquaints you with the expectation in the clasar with relationship

to the teachers’ activities in the classroom.

2.0 OBJECTIVES

By the end of the Unit, you should be able to:

(@) Identify the roles of the classroom teacher

(b) List the techniques to encourage reluctant chiliéaon
(c) Identify the expectations of a classroom teacher
3.0 MAIN CONTENT

3.1 The Role of a Teacher

To the general public, teachers probably seem comdts and isolated
from the real world, but there is reason to belighat the role of the
teacher is changing and that teachers are nowaseerdinary people

who teach rather than as cultured paragons. Temshkerthemselves in
various ways.  Two common self images are thderic and the child
centered types, neither of which seems to meatdbds of the schools

in contemporary Nigeria society.
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In one respect the teacher is in a unique sockitipo he has been
formed by the social system to which he returrfsaim others. He can

very easily transmit the values that he has picked up himself
as he
passed through the educational system. Any role covers the set of

values and expectation of a particular positioa social system from

the point of view of both the occupant of the positand those with

whom he interacts. Implicit in the idea ofoder therefore, is a self-
image and a public image.  The role of the teasherganized around

the functions that he fulfills to be more specifitthe main time it

centres on the transmission of that knowledge hoskt values that are
defined as the curriculum of the particular school in whhi he
is

teaching. In different parts of the educatiayatem the weight given

to these and to other functions will vary, for théason the role of the
teacher in the infant school will not be the sam¢hat of the secondary

and university.

At the infant or primary schools, teachers are etggeto be concerned

mostly with the children they teach and not theicutum. At that level

teaching has to be centered round the learnersopelity development

as well as the body of knowledge to be impartedThis is because the

child is just transiting from the home to the sdhoo At the secondary

school level, special attention has to be accorded the ild'sh
future

career because at this level a wider scope ofdtg bf knowledge is

taught with deeper sense of responsibility becatiige manifestation

of character traits at this stage. The emotional and psychological
traumas in operation amongst the learners at thigegequire special

attention to better channel the future of thes&lotm. At the tertiary

level a teacher is saddled with enormous responsibility of teaching,
researching and community development participation  which deserve

more commitment, dedication and display of acadgroevess, ability
and capability.

Most people have in their minds a number of imagiméctures that

cover what they consider to be salient featuremgfoccupational role.

If teachers are called to mind, several stereotepées. There is, for
example, the stern and magnified teacher and theéhe gentle and self-
effacing teacher. Much of other social interseuis determined by the

stereotype of the occupation  thwi  which we are at the moment in
contact. When we meet our doctor or a clergyimahe street, the
stereotype that we have of these occupations govern our ehaiour

towards that particular doctor or clergyman. Parané often heard to
say of the child’s teacher, He’s a typical teacbeshe’s not at all like a
teacher, and they will adjust their behaviourshie teacher according to
the way in which he differs from their stereotype.
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The most usual stereotype of the Nigerian teaclasrsentered around
these points. The first and most importatihésrelationship between
teacher and child, the teacher is expected to stwofavoritism and to

be interested in helping the child and also shoxe kowards his pupils.

The second focus is  the mannem which  students are  taugt
It is

expected to stress things, particularly of a verladlire to observe the

children and to give them tasks to do. Finadbntrol was important

and is seen in terms of order and quietness. he plblic consider the

relationships between the teacher and children to be
much more

important than the two points. This emphasis oretinetional support

of the child at the expense of his instructionrigbably one of the main
differences between the role of teachers who afetraeed and those
without proper training. Teachers are expetwe@flect the general
moral values of the community in their behavioud &m set a good
example by the high standard of conduct. = Theyeapected to avoid all
the interesting sins of our age. If he sinalltt should be by the
omission.  Teachers should be seen as conforamstas rather neutral
persons who do nothing out of the ordinary.

The teacherhas often been called “aocial stranger” This s
almost

inevitable because of his position. Firstly, tbacher spends much of

his life amongst children; to parents he is neahlyays known only in

connection with  their  children. His life is  built around those
things

usually associated with childhood, such as games,
examinations and

school rituals. In this respect, the teachér ilmany ways cut-off from

the world of adult. But he his also bound ¢orbmote from children

because he must keep discipline in his close and
usually has at his

command a whole arsenal of rewards and punishments.Secondly, the

teacher is often culturally qune apart from the
community that he

serves. If he lives in it, he is not in it, ahde travels daily to school

from distance, geographical as well as culturahsson exists. The

cultural aspect is important since it indicates tha role of the teacher
is a mediating role, it acts as a bridge linkinggent and future.  The
clergyman link sacred and secular, the psychiatick and well and the
teacher teach and learn.

