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1.0 INTRODUCTION

Welcome to EDU 720 English Methods, which is a twedit unit course offered

inthe second year to students of the undédwgite degree programme in B.Ed.

English.

20 OBJECTIVES

3.0 MAINCONTENT

3.1 Introduction to the Course Guide

This course guide is for distance learners eedah the B.Ed. English
programme of the National Open University of NigeriThis guide is one of the
several resource tools available to you top lyeu successfully complete this
course and ultimately your programme.

There are fifteen study units in this courseThere are no prerequisites for
studying this course. It has been developéld appropriate local examples
suitable for training prospective teachers of Eigln Nigeria.

In this guide, you will find very useful informah about the course aims,
objectives, what the course is about, what coongerials you will be using,

English Methods
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available services to support your learnirigformation on assignments and
examination. It also offers you guidelines on howplan your time for study, the
amount of time you are likely to spend on eastudy unit, your tutor-marked
assignments.

| strongly recommend that you go through tlusree guide and complete the
feedback form at the end before you begin youndyst of the course. The
feedback form must be submitted to your tutoriallf@tor along with your first

assignment.  This guide also provides answerseveral of your questions.
However, do not hesitate to contactyour selytre if you have further
questions.

| wish you the best in your learning experiences surccessful completion of this
course.

3.2 A Guide Through the Course
3.2.1 Course Aimsand Objectives
Aims

This course aims at giving you an overview of thieeories, approaches and

methods in teaching English as a second languayy@u will learn the methods
and technigues of teaching language skills andskills: You will also learn the
techniques of constructing language test itemsmehof work and lesson plans.

Objectives

There are objectives to be achieved in each stadyftithe course. You should
read them before studying each unit. On compladfdhis course, you should be
able to:

« discuss the major approaches to teaching Englishsasond language;
« discuss the different teaching methods;

« distinguish the different methods and discuss tineirits and demerits;
« discuss the four basic language skills and idetii&r interrelatedness;
» discuss procedures for teaching the basic langsidlig and sub-skills;

« discuss how to teach the three different genrditechture;

« identify different types of language tests;

e construct credible language tests; and

e prepare schemes of work and lesson plans.

3.2.2 CourseMaterialsand Structure
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Course Summary

Module 1 introduces you to the major approachésaohing English as a second
language and the teaching of the four basic largs&ijs. Module 2 deals with
the teaching of language sub-skills including &tere-in-English, and techniques

for constructing language tests. It also death thie preparation of schemes of

work and lesson plans.

There are fifteen study units in this course Each study unit consists of one
week s work and should take you about three hourgomplete. It includes
specific objectives, guidance for study, readimgerial and self-assessment
exercises. Together with the tutor-marked assignsn¢hese exercises will assist
you in achieving the stated learning objectivethefindividual study units.

Study Plan

This table is a presentation of the course awdlbng it should take you to
complete each study unit and the accompanying rassigts.

Weekg/Activity
Unit Title of Study Unit Assignment
Course Guide 1 Course Guidd
Form
MODULE 1| MAJOR APPROACHE STO
TEACHING ENGLISH AS
A SECOND LANGUAGE
1 THE Grammar-Translation Method and [the
Direct Method 2 Assignment
2 The Audio-lingual, the Situational-cgntext
and Communicative Teaching Methods 3 Assignment
3 Teaching Listening Skills 4 Assignment
4 Teaching Speaking Skills 5 Assignment
5 Teaching Reading Skills 6 Assignment
6 Teaching Sound Skills 7 Assignment
7 Teaching Writing Skills 8 TMA 1to be
submitted
MODULE 2| TEACHING LANGUAGE SUB-SKILLS
1 Teaching Vocabulary 9 Assignment
2 Teaching Grammatical Structures 10 Assignment
3 Teaching Reading Comprehension and
Summary 11 Assignment
4 Teaching Literature-in-English 1: Prose 12 Assignment
5 Teaching Literature-in-English 2: Drama TMA 2to be
and Poetry 13 submitted
MODULE 3| LANGUAGE TESTING
1 Test Types, Functions/Uses, and Qualifies
of Language Test 1 14 Assignment
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2 Basic Steps in Language Test Construction
15 Assignment
3 Writing Scheme of Work and Lesson Plans TMA 3to b
16 submitted
Revision 17
Examination 18
Total 18

* Now use this overview to plan your personal timktab

Referenceg/Further Reading

Your course material is the main text for ttusirse.
encouraged to consult other sources as providedyfmu in the list of references
and further reading below.
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3.2.3 How to Get themost from your Course

In distance learning, the Study Units replageuhiversity lecturer.  The
advantage is that you can read and work throughdhese materials at your own

pace, and at a time and place that suit you b&sink of it as reading the lecture

instead of listeningto a lecture.  Just aectrer might give you in-class
exercise, your Study Units provide exercises fjouto do atappropriate times.
These are called Self Assessment Exercises (SAES).

Each of the Study Units has common featuresiclware designed to aid your
learning. The first feature is an introductiortite subject matter of the unit and

how a particular unitis integrated with otheinits and the course as a whole.
Next is a set of learning objectives.  Thegbkjectives let you know what you
should be able to do by thetime youhavenpieted the unit.  You should use
these objectives to guide your study.

When you have finished the unit, you should go kawk check whether you have
achieved the objectives.  Self-assessment exsrarsenterspersed throughout
each Study Unit and answers are given at the émekelexercises are designed to
help you recall what you have studied and to evalyaur learning by yourself.
You should do each self-assessment exercise asoyoe to it in the Study Unit.

Working on these exercises will help you to achiéhe=objectives of the unit and
prepare you for the assignments, which you willrsiitand the final examination.

The summary at the end of each unit also helpggoecall all the main points
discussed in the content of each unit.

viii
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It should take you about three hours to read timeecas of a Study Unit, do the
exercises and assignments. When you have cardplet first study unit, take
note of how long it took you and use this inforroatto draw up a timetable to
guide your study for the rest of your coursehe Wide margins on the pages of
your course book are meant for youto malkatesiof mainideas or key points
which you can use when revising the course. yd&fu make use of all these
features, you will significantly increase your cbaa of passing the course.

3.3 CourseDdivery

As an open and distance learner, you learn wheringetact with the content in

your course material in the same way as a studgstiicts with the teacher in a

conventional institution. You also learn when yoe guided through the course,

however you are not taught by a human being. e#tst your course material is

your teacher, and as such you will not be ablgeto answers to any questions,

which may arise fromyour study of the madkri Itis for this reason that, in
addition to the course material which you haweieed, the delivery of this

course is supported by tutorial facilitationndacounselling through support

services. Although these services are not compylgou are encouraged to take
maximum advantage of them.

3.3.1 Tutorials

The total number of tutorial hours for this tsmis 8 hours for the semester.
Tutorial sessions form a part of your learning pscas you have an opportunity

to receive face-to-face contact with your tutoféailitator and to receive answers

to questions or clarifications, which you may hav&lso, you may contact your
tutorial Facilitator by phone or e-mail. Tutori@lso provide opportunity for you

to discuss with classmates.

Onyour part, you will be expected to prepdreaa of time by studying the
relevant Study Units, write your questions asto gain maximum benefit from
tutorial sessions. Information about the locatiod time schedule for facilitation

will be available at your study centre.

Tutorial sessions are optional.  However, thendfits of participating in them
provide you a forum for interaction and peeyuyr discussions, which will
minimize the isolation you may experience as aadist learner.

3.3.2 Facilitation

Facilitation is learning that takes place bothimiyiand outside of tutorial
sessions. Your tutorial Facilitator guides yowarieng by doing the following:

e provide answers to your questions during tutogakssons, on phone or by e-
mail;
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e coordinate group discussions;

* provide feedback on your assignments;

* pose questions to confirm learning outcomes;

« coordinate, mark and record your assignment/exammacore, and

* monitor your progress.

The content of this course material is availablprint or CD formats, and also on
the university website.

Information about the location and time schedutedgilitation will be available
at your study centre. Time of facilitation is flebe arrangement between you and
your tutorial Facilitator. You should contact ydutorial Facilitator if:

» you do not understand any part of the Study Unit;

e you have a question or a problem with an assigmmevith your tutorial
Facilitator s comments on an assignment or vaghgrading of an
assignment.

3.3.3 Counsdlling

Counselling forms a partof your learning bessaiiis provided to make your
learning experience easier.  Counselling is labkito you attwo levels,
academic and personal counselling. Student Cdonsalre available at the study

centre to provide guidance for personal issuesniagt affect your studies. Your
Study Centre Manager and tutorial Facilitatozan assist you with questions on
academic matters such as: course materials, &iwlit, grades and so on. Make

sure that you have the telephone numbers and eanh#iesses of the staff at the
School on which your programme is housed.

3.4  Assessment

There are three components of assessment fisrcdbirse, namely: Self-
Assessment Exercises and assignments at theof eedch study unit, the Tutor-
Marked Assignment and a written examination atehé of the semester. In

doing these assignments, you are expected to eseftrmation gathered during

your study of the course. Below are detailedplanations on how to do each
assignment.
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34.1 Sef-Assessment Exercises (SAES)

There are self-Assessment Exercises spread thoatigour course material.
You should attempt each exercise immediately afteading the section that
precedesit.  Possible answers to the exerareesprovided atthe end of the
course book; however, you should check the answaly after you must have
attempted the exercises. The exercises are fotoyevaluate your learning; they
are not to be submitted.

3.4.2 Tutor-Marked Assignments (TMAS)

There are three Tutor-Marked Assignments for dbigrse.  These assignments
are designed to cover all areas treated in theseo  You will be given your
assignments and the dates for submission at yody sentre. You are required

to do all the three Tutor-Marked Assignments.

Each assignment carries 10 percent and togethlecamiht for 30 percent of your
total score for the course. The assignmentd beissubmitted to your tutorial
Facilitator for formal assessment on or beforestiulated dates for submission.

Guidelinesfor Writing Tutor-Marked Assignment

1. Onthe cover page of your assignment, wrigecthurse code and title,
assignment number (TMA 1, TMA 2), and date of sig®iin, your name
and matriculation number. It should look like this

e Course Code:

e Course Title:

e Tutor-Marked Assignment: TMA 1
» Date of Submission:

e School and Programme:

e Matriculation Number:

2. You should endeavour to be concise and to the proyur answers and
adhere to word limit where given. Your answer stida¢ based on your
course material, further readings and experienddewever, do not copy
from any of these materials. If you do, you witl penalized. Remember
to give relevant examples and illustrations to swppour answers.

3. Make and keep a copy of your assignments.

4. Your answers should be hand-written by you. avee a margin of about
1.5 inches on the left side and about 5 lines leettog answer to the next
guestion for our tutorial Facilitator s comments.

Xi
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5. When you have completed each assignment, makehairié reaches your
tutorial Facilitator on or before the deadline. fdf any reason you cannot
complete your work on time, contact your Stu@entre Manager and
tutorial Facilitator for the possibility of an exigon. Extensions will not
be granted after the due date unless under exoapttscumstances.

3.4.3 Final Examination and Grading

The final examination for EDU 720: English Methodsill be for two hours
duration, and will carry 70 percent of the tatalirse grade. The examination
will consist of questions, which reflect the &inof Self-Assessment Exercises,
and questions in the Tutor-Marked Assignment, tvlyiou have previously

encountered.

All areas of the course will be assessed.  Yshould use the time between

finishing the last unit and taking the examinatiomevise the entire course. You

will find it useful to review your answers to Sélssessment Exercises and Tutor-
Marked Assignments before the examination. Fortgdoe eligible to sit for the
final examinations, you must have done the follawin

1. You should have submitted all the three Tutor-MdriAssignments for
the course;
2. You should have registered to sitfor the exation. The deadline for

examination registration will be available at ystudy centre. Failure to
submit your assignments or to register for the emation means that you
will not have a score for the course.

Course Marking Scheme

The following table lays out the mars that congtitilne total course score.

Assessment Marks
Assignments 1 3 Three assignments each marked|over
10%, totaling 30%
Final Examination 70% of overall course score
Total 100% of course score

40 CONCLUSION

In conclusion, all the features of this course guidve been designed to facilitate
your learningin order thatyou achieve the sairand objectives of the course.
They include the aims and objectives, coursensary, course overview, Self-
Assessment Exercises and study questions.  Mauldensure that you make
maximum use of them in your study to achieve maxineasults.

Xii
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50 SUMMARY

EDU720: English Methods provides you with an ovamwof the approaches to
methods of teaching English as a second langudigis.aimed at equipping you
with the various methods, techniques and proceduie teaching the four
language skills and the other language sub-skilldpon completing the course,

you should be able to choose with ease suitablbodstfor teaching, listening,

speaking, reading and writing skills and the suilisskvocabulary, grammar and

reading comprehension and summary writing. Forditee, you should be able to
discuss how to teach the three different geofediterature: prose, drama and

poetry. You will also be able to constructddanguage tests; objective and
essay test items. You will equally be able to pregscheme of work and lesson

plans.

Xiii
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1. 0 INTRODUCTION

Teaching English as a second language is very ddimarspecially if the

teacher is not a native speaker of the languagdeis tdsk can however be

made a pleasurable experience for the teachkeifss exposed to the

concepts associated with its teaching. In order equip you for this task
therefore, this unit sets out to give you &fbrion the status of English
language in Nigeria as well as teach you importantepts and terms used

in the field of language teaching and how you gaplyathese in teaching

English as a second language. Concepts we willdoeisking here include

theories, approaches, methods and techniquesedsmu the field of
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language teaching. We will also be discussing tivatlee major language
teaching methods, namely, the Grammar-TranslatiwhDirect methods.

2. 0 OBJECTIVES

At the end of this unit, you should be able to:

e discuss the status of English language in Nigeria.

» give the full meanings of these terms andrdisish one from
another L, L,, FL, ESL

« define theories, methods, approaches and wgobmias used in
language teaching and learning

« name the major language teaching methods

» describe the characteristics of the Grammar-trédnsl&ethod and
the Direct Method

e employ Grammar translation Method and Direct Mdtho

3. 0 MAINCONTENT
3.1 Status of English Languagein Nigeria

Since the introduction of Englishin Nigeria byhe British Colonial
Government, the use of thislanguage has sfregohd the conduct of
government and commerce purposes to includegalsoeducational,
personal and interpersonal affairs. Two reasoosuat for this spread.
First, was the global significance of Englisheas international language
and the second was the multilingual situation Nhigeria where there are
about 400 linguistically distinct Nigerian languagslot even the so called
three main Nigerian languages, Igbo, Hausa andbé&rean play the roles
that the English language is playing in Nigeriac&#se of its roles in the
various facets of communication in Nigeria, Engislconsidered a second
language ( ESL ) in Nigeria as against French wisaonsidered a foreign
language ( FL ). Given the significant positiorEwfglish in Nigeria and its
impact on the lives of Nigerians nationally andeintationally, its teaching
and learning must be conducted with utmost diligel®U 220: English
Methods, is one of the courses designed to htgag how to teach the
English language to your students to enable tinggnit for various
communicative purposes.

Below are some purposes that English servesNigeria and some
important factors you must bear in mind to effeslfteach it to Nigerian
students.

English Methods
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1. Podlitical/Gover nment Purposes

English is Nigeria s official language, that ibe fingua franca. This is
because it is the language used by the Governnienconducting its
affairs , whether at federal, state and even tl® local government
levels. It is the language of administration, thei¢iary and politics. It

is the language that unites and integrates thewsethnic groups into

the entity called Nigeria.

2. Economic Purposes
The English language is used for economic purppfednstance,
for business negotiations, for buying and sellimighin and outside
Nigeria.

3. Educational Purposes
English is the medium of instruction in most Nigerischools even
at the primary school level. Teachers teach tjindtnglish and
learners learn through English. Tests and exdmimawhether in
elementary, secondary schools or university ao:ducted in
English. Examinations by public examining bodieshsas WAEC,
NECO and JAMB are conducted in English.

4. Social Purposes
Social communication and interaction, at persondliaterpersonal
bases are largely done through English. This is@alty the case in
most urban cities in Nigeria. Entertainment, infation
dissemination by the mass media, such ase,raevision and
newspapers, are through English.

In summary, we can definitely say that the Endlisiguage is the

lingua franca of Nigeria considering the abovpurposes that it
serves. Given this situation therefore, you aseacher of English,
must endeavor to teach your students well enéorghthem to be
able to use English for the various purposesritese

SELF-ASSESSMENT EXERCISE 1

1. Does English really serve the above purposebgaria? Support
your answer with live examples of instances anghsitns where
this is evidenced.

2. As ateacher of English, how can you helpurwtudents use
English to access information from the Mass media?
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First language ( L1) and Second language( L2)

In the introductory part of this subsection, weedbthat English is a second
language in Nigeria. What then is a first languagé how does it differ
from a second language? A person s first languagé ,also called her
mother tongue, is the language she acquires fdiamay, while her second
language or L2 is the language she learns aften@eg her L1. Note that,
while L 1isacquired L2islearnt. Acquisition refers to an unconscious
process that involves the naturalistic developnoétanguage proficiency
through understanding a language and through aslagguage for
meaningful communication. Learning by contrastnsete a process in
which conscious rules about a language are dewtlémemal teaching is
necessary for learning to occur, and consciougcbon of errors leads to
the development of learned rules. (See Krashean8.T. Terrell, 1983 )

For most Nigerians, their native language is th@ther tongue and their
L1 while English is their L 2. As we noted abouee process of learning
each of these differs. We need to discuss thismdiffce more in order to
better equip you for your job as a teacher of Egli

Distinction between First Language Acquisition Process and Second
language L ear ning Process

As we mentioned earlier on, a first language isuaed from infancy. This
means that the language is not learnt by the iddaliin a teaching /
learning situation. Rather, the person from infapicks up the language
orally as she listens and speaks with membersrdbh@ly and

community. There is no systematically planned ¢tbgrher to learn it or

by members of her family and community to teachthedanguage. She
simply naturally assimilates the language justesassimilates other
aspects of her community or ethnic culture. Worasabulary, phrases and
sentences are effortlessly learnt by the child evimteracting with
members of her community. On the other hand, argklzmguage, in most
cases is learnt in a structured formal schooirgetEor more on first | - Comment [UM1]: Reference Krashen, S.D. nd

As a prospective teacher of English in Nigeria, yaust be familiar with
the differences between the processes of acquifirgf language and
learning a second language. Your B.A. Ed. Prograisrpeeparing you to
teach at the Junior Secondary Schoo(JSS) andrS&econdary School (

4



ENG 720

SSS) levels. Students at these two levels halready acquired their L1
at infancy with all the linguistic habits formed. drder to successfully
teach these students English, you need to learolib&ing basic factors
that affect L2 learning.

i Sociolinguistic Factors
Your students are no longer infants but greaeys and girls. As

infants, most of them, acquired their first langemgffortlessly. Their
languages were spoken all around them in meaningéllife situations.
As they listened to others speak , they respongespbaking to others. It is
not going to be exactly the same in a L2 situatitwere students are from
varied cultural and linguistic backgrounds. Eackady has set ways of
speaking his/her first language. This situatiorc@sasome demand on you
requiring your creating enabling learning enviromtsevhere your students
will have ample opportunities to listen to othegpeak English as well as
speak English to others. You will learn in this smihow you are going to
create such enabling learning environment.

ii Psycholinguistic Factors

Students at J.S.S. and S.S.S. levels have devedtiedes, beliefs and
ways of saying and doing things in their first laages that may interfere
with their learning English , a L2. You shouldaateacher find ways of
helping these students develop positive attitudeserest in English
language. You should motivate them to learn Endliskeaching them
using interesting learning materials, strategiebsamtivities.

SELF-ASSESSMENT EXERCISE 2

1. Distinguish between L1 and L2 acquisition precegh appropriate
illustrations
2. What are some of the factors you mussicien in order to make
learning English easy for your students ?

3.2 Major Approachesand  Methods of Teaching English as a
Second L anguage

Language teaching has witnessed the developmemt afray of teaching
methods. However, for the purpose of this courgeam going to focus on
five major ones, namely, the Grammar-translatiorethod, the Direct

method the Situational method, the Audio-linguadethod and the
Communicative method.