3.2 The Reluctant Learner

The attitude and behaviour of children towardsdlass teacher and
towards authority in general and classroom learsityations depends
on the learner’s perception of himself and histreteship with others.

It is a mother of social attitudes in relation ther pupils or to their
participation in some programmes under way. It is in dynamics of



situations of some sorts that the social identitshe child is revealed
and the nature of the stigma of spoiled identitydmees more clearly
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delineated. = Teachers have always been partigydeone to the use of

stigma terms such as “moron”  dullard” “blithegiidiot”, indecorous

nonentity “and so on in a colourful metaphoricall @ometimes gently

jocose sort of way.  These derogatory assertiomst times followed by

severe beating and brutality.  These createdaakterest in the child as

he manifests some reluctance towards learning bringing about an
incapable of normal behaviour.

The child who has been repeatedly told that sheiss stupid” will

grasp the stigma and make t i literally her own and often ir
some

strangely perverted way, she may feel that thesensething, special

about her which does not emdnd the conformity required y b
other

children. There are also other factors thatariice a child’s behaviour
in school situation. These factors are botrchosl and out of it and we

should  wary about asserting too much  about the causes o child’s
behaviour in the school. = Teachers know from erpee that the home

background of the child greatly influences his behaviour in
the

classroom and speculate accurately or inaccurately about the amily

from simply observation of the child in school. A child who shows
some reluctance towards learning and school isiielif a deviant. ~ The
usage ofthis term by sociologist does nfi¢cecondemnation, but
merely refers to all those whose behaviour faliside the tolerated

range along whatever dimension is being consideredhus a boy maybe
normal in respect of his familiar roles and be se®a good son but may
be a deviant at school and therefore seen as&astuearner.

It is also important that we look at the concepiatance or deviance
from the structural perspective, a society maylgaoized in a way that
some individuals follow pathways that could leadléwiance and from
the interpersonal perspective, some children adeldd adults may be
socialized in just the way analyzed above into aetioles.

3.3 Teacher in the Classroom

A major part of the school day for any teacherugipis spent teaching

and learning that part of the curriculum that isgat in the classroom.

The school or classroom is a group that consiststebcher and varying

number of children like any other social systemClass can be divided

into constituent parts in order to see what fumcgach part is playing

in the whole. It should also be possible #® Isew the various parts

interact with each other in fulfilling their funotns.  There is the school

class as a social system, the technique and sottiontbat has been

devised to study the interrelationships within saatall groups as the

school class. The school  class asa social system carried out quite a
number of functions in the educational system. he $chool class assists
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the family in developing the intellect and persayadf the growing
child and it helps to allocate the child when he geown up to the most
fitting niche in adult society.  The school clésa social system in itself
that performs certain definite additional functions The teacher is not
merely manipulating the children by providing leestep. But by his

very presence he affects the currents of feeliagftow between the

members of the group and twben the group and
himself. To the

children in the school class the teacher is supadalt who is not a

member of their families. Before going to schitve relationships of

most children with adults have been of an expensatare.  The family
has cared about happiness and other emotionalesgemts which are
now transferred to the classroom to shoulder utideteacher. The
children must learn his ays and the teacher
discover the

characteristics manner of each child. Each musthesother to learn

the limits of behaviors, but this conflict servesuseful function in that

it leads not to a position of equilibrium, but tpaint where tension is
reduced to a minimum for this group. When thiachieved, teacher
and children know what to expect from each othertae class as a
whole can fulfill this functions as efficiently a®ssible.

So far we have analyzed what the functions ofelaeher and the school
class are but have not tried to see what at thet @xizrrelations within

the class itself. If the teacher wishes to beectass objectively as it is
and not subjectively as he thinks.  This he adrexe using sociometric
techniques.  This is a particular way of meagusiocial behaviour that

mi

leads to the study of the structure and developme

of groups.