5
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In formal school settings, languages like evesther subject such as
Mathematics, Social Studies etc are taught usiegnoethod or another or
a combination of methods. Language teaching houstare developed
based on theories of learning from the field ofdP®jogy and theories of
the nature of language from the field of linguwisti These theories
determine the direction or approach a languagé&aadopts in preparing
and presenting what language content to teacldests and how to test
what has been taught. A given approach for instariitelirect the teacher
on the elements of language to select to teaclstthtegies and techniques
to employ for teaching and testing what hasbexelected. In this sub-
section of this unit, we are going to disciiesmajor language teaching
approaches and methods, their theoretical baaes, the techniques and
strategies associated with them. But before wenggothis, we will briefly
define the key terms mentioned above.

 Theory a formulation of basic principles aboatngthing,

e.g. the nature of language learning, supporyedeinpirical
evidence and open to confirmation or refutatiorebiglence
yet to be discovered.

* Approach a set of assumptions about the natulengfiage
and the nature of language teaching  and legirain
philosophy or point of view.

« Method (of teaching ) the overall plan foet selection,
grading and presentation of material to be tauggged on an
approach.

o Strategy aparticular way of approachingaving a
problem or task at hand; a mode of operation foieaing a
particular goal or objective

« Technique a particular device, strategy, atstivused to
accomplish a goal or objective. ( Adapted frdavignon,
1981)

3.2.1 TheGrammar-Transation Method

Grammar Translation Method was used in the earbarg/of learning
foreign languages such as Latin and Greek. Thihodénvolved

studying a second language called the target Bggyu for example,
Latin, through a detailed analysis of its grammeges, followed by
application of this knowledge to the task of tratislg sentences and
texts into and out of the language. The leasrfest language for
example, English,is used as the means of |&t@amgthe target
language.

6
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¢ Main Features

[enti entl et 3 entl et @)

Emphasis is on the grammar of the target language
Translation is the principal practice technique.

Major focus is on reading and writing skills

Little or no attention is paid to speaking arstidhing.
Students native language is the medium of ingtm.
Sentence is the basic unit of language teachddearning.

* Techniques

cCoc o

Reading

Translation

Deductive teaching of grammar
Memorization

Writing

Despite its antiquity, the grammar-translation roetfs still alive and well
in use in language classrooms throughout Euroffica, Asia, and the
Americas. It is easy to apply as it makes few dedeam teachers.

* Advantages

U Translation from one language to another iy vertal

because comparism between two languages preskettea
understanding of the meaning of abstract wondks a
complicated sentences.

The systematic study of grammatical rules helpsfostering
students ability of reading comprehension @mdiucing
grammatically correct sentences.

The focus on the use of literary texts providesdituation in
which reading and writing abilities are developed.

» Disadvantages

i

Overemphasis on translation can never totdiige the
learners from dependence on the first language.

English Methods
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U0 Knowing a large number of grammatical rules camemsure
that students can use them in real communicativatgns.

0 Too much emphasis is placed on reading aniding while
listening and speaking are neglected. In language
communication, all the four skills are needed.

U The texts are mostly taken from literary workahich most
often don t meet the practical every day  sedd the
learners.

SELF-ASSESSMENT EXERCISE 3
1. Compare the merits and demerits of Grammarstasion method.
3.2/2The Direct M ethod

Towards the end of the late 1800s, a revolution language teaching
philosophy took place resulting inthe birthtloé Direct method. This
period was referred to as the dawn of moderndor&nguage teaching.
Second language theorists maintain that tlerial method of language
teaching was the Direct Method. It was developed a=action against the
monotony and ineffectiveness of grammar-traisiatlasses. The Direct
Method was the brainchild of Charles Berlitz, ast@®enth century linguist
whose schools of language learning were famousi¢fmaut the world.
The Direct Method is based on the notion that populd learn a deasiyif
it was taught without using tha.LEssentially, the processes of learning the
new language should mimic the processes of a tdaldhing his/her first
language. Specifically, the method promotes thmlaeg of vocabulary and
phrases of the second language without recourst&rdaslating using the
learner s first language. The ultimate aim is totige learners to think in
the second/foreign language.

* Main Featuresof a Typical Direct Method Classroom

U There are few students in the class.

U Students take turn reading aloud (mostly diadesgand anecdotal
passages).

0 Teacher asks questions inthe target largt@agtest students
understanding.

U Students respond appropriately in the targetuageg.

0 The question response session is followedabglictation of the
dialogues or passage by the teacher while thestadvrite down
what they heard.

U Students would then read aloud the dictation trese written.

English Methods
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Technique

Direct use of the target language
@ Use of small class size
@ Oral reading of dialogues
@ Choral[/group reading
@ Use of dictation
» Shortcomings

U Itsvery intensity and small class size makenpossible in
public schools.

U For the method to Dbe effective the teacher inagé an
excellent command of the target language, or bstite a
native speaker of the target language.

U Itis teacher- centered or teacher dependent.

By the late 1920s, the method started to declimktlagre was even a return
to the grammar-translation method. However, the®@iMethod continues
to enjoy a popular following in private languagéaals. It was one of the
foundations upon which the well known Audio-lisd Method took off
from, starting half way through the 2€entury.

4.0 CONCLUSION

To prepare you to face the enormous task of tegdbinglish as a second
language, itis important that you learn the oggs and terminologies
associated with second language methodologieseasmted in this unit.

5.0 SUMMARY

In this wunit, you learnt some important issabeut the status of English

language in Nigeria and the relevance of this keoge to your teaching
English to Nigerian students. You also learnt someems associated with
second language teaching such as theory, appnoethod and techniques.

Two language teaching methods namely; Grammariaams Method and

the Direct Method were also discussed.

English Methods
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6.0 TUTOR-MARKED ASSIGNMENT
1. Compare Grammar-Translation Method with Direethbd

2. Which of them would you choose to teach Engli38S 1 students? Give
a reason for your choice

3. Define each of the following as used in s&colanguage teaching and
learning: Theory, approach, method, strategy aclahigue
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1.0 INTRODUCTION

In the previous unit, you were introduced to theaapts and terminologies
associated with second language learning. Two kggteaching methods

were also discussed. This unitis a continmatio the discussion of

language teaching methods. The unit will intraalugou to three other
language-teaching  methods: the Audio-lingual, u@iobnal and
Communicative methods.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

» describe Audio-lingual, Situational, and Commutieateaching
methods

» describe the theoretical bases of these methods

« describe the teaching approaches of these methods

« state the principles of each of these methods.

« identify the advantages of using these methods.

« identify the shortcomings of these methods.

* employ these methodsin planning, teaching desting English
language

3.0 MAIN CONTENT

11
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3.1 TheTheoretical Basisof the Audio-Lingual Method

The Audio  lingual method dominated languagehing in the 50s and
60s. It was originally labeled the aural oral neet because of its
emphasis on listening (aural) and speaking (orslls. It was based on the
theories of structural linguists and behavioristg®logists. The structural
linguists consider language learning as a proocessmeone learning the
structural patterns that make up the language asithe sound patterns, the
syntactic patterns, the vocabulary and themgnatical patterns. They
advocate therefore that the language to betlshould be studied and
broken down into the above patterns for purpo$ésaching and learning.
The behaviourist psychologists on the other hahdorised that human
beings learnt by habit formation through the preaasstimulus response
reinforcement.

You may have observed that the Audio-Lingual mdthshares the idea of
breaking down the target language into its compteearts for purposes of
studying it with the proponents of Grammar- Tratish method. The two
however differ in their notion of what the tard¢gmiguage should be used
for. While the proponents of the Audio- Lingual imedl taught the target
language for the purpose of using it to communjdat®ugh listening and
speaking, the other group taught language for fhepose of using itto
translate texts from the foreign language t@ tfirst language and vice
versa.

3.1.1. The Audio Lingual Approach to Language Teaching.

The Audio Lingual Method of teaching derivedorfrthe above two
theories, adopted a teaching approach that d¢edsi®f an analysis and
selection of structural patterns of the targaguage, commonly used in

everyday situations.  These are embedded idoglias as pattern or

12
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structural drills and presented to the learngréhb teacher first orally and
much later in written form. The vocabulary contisrkept to a minimum so
as to allow the learners concentrate on acquttiegsound, syntactical or
grammatical patterns being taught. The dialogaes learnt by a process
termed mimicry  memorization whereby the stusdsarn the sentences
in the dialogues by heart. The teaching procedansist of the following
steps:
- Teacher presents the dialogues orally by himdedfdelf or by
using a tape recorder or a language laboratory
- Students listen to the teacher s voice or to therded voice to
identify the sounds e.g. phonemic distinctiorsdress and
intonation patterns, to recognize the grammastraictures and

new vocabulary in the dialogues.

- Students repeat the dialogues after the teacheang times as
possible until they can do so accurately and flyent

The repetition is at first instance by the entlass. Thereafter repetition is
in smaller groups and finally by individual studgnintil the target sounds
and structural patterns are memorized and repeateeictly.Correctness
is emphasized. If a group falters, the teacher returns tlasschoral
response. If an individual falters the teacheurres to small group choral
response. The goal isto get every learner commit to memory the
structural patterns contained in the dialogue. \W&rea student or a group
of students repeats the dialogue well, he/sheheogroup is reinforced or
rewarded by some form of approval by the temelg praise. Whenever
possible, the dialogues are presented with reteiatures or drawings to
further enhance students learning. After a paldicdialogue has been
learnt by the class, students are guided by #ieher to adapt the learnt

phrase or grammatical structure in other relesdnations. This calls for

13
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pattern drills using techniques such as subisitutransformation /

conversion, expansion and combination procedureee 4 an example:
Dialogue: Teaching the expression let shave
Ike: | am thirsty. Are you thirsty, too?

Eze: Yes, | amL et shaveadrink

Adaptation by substitution:

Binta: It is a hot and busy day

Ejiro: Yes, ltis.Let shavea shower
The Audio lingual method of teaching gave risehm inassive inclusion of
structural or  pattern drills in language teabks. After a particular
dialogue has been learnt orally and adaptatiotiseoflialogue made, the
students are led by the teacher to read and whitg they have learnt. The
Audio lingual method encourages a teaching learpiogedure where the
teacher is the active initiator and controlleredrning and the students are
the passive listeners and respondents. The tedetesmines thevhat and
how to learn. The audio lingual method therefore eacher centred and not
learner centered.
The main aim of the audio lingual method is thatlehts should be able to
comprehend (through listening and reading) andyredthrough speaking
and writing) the target languagerrectly without mistakes or errors. An
advantage of this method according to Rivers (1@8that students could
attain comprehension and fluency in the tal@®juage within a limited
amount of language material very early in rthéarning experience.
Another advantage of the teaching approach bas#u®method is that it
encourages the participation of all studentsugh choral repetition of
pattern drills. This is especially useful in mativg the shy or less gifted
students who may learn more easily in a grouprgetithe approach may

also be appropriate for young children who natyrale to mimic and act

14
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out roles because being young they are not resdriny shyness or the fear
of making mistakes.

In spite of the above advantages, the audio udhmethod does have its
limitations. For instance, its emphasis on rejoetiand correctness may
take a lot of class time which may result in thedsnts learning very little

in a class period. Secondly, the teaching apprteuls to be mechanical
resulting in students learning like well ted parrots able to repeat
sentences (learnt in dialogues) perfectly whenrgaveertain stimulus but
usually uncertain of the meaning of what thaye saying. Additionally,
because the language material to be learnt tigtlys selected for a given
context or situation, students often are unables®® memorized materials

in contexts other than those in which that ythkave learned them. The
teacher therefore has the additional work of ugng that students begin
early to apply whatthey have learntfrom dljales to various
communication  situations within the class anttiole the class. Another
limitation of the audio lingual method is that itgnnot be suitable for adult
learners and very bright or gifted students why nfind the repetition of
pattern drills boring, uninteresting and unchaliey. Such people usually

prefer learning by analysis and logical explamatiof rules and principles
underlying the target language as done using gtsmmar-Translation
method.

A major criticism of the Audio lingual methods that it restricts the

learners by not encouraging them to learn the lagguhrough the process
of trial and error. By insisting on correctne$s method kills the natural
tendency of human beings to learn through makirgiakes. Additionally,

the method does not present language elememishe manner by which

language is naturally used. In real life, lange is used for purposes of

communication. That someone knows some vocabutahgeammar of a

15
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given language will not readily equip that persto use the language in
different communicative settings.

In spite of the limitations, associated with thedfulingual method, it has
continued to be used in language classroomsekpecially useful when

the teacher wants to ensure that the studenéswell grounded in the
vocabulary (lexical), grammatical and phonolob&stems of the target

language. For instance, it could be useful in tewchnd testing different

tenses as well as differences between soundsieagchheat , lick and

leak, fanandvan. Stressand intonation pattef the target language

could also be taught. For instance, the differehet@een sentences that

are statements, questions and exclamations Id beu taught  effectively
using the Audio lingual method. Here is an illusta:

- She is beautiful. (statement)
- Is she beautiful ? (question)

- She is beautiful ! (exclamation)

Main Features

o Separation of the basic language skills intstehing,
speaking, reading and writing with emphasis ortélaehing
of listening and speaking before reading and wgitin

0 Use of Mother Tongue highly discouraged in thesrasm.

0 The development of language skills is a matterhabit
formulation.

0 Use of structured dialogues and drills in practigrarticular
language patterns until response is automatic.

o Only everyday vocabulary and sentences are taQgimicrete
vocabulary is taught through demonstration, afseobjects
and pictures. Abstract vocabulary is taughtuliothe
association of ideas.

0 Use of language laboratory.

Techniques

0 Exercises/activities in form of pattern drilldng mimicry,
memorization for teaching vocabulary and gramcadti
structures

16
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0 Stresses the use of drills to help learnens gedntrol over
grammatical structure.

o Uses simple varied and graded language activifies
intensive practice of specific features of the lzage.

- Shortcomings

0 Learners are seen as organisms that can be uaeiphp by
skilled training techniques to produce responses.

0 Method is teacher dominated, as materials aregpilyn
teacher-centered. Doesn t give room for learneatistiey.

0 The printed material must be kept away from thecond
language learner as long as possible.

Despite these shortcomings, the Audio-lingual metlseasy to implement
and cheap to maintain. You can adopt most af techniquesin teaching
grammar. These techniques or strategies will becudised in detail in
Module 2, Unit 2.

NOTE: For examples of language exercises based on tdmAlingual
method, see Intensive English for Junior Secon&ahool by Oluikpe
et al (1997)

SELF-ASSESSMENT EXERCISE 1
1. What is the theoretical basis of the Audio lialgmethod ?
2. What does the Audio-lingual method share wWithGrammar-
translation method and the Direct method?

3. Briefly describe the teaching procedure ok tiudio lingual
methodologists.

4. Select an English text book used in JSS 2
(a) give the names of the author(s) and the puddish

(b) Take from it a pattern drill and describe aatigular grammatical or
phonological structure being taught in the drill.

3.2 The Situational Method

17
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The Situational Method evolved in the United ¢dom as a parallel
method to the Audio-lingual Method. The key diffece from the Audio-
lingual method was that the language presentatoml practice was
situationalised and so was always given sooedning. Speaking and
listening skills were given prominence in thisthmal. This approach is
based on the belief that if you want to teach #mgliage of a situation you

have to make up the situation in the classroonutiindhe process of role-
playing. One would say that the situational hodtis a bridge between
Audio-Lingual Method and the Communicative Method.

From the start of the Reform Movement, practiign made use of
conversation readers in teaching language. Thisfuvtteer expanded in the

1960s and 1970s when several language courss baere written
grouping language teaching units around situatitrehes such as At the
Hairdresser s, The Post Office, Atthe MardatP  and so on. The
dialogues and narratives in these texts centnetie situational themes.
Teachers were expected to produce appropriatbitepmaterials to
support action-based language used in the defihgations.

« Main Features

Use of the three Ps- PPP: Present, PracticeR enthlice
Use of role play

Use of mimes, pictures, etc.

Use of contextualized situations

cCccoc

» Shortcomings

i The major disadvantage of the method is thatnibi easy to
describe most situations; in fact some situatiocannot be
adequately described.

SELF-ASSESSMENT EXERCISE 2
1. Compare the situational method with the Audio4ia method
bringing out their similarities and differences
2. Describe two situations you could use to tedehglishto JSS 2
students.

3.3 TheTheoretical Bass of the Communicative M ethod

The theory of behaviorist psychologists whickwed learning as a

process of habit formation through imitation danemorization was

18
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challenged by another theory, the cognitive cbdety. This theory
propounded by Cognitive psychologists viewed rriggy as involving
one s use of his innate mental abilities. This theppealed to linguists
such as Chomsky (1966) and Lenneberg (1957) whiteddpe theory
to language learning. These linguists noted ttiege innate abilities
explained why a child could learn his first or eves second language
just by interacting with people in his envinoent. It is these innate
abilities that enable the child to acquire uncomssly the vocabulary,
the grammar of his language as well as the psyghaat cultural and
social rules that regulate the use of the laggu Both Chomsky and
Lenneberg argued that because of these innatéeshiliormal children
are able to identify ~ and acquire (without lgeiaught formally), the
basic lexical and syntactic systems of their Usgp. It is from this
identification that mastery of the language develapd not through the
process of repetition and reinforcement aseakenl by the Audio-
linguists.
As Lenneberg puts it,
Obviously, children are not given rules which tloay apply.
They are merely exposed to a great number of exeagil
how the syntax works and from these examples they
completely automatically acquire principles withiglhnew
sentences can be formed that will conform to theeassally
recognized rules of language learning.
(Lenneberg, 1960 quoted in Rivers
1981, pg. 76)
The views of these linguists and others wiqgpsrted their views, gave
birth to another approach to teaching languageis. i$tthe communicative

approach.
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SELF-ASSESSMENT EXERCISE 3

1. Which of the two approaches to learning a lagguaould you say
was the process by which your child or any chdd know learnt
his/ her first language? Support your answer h witat least three

reasons.

3.3.1 The Communicative Approach to Language Teaching

The communicative view of language learning deahthe approach to
language teaching from teacher centred to leaew@red. This approach
emphasizes language teaching that is built aroonthanicative situations
involving topics and persons /participants perforgniifferent roles similar

to those that learners may likely encounteedd r life. Thus, instead of
repetition and memorization of dialogues, leagrsituations requiring

students to act orplay roles while using tlnguage are set up by the
teacher. Consideration of what and how to teaeli@hguage is made on
the basis of the language needs and interésth® learners. Topics and
contexts therefore must be of the interest of émiqular group of learners.
This ensures that the learners get meaningfufiyolved in learning. The
teacher s role is that of a facilitator of learnikig/she guides the learners

to use whatever knowledge and skills they hawehe target language to
express themselves. The Communicative approacthadsllowing as its

tenets:

- There is no insistence on linguistic accuracy terms of
pronunciation, grammar or vocabulary in the begigrstages of

learning.

20
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- Emphasis is on the speaker or writer communicaingessage
which is understood. The belief is that with tirhe teaner will

achieve the desired correctness.

- The four language skills could be taught at theesame, that is

integratively depending on the skills needed the particular
learning situation, the topic, the roles of thetipgrants and the
purposes of the communicative interaction. Thisgrative

approach enables learners see the interrelatedheshe four

language skills.

- The basic unit of learning is a meaningful textscourse e.g. a
paragraph for listening comprehension and a ttopgpeak on or

write about or a text passage to summarise.

- The text for teaching must be based on sitoatitopics, and

activities of interest and needs of the learners.

Advantages
Communicative language teaching approach has r&ge useful
contributions to language teaching and learningie €ould easily say
that it has the following advantages:
@ Helps learners communicate in the language $owes is not on
grammatical or pronunciation correctness but howriderstand
and convey meaning in the language.
@ By notinsisting on accuracy, learners aoaraged to speak,
read or write the language without fear of makingtakes.
@ By basingthe what and howto learn onrnles needs and

interests, learning is meaningful and purposéfhls makes for
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possible transfer of what is learnt to similar aftons outside the
classroom.

@ By not teaching the four language skills indinally but
integratively, learners are made to use the larguathe natural
way.

@ Uses realistic, motivating and meaningful largguactivities.

Disadvantages

@ Where learners do not have many real life dppdies to
practice what they learnt, errors not correétetthe beginning
stages may persist.

@ Learners who are teacher dependentand shy b&inhibited in
learning by this method.

¢ Main Features

i Emphasis on learning to communicate throughactesn in
the target language.

U Use of authentic texts into the learning situati

U Learners focus not only on language but alsderdarning
process itself.

U Learner sown personal experiences are entlarase
important contributing elements to classroom leayni

i Attempts linking classroom language learning vathguage
activation outside the classroom.

i Focus on all the components of communicative aience,
not only grammatical or linguistic competencegé&ges
learners in the pragmatic and functional use ajlzge.

e Techniques
Use of real life/ authentic texts for reading
Contextualized situations of the real world invalyilearners to play
roles

Discussions, debates
Reporting of events

Conclusion

All the methods discussed so far are symbdlicte progress second
language teaching methodologies have undergover ohe years. As you
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will notice most of the methods getrecycled different forms, but each
time anew approach develops, it either addgemoves a slightly
different perspective. All of these methods werensi® work at some point

and so none can be discounted. By the mi@d9&here was a gradual
move towards the concept of a broad approach emgcompass various
methods. It would be fairto say that if theisany one umbrella

approach to language teaching that has becometeptad norm in this

field, itwould have to be the Communicativenguage Teaching. CLT

does not teach about language, rather, it teaahgsidge.

5.0 SUMMARY

In this unit, we discussed three additional sddanguage-teaching

methods: Audio-lingual method, Situational metho and the
Communicative Method. With this background knowjedyou are now
better equipped to teach the language skills, clwvhiill be discussed in
subsequent units of this course.

6.0 TUTOR-MARKED ASSIGNMENT
1. a) State three principles on which the Audigplial method is based.

b) List and describe three differences betwdabre Audio-language
method and the Communicative Method?

7.0 REFERENCESFURTHER READINGS
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New York: Longman
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INTRODUCTION

Being able to understand and speak any languageshegh one s ability

to distinguish correctly the sounds s/he heasswell as pronounce

correctly the sounds of that language so thatis/baderstood. When this
is not the case, meaningful communication is ntarv®u may have had

the experience of having great difficulty understiag someone who is not

of your linguistic group speaking your languag®our difficulty in
understanding what s/he was saying might not baes because of the
person s lack of knowledge of the vocabularyd tue structure of your
language but because the sounds the person progeestd peculiar and

the person s voice rose and fell in unexpectedeplatou might also have

had the experience of speaking English to a napeaker of English, for

example a Briton oran American and the respgos got showed that

s/he did not understand what you said. As vtithéxample above, the

person s difficulty in understanding you mightvk been due to your
inability to pronounce the wordsthe way dveaspeaker of English
would.

As ateacher of English you must teach youresttgito listen and
recognise English sounds in words and senters@sasto produce them
correctly. This means teaching them to listen dedrn to distinguish and
pronounce correctly the vowel and consonant soimesglish words as
well as acquire anduse the correct artiautgtintonation and stress

24

English Methods



ENG 720

patterns of English. In this Unit you will learmet techniques for imparting
these in your students.

2.00BJECTIVES

Reading this Unit will enable you learn thehteiques for teaching your
students how to
§ recognize and  pronounce English vowel ams$aoant sounds in
words
§ recognize the differences between pairs of elovand pairs of
consonant sounds in words
§ pronounce English words and phrases/sentencéls worrect stress
and intonation
§ recognize the function of stress and int@matin determiningif a
sentence is a statement, a question, a commaaduast or an
exclamation
8§ recognize pronunciation changes brought aboehapges in vowel
or consonant positions.

3.0 MAIN CONTENT
3.1 Teaching vowd and consonant sounds

The English Language has 20 vowel and 24 cons@oamds. This section
will present to you the procedure for teaching daspf these sounds. The
procedure consists of the following steps:

-the sound is presented first in the words ituosc
-the sound is presented in short sentences cargatords in  which it
occurs
-the sound is contrasted with another sound usintgchnique called

minimal pairs, first in isolated words anéith in short sentences. The
purpose here isto show the students the difteréetween the sounds
contrasted.

3.1.1 Teaching vowel sounds
Thelong vowel sound /i: /

Here are examples of words in which this sound ieccu
bee- pronounced / bi:/

key- Iki:/

we- Iwi:
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meat /m:it/
seek Isi:k/
field [fi:ld/
seize [si:z/

NOTE: for many more examples of vowel and consbraunds, consult
your course materials on phonetics and phonolo@gnsult also the
National English Curriculum for Junior and Serfs@condary Schools,
Vols 4 & 2, Intensive English for Junior & Senicec®ndary Schools by
Oluikpe et al, 2000, Round Up English by Idowu leR@01 for examples
of these sounds and how to select them and teaah th

Sample Teaching Procedure

Stepl- Using atape recorder or your Vvoice, you infdhe class of the
sound to be taught. For instance, you say to teselVe are going to learn
to pronounce the long vowel sound /i:/
Step 2- You pronounce the sound yourself explaining ttee class the
position of the lips, tongue etc.The studentsnigteyou.
Step 3-students repeat after you while you listen tttem and check for
correctness of their pronunciation. Ensure thahpngiation is first by the
entire class and then by individual students.
Step 4- pronounce some words containing the sound whiile students
repeat after you e.g. field, beans, Peter etc.
Step 5-say short sentences in which this sound occhikewhe students
repeat after you.
Examples - Musa eats meat everyday.

-We will clear the field tomorrow.
Step 6- write words and sentences as in steps 4 and Beochialk board.
Read these to the students who in turn read aftemsile you listen and
correct poor pronunciation.
Step 7 let your students note the different ways thengldii/ is spelt in
English.Examples:

ee ea e [ ie ei
bee __sea  _ be police field seize
tree _meat Peter _  kerosine piece _ deceive

Step 8-make your students read a short passage, forp&ana dialogue

in which some of the words containing the sounti{gght are found. The
essence is to make the students pronounce thesdssioua larger context
than they would in single isolated words or sentsn¢ Consult text books

in English language eg Intensive English for Jufienior Secondary
Schools for samples of passages)
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Step 9 dictate words and sentences containing thedstunstudents to
write in their exercise books. You go rounddthess checking students
work.

Note that you started teaching the sound/i:/ by isaggit and then putting

it in context, first in single words and sentenaed then in dialogues. This
technique is called situating or contextualizingeTechnique enables you

to teach your students that the ultimate use of sannd learnt is for the
purpose of integratingitin words and sengsnc for meaningful
communication.

Note also that afterthe oral practice of thersh you wrote words and
sentences containing this sound on the chalk baxaddnade the students

read these. Finally, you dictated words and seetnontaining the sound

to the students to write in their exerciseksodhe whole essence is to
enable your students recognize and pronounce tivelso oral and written
forms. You were also able to make them use bk tskills of listening,

speaking, reading and writing integratively thghowing that language

skills are inter-related or linked. Recall thatunit 1 of this course material
we discussed the relationship and the inter-réfagss of language sub-
systems and language skills.

The short vowd sound /i/

Examples of wordsin which this sound occurs

[ y e ie
sit nymph pretty laslie
village

fifth rhythm wicked cities
private

rich symbol houses parties

You will teach this sound by contrasting it wittetlong i: sound. We will
do this by following the teaching procedure a.ibh &ove

Contrasting /i:/ and /i/ sounds

To teach your students the difference between thessounds you use a
technique called aural/oral discrimination , oirp@®f words. This entails
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the comparison of a set of words to bring outsiiow the difference
similarity in their pronunciation

Procedure: Follow steps 4-6 as in 3.1

English Methods

or

(a) Contrasting pairs of words

h li:/

lick leak

bit beat

fill feel

(b) Contrasting pairs of sentences with words thataiarthe two

sounds
(1) Hit the ball Heat the soup

(2) The dog bit the man. The man beat tge d

SELF-ASSESSMENT EXERCISE 1

1 Write 10 words which contain the sound /i/
2 Write 10 words which contain the sound /i:/
3 Write 5 pairs of sentences to contrast the twmds.

NOTE: consulta Standard English Dictionary tonfirm the right

pronunciation of the words you wrote.
Theshort front  vowel sounds/e/ and /ae/

[ Examples of words in which /e/ occurs

e ea a
met bread any

egg instead many
help weapon

i Examples of words in which /ae/ occurs

man hand cap

cat sat
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Teaching procedure as in steps 1-8 in 3.1.

Contrast between /e/ and /ag/

Word contrast: /e lae/

men man

set sat

lend land
Sentence contrast

The men are working.  The man is working.
Lending money is a risky business. The glarianding.

SELF-ASSESSMENT EXERCISE 2

i Write 5 words which contain /e/ sound

i i Write 5 words which contain /ae/ sound

lii - Write 4 pairs of sentences to contrast the ssands.

Consult a standard Dictionary to check for corresgnof what you wrote.

Thelong back vowel /a:/ in word and sentence contexts

Examples of words in which /a:/ occurs

a ar ear er al au
pass part heart clerk half aunt
father star hearth sergeantcalf laugh
branch march calm
Word contrast /a:/ lal
cart cat
car cap
park pack
aunt ant
march match
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Sentence contrast
The motor park is full of travelers | packed the books in boxes
3.1.2 Teaching consonant sounds

The teaching of consonant sounds follows theegarocedure as in
teaching vowel sounds. A few examples are given farillustration.

Contrasting the consonant soundsf and v.
Examples of words in which these sounds occur

/f/ sound /v [ sound
fat physics laugh van
sofa alphabet rough leave

Contrasting the two soundsin sentences
1. The van is full of books. The fan is full of cobwebs.

2. He has a fine house. He has a vine garden.

Contrasting the consonant sounds//and /t /

Il /i
thought naught
path part
thin tin
thank tank
thigh tie
both boa

Contrasting the consonant sounds/d/and/d/

1o/ /d/
though dough
then den
they day
other order
these Ds
those dose

30



ENG 720

Contrasting the two soundsin sentences
They traveled thelay you returned.

The few examples given above are to show youteoweach vowel and
consonant sounds. You should be able to teactEaglish sound if you
follow the procedure outlined in 3.1 above.

SELF-ASSESSMENT EXERCISE 3

Write four pairs of consonant sounds and cehtrthem in  words and
sentence contexts.

3.1.3 Teaching stress

You will begin by explainingto your studentbat stress is and its
importance in the sound system of the English laggu

Word s

Your students need to know that words are sttkby syllables. You
should tell them that the parts of a word formedsbynd combinations are
called syllables. Tell themtoo thatthere ar@ords of one syllable and
others of two or more syllables as shown below.

« Words with one syllable: it, an, a, boy e.t.c.
« Words withtwo syllables: mo/ther, bro/ther,gar, con/duct
e.t.c

Teach them that syllables are generally produdédfarce but some
are produced with more force than others and thach syllables are
said to be stressed. Such syllables are said ® fvéwary stress while
those stressed with less force are said to hageandary stress. Here
are some words with  syllables of primary stuasderlined: reason, _
mother, three, thirteen.
To teach words of different syllables make kiga of these words
beginning from those with fewer syllables to thegdén more syllables.
Adapt the teaching procedure in 3.1.1 above enguhiat your students
understand the difference in the syllabificationthad words.

Grammatical use of word stress

Teach your students that stressis used to malk&tinction between
classes of words. Avery good exampleis tlsérdition between words
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which are spelt the same way but by pronunciatoe, is a noun and the
otheris averb. Here are some examples. Thesstile syllables are
indicated by capital letters.

Noun Verb
SUBject SUbJECT
INsult iINSULT
PREsent preSENT
EScort esCORT

To teach the difference between the two sets oflsvadapt the procedure
in 3.1.1 above using word and sentence contexts.

Sentence stress

You should teach your students that stress is oftesed to give emphasis

on some words at the sentence level when sudndsvare considered
important to drive home the intended messagdhef speaker. Here are
some examples:

a. | needthe money today not tomorrow. Heday is stressed to
indicate when the speaker needs the money.

b. John is_expected home at 6 o clock.

c. Musa did not go by air ,he went by road.

SELF-ASSESSMENT EXERCISE 4

1. Explain the reason for the underlined wordseintence b. and sentence
c. above.

2  Write five words of one syllable

3 Write five words of three syllables and undelthe syllable with the

primary stress in each word.

4. Write four sentences and underline the words thre stressed. (b)

Explain why the underlined words are stressed.

3. 14 Teaching intonation

Intonation is the rise or fall of the pitch of theice when a person speaks.

Itis used to indicate what part of an uttemacspeaker wishes to draw
attention to. Itis also used to distinguish betwa statement made on a

falling pitch and a question asked on a risingtpittis also used to signal
exclamation with a rising pitch.
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Intonation types and uses

1. Statements
* She is coming.
* Olu likes ogbono soup

2. Questions
e Is she coming?

e Does Olu like ogbono?
3. Commands

e Come here, John!
»  Will you stop making noise, Mary!
4. Expression of surprise, admiration or anger
* You made it to our party!
* What a beautiful baby!
* You fool!
To teach intonation types adapt the teaching prorecich 3.1.1

4.0 CONCLUSION

To speak a language, one must first of all racmyand use the sound
system. In learning the English language, thivolves recognizing and
using the vowels and consonant sounds and tbessand intonation
patterns of the language. A mastery of thaindsystem of a language
enables someone to comprehend and speak it well.

5.0 SUMMARY

In this Unit you learnt the importance of someemastering the sound
system of a language in order to understand itspedk it well. You learnt

the procedure for teaching vowel and consonantdsas well as stress
and intonation patterns of the English languageu ¥arnt how to contrast

vowel and consonant sounds first in singleds@and then in sentences.

You also learnt how to teach stress and intonataiterns of English first
in single words and then in sentences.

6.0 TUTOR MARKED ASSIGNMENT
1. Which of the methods of teaching a language @vask the
teaching procedure described in this unit? ppdu your

answer with reasons
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1.0 INTRODUCTION

In the previous unit, you learned the importanic#e sounds, intonation
and stress patterns of the English languageg/and were taught some
procedures for teaching these. What you learndtbihunit was to equip

you to effectively teach thetwo skills udedoral communication,
namely, listening and speaking. In this unit amelnext, we are going to
dwell on the teaching of speaking and listigniThese skills are
interrelated, because in a normal communicatitinge one can hardly
occur without the other. Speaking for instance duwsf itself constitute
communication unless there is a listener or thare listeners to what is
being said. Neither is communication complete gleisat is listened to is
understood by the listener(s). Both skills are vesgential for personal and
social communication purposes. Enjoyment of atigpation in
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community life and thought are possible only by srahility to understand
other members of the community and for others waderstand her/him.
Teaching listening and speaking skills therefoie,of primary importance
if learners are to attain the objectives ofeamngful communication in
schools and other settings in the larger society.
Although listening and speaking skills are consdeto be interrelated
and therefore ought to be taught together, we bhwsen to devote a unit
to each of themto enable us focus attentionspecific aspects of each
skill. Bear in mind however, that while you aredieimg one skill, you are
also teaching the other.
In this unit you will learn how to teach your stunds listening skills while
in the next, you will learn how to teach them apeg skills.

20 OBJECTIVES

After studying this unit you will be able to

» define listening

» describe factors that determine  a listener gotehension of
utterances

» list and describe purposes for listening

» list and describe types of listening skills

» describe phases in the listening process

» describe strategies/ activities for developistudents listening
skills

» assess listening abilities/skills of your students

e conduct a listening comprehension lesson for ag&S or SSS
class

3.0 MAINCONTENT

3.1 Whatis listening?
Listening is an active creative skill that enaldemeone to comprehend a
speaker s utterance. Iltisa process hyichwle receive, construct
meaning from, and respond to spoken messages (Eni884) The act of
listening involves hearing, thinking, as well dsving a good deal of
interest to what the speaker is saying. When wenlito someone speaking,
we hear sounds. These sounds are a combinaticseséral language
components such as words (vocabulary), arrangentd words, (syntax),
stress and intonation (the rise and fall of tepeaker s voice).
Comprehending a speakers utterance requinesmentally processing
these language components in order to create ngeansignificance from
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the speaker s utterance. Listening entails thregpooents: the speaker, the
listener and the meaning being shared.

How then do we ensure that our learners undetstéuen they listen to? We
present and discuss below some factors that deteranlistener s comprehension
of utterances.

3.1 .1 Factors that Determine a Listener s Commsba of Utterances

Rivers ( 1981), states that the meaning omifgnce that a listener
attaches to a speaker s utterance is dependeiiie factors namely, the
linguistic information perceived by the listendretsituational context, and
the listener s comprehension of the speakatestions.| will add two
more factors. These are: the topic/subject of espand the listener s
interest and attitude to the speaker.

@ Thelinguistic information emitted by the speaker.

This is what the listener perceives aurally thfe speaker s utterance.
Linguistic information is made up of sounds, woatlsl their arrangements
and the rise and fall of the speaker s voice. Gehgmsion occurs as the
listener creates meaning from what she hears.Mpdation of this is that
when teaching listening skills, selected listergogiprehension exercises
must contain mostly vocabulary and grammaticalcstires your students
are familiar with. Unknown words and grammaticalistures must be very
few and should appear in contexts where theiminga is easily
understood. When this is not so, comprehensianpgeded.

@ Thesdituational context

This is the setting in which the utterance was matkwill determine the
meaning the listener will attach to the utteraneard. The situational
context will also determine the listener s expgata of what the speaker
would say next. A listener s understanding of atterance in any
communicative setting will largely be affected blgat the listener knows
and understands of the setting. Examples of tygisalmunicative settings
are the market places/shops, classrooms, plécesooship e.g.
churches/mosques, political rallies, social gatigsre.g. naming
ceremonies, weddings, birthday parties etc. Thdiaaon of this is that
you must teach your students variety of vocaluland registers of
communicative situations they are likely to comeoas in their every day
lives. Equipping them thus will enable them leaamd understand what
vocabulary and registers speakers will likely usa given communicative
setting.
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@ Thelistener sunderstanding of the speaker sintentions

Every speaker in any communicative setting ha&aaon(s)

for speaking. These are her intentions or purptmespeaking. The goal
of any speaker is that her listener/audience wonbtterstand her purpose
for speaking. This should also be the listenerrpgse for listening. This
however is not the case sometimes. There are teddnr example when
you listen to some one and you do not understamdpeaker s purpose.
This may not be because you do not understandnigpgidtic information
in the speaker s utterance. Rather it may he tad anumber of other
factors. Such factors include, your lack of knedge of the topic/subject
the speaker is talking about, or your lack of iegtiin the topic or speaker
or both. Understanding the speaker s utteranemseunderstanding her
intentions. This understanding has to do with wiraknow about the topic
and the speaker or persons like the speaker.( dgarape: pastors/imams,
teachers, parents, children, friends and politisabciates). Understanding
also depends on the expectations the situatiopendous utterances have
aroused, the tone and nonverbal behaviors ( bodyukge) of the speaker.

All these constitute what Rivers(1981) terms interactional content.

Research has shown that the more the interactomméént the more the
listener s understanding of the speaker s utterdre is because
interactional content gives the listener moreghsi into the meaning the
speaker intended to encode.

What does this mean to you as a language teaclshds implication for
planning your listening comprehension lessons.t€REs you use must be
interesting and on topics/subjects familiar t@ourystudents. Additionally,

the medium (e.g. video/audio cassette playelsyision or live voice)

through which you deliver the listening compretien passage must be

appropriate.
@ Thetopic/subject of speech

Comprehension requires a listener s prior knowleafghe theme or topic
of the speaker s discourse. This knowledge esdbtelistener infer or
guess the speaker s meaning beyond what is nedtain the linguistic
information.