Sociometric tests can be plotted as socio-gramdisptays in schematic
form the relationship within group. Groups of thpErsons who choose
each other will be represented as a triangle wsthpexes joined by

lines. Mutual friends who choose each otlas easily be seen. A
popular figure that is the choice of many will apgpa the sociogram as
the centre of a star, whilst those who are notehed all will be seen as
isolates.  Such a diagram will reveal to the heathe social forces at
work in his classroom at a moment of time in respéa particular

activity about which he has asked the childrenlf he wishes to observe
whether change is taking place, he can repeatetheatter say, three
months. One of the problems that sociogramspeoae is what to do
about isolates. To place the child in an @xgsgroup may make this
child withdraw even further.  To put a numbeisafiates together in one
group may prove even worse, as the qualities tlakenthem compatible

to the rest of the class may well make them unaabépto each other.

If teachers are not careful, the isolates mayrigekted by the teacher
and his classmates.
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4.0 CONCLUSION
In this unit the following conclusion were drawn.

1. The roles of teachers: The roles of teachers are
becoming a

changing one considering the high level of sodmnge in the

field of education in all ramifications. = The goe social position
teachers occupy within the social system throughettucational
system makes it a necessity to examine teachdes.ro The most
crucial aspects of teachers’ role are the transamss skills and
knowledge based on the curriculum.  Teacherslaeexpected
to represent the parents in the school by atteridirgnotional

and psychological traumas of the learners to maémtstable

and collected.

2.
The reluctant learners who probably have negative attitudes
towards learning need to be friendlier with to alleviate
their
negative interaction. It is also pertinent teadiurage the usage
of words of condemnation rather positive statementaotivate
them to learn are expected o t be used on them f
3. normal
behaviour.

Teachers in the classroom are not only to teachraaice pupils

to learn the body of knowledge in the curriculum
but to

encourage healthy interpersonal retatiap through the
employment of sociogram on the choice of leaders.

5.0 SUMMARY

In this unit, under sociology of teaching, the role of teachers,

the

reluctant learner and teacher in the classroom disoeissed.  Teachers

are expected to be custodian of skill and knowledge and character
reformation through cordial relasbip with the learners in  het
classroom in order to create awareness and interdgstm. In the same

vein, the reluctant leaner are members of the idass who need to be

encouraged to participate actively in class ao#isit Teachers in the

classroom are expected to be accommodating, pensgand friendly

with their pupils in order for them to have sengbalonging. = Teachers

are also encouraged to be non-partial in the seteoft leaders in the

classroom and in the award of rewards, punishmashinaarks during

examination.
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6.0 TUTOR MARKED ASSIGNMENT

(@) Critically examine the attributes of a relunttearner and proffer
solutions to his problems.

(b)  List and explain the functions of a teachethia classroom.

(c)  Examine the social dynamics in the classroath veference to
peer groups.

(d) Define Curriculum and explain its usefulness in

the
transformation of a social liein - with blemish to become
an
acceptable member of a larger society.

(e) Enumerate the roles of a teacher in the

eradication of
Examination Malpractice from our educational systemigeria.
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1.0 INTRODUCTION

This unit presents basic knowledge about social relations

the
classroom, teacher and curriculum, as well as &amhd examination.

2.0 OBJECTIVES

By the end of the Unit, you should be able to:

(@) Discuss social relations in the classrooms

(b)  State the relationship between the teachetl@durriculum.

(c) Discuss the causes of examination malpraatitiee educational
system.

3.0 MAIN CONTENT
3.1 Social Relations in the Classroom

In the social area, the classrooms serve two nuactions. First, train
youth to be able to perform adult roles when thegdme grown ups. In
other words they teach basic and applied skillstviare useful in their

later life.  Since these skills tend to be thpsssessed by adults like the
teachers in the classroom who imparts those gkillse pupils in the
classroom. This is done through the adopticseweral teaching and
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learning models that will enhance healthy interaction

between the
teacher and the pupils and between pupils themselve

Secondly, classroom help to ioheitee which students will
perform

what roles as adults. They help to select and sort out student:
for

different roles and occupations and because different

roles carry

different statuses they help to determine social status of
students as

adults.  These are called the selection of fonadf the classroom.  This

is done through critical study of the children in the
classroom to

discover the areas of needs of the students. cdimeseling unit of the
school carries out this operation in conjunctiothvather teachers in the
classroom who have direct link and interaction wité students in the
classroom.

The way in which a classroom is organized affdotsstudents as much

as the teachers.  The quality of teaching andean& performance, the
efficiency of the teacher, the size and ethnic
composition of the

classroom are all important social influences anlife of the students.