Prior knowledge can be activated by the spetikeugh preparatory
discussion of related topics and by ensuring tegtwords in the listening
passage are known by the students or have beemt tsa them in recent
language lessons. If there are new words in tkteytes must ensure that
they appear in context where their meanings ariéyeasierstood.
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Students familiarity with the topic or subjectspfeech is very important.
Understanding is often impeded when we listen toesone speak on an
unfamiliar topic. If for example you select ®xtin the area of Law or
Government or Economics or Education, you musike sure that your
students are conversant with the vocabulary egisters and general
notions about the particular field of professidrhht is not the case, your
students will have a hard time understanding thieselected.

@ Thelistener sattitude/interest to the speaker and topic

Attitude and interest play a vital rogdeachieving our lives goals.
Positive attitude and interest will yield posdtivesults. The meaning a
listener gets from a speaker depends on the lisgeiméerest and attitude to
the speaker and what she is saying. When we dshoet interest to a live
lecture or television/radio programme for example,will very likely miss
a lot of what the speaker is saying. As a teaglmer, must encourage your
students to listen with interest and pay atterwien someone is speaking
to them. Auseful way of kindling your stutken interestis by selecting
texts they can connect with. Examples are textmuomly, social, political
economic issues at national and international $Wbu must also ensure
that the language of the text( vocabulary and tegiyis at your students
level of understanding.

SELF-ASSESSMENTEXERCISE 1

1. List and describe three factors that deterraitistener s
comprehension of utterances.

2. .How important isitthat ateacher consideese factors when
planning a listening comprehension lesson?

3.1.2 Typesof Listening
There are five main types of listening:

e Informational Listening: In this type of listegy, we listen for the
content of the message to get the gist of the rges§ar example,
when we are listening to a lecture in a classroamn being given
instruction to carry out.

» Critical /Evaluative Listening: Here, we judge/miate the message
we received in terms of its worth or whetheee agree with the
speaker or not. For example, we do this attésbadiscussion
sessions etc

38

English Methods



ENG 720

e Appreciative /Aesthetic Listening This type entails listening for

entertainment (enjoyment). For example, listenmqtsic, drama,
concerts, poems, entertaining radio and televisrogrammes etc
« Therapeutic/Empathetic ListeningListening to support or
encourage others, for example, a sick person,ryamgrson,
disturbed/ worried person
« Inferential Listening: We do this when we intetpra speaker s
message beyond what s/he has said.

If you look at all the above types of listeninguywill find that they are for
academic purposes as well as for personal andalgmaiposes. You must
teach vyour students to develop the ability torfquen these types of
listening.

SEL F-ASSESSMENTEXERCI SE 2

1. Choose any two types of listening and desdriloelanguage activities
you would use to develop them.

3. 1. 3 Goals/Purposes of Listening

Listening skills should be taught not as an enithémselves but as means
for attaining specific communication purposes dBel are listed some

purposes for listening. You can see that they ckrgely related to types of
listening discussed above. In this section wdllearn of different

purposes of listening and the activities for kéag students the skills for
attaining these purposes.

The National Curriculum for Junior and Senior Setary Schools
(1985) has listed the following as goals for teagHistening.
» Listening for main ideas
» Listeningto follow directions and to note detailand
sequence
» Listening to understand a speaker s purpose, tothenaod
» Listening to the same ideas repeated in differesrts/
» Listening for verbatim recall
» Listening for implied meaning
» Listening for critical evaluation in order to eggs one s
opinion or to judge
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Other important purposes for listening are:

Listening in a conversational interchange
Listening during group discussions

Listening to identify another viewpoint

Listening to radio and television programmes
Listening to someone speak over the phone
Listening for a sequence of ideas or plot of aystor
Listening to anticipate an outcome

Listening for exact statements of a speaker
Listening to identify lexical and grammatical esor
Listening to distinguish facts from fiction
Listening for appreciation and pleasure

Listening for new vocabulary/words

Listening to recognize relationships expresseanglied
Listening to learn various subject matter areas

O 000000000 O0OO0OO0OOo

The above list of purposes may seemtoo mamyyou butthese are
essentially the purposes or reasons why any badydwant to listen. It

takes some learning and practice to acquire ills sikor these purposes,
whether in our mother-tongue or in another languagéhe case of English

as asecond language, students at various sclesels should be taught
how to acquire and use these the skills needattam the above purposes.

SELF-ASSESSMENTEXERCISE 3
Describe three purposes for which you often listen.

3.1.4 Listening Skills

Broadly speaking, listening skills can be diéss$into two, namely,
bottom up and top down processing skills.

» Bottom Up Processing Skills
These are basic fundamental listening abilities dl@erson must acquire in
order to listen with understanding. The bottqmpuocessing skills are
those used for decoding of language into meaningfiis. Bottom up skills
you will have to develop in your students include &bility to:

U discriminate between intonation contours
U discriminate between phonemes
0 distiguish morphological endings
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select details

recognize fast speech forms

recognize stressed syllables

recognize reduced forms

recognize words as they link together in coragkstreams
recognize sentence level features in speechim@burse.
recognize organizational clues.

oo

* Top Down Processing Skills

These are higher levels of listening skills needearder to

succeed in the art of listeningTop down processing refers to the
attribution of meaning drawn from one s ownrspeal experiences to
language input. Top down processing skills incltigeability to :

identify a speaker s emotions

get the gist of the speaker s message

recognize the topic of the speaker

use discourse structures to enhance listeniategies
identify the speaker s tone

evaluate the speaker s views

find the main detail(s)

make inferences

recognize organizing principles of extended caisse.

oo o oo o c

SELF-ASSESSMENT EXERCISE 4

What would happen if you do not develop bottom pugcessing listening
skills in your students?

3.2 Phasesin the Listening Process

Away of helping your students develop effectiistening ability is to
teach them the phasesin listening. Your stisdemowing these phases
would make them consciously aware of their imparéaim listening. There

are three phrases in the listening process.

* PrelListening phase
At this phase your students need your assistanaetivating what they
already know about the ideathey are aboutisten to. The effective
listening habits you should aim at developing your students include

teaching them:
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use their background  knowledge on thejestito understand

the message being transmitted.

have a specific purpose for listening and gtelm ascertain
speaker s purpose

tune in and pay attention

avoid being distracted

e During Listening

Effective listening habits you should teach rystwdentsto develop
include during a listening exercise are:

i

c:

giving complete attention to the listening taskl demonstrating
interest.

searching for meaning.

constantly checking their understanding of messagnections,
making and confirming predictions, making infeces,
evaluating and reflecting.

knowing  whether close or cursory listeningeiguired, adjust
their listening behaviour accordingly.

being flexible note makers, outling, mappingategorizing

sifting and sorting information received.

taking fewer, more meaningful notes.

distinguishing the context and of words.

» After Listening

At this phase, students act upon what they havedhealarify meaning
and extend their thinking. Useful effective lisitgg habits to be
developed in your students include encouraging tteem

i
i

withhold judgement till comprehension of messiaggomplete
follow up on presentation by reviewing nowarifying and
reflecting and acting on the message received

evaluate message based on facts presented pendous
knowledge of the topic presented.

draw conclusion based on facts presented

present by speaking or writing one s own poifitd@ns on the
message heard.
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SELF-ASSESSMENT EXERCISE 5

1. Givetwo reasons why you should teach your
students to give complete attention to thetetimg
task and demonstrate interest in the message they a
listening to.

3.3 Strategiesfor Developing Listening Skills

Perhaps the most valuable way to teach listenghgls is for you the
teacher to be a model, creating an environmentigir@ositive interaction,
actively listening to your students and respngdn an open and
appropriate manner. As much as possible try tomize distractions and
interruptions. It is important that you provide renmus opportunities for
your students to practice listening skills and &stively engage in the
listening process. There are several strateg&s tfou can use to prepare
your students for listening experiences. You can:

1. Ask your students to listen to radio, televisemd live speeches at
home and social events, using the sample listeguide below. The
listening guide serves to focus the students tdteion the content,
organization, or devices used by a speaker/speakesisown below.
Students are to complete the guide after listenamg make their
reports to the class.

Sample Listening Guide

* Name of Student:

« Nature of Spoken Presentation: e.g. politicagcial, economic,
cultural etc

*  Where heard:

* Name of Speaker:

» Topic /Subject

e Speaker s expressed purpose:

« Main ideal(s) and implied ideas presented:

* Noteworthy features of presentation: eg the spesikene, manner
of presenting her/his points of views, the way Bae&lrgued her/his

* Student s reactions to speaker s views

* In what ways was the talk effective or ineffectiw&y:

(Adapted from Devine, 1982)

2. Teach your students to look out for the follogvimhen listening to a
speaker: :
e Structure of the speech(e.g debate, short st@$sgy, poetry, play)
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» Organizational patterns ( that is the order ofghesentation e.g.
logical, chronological/ sequential).
» Transitional devices such as words or phrasestosedicate:

U Examples: for example, for instance, thus, in other wordsaa
illustration.

U Time: first, second, third, meanwhile, next, finally |ast, today,
tomorrow, soon.

U Addition: in addition, also, furthermore, moreover, another.

Result: as a result, so, accordingly, therefore, thus

U Contrast: however, but, in contrast, on the other hand,
nevertheless.

c:

3. Teach your students how to make notes. Notewgakis the act of
listening and jotting down salient points heartthéugh, listeners
need not capture on paper everything they heae tire times that
students need to focus on the message and llsoegd to record
certain key words and phrases. Students campt #ite Verbatim
Split-page Procedure (VSPP) to develop note-masiragegies. Ask
your students to divide their notebook/paper that 40% of each
page lies to the left and 60% to the right (Palerati973). Students
should take brief notes on the left hand side ofhey should use
the right hand side to develop their notes afsteliing, reorganizing
and expanding what they scribbled on the left lmdel.

Sample VSPP
| 40% | 60%

4. Develop a curriculum plan for teaching listengkills to your
students. Here is a format you could adopt. Theébiis taken from
the National English Curriculum for Secondary Sulkppublished
by the Nigerian Educational Research and Devetspir@ouncil (

NERDC)
Unit Topic Performance Content Teaching procedure: teacker|dMaterials/Teaching
Objectives class activities aids
Students will be a. Written 1. Teacher explains to studentsjthe 1.A passage
able to: passage(s) tq meaning of main ideas in speegh recorded on g
a. ldentify main | a. listen and be read out | or written text and the importange tape and a
ideas in a passage identify maiporally by the | of developing the ability to player
ideas teacher. identify main ideas. 2.A reading
in a passage.
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passage
b. Answer b. listen and b. tape
guestions on a | summarize the recorded 2a. Teacher plays a recorded
passage. main ideas in passage(s) of passage or reads a passage wtjile
speech (es) heard joshort students listen.
passage(s) read. | conversation{ 2bTeacher asks students to
S) identify main ideas/points in the
passage they listened to and
explain why they consider the
points they chose as main ideag.
2c. Teacher asks students to
summarise the main ideas in their
own words.
Follow Students will be Selected 1.Teacher plays a recorded 1. A tape recorder
directions/proced able to follow recorded or | passage or reads a selected 2. A recorded
ure or sequence | simple and complexreading passage containing instructions|q@assage

of performing a

directions/instructid

passages of

how to perform certain tasks.

3. Areading passag

task, an ns on how to: appropriate | 2. Students listen to the passage
assignment or ar) a. do an assignmendifficulty and perform tasks/activities
activity. or an activity level required by the instructions.
b. use an appliangeontaining
or medicine. instructions
c. get to or locate g4 on how to
destination perform
certain
tasks/activitig
S
Students will be | 1.Selected | Teacher asks students to listen f{&kadio and television
a. ldentify main | able to listen in radio or specific radio or television sets in the class
ideas/points of a| order to: television programmes featuring discussiqnghere it is possible {
discussion or a. identify points | programmes | in the classroom or at home. have these.
debate made by others featuring Teacher listens to the same
b. Argue a pointl b. agree or disagreediscussions, | programmes and asks students
made by a with an opinion debates guestions that will make them
speaker made by another | 2. Selected |identify main points made by a
c. Disagree or | person topics for speaker, dispute a speaker s pqint
agree with an students to | of view etc.
opinion discuss or
expressed by debate on.
someone.
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4.0 CONCLUSION

Effective listening skills help students to listmeaningfully to utterances.
What you have learned in this unit will help ydevelop your students
listening skills for academic, personal and interspnal purposes..

5.0 SUMMARY

In this unit we discussed what listening is, ittun@, kinds and purposes.
We also looked at the listening process and hosdetelop listening skills

in your students. In the next unit you will be oduced to the second of the
aural oral skills: speaking.

6.0 TUTOR-MARKED ASSIGNMENT

1. What listening skills do you consider esseribalSenior Secondary
School students?

2. Why must you include bottom up processing Iskihen teaching
listening?
3. Briefly describe the phases in the listeningcpss.

4. Do a curriculum plan as shown above to Heac
a) Listening to identify a speaker s tone and mood

b) Listening for a sequence of ideas inoayst

7.0 REFERENCES/FURTHER READINGS
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1.0 INTRODUCTION

Recall that in the previous unit, we noted that coenmunication involved
speaking and listening and that in a normal comgation situation,

neither could occur without the other. In that unét discussed the teaching

of listening. In this unit, we are going to disceggaking skills and what

you should do to teach them well to your students

2.0 OBJECTIVES

After studying this unit you should be able to:
« define speaking
« state the goals of teaching speaking

* name the language features involved in speaking
« discuss the functions of speaking
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« outline the lesson procedures and activities facheng speaking

3.0 MAIN CONTENT
3.1 What is Speaking?

Speaking is a complex cognitive process. ltanis interactive process of
constructing meaning, which typically involvesceiving, processing and
producing, information. Thiscan be through tise of verbal or non-
verbal symbols. Speaking is context bound, thats form and meaning
depend on the contextin which it takes place ddntext includes the
participants ( speakers and listeners), thaitlective experiences, the
physical environment and the purpose for speaking.

3.1.1 Goalsfor Teaching Speaking

The purpose of teaching your students speakintg $&kito ensure that they
can:

e recognize English sound patterns and produce gligbn sounds
correctly

e express their thoughts using words, sentencactstes and
registers, appropriate for given social settingisagions, audience
and subject matter of discussion

* express themselves using correctly, the stietsmation patterns
and rhythm of English.

« organize their thoughts in a meaningful and logarder.

» use the English language asameans of expgesdues and
judgments.

» speak the English language fluently.

u

3.2 Language Featuresinvolved in Speaking

There aretwo groups of features involved peaking. These are the
segmental and the supra segmental features ofjadge. The ability to use
these features, enables some one to speak a lanfjuaigtly. Although we
had discussed these under the unit on teachingispwe will discuss them
again in this unit because of their importancepieesh development.

48



ENG 720

* Segmental Features

Segmental features are the basic units of souwtiich combine to form
the spoken language. These are called phonerdebeyn serve to
distinguish words from one another. You can heauur students this
distinction through discrimination exercises of usds using minimal pairs.
For example teaching the English vowel sounds irde/tike bee and tea,

see, and _te®efer to Unit 3 of this course material where weeha
many examples of sound discrimination exercises.

e Suprasegmental Features
Supra segmental features include; stress, rhytithiraonation.

» Sress: This is the combination of length, loudness atdpapplied
to syllablesin aword. All words that have mtihhan one syllable
have word stress. What this means is that at teeesbf the syllables
is longer and louder than the other syllabld{k)st often your
students may simply learn word stress as theguiee new
vocabulary. You should however teach your studenise rules for
identifying word stress such as shown in the follay

0 Compound noun: The first part of the compound word is
stressed. For example; BLUEDbrid, BLACKboard, NOT&ko
etc

0 Phrasal verbs versus Compound nouns:

let DOWN LETdown

In the above examples the stress pattern iserdift. For
phrasal verbs the stress is on the prepositidnilewin the
compound noun the first part gets the stress.

o Wordswith same spelling but different pronunciation and
meaning.

In this case the part of speech changes with thd stoess.

Noun Verb
record re cord
progress pro gress

In the above example, if the word is used as a niherfirst syllable gets
the stress while, the second syllable gets thestreverbs.
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« Rhythm: This is the regular patterned beat of stressediastitessed
syllables and pausesin asentence. For examgeeWANTS to
EAT later.

* Intonation: This is the variation of pitch of the voice wheieaking.
In English, intonation is used to convey some id@aoncepts, such

0 as surprise, irony or to change a statement taeatigun. For
example:

He did not say you stole my red shirt
Nothing is particularly stressed in the aboventsnce, so the meaning is
quite obvious. However, the meaning of the sasentence will change
depending on the word that is stressed.

HE did not say you stole my red shirt.
Someone else said it not him.

He did not say YOU stole my red shirt.
It is not you but someone else

He did not say you STOLE my red shirt.

Maybe you borrowed it.

SELF-ASSESSMENT EXERCISE 1

1. With some illustrations, distinguish betweemgmental and supra
segmental features of English language, and explhinit is important that

you teach these to your students .

3.3 Factorsthat Influence OnesAbility to Speak

The ideal goal for teaching your students toeagps forthemto acquire
native-like pronunciation. However, certain fastomake this goal
unattainable. These factors include:

1. Age. Some studies have revealed that after pubeliyteralization
(the assigning of linguistic functions to the felient brain
hemispheres) is completed and adults abitity distinguish and
produce native-like sounds is limited. This is aisterred to as the
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Critical Period Hypothesis . This hypothesis stdkat if humans
do not learn a second/foreign language beforetainexge, then due
to changes such as maturation of the brain, itinesampossible to

learn a second/foreign language like a nativeeaker. (Graham,
1994).

2. Home/ School/Communitinvironment: The amount of exposure to
spoken English that your students have at homeddcommunity
will affect their speech pattern.

3. Individual Ability: Due to biological and physiological differences,
some of your students will be more sensitive dad better at
imitating sounds than others.

4. Attitude: Students  attitude toward the targetjleage, culture and
native speakers can support or impede their spgealopment.

SELF-ASSESSMENT EXERCISE 2
Describe three factors that that are necessarnponi®to develop
his/her ability to speak.

3.4 Functions of Speaking

Speech is usually used for purposes of interactransaction and
performance.

o Talk aslnteraction

You are not new to conversation. Talk as intwac is the same as
conversation. When you meet people, you exahaggeetings, engage in
small talk, recount recent experiences etc. Yothdsee because you want

to be friendly and wish to establish a relatdp with others. The main
features of talk as interaction include the followi It:

acts as a social function.

shows role relationship.

reveals speaker s identity.

is formal or casual

reflects degree of politeness, familiarity

O O Oo0OO0oOo

For your students to effectively use talk rasnaction you need to teach
them how to do the following:
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Open and close conversations

Choose topics to speak on

Engage in small talk

Joke

Recount personal incidents and experiences

Take turns in discussions, debates etc

Use appropriate style of speaking for formal erfidrmal
settings and respecting standard speech ethiquete

O O O0OO0OO0OO0Oo

o Talk as Transaction

Examples of talkas transaction include, ctam® group discussion,
asking someone for direction, buying something arshop, ordering food
from a menu in a restaurant etc. For your studentse talk as transaction
effectively you will need to teach them the follogiskills.

Explaining a need or intention

Describing something

Asking questions

Making requests

Asking for clarification

Confirming information

Justifying an opinion

Clarifying understanding

Making comparisons

Agreeing and disagreeing with some body

OO O0OO0OO0OO0OO0OO0OO0OOo

o Talk asPerformance

This lasttype of talk refersto publictalkthatis, talk that transmits
information before an audience. This is one areare/ktudents are afraid.
They panic when you ask themto stand beforeaadience to make a
speech, for example at debates. You will haveti¢ach your students the
following skills to be effective speakers. Teacrthhow to:

0 use appropriate formats of presenting information
logical/chronological sequence.

0 maintain audience involvement creating an effect the
audience.

0 use appropriate vocabulary and registers for gatatiences

0 use appropriate opening and closing remarks
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SELF-ASSESSMENT EXERCISE 3
State three functions of speaking.

4.0 CONCLUSION

Speaking is key to communication. You should #won your students
pronunciation/speech production  patterns in Bhgb determine what

skills they already have and what areas need dewednt. By determining

what speaking tasks your students can perfoand what specific skills
your students need to further acquire, you caip them improve their
speaking and overall oral competency.

5.0 SUMMARY
In this unit we discussed what speaking is, thdsgoaf speaking and the
features involved in speaking. We equally disedssertain factors that

inhibit speech and ways you can help your studéenelop skills in using
speech to interact, transact and perform/.

6.0 TUTOR-MARKED ASSIGNMENT
1. State three goals for teaching speaking inrsany school.
2. Explain the differences among the followingtetdance.
Jane will travel to Abuja next week.
JANE will travel to Abuja next week.
Jane will travel to ABUJA next week.
Jane will travel to Abuja NEXT week.
Jane will travel to Abuja next WEEK.
7.0 REFERENCES/FURTHER READING
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1.0 INTRODUCTION

The teaching of reading can be viewed from twogesgtves. First, it can

be taken to mean the teaching of initial megdh the second language,
English. Secondly, it may refer to teaching aimeingroving the reading

skills of those who have already learned to redgrniglish . In this unit, our

aim is to focus on improving students readinglskivhich is the second

perspective.

2.0 OBJECTIVES
At the end of this unit, you should be able to:

« define reading.
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» state the importance of teaching reading.

« list and describe different reading approaches/atkth
e list and describe different types of reading.

* identify barriers to reading.

3.0 MAIN CONTENT

3.1 What isReading?

Readingis an active receptive skill, whichadstcomprehension and
analysis of information presented in writing omprilt is an essential part

of language mastery. The reading process invoheteraction between
the reader and the text.

3.11 Goals of Teaching Reading

As the aimof thisunit ison howto improwet reading skills of your
students, you should encourage them to:
0 comprehend texts written in English when siogyEnglish as a
subject and when studying other school subjeays Mathematics
o read a wide range of texts in English outside tasstcoom.
0 acquire a wide range of vocabulary, phrases aahigatical
structures which would facilitate reading.
0 adapt a reading type appropriate to a given purpbeeading.
o read to comprehend and recall main and detaileasjdefer implied
meanings, compare and contrast opinions, evalystéons etc

3.2 Reading Approach /Method

There are a variety of approaches and methodgdgohtng reading. These
include the phonic, whole word, whole sentenceglage experience and

basal reading approaches. The first three of thesbased on the Audio
lingual approach/method of language teaching whiéelast two are based

on the communicative approach/method of languegehing We are

however, going to focus our discussion on juse lasttwo , namely
language experience and basal reading approaches.

3.2.1 L anguage Experience Approach/M ethod
This approach although an recommended for tegghitial reading in

second language is equally usefulin teachstgdents who are already
reading but with difficulties. You may thus findviery useful particularly
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in the junior secondary classes as a remedial apprimr improving your
students reading proficiency.

The Language Experience approach uses theshicperiences as the
content for reading. What this means is that ¢aerer s oral language and

his/her environment form the basis of the regdicontent. Typically, the
approach involves the use of a written re@drdthe child s experiences,
planned cooperatively by the pupils and the teackids plan is kept on a
chart known as the experience chart. You shouldwage individual and
small group recording and reporting of experiance

You can use the Language Experience Approach velale your students
reading by following these steps in your class.

1) Encourage your students to talk about eveints their lives, for
example, journeysthey made, parties they attbrut@blems they
encountered and incidents they witnessed etc

2) Students write these experiences in charisidfa small class of 15

20 students, each student writes his/herrexpees and reads
these out to the class. Your role is to guide amdect the students.

3) You can also write these experiences your s®ifthe chalk-board
as the students narrate them. (You may fihis very tasking
especially if you have a large class size). hdf ¢lass is large, then
organize it into small groups. Appoint a leaderdach group. The
leader will write in the chartthe experience$ the group on a
common incident

4) Let the students read these write ups whileprowide the needed
guidance for correct pronunciation of words andrrect intonation
and reading fluency. Your students will find thexercise very
interesting, because the content of the storythisirs and the
vocabulary and expressions used are within theiiigeency level.

3.2.2 Basal Reading Approach

The Basal Reading Approach is the most widelyedusethod in the
teaching of reading inthe Nigerian school syst€his approach uses a
method of reading instruction, which is highlyontrolled in terms of
vocabulary, language expressions/phrases , gasicahstructures and

levels of reading skills being developed. Basatling approach, uses
commercially published course books which usuatlysist of the student s
course reader, workbook or practice book as wadlthe teacher s
handbook. Examples of basal readers used ineridignclude Oxford

English Course Book Series, Evans English Coursk Beries,

56

English Methods



ENG 720

Macmillan English Course Book Series, Intensitamglish course book
series etc.

These basal readers are written and developad collaboration with
specialists in  English language, language edusatand language
curriculum developers. These readers provide gaesdgial and controlled
programme of reading instruction in such areasprasunciation, word
recognition/distinction, development of vocabylaomprehension skills,
and grammatical structures. Most basal readerntain several controls,
one of the most important being vocabulary. Thedaaelected are
determined in part by earlier studies of wordt Icompiled to show the
frequency of use of words at various reading levels

* Advantages:

U They provide carefully designed sequence cidirgy skills
developed throughout the programme.

i They are prepared with different grade levets mind, for
example, Primary 1 6 or JSS 1to JSS 3.

U Student s workbook/practice book provides adexpitctice
for your students if properly used.

i Teacher s handbook contains a lot of useful erisd¢ and
guidance , which can aid you in teaching.

U Nearly allthe basal readers contain attradtiustrations,
which attract students interest.

« Disadvantages:

U Basal readers are followed rigidly as studamtsmade to
read the same stories irrespective of their variadividual
reading interests and needs.

0 In some cases stories are not typical of xpemrences
encountered by the majority of the students.

SELF-ASSESSMENT EXERCISE 1

1. Compare basal reading and language experigpreaches noting their
merits and demerits.

2. Take a students course book of any basaingadries, and study one
of the lesson units. Note down all the languagasabeing taught.

3.3 Typesof Reading
Reading is essentially a process of decodingtiewitext. It has various
purposes, such as reading for academic purposssae interest, pleasure
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or for gaining information. Your purpose for daéag will determine the
type of reading to adopt. There are various tyfesading you can teach
your students to equip them to read for differanmppses. Six of these will

be treated in the subsequent sub-sections.

3.3.1 Silent and Loud Reading
» Silent Reading

Most of our daily reading is done silently. It lFetnatural way of reading.

Silent reading involves individual reading withaaicalization. No sounds

must be made, no lisping. Silent reading is ideadd helps an individual
student comprehend what he is reading. This typeaaling is especially

useful to a student who needs to concentrate torblasd reflect on what

he/she isreading. Thistype of reading is meoended for doing

assignments, preparing or writing examinationsu Ynust help your

students develop the ability to read silenty giving your class afew
minutes during class to read silently.

e Loud Reading

Loud reading involves vocalization or reading autd. It involves reading

aloud to other people s hearing. When we readdalour concentration is
divided. This makes reading difficult and may usa problems of
comprehension. However, there are situations wiemyay have to read

things aloud when others do not have access tm#terials. You can also
use this type of reading to encourage your stsd®ntead aloud so that

you can find how fluently they can read. It wilkalhelp you to guide your
students pronunciation, intonation and generalcpéaency. You will be
developing both reading and speaking skills atstmae time using this.

3.3.2 Skimming and Scanning
* Scanning

Scanning is a quick reading process with the pymé#éocus of locating a
particular information. It involves quick eye movents, in which the eyes

wander until the reader finds the specific eiet information he/she is
searching for. It is used when specific piece ioformation, such as key

words like names, date, symbol, formula or phiasequired or when
some one is looking for a particular topic in aléatf content of a book.
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The reader knows what he/she islooking for smdknows when he/she
locates it.

e Skimming

Skimming is reading for the essential meanings # guick reading process
to get to know how a passage is organized, th#tesstructure of the text:
heading, sub-headings, title etc. It can alsadeslto get an idea of the
writer s intention or the theme of the passage.

Skimming is a more complex task than scanningbseit requires the
readerto organize and remember some of nfbemation given by the
author, not justto locate it. Skimming is aoltoby which the author s
sequence can be observed unlike scanning by wlisicine predetermined
information is sought after.

3.3.3 Extensive and I ntensive Reading

» Extensive Reading

Extensive reading refers to a relatively rapidestyf reading typically of
longer texts, which are judged to be within theglaage proficiency of the
student. Itinvolves students reading long texislarge quantities for
general understanding with the intension of emjgythe texts. There are

only afew tasks or comprehension exercisescadsd with the texts or
there may be none at all. Reading novels, newspapeems etc are forms

of extensive reading.

For extensive reading, students are allowed to sdatiwe books they read
depending on their interests, and there is notysvaafollow-up discussion
orworkin class. In this way you encourageryostudents to read for
pleasure and become better readers.

0 Features of Extensive Reading
U Reading Materials
Extensive reading involves a large selection ofkisod ou will have
to make available a large quantity for studemts choose from at
their level.
U Students Choice

Students choose what they want to read based onrtezest.
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U Teachers Role
The teacher s role in extensive reading proeedigto encourage
and help students with their reading.

Students are put off reading when it is tied tesslassignment. You can ask
your students about books they are reading nmitly and encourage
occasional mini-presentation of the books reviemvthese should not be

seen as obligations by the students.

* Intensive Reading

Intensive reading refers to a careful readinfpene the aimis to gain
complete comprehension of the text. Here thdeeaaims at a detailed
comprehension and analysis of a short passagesive reading is
recommended for academic purposes where the gmakiady and learn. It
requires concentration by the student and oftedst&at the student reads
silently. Texts for intensive reading are gengralihort (often around 500
words) and at a language level judged to behtyi above the reader s
proficiency level. Itusually has a high projpam of tasks to be done or
guestions to be answered by the student at thefathé reading. In order

to complete the tasks the students may have tottesiwequent re-reading

of the text.

Examples of tasks/ exercises your learners may afténtensive reading
of a passage include:

Looking for main and detailed ideas.

Understanding what is implied as against stateaside

Making inferences.

Making judgment of what the author wrote

Looking at the order or sequence of informatiod haw ideas are
linked from paragraph to paragraph.

Identifying transition words that indicate charfgom one
paragraph to another.

O OO0 o0 o

o

SELF-ASSESSMENT EXERCISE 2
Compare each of these : silent and loud readingrsing and scanning,
intensive and extensive reading.

3.4 BarrierstoReading
0 The Reading Process
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Reading is the translation of symbols or lettats i words and sentences.
When you read you must follow a sequence of symtwolstters arranged
in a particular order. In English we read from leftight, in Hebrew from
right to left and in Chinese from top to bottom.

You can easily observe how people read. Ask golleague or course

mate to read a book, preferably one produddd varge prints. He/she
should read it holding it just below his/her egedl. Watch his/her eyes,
you will notice that, rather than making one smastleep across the page,

his/her eyes move sporadically, going forwarchwaiump and then
pausing. This type of jumping movement ismefeto as saccadic
movement . This stopping and starting movementsemtial, since the eye

can only takein information when itis not wvimg. When the eye is
motionless, it takes in part of a sentence and theves on to the next part,

so that, in fact we read sentences in small chunks.

o Factorsthat slow down Reading Speed:

1. Faulty visual perception, that is limited perceg span which
invariably leads to word-by-word reading

2. Slow perceptual reaction time, that is slowrieggcognition
and response to materials.

3. Vocalization (reading aloud). This slows dowadi@ag speed

4. Head swinging, finger pointing or pencil/peroirging can
slow reading speed.

5. Sub-vocalization (murmuring, making unnecessapnds).

You can however help your students to overcomeetpesblems through
constant practice under timed conditions.

4.0 CONCLUSION

Readingis  areceptive skill and there areiouva types for different
purposes.. Knowing what each of the different typlagading entails and
when to use them will help you make better choweitis your learners.

50 SUMMARY
In this unit, we looked at what the reading slglbil about and the reasons

why you should teach it. We also discussed tdifferent
approaches/methods to teaching reading: Langegeience and basal
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reading approaches and the different types radding. Some factors
responsible for students slow reading speed wsoehighlighted.

6.0 TUTOR-MARKED ASSIGNMENT
1. a) State two goals of teaching reading at toerstary school level.

b) Which reading approach will you recommend famedial
purpose in a junior secondary school class?

3. Match the columns on the left with the definitsoon the right.

Reading Type Definition
Skimming Reading shorter texts to extract accurate dettailg
information
Scanning Quickly reading a text to get the gist of it.
Extensive Quickly going through a textto find a particular
piece of information.
Intensive Reading longer texts usually for pleasure.

7.0 REFERENCESFURTHER READINGS
Bamford, J & Day, R. R. (Eds) (2004xtensive reading activities for
teaching language. Cambridge: Cambridge University Press

Carrel, P; Devine, J; & Eskey, D. (Eds) (1988jeractive approaches to
second language reading. Cambridge: Cambridge University Press

Gbenedio, U.B. (1996)eaching and learning English as a second
language. Benin: New Era Publication.

Goodman,K. S. (1971). Psycholinguistic universalthe reading process.

InP. Pimsleur & T. Quinn (Eds). The psychology  of second
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UNIT 7 TEACHING WRITING SKILLS
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6.0 Tutor-Marked Assignment
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1.0 INTRODUCTION

How to develop learners writing competence remaimarduous task for
the English language teacher. In this unit, we taile a close look at what

writing entails,

its very nature and the pracesf writing. We will also

review the different types of writing. Finally, well discuss how to correct
your students written work.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

» define writing.

« describe the nature of writing.

« identify the different stages in the writing proses
» state the different types of writing.

e correct student s written compaosition.

3.0 MAIN CONTENT

Writing is a productive skill. When we write we ug@phic symbols, that
is, letters or combinations of letters, which eamt the sounds we make
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when we speak (Byrne, 1979). These symbols nebd taranged properly
to form words, and then sentences in paragraphs.

3.1 Purpose, Audience and Types of Writing

For you to successfully launch your students theoart of writing, there
are three main  issues in writing that you wilVédo take them through.
These are:

* Purposes/Objectives of Writing

Writing is defined by its purpose which is the gorintention of the
writer.

The goals of writing vary and are of the, followitypes:

(i) taking notes at lectures or when you read;

(i) summarising e.g the main ideas of a text;

(iif) answering test or examination questions;

(iv) describing an incident, event, an experience;

(v) describing a process, procedure and eventbgatioor a person;
(vi) persuading someone or people;

(vii) exposing an idea, a procedure, a belief dogbiphy.

The last four are usually in form of essays or cositon.

* Audience

Inany form of communication, the aim is thengmission of ideas from
one person to another. In the case of writing tidiemce is not physically
present. However, you should have at the backofir mind the target

group you are writing the piece for. You shouldalbée to ask yourself such
questions as: Who is going to read this pieceb@mm am | writing? Are

they: familiar known (friends, family, peers), emtked known (community,

student body, local media), extended unknown aediéwider range of
media, other publications)?

* Types
There are various types of writing which includpass, letters,
composition / essays and summary. Your purposevating
will determine type of writing you are going to do.

SELF-ASSESSMENT EXERCISE 1

What three issues should guide some one embaokingiting
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3.2 TheWriting Process: Useful Tipsfor Writing
Essays/Composition

(i) Choosing atopic  You give a topic to your students to write on.
(i) Planning  Guide them to think about the topic and gatbkated
ideas or points.

(i) Shaping  Show them how to organise the ideas into sedtions
paragraphs in a related and orderly manner to akrghationship of
ideas. Teach them that a good coposition must hateoduction,
body and conclusion

(iv) Drafting Teach them how to write the ideas in appropriate
sentences arranged in paragraphs. Teach themehad liisk words
such as additionall, then, next etc in linking slgaaragraphs.

(v) Revising  Students revise their work under your guidaBased
on their evaluation, they make decisions on wirdthee-write

the draft of their work by adding, deleting, rewimigior reorganising.

(vi) Editing  Under your guidance students edit their workchgcking the
technical correctness of grammar, flow of exp@ssind punctuations.

3.21 Hintsto Enhance Students Writing

Teach your studentsto do the following thingsto enhance their writing
skills:

1. Write on topics / ideas they are familiar withem ever they have a

choice.

2. When given questionsto answer, read throlglguestions
carefully before writing their answers, for axade, in
comprehension and summary exercises.

Write full meaningful sentences.
Vary sentence and paragraph lengths.
Vary sentence constructions.
Ensure correct sentence agreement/concord.
Use the most suitable tense
Use direct speech/dialogues with discretion.
Write numerals in words unless for dates andetary amount or
an instruction.
10. Avoid:

©COoNO GO A~W

- repetition of words at the beginning of sentenéeg., | went
to the market. | met my friend. | talked with her bver an
hour.
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- Overusing adjectives and adverbs.

- Overusing words.

- slang (except youareusingitin  directesppeto make a
point.)

- redundancy and tautology

- verbosity

- unnecessary big words

3.3 Types of Writing

There are various types of writing as shown wWweleach has a format
basically different from the other.

* Narrative Writing

A narrative tells a story or gives an account e@fents orincidents. The
introduction usually indicates time and setiamgl introduces the

characters. The body is made up of a number ofjpapas. This series of
events contains the development of the plot. dfsepast tense and in the

first or second person (I, he, she, they, them)idata this type of writing.

» Descriptive Writing

Descriptive writing paints a picture with wordsfou may be required to
describe a person, place, situation, processar efeelings. This type of
writing relies on details and requires suitablecabulary, descriptive

powers and creativity. The present tense is ofte uAdjectives, adverbs
and figures of speech should be used appropriately.

* Argumentative Writing
In this type of writing you have a belief, a poaftview or an opinion and
your aim is to influence or persuade your audieraeaders to agree with
you. Youtake a stand and support your opinidxppropriate use of
connecting words such as; furthermore, of equabittamce, in addition, it
is clear etc, rhetorical questions and repetitimay be used for emphasis.

e Letter Writing

There are different types as shown below:
- Informal/Personal letters: Letters to friends éaahilies
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- Formal/Official letters: Letters of complaingquests, job
application (Use of Curriculum Vitae CV), letteio the editor; a
formal letter expressing your point of view on asue.

Curriculum Vitae CV: our students will be required to include their GV i

job application letters so it is necessary thaiu feach them how to write
CV. ACVisa comprehensive biographical staem of your personal
details, achievements and activities. Below igpical sub headings of a

CV.

Personal Data
Qualifications

Work Experience (if any)
Hobbies/Interest
References

O O OO0 o

* FeatureArticle

A feature article appears in a newspaper or magariimform, persuade or
entertain. It addresses social, cultural or pdlltissues it is more detailed

than a news report. The writer states his/her opion the subject. It has a
short eye-catching heading.

SELF-ASSESSMENT EXERCISE 2

1. Write asample of acurriculumvitaein m@sge to an
advertisement for a job for the post of a teacli&mmlish in
a senior secondary school.

2.  Describe the stages in the writing process.

3. Mention three things to check for during thdiadistage of
the writing process.

3.3.1 Correction of Written Composition

Correcting students written composition is timaesuming especially with
the large class sizes we have in most of our pslools. Nevertheless we

must find some ways of correcting our studentomposition. There are
two approaches you can adopt in correcting youtestts work.

1. Write corrections on each students paperdetining the errors

with red biro to make them clearly visible fbe student. Your
students are then expected to do these corrections.
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2. Write detailed comments explaining grammanisyiraising
questions concerning meaning and logical developnseiggesting
alternative wording and re-organizing the text.sTigisurely a more
effective method, but very tedious to use in adarigss. However,
its results are rewarding, as your students wdliie better because
you will be able to go beyond simple correctigou will provide
explanations for your suggested changes. You cnuse students
errors, which are repetitive in nature as sampfes correcting the
structure.

4.0 CONCLUSION

The written mode is important for communicatingir meas, thoughts
and even for recording our thoughts. We can alwegd our writings
and reflect on the ideas at a later date. Teaghong students how to
write, would prepare them not only for writing facademic purposes
but for writing for life.