But students do not accept schooling entirely passi  Unlike factory
workers products, students interpret and pass judges on the way

they are processed through  the organization. In m®o schools
these

interpretations and judgements are shaped by sted#are. Such sub-
culture is more likely to be formed in boarding sols where students

share all aspects of life in the classroom thaen diay school. But even

if a fully developed student culture does not fanna classroom there

are likely to be a variety of adjustments to sctaubng groups of

students.  Sometimes these groups share tiendship, ethnic, origin

or similar age, interests or abilities. Such groapd the information of

a student sub-culture provide students with rofesexpectation which

are alternatives of the official roles as the tesgjroups and rules in the
classroom.  This sub-culture binds students tegetith ties of loyalty

and constraints to the behaviour to some exteitt wibfficial rules in

nocturnal organizations.  The formal organizatbthe classroom also
makes a bid for the loyalty of the student to theiety.

3.2 The Teacher and the Curriculum

Curriculum has been variously defined by many autiles in the field

of education. Part of which shall be examined
in this context.

Musgrave (1975) defined curriculum as those legreixperiences or



succession of such learning experiences that apogefully organized

by such formal educational agents as schools. ch Buperience may not
take place within the educational organization tiahs them. From
ones viewpoint it represents the effect that th®sthopes to have

88



EDU 202 SOCIOLOGY OF EDUCATION

upon its pupils. Blakemore and Cooksey undedstamriculum as the
knowledge taught in school lessons or includedmes other ways in

the timetable, such as project work. In addition to this
official

curriculum, there is also a hidden curriculum. The hidden curriculum

means the hidden aims of chosls and teachers. School life teach

subservience to authority and time keeping for gdarand these things

can be regarded as part of the hidden curricul@aohter can teach the

official curriculum, but also give an idea of tlehniques necessary to

pass examinations. Not all teachers completzlyce their subjects to

bare bones, but must give hints on the best wagagwer examination

questions. These messages which students need if they are to be
academically successful are also part of the hiddenculum.

Official curricula are to a large extent socialylienced, that is they
are ideas and knowledge which has been shapedtayncgocial groups

le. educationists, policy makers, politicians which have effects
on
others (students and teachers). It is possideuidy school knowledge

sociologically, therefore, because it is part afisty’s general culture
and ideas. = Some people suggest that schootalum serve the vested
interests of powerful social groups.

Kobiowu (1994) sees curriculum as subjects likehnietic, Physical

training, History, Religions insttion, Geography, Nature study,
Domestic Science, Needlework, @ Cookenandso forth that are being
taught in the school by the teacher. It canettoee generally be inferred

that curriculum is the carefully planned coursénsfruction transmitted

in the school by the teacher for the developmeiiogt and girls.

School curricular differs a great deal in contamd aim, even between

different levels of the same country’s educational system. At the
primary level content is usually wide-ranging ande attempt is made

to integrate all these knowledge. But as stuglpragress to secondary

and tertiary levels content drees narrower or specialized d an the
subjects are taught in isolatio  from one another. There is great
distinction, therefore between iméegd types of curriculum and
specialized or fragmented types. Some people believe that e -

secondary school curriculum, particularly the kinkerited from the

British system is too specialized and that integgatpproach should be

encouraged. It is argued that an overspeetl@irriculum leads to

gaps in  understanding  between  the various subjects. The history or
geography student for example may know little obellow students

do in physics or chemistry and the language stuchaytknow nothing

of either of these fields. Rather than beimgvan the world as it is,

some argue, the students is given a fragmented artificial
view of
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knowledge which does not allow him to make
valuable connections
between ideas.

So far we have been examining the social forces of work on

the

curriculum which govern the ways in which discigliamerge as social

systems. These disciplines are taught to teachers in
universities or

colleges and they in their turn decide what pathefsubject matter and

the organizing theories or concepts shall be tatggtiteir pupils.  There

is therefore, a long series of link between theaesh worker at the

edge of contemporary knowledge and the teachepimaary school.

An additional factor which must be taken into a
curriculum is that

teachers rarely determine the goals of their sshabich are culturally

defined. In this way, control over what iswadly taught is divided

between those within and those who are outsidedheational system.

3.3 The Teacher and Examination

In every learning process, body of knowledge is

transmitted and
received for the purpose of reproduction by theefieraries when the

need arises. This is ascerthine through aluation, assessmer
and

examination. There is pedagdgica and androgogical
relationship

between the teacher and taught. The teacher transmits a body of

knowledge into the learners using various contentise curriculum to

be verified later on through examination.  Thersgth, weaknesses and

power of reception of knowledge confirmed throulgd tonstant and

periodical assessment and examinatio of the students for
selection,

organization and placement of the students inigie fladder within the

educational system and employment field.