5.0 SUMMARY

In this unit, you were introduced to what the vmgfiskill is, its nature,
types and stages in the writing process. You k@ given hints on
how to enhance your students  writing. We alsoussed approaches
you could use to correct students written comjuoosit

6.0 TUTOR-MARKED ASSIGNMENT
1. Write a sample of an argumentative composititbedt Civilian
rule is better than a military rule to ueeteach students of

SSS 2.

2. Write your Curriculum Vitae and a letter apptyfor a job in
any Nigerian bank.

7.0 REFERENCES/FURTHER READINGS
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1.0 INTRODUCTION

Vocabulary acquisition is avery important stép language learning.
Learners need to broaden their vocabulary iemota express themselves
clearly and appropriately in different situatoihe greatest challenge
inhibiting the ability of your students to readagipropriate grade level can
be attributed to lack or insufficient vocabulafjis unit will address the

basic issues involved in vocabulary developmenickvimclude, strategies
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for acquiring vocabulary, word formation and haarners integrate and
use acquired words.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

« state the importance of vocabulary in use of lagg

» distinguish between conscious and incidental voleap@acquisition.
« describe the different strategies you can useaichiag vocabulary.
« state the different ways of word formation.

» describe how words acquired are integrated and used

3.0 MAIN CONTENT

3.1 What isVocabulary?

Vocabulary or lexis are words used in a particldaguage. Your students
can understand a written text if they know the nmegsof majority of the

words in the text. Vocabulary isvery -crucifdr alearner s language
proficiency because it facilitates language potidn and fluency.

SELF-ASSESSMENT EXERCISE 1
Why is vocabulary acquisition crucial in languadegrning?
3.2The Need for Vocabulary Acquisition

Learners need to acquire a large amount of lexi¢ams in order to use a
language effectively. Learners need to understandte08% of the words
in a text in order to understand the main idegjuass the meaning of the

other words in the textusing contextual clies. an un-simplified text,
this means about 5,000 8,000 words (Schmitt, 2008} is a great task
to achieve.

Many of the lexical items learners need to know areunks . Chunks are
related words or expressions we learn as glahbigd, which include
collocation, fixed and semi-fixed expressions atidms. E.g. by the way,

all over the world, never mind, back and forth etc.
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3.2.1 How L earners Acquire Vocabulary

In teaching vocabulary, perhaps one of the firsblems you will face is
what to teach and how. Should your focus be orhiagdexical items by
themselves or guiding students to acquire vocapdteiough using various
approaches to reading,? The guiding principle shbalto use any means
or approaches that would help your students agguifficient vocabulary
to be able to use the language fluently. Usinguagg experience , basal
reading , and extensive reading approaches $tarige would lead your
students to build up their vocabulary knowledge ewhbver the need arises
for you to teach specific vocabulary items domesitate to do so if that
would help your students. Such instances allowtgoemploy the Audio-
Lingual procedure of language teaching. You shbolever as much as
possible, teach these lexical items in  situatimotglexts to enable the

students understand their meanings.

It is widely accepted that vocabulary teactshguld be part of the
syllabus, and taught in a well-planned and redogais. Most of the basal
readers in use in Nigeria deal extensively oacabulary development.
These are grouped around words such as; housetteids, parts of the
body, food, family members, sports, travel etc

3.2.2 Techniques used in Vocabulary Teaching

» (Guided Discovery

This strategy involves asking your studentsileaduestions or giving
them clues for instance on a reading passage, wihauide them to guess
the meanings of words correctly. In this walyeyt get involved in the
process of semantic processing that helps learning.

¢ Contextual Guesswork

You can also teach your learners how to dedwEzning of words by
making use of the context in which the word appdarsome cases, they

can guess from the word itself through the vWedge of the word
formation. For example knowledge of the meaningaprefix or suffix
addedtoa root will help the learnerin guagsithe meaning of a word.
(Word formation will be treated in the next tew.) Identifying the
function of a word in the sentence, e.g. verbeetije, noun etc can also

help you to guess the meaning of the word.
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» Using Dictionaries

A good dictionary is a hecessary companion of arsgtanguage learner.
Apart from using it to check meanings of wordgudents will be able to
check pronunciation, the function of the word exerb patterns, verb

forms, different spellings (American/British) stylas well as sample
sentences that illustrate the use of the word.

* The use of synonyms and antonyms

Asking your students to supply word synonyms opawyts can help build

up their vocabulary. You should stress the fabat when words are
substituted in a passage it must be in the same elass, e.g. a noun for a
noun or a verb for a verb.

You can encourage your students to geta sralicise book orindex

cards in which they enter any new words thewrre It should indicate
meaning, pronunciation, and sample sentencesltestridte the use of the

word. The class as awhole can also keep aabwudary box with cards,
which can be used for revision or recycling redular

SELF-ASSESSMENT EXERCISE 2

State three techniques you can use in teachingstadents new words.
3.3 Word Formation

Learners can increase their vocabulary througiwkedge of word
formation. There are several ways of creatingwerdsin English
language. These include affixation, compoundifigping, blending,
borrowing and so on. We will however concentratetenprocess of word

formation through affixation in this course.

o0 Affixation is the process by which affixes combinih root words
to form new words.

0 Affixisa bound morpheme, which attaches tdase (root/stem).
They are either prefixes or suffixes. Examples, aeg un,tion,ty etc

0 Prefixes are attached to the front of a base, eaqy.  rewrite

o0 Suffixes are attached to the end of a base, d.g. -eritical
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SELF-ASSESSMENT EXERCISE 3

What is affixation?

3.3.1 Prefixes

Learners will be able to infer the meaning ofwad if they know the

meaning of the prefix.

Prefix Meaning Word class Examples
non- Negation/opposite Noun Noun nonstarter
Adjective Adj - nonpartisan

un- Reverse action / Verb untie, undo
opposite quality Adjective unsafe, unhappy

re- Repeat action Verb retie, rewrite,

Noun reunion
3.3.2 Suffixes

Suffixes most often change the word class of tiseba

Suffix Word class Word class Examples
changed to

-ity Adjective Noun electric electricity
obese obesity

-0us Noun Adjective fame famous
glamour glamorous

-al Noun Adjective institution  institutional

-able Verb Adjective print printable
drink drinkable

-ize Adjective Verb concrete concretize

A word can contain both prefix and suffix. E.g. g@mangement . This can

be broken into:

Prefix pre (before)
Base arrange (verb)
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Suffix ment (changes word class to houn)

Vocabulary is the most sizeable and unmanagealgismponent in second
language learning. You will need to encourage ybudents to explore all
means to develop their vocabulary.

3.4 Integration and Use of Acquired Words

The way our memory works offers some insights hdw we integrate and
use words that we acquire. Learning new words wesktoring them first
in our short-term memory, and later in the longrtenemory. We however

do not have conscious control over this processrd hre some important

clues to help you in the use of acquired words.

0 Retentionin short-term memory is ineffectivéhié number of
chunks exceeds seven. This therefore meansydbathould not
teach more than this number. Our long-term memoan however
hold any amount of information.

o0 Our mental lexicon is highly organized and @éfint. Semantically
related words are stored together.

0 Frequently used words are easily retrieved.

o0 Forgettingis an inevitable process in humafe, liunless you use
words you have learned regularly, there is thedang that you will
forget them. Recycling is vital and ideally gisihould be done as
frequently as possible.

SELF-ASSESSMENT EXERCISE 4
1. Write five examples of prefixes.

2. Write five examples of suffixes
4.0 CONCLUSION

Vocabulary development is crucial to language pieficy. Your students

need to adopt both conscious and incidental apprivaihe acquisition of
vocabulary in order to build up a sizeable vocatyul#ou should therefore

use different strategies to achieve this purpose.

5.0 SUMMARY
In this unit, we discussed the importance of amdary acquisition by

learners if they areto develop proficiency using a language. We also
discussed some techniques that learners coult @s=uire a wide range
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of vocabulary, such as contextual clues, synayantonymys and
affixation. Finally, we looked at the role memonays in word storage and
retrieval and how this could aid your vocabulacteng.

6.0 TUTOR-MARKED ASSIGNMENT
1. a) Name two techniques learners can use initepnew words

b) State two methods of word formation and give faxamples of
each.
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1.0 INTRODUCYION

Grammatical structures have played a central rolariguage teaching and

learning. The general goal of any systematic ision in any language is

to enable learners of the language, particularya second language
situation to acquire knowledge of the structpaterns of the language.
This is to facilitate communication. Thus, in sthinit, the discussion will
focus on what grammar is, its role in second glage learning and the
different methods and techniques of teaching graticaiastructures.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

e define the term grammar .
« state the role of grammar in second language leguni

< identify the features in the different methodsezdhing grammar.
* construct suitable substitution tables/dialogos$sérn drills for

teaching specific grammatical structures

« write out the steps used in the different methaafs teaching

grammar.
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3.0 MAIN CONTENT

3.1 Meaning of Grammar

The word grammar has been variously defin€he of the definitions
listed in the American Heritage Dictionary aidlish Language (2002),

states that grammar is a normative or prescrig@teof rules setting forth
the current standard of usage for pedagogicaterfe purposes . This
definition seems to echo Gbenedio s (1996)wyvikat for the layman,
grammar is seen as a set of normative rules titatrdine the correctness
of our language use . This means that for a seatenioe correct, it has to
conform to some set rules. Thus, grammar providesith the structure we

need in order to organize and put our messagegilaad across.

SELF-ASSESSMENT EXERCISE 1
Define grammar.
3.2 TheRoleof Grammar in Second L anguage Teaching

Grammar plays a definite role in language teachiing. question you need
to ask yourself is: How do | teach grammar? In otherds: How do | help
my students learn the grammar they need to commateetfectively?

Most teachers of English as second languageognéze the need for
teaching the grammar of the language. In Brigaid North America,
where English is the Mother Tongue, teachers haga and accepted the
need for adequate knowledge of the grammaticamgmf the English
language.

Grammar is to language what anatomy isto tmedamu body. Since
grammar is the means by which we can understandahawguage works,

a definitive study of grammar is essential language study, second or

foreign language.

3.3 Methodsof Teaching Grammar

Grammar can be taughtin different ways: dédegrammar teaching,

where rules are taught explicitly using gramnmanglation method,
inductive grammar teaching, where grammar rulegarght implicitly.
using audio-lingual method, and eclectic gramteaching, where
deductive and inductive approaches are used awetgbarises..
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3.3.1 Deductive M ethod

The deductive method, also known as top down cambris one where

the teacher explains the grammar rules to theestad who learns these
rules and then applys themin responding tocises on grammar.. The
principle behind this method is based on the ralethat learners need to
understand the elements of the linguistic systeof a language before
putting them into practice. With this understandahgs memorization and
frequent use, learners are sureto interngligestructures. The teacher
plays a major role in this method.

For example to teach the use of the endinged, and- ied with
verbs in the simple past tense (regular fornypical lesson using this
method will take the following steps:

¢ Lesson Outline

Sep I: Start the lesson with a warm-up exercise toies@students  prior
knowledge on the simple present tense.

Sep |1: State the objective of the lesson clearly by defjrthe rules and
applying them to verbs with which the studentsfansiliar.

There are three ways in which the simple past teasde formed in the
regular form:
e Add-d to verbs ending with the vowel letter e
dance danced
refuse refused
e Add-ed to verbs ending with consonants
end ended
attend  attended
* Add -ied to verbs ending with the letter y (delg first)
try  tried
bully  bullied

Seplll:  Give further illustrations with a number of exaes. Write the
verbs in three columns, one for each rule. Askesttglto identify the rule
used in the formation and state the reason.

Sep IV: Let the students provide additional examples eir thwn.
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Sep V. Ask studentsto sum up what they have leartiedughout the
lesson.

Sep VI: Give students an assignment to be turned in asulisised for the
next session.

3.3.2 Inductive Method

The inductive method is also known as bottom wgpproach and
advocated for by the Audio-lingual methodologistis based on the
assumption that exposure to comprehensible langusgevill result in the
internalization of the linguistic system. This pess may be conscious or
unconscious or a combination of the two.

In this method learners are not taught rules dirdmit are left to discover

the grammatical rules by themselves or indueaties from their
experience of using the language. The role of télacher isto guide the
learners. By guiding the learners, the teacherslélagl learners to look for
similarities and differences, and generalize thbservations, form and test
hypotheses and discover how the language works.

For example to teach the use of the endinged, and- ied with
verbs in the simple pasttense (regular fortyp&cal lesson using this
method will take the following steps:

¢ Lesson Outline

Sep |: Start the lesson with a warm-up exercise to rexdgwents prior
knowledge on the simple present tense.

Sepll: Continue the lesson by writing some relevamintsnces on the
board.

The First World War_ended in 1918.

He attended a party last week.

They danced gracefully at the party.

They refused the gift.

Tolu tried to jump back.

Adamu bullied all the little boys in his class.

O O O0OO0OO0OOo

Prompt the students to supply the present temrse 6f the verbs
underlined in the sentences.

Present Past
end ethde
attend atted
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dance dahce
refuse isfd
try il
bully bed

Sep lll: Pose questions that are focused on the notiorthibaterbs used in
the above sentences have the following endingsed , and -ied

Sep IV: Having made the students understand the rulessthem relate
what they found out in the lesson and give examplélseir own.

Sep V: Divide the class into several groups and ask tteeverify the rules
and give reasons for their verification.

Sep VI: Give students an assignment to be turned in sswligsed for the
next session.

SELF-ASSESSMENT EXERCISE 2

Mention one striking difference between the déigdecand inductive
methods of teaching grammar.

3.3.3 Eclectic Method

This method combines whatis bestin both theductive and inductive
methods. The teacher is expected to first giwvdents examples of the
grammatical structures to be learned. After theestits have analysed the

structures to discover the underlying rules orgrag and have extensively

practiced the structures, they are guided to fogargeralization about the
grammatical form they have worked with.

To further enhance learning, the teacher lateestexplicitly the rules and

patterns or generalizations governing the grammalgtcuctures to confirm
what students have discovered on their own.s f@thod places a lot of
emphasis on practice, which comprises of a sequareetivities broken

into three stages: Exploration, Explanation andr&sgion.

To teach, for example, the use of the simple fgate ending -d , -ed
and - ied of regular verbs, a typical lessonaisinis method will take the
following steps:
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¢ Lesson Outline

Sep |: Start the lesson with a warm-up exercise to rewents prior
knowledge of the simple present tense.

Sage 1: Exploration

Sep II: Write the following sentences on the board andsas#ients to state
the grammatical patterns in the underlined verbs.

The First World War ended in 1918.

He attended a party last week.

They danced gracefully at the party.

They refused the gift.

Tolu tried to jump back.

Adamu bullied all the little boys in his class.

O O 0O O O0o0Oo

o]
Draw students attention to the underlined vertibénsentences. Let them
see the underlying rules. Let them identify thdedént endings: -d, -ed
and -ied . Together with the class discuss theepattvhich can be
observed.

Sage 2: Explanation

Sep l11: Discuss the rules, which the students have idedtih step Il to
make the connection between the examples and gleierules.

There are three ways in which the simple past teasébe formed in the
regular form:

0 Add-d toverbs ending with the vowel letter e
dance danced
refuse refused
0 Add -ed to verbs ending with consonants
end ended
attend attended
0 Add -ied to verbs ending with the letter y (delg first)
Try tried
Bully  bullied

SeplV: Give students more meaningful examples of hodin what
situations the rules can be used.
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Sage 3: Expression

Sep V: Divide students into pairs and give them taskelidheir partners
what they had done in the past

Sep VI: Give students an assignment to be turned in sswlissed for the
next session.

3.4 Techniquesfor Teaching Grammatical Structures

There are various techniquesthat you cantassach your students
grammatical structures. These include substitutitaibles, dialogues and
pattern drills.

v Substitution Table

A substitution table is a format where sentencessat out in their simplest
forms. The table is planned in such a way thatesofrthe words can be
substituted with other words and you still maimtathe same sentence
pattern. Its usefulness includes:

- Quickest and easiest way of introducing new strnes.

- Can be used to stamp out common errors.

- Very useful in teaching English tenses.

Here is an example to teach the present formiseoférb  to be

Sample A
A B C D
I traders
She are a farmer
He am teachers
We clerk
They is

Your students can construct up to eighteen sensefnma this table. They
canalso add new phrases to column A and B aodstruct additional
sentences.

Here is another sample. Can you tell what gramio@structure is being
taught by this table?

Sample B
1 2 3 4
You attended to by next Tuesday.
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They examined by 30" December.

All the class promoted by the time we get home.
Some of th¢ would have paid before Monday meddk
students been seen by thd before midnight
None of doctor before the next meeting.
them fed before we leave.

The tailor

Your students can construct well over 200 sentefroesthis table. Divide

the class into groups and ask students to m@kiences from the table.

They can also add phrases to columns 1, 3 and 4.

v Dialogues
Dialogues are used as a form of natural methodaaftting a language. The
teacher acts as the model, while students imitiat¢her. Class activities

such as debates can be organized to use dialogues.

Dialogues include question and answer chains. @umssyou ask should be
ones that enable your students make sentences redbired patterns.

Sample Dialogue (Use of theverbform have)
Efosa: | m sorry | m late. Have you been here long?
Alero: No, only for a few minutes.
Efosa: What will you eat?
Alero: | haven t decided. Have you ever eaten Amala avetld ?
Efosa: No, | havent. Is it good?
Alero: It s delicious. | have had it several times.
Efosa: How about Edikangkon ? Have you ever had it?

Alero: Actually, | did my National Youth Service (NYSC)@yo in Akwa-
Ibom State. | ate it a lot there

Efosa: | didn t know that. When was that?
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Alero: Two years ago.
v Pattern Drills

Pattern drills are designed to allow you to pracientences and phrases
you have taught your students. There are sevadliypes.

0 Repetitions students repeat after the teacher like a parrot.

0 Substitution similar to substitution table format but not ia
tabular form Example:
James has gone to school.
Mary has gone to school.
She has gone to school.

0 Expanson making the sentence longer. Example:
They have come. (just)
They have just come. (Lagos)
They have just come from Lagos. (air)
They have just come from Lagos by air.

0 Replacement  one vord may be replaced with another word
from the same class

0 Transformation changing from one form to another
- Statement Question
- Positive Negative
- Direct Indirect
- Active Passive
SELF-ASSESSMENT EXERCISE 3

Name and describe three types of pattern drills.
4.0 CONCLUSION
5.0 SUMMARY

It is essential that second language learners pbaperly groomed in the
grammatical structures of the target language &blerthem communicate.

84



ENG 720

In this unit, we discussed what grammar is antbitsin second language
teaching. We also discussed three methods ofhiteagrammatical
structures and some techniques you can use inibgagtammar.

6.0 TUTOR-MARKED ASSIGNMENT

1) Name and describe with adequate illustratidchsee methods you
can use to teach grammar. b. Which groups of adeiogists use
these methods ?

2) Which of these methods do you prefer and why

3) Write out a lesson outline using your prefemmeathod to teach the
past continuous tense of an irregular verb.
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The speed with which we read and comprehend whatreveeading is very
important. You need to develop your students regpdkills as these help
them not only in comprehending texts but inmmarizing. Reading

comprehension and summarizing skills are skalsrystudents will
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INTRODUCTION

2.0 OBJECTIVES

By the end of this unit, you should be able to:
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define reading comprehension
state factors that affect reading comprehension
discuss the guidelines for analyzing written text.
set different types of questions on comprelengassages.
define summary writing
state different types of summarization strategies.
describe the different steps in the summarizinggse.
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3.0 MAIN CONTENT
3.1 Reading Comprehension

Reading comprehension can be defined as the Iéwelderstanding of
a passage or text. In other words, it is the gtititunderstand what we
read. Your students comprehension ability maydierchined by their
ability to:

- recognize individual words in a passage or text,

- group words into thought units, and

- relate these thought units into meaningful secegsror

paragraphs.

Your students being able to do the above will utiety lead them to have
a meaningful comprehension of a text at the folimnthree distinct levels
of comprehension :

v Factual Level that isreading the lines. Students may obly
able to pick out the bare facts in the passagexbr t

v Interpretative Level reading between the lines. At this level

your students can comprehend the meaning that isxpoessed,
but implied.

v Evaluative Level reading beyond the lines. This involves the
evaluation of whatis read through mental adgésisuch as
judging the authenticity of the materials, asateg what s/ he
has read with his/her present/past experiences.

SELF-ASSESSMENT EXERCISE 1

1. What is reading comprehension?
2. Describe how you will be able to judge some as being able to
comprehend.

311 Factorsthat Affect Reading Comprehension

You will notice that not all your students can reddhe same speed level
or comprehend what they read effectively. Theeneed therefore for you
to help your students develop their comprehenskilis. In order for you

to do this well, you must understand the factbas$ could affect reading
comprehension. These factors include the following:
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. The kind of text used.:If a student is nfamiliar with words,

concepts and experiences contained in the selpateshge or text,
comprehension will be affected.

. Vocabulary: If there are too many difficult wdlsrand chunks in a

passage or text that the students have not cornssaoefore or
cannot infer their meaning from context, compredi@m will be
impaired.

Sentence length and paragraph formation: e8tsd reading
comprehension is often impaired when the paseadext is filled
with lengthy sentences and paragraphs.

Limited intelligence: Generally, the intebigce level of your

students can lead to their ability or inabilitydmmprehend much.
. Lack of developmental reading skills: Readingprehension skills

are based on earlier stages of reading develapnvhich include
oral reading and reading speed/fluency. With@awetbping these
earlier skills, students most often continualfgycus on decoding
letters and words instead of pursuing the progoestsi meaning and
understanding.

SELF-ASSESSMENT EXERCISE 2
1. Name and describe three factors that could aféacling comprehension
and explain how you would deal with these.

3. 1. 2 Strategiesfor reading and Comprehending a Written Text

There are useful strategies you can teach youestsdo aid their reading
comprehension.

v First Reading

Teach your students to have a general overvieWweopaissage or text when

they are given a passage to read. Such an owewiie help them focus
attention on the text. Teach them to do the folkayyvi
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- Take note of thetitle. It may offer clue tthe content and
purpose.

- Read through the questions (if there are any).

- Take note of the introduction as it often ¢tesahe
atmosphere and provides the setting for what fsltow.

- Take note of the conclusion. This may usuallyirtigvith the
main purpose or arguments of the writer.
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v Re-examine the text and analyse in more detail.
At this stage students are to take note of thevioiig:

- Theme(s), ideas and issues

- Context - cultural, historical and situationdlhese can affect
the interpretation of the text.

- Audience professional/general/students

- Purpose to entertain/inform/persuade.

- Style diction, imagery etc.

3.13 Question Typesfor Reading Comprehension

e Literal/factual questions  Answersto this type of questions are
generally found in the passage. Question d&sminclude wh
such as who, what, why, when, etc

e Techniquequestions  This type examines the writer s style
especially his/her use of language.

* Questions about the writer sintended audience  general public,
adults, teenagers, specific group, political, psefenal etc

e Questions about the writer spurpose  isitto entertain, amuse,
inform, explain, criticize etc.

* Interpretative/Inferential questions demand that students make
inferences beyond the written text.

* Sentence analysisquestions  This type requires students to identify
sentence types, clauses, phrases and state thetiiofns.

e Vocabulary questions  giving meaning of words using contextual
clues and giving the synonyms/antonyms of words.

3.2 Summary Writing

A summary is a shortened version of an origiesl. It states the main
ideas and important details of the text with thme text structure of the

original. It is a simplified condensed accounttd original text.

3.2.1 Hints on Teaching Summarizing Skills

Summarizing requires that your students compreheaalyze and
synthesize ideas in a passage or text. Thieotifust copying or blind

lifting of statements in the passage. Studem®apected to process the
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text in one form, make judgments about the idedsrastate the text in a
new form. Your students should take note of thimfahg:

e Summaries should be brief. Only main points areired.

« Straight to the point. Eliminate all unnecessafgimation such as
repetitions, explanations, descriptions and qumati

¢ Use your own words. This shows that you understaedext.

« Asummary is a reported statement. So it shbaldwritten in the

past tense and in reported speech.
« Summary is different from a paraphrase.

o Paraphrase

Paraphrasing is simply restating ideas in differeords.
0 Summary
A summary is a shortened simplified version of dgioal text.
SELF-ASSESSMENT EXERCISE 3
1. a) What is evaluative level of reading compresimmf?

b) Mention three factors that can affect your shtgle reading
comprehension.

2. List and describe four hints you should tegmlr students on
summarizing

3.2.2 Summarization Strategies

A summarizing strategy is a set of proceduresytbatteach your students
to follow when doinga summary exercise. Typet of summarization
strategy to adopt depends on the length of the Tdwdre are three types of
summarization strategies that you can teach youlests. These are:

v The Paragraph Summarization Srategy

This strategy requires that you deal with only pagagraph at a time. You
read the paragraph and then ask some questioimltthé main idea and
supporting details.
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v The Section Summarization Strategy

This strategy focuses on students reading la-paragraph section that
covers a topic. Thisis the type you will fimdisummary sections of
external examinations such as WAEC, NECO and NABTEB

v The Multi-Section Summarization Strategy

This type of summarization strategy is the typedus report writing, for
example summarizing a prose text.

SELF-ASSESSMENT EXERCISE 4

1. State and describe three summarization stegteqi

2. List and describe the types of questions agkéfte summary section of
a WAEC paper of any year.

3.2.3 Summarization Process

There are five distinct steps in the summarizingepss:
Sep 1: Identifying the key points of the text.

In most English prose forms, the key points ofxa passage can be found
in the first sentence of each paragraph. The fiaatence of a text often
contains valuable information and even at timeskthepoints can also be

found in the middle sentences.

Sep 2: Paraphrasing key points at sentence level.

Every successful summary is both an interpretatimha paraphrase. It is

an interpretation because you must decide whas pagn original text are

salient. It is a paraphrase since the wordingtbé selected key portions
almost invariably differs from the original. Bphrasing is an important

part of the summarizing process because it allawsty adjust the text to

the interests and reading level of a targeteaog. Use of synonyms is
essential in this step. So the needto dewaop students vocabulary
comes to play here.

Sep 3: Transforming sentence-level paraphrases into tegaepeech

This is the simplest part of the summarizingcess. It involves a
mechanical transformation of text passages intarting person, past tense
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forms. You can teach this by taking a wide raofyesentences and
transforming them into reported speech.

Sep 4: Adding sequential markers.
Sequential markers indicate which part of a passagees first, next and

last. Though short summaries may not need swagkers, longer ones
often do. Sequential markers include:

First Next Then In addition In the sewct
After this Finally Lastly Moreover In conclusion
Which follows

Sep 5: Creating an introductory sentence (Optional)

Some extended summaries are complex enough to time@iddition of an
introductory sentence at the head, which telldeemswhat the passage is
about. E.g.: This is an article about , This pgsseflects the opinion of
, This story expresses the thoughts of

4.0 CONCLUSION

Summarizing goes hand in hand with comprehensiis.sWith adequate
practice, both skills will aid you in your studiasd in your career. Being

able to read and summarize would greatly aid ydeaching your students
these very important skills

5.0 SUMMARY

In this unit, we discussed two life skills: comapension skills and
summarizing skills. In the comprehension skillsdigcussed the different

levels of comprehension, factors that affect ilgd comprehension,

analysis of the written text andtype of gimsto expectin
comprehension passages. For the summarizing sléldiscussed hints for
summary teaching, summarization strategies anduimmarizing process.

6.0 TUTOR-MARKED ASSIGNMENT

1. Take an article from a newspaper of not moaa thtyped page single

spacing and set three factual questions, and qoestion on the writer s

purpose.
2. Select the comprehension section of WAEC Ehdlenguage paper of
any year, write out each of the questions asketthe passage. Describe
with reason the question type.
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3. a)State three things your students should nakeof when
summarizing.

b) What is a section summarization strategy?
7.0 REFERENCESFURTHER READINGS
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1.0 INTRODUCTION

In the previous units we discussed the four basiguage skills and some
sub-skills all aimed at teaching you the procedarestechniques to use to
teach your students to develop language competémthis unit and the

next, we will be discussing the teaching of &tere-in-English. The

exposure of studentsto literary and creativerkaof prose, poetry and
drama is a very useful way of teaching not onbréry skills but language

skills.

2.0 OBJECTIVES

At the end of this unit, you should be able to:
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» state the importance of literature in languagehizac

« discuss the importance of teaching literature @oedary schools.
» discuss the approaches to teaching literature.

» identify what to look for in choosing literary text

« discuss steps in the teaching of prose .

3.0 MAIN CONTENT

3.1 WhatisLiterature?

Generally, all that provokes awe or exhilaratiars or laughter is a likely
material for literature. Literature in essencehis life of man as it is filtered
through the temperament of the writer either &sd really been lived in
the past, or as created by the ingenuity of the&ewri

3.11 Literatureand Language Teaching

The basis of the integration of literature language teaching is to
encourage students to read and to experiencedgegn use. The aid of
literature in English language was identified faasback as 1966 with the
Ford Foundation s report (Uwaifo, 1979). Literatand language are

intertwined because language is the medium thredgch messages in

literary discourses are encoded.

The role of literature within language teaching Nigeria changes
considerably from primary to secondary schegisecially at the senior
secondary school level. Whereas in the primaryd junior secondary
school levels, literature is often integrated ithwther components of
language learning and teaching, at the seniomslecg school level,
literature is taught as a separate subject.

3.2 Literaturein ESL Classroom

The purposes of teaching literature in the prymachool level is to
introduce pupils to literary reading in such a tlagt they can enjoy it and
develop regular reading habits. Experience vitiéindture is stressed and
creative methods are often used.

The more advanced the students are the mordy likee teaching of
literature isto show explicit traces of liteyarstudies. At the senior
secondary school level, the study of literatuterokerves as preparatory
for literary studies at the tertiary level
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3.2.1 Objectivesof Teaching Literaturein Schools
Literature is taught for various purposes whicHude:

* recording of human experiences

« exploring of cultural values

e creating emotional response from the reader

* enabling people imagine situations/personalitiey had never seen
e creating pleasure

e teaching morals (e.g. ills of the society)

e improving language use

« broadening students personal experiences

e preparing students for pursuit of literary studaer in life.

SELF-ASSESSMENT EXERCISE 1
State three objectives for teaching literaturesohools.
3.2.2 Choiceof Literary Texts

There are some guidelines you must use when sejextiterary text for
your class. These include :

Availability of the chosen text e.g. a novelbdnook of short stories
Suitability of the language used in writing it.

Familiarity with some features of the novel bo story.
Contemporary nature of the text in terms ofettmatter.
Readability level of the text. This hast@ dvith how easy or
difficult your students find the text.

S

SELF-ASSESSMENT EXERCISE 2

1. List and discuss three criteria you will uselmosing literary
texts for your students.

3.3 Prose andtheApproachesfor Teaching It
Prose is one of the types or genres of literatuhéch is straight forward

and whose basic unit is the sentence. Prose literatin be classified into
literary and non-literary works. Literary works inde novels, short stories,
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biographies; essays etc. Non-literary works inclscigolarly and scientific
books, articles, guidebooks, manuals and law report

APPROACHESTO TEACHING PROSE

We are going to discuss two of such approachesnely, using small
groupings within a class and using a single class.

3.3 1 Small Groupingswithin a Class Approach

You will find this approach very useful at pdmy and junior secondary
school levels. The ideal thing is to expose youdshts to as several texts
as possible. This approach works like this:

0 Organize your students into small groups witnmon interest.
Appoint a leader for each group who should leaddieeussion after
textual reading.

0 Select an interesting reading text e.g. short stomy novel.

o Each group is to read part of the text for examplehapter or two
chapters and then make a presentation of the/gdaafsters read in
form of a play or discussion.

Advantages.

o ltinstills confidence in the students and so &dsning.

Many portions of a text book or novel are covdred short time.

0 Sinceit is avariation from the traditional papach of every body
reading the same thing,, it arouses interest.

o

3.3. 2 A Single Class Approach

This is an approach, which engages all the leamameesclass. You may use
the following strategies when you adopt this appinoa
0 choose a short story or novel and ask students thedfollowing
0 Let each student rewrite portions of the storydiass has read.
0 Each studentis to provide alternative end ttmeyghe class has
read but whose ending the class feels is not deitab
0 Askthe class to rewrite sections of the storg mplay. The whole
class can then dramatize it.
0 Encourage students to make pictorial represematf scenes or
sections found to be humorous.
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0 Encourage your students to weave new stories drexisting
characters, while at the same time retaining tlaattiers
individuality.

0 Ask students to rewrite incidents they did not grimsuit their own
expectations and taste.

You will find outthat these activities will neance your students
understanding, aid retention of what they reads il encourage artistic
tendencies in them.

3. 3. 4 Teaching Foreign Prose

Foreign prose texts are written based on umlltpolitical and social
backgrounds different fromthose of your sttdeYou will therefore |,
have to:

o First give the background of the story.

0 Select interesting passages in the novel or shary , especially
those that give or describe details of the peopidtsire.

0 Select sections of the novel that exemplify thaubg of the English
language.

0 Highlight areas of differences between your shigle cultures and
the foreign cultures. This is because, our expeésiof the world is
limited and it is in prose literature that we emcter people of other
land thereby enlarging our experiences. You cdso amake use of
outlines to help draw your students attentionital incidents.

0 Use probing questions to draw students attentiadhe importance
of utterances, actions and incidents especiallgerw their limited
experiences do not enable them to see such impertan

0 You should notonly highlight cultural differersgerou should also
point out cultural similarities.

SELF-ASSESSMENT EXERCISE 3

1. What are the two broad classifications of pideeature?
2. Name three approaches to teaching prose. lcribeswo of these

4.0 CONCLUSION

Literature is essential in language teaching. Atjtmior secondary school
level you should aim at exposing your studentswode variety of reading
materials. At this stage exposure to pleasuresapdrience is what
matters. At the senior secondary school level ymukl aim at drawing out
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students impression on plot, incidence, chereetion, mood, motives
and so on. Prose at this stage is more intetisare extensive, as your
students must be led to obtain the fullest possésponse to each text.

5.0 SUMMARY

This unit took you through the importance ofliterature in language
teaching, its objectives and choice of literaterds. We also discussed
different approaches to teaching prose literature.

6.0 TUTOR-MARKED ASSIGNMENT

1. a) What criteria would guide your choice ofliterary text fora
junior secondary school class ?

b) How will you determine the suitability of a Irey text for a
JSS Il class?

2. Describe with illustrations any two approeg to teaching prose.

3. Name and describe three issues you noasider when teaching
your students a foreign prose.

4. Classify prose literature and give one gXanfor each classification.
7.0 REFERENCESFURTHER READINGS
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Duff, A & Maley, A. (1990).Literature. Oxford: Oxford University Press

Larzar, G. (1991 )Literature and language teaching. Cambridge:
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1.0 INTRODUCTION

This unit is a continuation of the discussionstomteaching of literature-
in-English. In this unit, our focus will be othe other two genres of
literature: drama and poetry. We will discussit nature and teaching
approaches.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

» distinguish between drama and poetry.

« discuss two approaches of teaching drama
e outline poetic devices in poetry

» discuss an approach to teaching poetry

3.0 MAIN CONTENT

3.1 What isDramatic Literature?

Dramatic literature is any literary composition et in dialogue meant to
be spoken through acting or dramatizing. It is altgunot meant to be read

100

English Methods



ENG 720

as one would read prose and poetry. Of the theeees of literature,
drama, prose and poetry, none is closer to thplpedhan drama. Drama
permeates man s activities; he is naturally dpeontinually placed in
situations that demand action.

Though poetry and drama have a lotin comman, game origin and

literary composition, they are differentin posesto certain extent. A
poem can be read by a solitary person but a drégca pis usually read by

more than one person since it is meant to be acted

Poetry originated from Heroic or Epic stories adlwws satirical stories.
Tragic drama originated from Heroic stories whimmedies originated

from satirical stories. The styles of writing dfoth literary genres are

poetic.

3.11 Difficultiesin Teaching Drama

Drama presents problems of teaching you wouldenobunter in the
teaching of other genres. The difficulties of tdaghdrama arise from the

fact that one cannot just read it for pleasureefjoy drama and bring out

its theme it oughtto be acted out. You canyoumlo this if your students
have been grounded very well in the areaafdr production. You will
have to be familiar with certain theatrical elensdigted below.

Characterization

Physical stage settings showing entrances atal ex

Costumes to show either the period or characters

Lighting effect to help in the interpretationtbé mood of the play at
different acts and scenes.

5. The audience s reactions at any given timeadyxtion.

hPwobdPE

The question at this point is how you can manalghese in order to bring
the playwright s ideas into the classroom. Thignitely requires a lot of
work and calls for adequate preparation on your. pau will have to:

e readthe play asa whole. Then break the platp a number of
lessons in a school term, paying attention to digechl presentation
of the play  beginning, middle and ending of dipalar episode.

» look for relevant teaching aids both improvised aammercial
ones. You can even encourage your students &ke some props
and costumes to be used.

e create the setting of the play and use this to tjieeplay its proper
background.
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Before you begin the teaching of a play you shadgdtify the following
and use appropriate questioning techniques toyeadstudents to do the
same:

- Writer of the play

- Setting

- Plot arrangement of incidents

- Main and sub-themes

- Characters and characterization

SELF-ASSESSMENT EXERCISE 1

Distinguish between poetry and drama.

3.2 Approachesto Teaching Drama

The teaching of drama entails the use of divergeagehes. You will have

to make your choice of the approachesto s@®e thereisno bestway
drama can be taught. There are various methodsuodgbcus will be on
two of them. These will be discussed below.

v Line-by-line Approach
In this approach you will:

- Assign your students different characters
- Make them read out the dialogue and personifyimdate the
characters assigned to them.

This method explores every speech and meaniofgsall literary devices
used in the text.

v Dramatization M ethod

This method involves actual acting or dramatizatd the play. Your

students will be expected to speak the linegloé characters with
conviction, accuracy and rhythm. This demandfud knowledge and
understanding of the text. You can make your stisdgiramatize different
scenes in the classroom. This is the most effeatiethod of making a play
interesting. This method aids the possibilitiesiaterpretation. It
encourages improvisation and creativity. Youn ceideo record your
students presentation and play it back for thesclar criticism.
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SELF-ASSESSMENT EXERCISE 2

lllustrate how you will use the line-by-line methto teach a piece of
dramato JSS | students?

3.3 What isPoetry?

Poetry is an imaginative piece of literary workvigrse form. It is a literary
mode that operates through the principles of smggsound and rhythm,

with the aim of creating thought, feeling and lgawordsworth s well-
known definition of poetry refers to itas @ions recollected in
tranquility and Coleridge defined it as the bestds in the best order.

Poetry centres on a few general characteristics. It

- is drawn from real life experiences

- makes comments on life.

- comprises the truth of the world and the trutlmain s perception of
that world.

Poetry has a definite role to play in society. didition to being a tool for
intellectual development, for training in aesihappreciation, and for
emotional growth, poetry is a preserver of autwre; as suchits value
should not be overlooked.

3.31 Poetic Devices and Poetry Teaching

From experience you will find out that most of yatmdents will shy away
from the study of poetry. The reason is not factetl. This is because of
the belief that the language of poetry is difficaid unintelligible. It is true
that poetic diction is more condensed than thedagg of prose, but this is
because the poet is more economical in his/heofuserds.

If you are going to discuss poetry you need torléhe proper terminology

(language). You willneed to know the forms pbetry, from haiku to

sonnet and the techniques poets use to buildwwek. If you do not feel
comfortable with poetic devices and forms you a@aklfor a good literary
reference text to use.

You should teach a device in the context of a ptdehaptly illustrates it.
Then draw students attention to other poems irchvtiiat device has been
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used. Through repeatedly drawing their attentitanthis your students
would eventually consolidate their knowledge oft tthavice.