There have been continuous clk$ta upon the various

systems of

assessment and evaluation of realization of knogded our schools
and other educational institutions.  These attack upon all forms of
written examinations at the elementary, secondadyumiversity levels
whether the laid down procedure for the conductehaeen objectively

followed to inject the right  spirits into the

educational system.

Continuous assawment as one valid form of evaluation
has been

introduced at all levels from the infant schoothie university. But the

dangers in all this are obvious. Industrialestsl other stakeholders in

the employment market complain that school achievement



and

assessment increasingly bear little or no relation to the
private and

public institutions requirements, rtgaular for practical

fields like

engineering, teaching, banking and so forth. e®tarof bright children
are often unhappy that, at the end of the dayr tftspring seem to be

no better off than many of the less bright ildrten
due to the
unsatisfactory conduct of examinations. Ursitexs and colleges of
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higher education have often been heard to complaiut the inferior

levels of attainment shown by their yearly entrantsSome seek a return

to a certificate in schools that would match thmpalsory as well as

optional elements of the old General  School Certificate,
required in about five subjects before certificatesild be awarded and

soon. These are terrifying issues in the retstiip between the teacher
curriculum implementation and examination results.

Actually, school achievement is also related to the
status of the child’s family. In the observatwfrthe role of the family

to the child’s reading ability for example, illuate this point. Family
status has a direct bearing on the child’'s owmegg of his school

work ability as it relates to the teacher perforoean the field. There

are also youngsters whose under achievement is
of

maladjustment and some specific learning problarmthe majority of
underachievers are drawn from segments of socidtgre aspirations

differ from those of the school. The salhdoes not offer them an
opportunity to do the things they want to do ob#othe person they

want to be. Our schools must come to termis thiése youngsters to
achieve the aim of qualitative education. These
adopt

with passes

SOCiO-@rDit

as a

youngsters

unwanton strategies to pass énatnons by all means

the

cooperation of the teachers who are expected thebeustodians of

knowledge and skills. All  xamination in schools is
direction,

attitudinal change and refocusing to meet up withrieeded aspirations

and requirements of the society at large.

SELF ASSESSMENT EXERCISE

In your own opinion what are the causes of exanananalpractices?
ANSWERS TO SELF ASSESSMENT EXERCISE

You may list your own opinions.

4.0 CONCLUSION

In this unit, social relations in the cla=®n, teacher and curriculum
and teacher and examination were discussed.

1. Social relations in the classroom: In the classrdhe youth are
trained to be able to perform adult roles when thegome grown
ups and to learn basis and applied skills whichuaedul in their
later life.

a re-

with

te:
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2. Curriculum comprises of learning experiences

purposefully

organized by formal educational agents as schodie used by
the teachers to transform boys and girls from raatenals to
refined ones to be able to participate construlgtivethe societal
functions.  There is hidden curriculum in the®ato be used by
the teacher to compliment the official curriculumthe training

of boys and girls.

Teachers and examination are closely related. evémy learning
process, body of knowledge is transmitted and veckior the

purpose of reproduction by the beneficiaries when
the need
arises. This is the purpose of evaluation,

assessment and
examination by the teacher in the school.

5.0 SUMMARY

In unit fourteen, social relations in the classroom,
teacher and

curriculum and teacher and exantnim were summarized.
The

classroom should be a center for quality teaching
and academic

performance, the efficiency of the teacher; the size

and ethnic
composition of the classroom are all importantalocifluences on the

life of the students. The interpretation and judgements
of social

relation in the classroom are shaped by studetireuhnd sub-culture.

Teacher in the classroom cannot operate effectively
without using

curriculum, which included the timetable, body abkvledge, and skills

such as project work and hidden curriculum to fopteper teaching

and learning in the classroom. Teacher and
examination as also

discussed as two issues connecting each otheemy &arning process.

The teacher in the school use examinain to measure

the strength,

weaknesses and power of reception of knowledgerocoed through the
constant and periodical assessment and examirgftitve students for
selection, organization and placement.

6.0 TUTOR MARKED ASSIGNMENT
(@) List and explain the functions of a teachehm classroom.

(b)  Examine the social dynamics in the classroath veference to
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peer groups.

Define Curriculum and explain its usefulness

the
transformation of a social being without blemistberome an
acceptable member of a larger society.

in
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(d)  Enumerate the roles of a teacher in the eradication

of
Examination Malpractice from our educational systemligeria.
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