3.4  Approachesto Teaching Poetry

Poetry is as diverse as life itself. There areetss of subject matter, type,
form, mood and so on.So also arethere wari@pproaches of teaching
poetry. However, we are going to discuss justap@oach

v Reading / Listening, Question and Answer Approach

This approach is similarto what you do inloedding and listening
lessons. You will read out the poem while your stud listen. The essence
is on listening. Your students are not expecteapien to the page where
the poem is written. They should just listen toymading and form their
own impressions. After reading the poem ask thiedents some leading
questions, such as:

- What is the poem about?

- Where did the whole incident in the poem takeg@ha
- Which figures of speech are used by the poet?

- What mood is expressed in the poem?

After discussing these questions, allow the sttgden open to the poem
while you read the poem again.

Pick out words from the poem and ask studentdii®ekplanation of these
words.

Discuss the poem in full detail, the language,ttoevement of the lines for
effect, the arrangement of words and other impteapects of the poem.

3.4.1 Teaching Poetry at Different Class L evels

» Teaching Poetry at the Junior Secondary School Level
You can use poetry to arouse and maintain theasterf your students, if
your selections of poems are simple. Poems youfpickSS | should be

simple narratives, songs and simple traditionahpoerhich can be easily
understood and enjoyed. The simplicity of dictisubject matter and the
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liveliness inherent in the lines of such poeroan be quite appealing to
young people.

At JSS Il and Il classes, poetry study should loeerelaborate. Ballads,
lyrics and praise poems can be introduced.

» Teaching Poetry in the Senior Secondary School Level

At this level a poem should be seen as an orgalmide creation. At this

level you cannot afford notto be a master ok ghbject. You should

prepare a well-developed lesson plan and useffiéctively. You should

highlight those essential internal charactarssthat contribute to make a
poem whole in your lesson plan.

Poem type

Features of the poem

Background information on the setting of the poem

Poetic devices similes, metaphor, personificatiod so on
Imagery. This is the essence of poetry. It is thecentrated way in
which a poet describes things. It deals with tléupes conjured up
in the reader s mind by the poet in an attemptaofg his/her idea.
There are three types of imagery:

O O OO0 o

- Mental imagery visual, auditory, tactile andstaiory

- Symbolic imagery a word is used to symbolizep things.
For example words like desert  could be usedsyonbolize
desolation and loneliness.

- Metaphorical imagery this deals with analogies.

SELF-ASSESSMENT EXERCISE 3

1. Choose a poem composed by a Nigerian dmalw show you will use
Reading / Listening, Question and Answer Approach
to teach it to SSS | class.

4.0 CONCLUSION

An important aspect of achild s education tke cultivation and
appreciation of creativity. This can be developethe learners through the

study of literature. Hence our focus in this umtlahe preceding one had

been on the teaching of the three genres o#liiee; prose, drama and
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poetry. Itis also hoped that this will deepetudents sensitivity to
language use.

5.0 SUMMARY

In this unit, we discussed the teaching of dramith reference to its
meaning, relevance, difficulties encountered inigching and approaches
to its teaching. We also discussed the teachimgefry where our focus
was on itsvarious definitions, poetic devicasd approaches to its
teaching. We particularly discussed how poesiyould be taughtat the

different secondary school classes.
6.0 TUTOR-MARKED ASSIGNMENT

1. Compare and contrast drama and poetry.

2. List and describe five things you must idenkifore you begin to
teach a play.

3. List and describe five essential internal chiamdstics of a poem you
will highlight in your lesson plan for a SS Il ctas

7.0 REFERENCESFURTHER READINGS
Carter, R & Long, M. N. (1991 )eaching literature. Harlow: Longman
Duff, A & Maley, A. (1990).Literature. Oxford: Oxford University Press

Vendler, H. (1997)Poems, poets, poetry. Boston: Bedford/St Martins
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MODULE 3:LANGUAGE TESTING and LESSON PLANNING
Unit 1 Test Types, Functions/Uses, and Qualitidsasfguage Tests

Unit 2 Basic Steps in Language Test Construction
Unit 3 Writing Scheme of Work and Lesson Plans
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1.0 INTRODUCTION

In the preceding units, we discussed the teacHitigedour basic language
skills and some language sub-skills and stragegiThe teaching of
literature-in-English was also discussed. Howelagiguage teaching will
be incomplete if you do not know how to go aboweasing and evaluating

your students learning. The goal of this unibigliscuss language testing

and to teach you various procedures for testing gtudents.

2.0 OBJECTIVES
At the end of this unit, you should be able to:

» state what a test is

* name different types of tests

« state functions/uses of tests

« state the qualities of a good test.
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3.0 MAIN CONTENT
3.1 WhatisaTest?

Atestis any kind of device or procedure for meing ability,
achievement, interest, attitude or any othetstrd isaspecific task test
takers (testees) are asked to perform. A testoy one of many devices
through which measurement data may be generatexvédmation purpose.
Test items can assess one or more objectivess/jeistions of a similar

kind may be grouped together to form subtests wighjiven test.

Language testing is a field of study under tbebrella of applied
linguistics. Its focus is on the assessment ohlerar  knowledge, skills and
abilities in asecond orforeign language. e €hrliest works in language
assessment dates back to the 1950s with the egrimig work of Robert
Lado (1961).

The earliest large-scale language assessmengrapnme in the United
States is the Test of English as Foreign LaggyTOEFL) that was
launched in 1961 by the Educational Testing iBesy Princeton, New
Jersey. Tests designed by TOEFL are used to atseEnglish language

ability of students seeking admission into U S @ashadian colleges and
universities.

311 Types of Language Tests
Test classification presents lots of topics focdssion and varies on the
basis of the traits being measured.. Most oftesdltlassifications overlap.

Some of these classifications are listed below:

1. Classification based on type of behaviour beegisured.
Examples

a) Ability tests measure speed, accuracy or lioth.
0 Achievement tests
Achievement tests measure what has been leasnta result of
teaching. Itisused to indicate the degreaiotsssin some past

learning activity. Achievement tests can be leaeade or
standardized.

108

English Methods



ENG 720

b)
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0 Aptitude tests

Aptitude tests measure some one s potential fonilegor acquiring
a specific skill /knowledge in the future. MExales are, Verbal
Aptitude Tests, Quantitative Aptitude Tests.

0 Intelligence tests
Intelligence tests commonly refer to a person fgdrpotential to
solve problems, think abstractly, adaptto -clearigdependent of
prior learning. It measures learner s hereditapaciy to learn.

Personality tests. These are tests that retateovert and covert
dispositions of the testee. They measure typidahtieurs such as
traits, temperament , attitude and emotion.

Classification based on the function or purpafsiie test

§ Diagnostic test
It is used to diagnose difficulties or problemsdgtots have learning.
The concern is to diagnose learning problems, deterthe causes
of learning problems and formulate a plan for reialeatction.

§ Placement test
It is concerned with determining learners entpgrformance. The
information obtained using such tests would be dusesort learners

into appropriate learning groups accordinglemrners academic

performance. For example, if a learner cannot nlgae subjects in

primary 5 because he cannotread, he may ppedtedown to a

remedial reading programme for some weeks erm before
proceeding to primary 5.

§ Formative tests
These areused to ascertain learners produess) the
course of instruction. The purpose is to proviteedback to
both teacher and students concerning the leastiogesses
and failures of the students. Information gathesadsed by
the students to improve their learning and by tdacher to
find ways of modifying instruction to help studentgrove.
Examples of formative tests are the daily or ieekjuizzes
given to students.
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3. Classification on the basis of who designed@mtructed the Test.

110

8 Summative tests

These  aretypically given at the end of arse of

instruction, for example, atthe endof a temmnsemester.

The purpose is to determine the extent to whicHeamers

have attained the instructional objectives seit for the
subject, being studied. The scores obtained bgttidents are

used in assigning grades to them or in certifyitigem.

Examples of summative tests are end of term/ semestar

tests, NECO, WASCE results.

§ Standardized tests
These are tests designed and administered by dpstialists.

Standardized tests can be oral, essay or olje&ecognized
standardized tests in English are Testof Ehgs a Foreign

Language ( TOEFL) tests.

8 Teacher made tests

These are classroom tests constructed by tesacter measure how
well a group of students that have been taudig content of a

specific unit or course/subject have performed.
Classification based on the format of expecésgponse.

a. Oral tests requiring verbal response.
b. Written tests requiring the use of paper aawl p

Classification based on the format of the test.
There are two types, hamely, objective and opemr@hormats

a. Objective tests.
Examples
- Multiple-choice
- Matching items
- True/False items
- Fill-in-the-gap/Completion

§ Advantages:
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1) Covers large content area

2) Scoring is more reliable because bias is elitaitha
3) Appropriate for measuring knowledge of facts

4) Comparability of students performance is aahikv

8§ Disadvantages:

1) Takes much time to construct.

2) The result/outcome is concerned with the angmr and not the
process the student used in arriving at the answer.

3) Fails to measure students ability to analysk avaluate.

b. Open-ended tests.
These are tests that allow the testee to exfiegherself. They may be long
or short. Examples in language testing are essmgosition writing,
comprehension and summary writing.

§ Advantages:

1) A shorter time is required for setting the test

2) Itis appropriate for measuring comprehensialisskhinking skills
and the ability to express oneself in writing

3) Thetestis concerned not only with the sttslenanswers but also
with how the students arrived at the answers..

§ Disadvantages:

1) Has low reliability, because only few questio are set outof the
large area of contentthat might have beenemsul Essay tests do
not allow you to set questions on all the topicgytd.

2) Scoring is time consuming and subjective.

3) Scoring could be inconsistent or unreliable.

SELF-ASSESSMENT EXERCISE 1

Which type of testcan you usein detecting ysdudents areas of
language weakness?

3.1.2 Functions/Uses of Tests
The following are the uses of tests. You will obsethough that these are

very similar to classification and types of tesitsfact classification, types
and functions/uses overlap.
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« Selection and placement

e Consolidating and structuring learning

« Evaluating teaching

» Certifying/grading achievement or attainment

e Determining learners readiness

* Guiding and correction learning

* Focusing learning

e Motivating learning

» Identifying specific weakness/difficulties so tlaa appropriate
remedial programme can be planned.

SELF-ASSESSMENT EXERCISE 2

List six uses of language tests.

3.2 Qualitiesof a Good L anguage Test

Test, as an instrument possesses some qualitied) aste necessary before
it can qualify as a test and usable. A good languast should possess the
following characteristics, which are interdepend@ihiese include:

§ Validity

Validity is the extentto which a test measuredat it is supposed to
measure and the extent to which inferences andrecthade on the basis

of thetest scores are appropriate and accurAteeading comprehension

test that tests knowledge of grammar and vocabigampt valid. A reading
comprehension test that tests students abilityféw, identify main ideas
and evaluate is a valid test.

§ Rdiability

Reliability is the consistency with which a testeasures the area being
tested. It describes the extent to which a testdependable, stable and
consistent when administered to the same individoaldifferent occasions
when neither learning nor teaching has taken pdétes the first test. This

means that the same testees/ students would theosame or about the

same marks each time the test is given.

Reliability also refers to two or more examinersaating nearly the same
scores on each test paper. This is referred toasrsreliability.
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§ Objectivity
This is the extent to which a set of test answissgby an expert to a set
of questions agrees with answers given by anottereon the same test
questions. What makes a test objective is that gaektion has one and
only one correct answer. For example:

What is the synonym dieautiful ?

a) lovely b) handsome c) fine d) ugly
Options A, B and C are possible answers, thus iqueist not objective

§ Discrimination
A good test should be able to make a distinctioetween good and poor

learners. It should show the slight differencesveen learners that have
learnt from the instruction and those that have not

§ Comprehensiveness

A test with sufficient questions/ items that cowauch of the content of the
course (syllabus) that is, the subject mattersaid to be comprehensive.

§ Economy
This refers to the ease with which a test can dmbministered and scored.
Thus, a test thatis unduly lengthy or whichnteins tedious instructions
would not be considered economic.

8 Practicality/Usability
This has to do with the wide range of other factbed determine if a test is
practical for widespread use. These include comre and interpretability
of test scores.

SELF-ASSESSMENT EXERCISE 3

List and describe qualities of a good language test
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4.0 CONCLUSION
Knowing how to teach the different language skilbind sub-skills is not
enough for the second language teacher. You neleel &ble to assess and
evaluate your students learning. This you caneaghihrough testing.
5.0 SUMMARY
In this unit, we have discussed the differesidssifications of test types,
their functions/uses and qualities of a good testhe next unit, you will
learn how to construct test items / questions.
6.0 TUTOR-MARKED ASSIGNMENT
1. a) Name and describe three classification dftste
b) Describe three objective test types.
2. What is a standardized test?
3. List and describe three qualities of a goodlmge test.
7.0 REFERENCES/FURTHER READINGS
Allen, M; Noel, R. C; Rienzi, B. M & McMillin, D.T(2002).0Outcomes
assessment handbook. California State University, Institute of

Teaching and Learning. Long Beach, CA

Gbenedio, U.B. (1996)eaching and learning English as a second
language. Benin: New Era Publication.

Harris, D. P. (1969)Testing English as a second language. New York:
McGraw Hill

Lado, R. (1961)Language testing. London: Longman
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1.0 INTRODUCTION

The writing of any testis called test comstion and the questions

generated are called items. Constructing test itaight seem easy on the
surface, but a lot of thought must go into the pescto make the test good.
Generating test items requires you making decssadout  the language
content to cover,the approachto use, fhemat to use, for example,
whether objective or essay, etc. Your decisiorikbgiguided by what you

intend to use the test result for. For instanoe yau testing your students
achievement of what you taught them, or are ysting them in order to
know whereto place them atthe point of en&ky®you  testing your
students knowledge of vocabulary, grammarrer gou testing their
ability to speak and write in English?

2.0 OBJECTIVES
At the end of this unit, you should be able to:

« distinguish between discrete-point tests and iatibgr tests.
« discuss the different stages in test construction
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» discuss the guidelines for the construction of cioje test items.
e prepare a marking scheme for essay questions.

3.0 MAIN CONTENT
3. 1APPROACHES to LANGUAGE TEST CONSTRUCTION
3.1.1 Discreet and Integrative Test Approaches

The two main approaches used in constructintanguage tests, are
discrete-point and integrative approaches. Thate¥as / questions

produced by each approach are labeled by thabappr Thus you

have discreet point tests and integrative tests.

v Discrete- Point Approach

This approach is based on the Audio- Lingualilogbphy and method of
teaching. Just as for Audio lingual approachteaching, discrete point
approach is used when we want to test learndmowledge and use of
discreet components/aspects of a language,reugngatical structures,
vocabulary and sounds. Go backto Unit2 tbfs course material and
refresh your mind on Audio lingual method of teachiThis will help you

to understand better the philosophy of discreattpoiethod of testing.

Advantages of Discreet Point Tests

@ They usually cover a wider area of thgestb
matter taught than integrative tests do. This is
because, discreet point approach uses objective
test formats which could be usedto ask many
guestions in a given test. Examples of such format
include, multiple-choice, true/false, and
completion formats.

@ They are easy to mark/grade. This is because th
formats used, such as multiple choice requires
very little effort on the part of the marker/ saore

@ By focusing on specific aspects/componentsaof
language, such as grammar, discreet point tests
allow the teacher to easily find out how well
grounded or knowledgeable alearneris in, for
instance, vocabulary, grammar e.g. tenses etc
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@ Because of their objective format, discreehpoi
tests assure that scorers/markers score the same
scripts in the same way. This ensures rater
reliability.

Disadvantages of Discre@hPTests

@ A disadvantage of this approach is that it fesusn
the knowledge of individual components ( vocabylar
grammar) and skills ( reading, writing, listegior
speaking ) rather than on the way such knowledde a
skills are used to achieve communication.

@ Another disadvantage isthat discreet posistake
time to construct. It will take you much time toiter
50 or 100 multiple choice test items.

@ Learners answering of questions on specific
components of a language, regardless of their bctua
function in communication may not be of much value
in determining a learner s communicative perforneanc
in a given language.

v Integrative Testing Approach

Integrative tests are constructed with the indentof tapping the total
communicative abilities of  language learnershisapproach to testing is
based on the philosophy of communicative metlagists. Integrative

tests, test skills that are involved in nornm@henunication. Examples of
integrative tests are speaking in oral interviewmrsting dictation exercises,
responding to questions on listening and readoamprehension exercises,
writing compositions and cloze test. Integrativi@geare pragmatic as they
set tasks which make the learnersto processiesees of elements in
language that often conform to normal real life aflanguage in various
contexts.

Advantages of Integrative Tests
@ Integrative tests assess learners communicalbiliées.
@ Integrative tests take less time to construct.

Disadvantages of IntegratiVests
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- There is often the problem of rater/scorer rdliigtin the
award of marks.

- Integrative tests take time in marking.

SELF-ASSESSMENT EXERCISE 1

Using appropriate examples, distinguish betweescrelte point tests and
integrative tests.

3.2 Procedureto Language Test Construction

Before you embark on test construction, there are&aim key issues you
need to consider for both discrete and integrdtigés. These constitute
steps /stages in item writing and are discusskmhbe

3.2.1 Test Planning Stage

There are certain things you should know and hayewr fingertips for effective
writing of questions/items for any test.

* One essential step in planning a test is to degldeyou are
giving the test. Classroom assessments are ggnfalised
on contentthat has been coveredin the clasherin the
immediate past or over a longer period of tihhere the
syllabus, scheme of work and notes of lessonare very
useful, as they present a list of topics that Haen covered
and from these topics you can base your questions.

» The next step is deciding how much emphasis tacep on
each topic (check the amount of time devoted th éagic in
class). The more time you spent teaching a péaticopic,
the more emphasis you will give to this topicamh you are
preparing your test. A helpful guide in decidinghat to
include in your test is to have a table of speatfan. This is
also called a test planor testblueprint. abl€ of
Specification/Test Blue Print is a two-way tablattmatches
the content taught with the content to includethe test. It
contains an estimate of the percentage weightiog be
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allocated to the topics covered during instructidsample
of a table of specification is included in thistuni

* We also have to take into account the types okthgskills
or levels of learning we wish to assess. Bloonxeriamy of
educational objectives isa good source of rdeténg the
levels of learningto assess. These leveldaafrning will in
turn assist us to determine the types of questida ask and
the appropriate question formats to employ. Below brief
presentation of Bloom s Taxonomy of Educationald®tiyes
to familiarize you with various levels of learg you could
test.
Bloom s Taxonomy of Educational Objectives Learning
Objectives

0 Knowledge Remembering or recall of previoushried
material/information ( e.g. specific facts, rnénologies
and theories). Examples of item formats to usdtipte
choice, true/false, matching, fill in the blankspending to
wh- questions, such as why, when, what, where hamd

i Comprehension Ability to demonstrate the undeditay
of information, facts, principles, theories etcdxplaining,
interpreting or translating it. Examples of questidormats
to use: multiple choice, true/false, matching,ifilthe
blank, open ended questions requiring studemtsvrite
composition, respond to questions on reading
comprehension and summary passages

U Application  Ability to apply or use what is le&d in new
and concrete situations. Examples are the apmitati rules,
methods, concepts, principles, laws and theottes formats
to use: multiple choice, trueffalse, creatingloing
something, e.g. write composition, do summary rifstewrite
an application for a job, type a letter, creatatabase.

U Analysis Ability to identify elements/relatishipsin a
piece of work e.g. reada poem or novel arayas it,
analyze a work of art, music. Examples of itermfats to
use: multiple choice, true/false, matching, filltire blank,
write answers to open ended questions
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U Synthesis Ability to put parts together to famew whole.
Examples: production of a unique communicationy. &
speech, writing a research proposal ora repmrt a project
etc. Examples of item formats: essay, reportgutoj

U Evaluation- Ability to judge the value or woof
information/ material, for examples, statementsehgoem,
research report. Examples of item formats: mpldtchoice,
truef/false, fill in the blank, writing essaysports,
critiqguing projects e.g. research .

and

A SAMPLE OF TABLE OF SPECIFICATION

A table of specification is a two way chart disptaya representative sample of

topics covered and types of learning expectedarhiers to acquire and
demonstrate. The table of specification belovoisaf summative test on
NOUN Access English.

COURSE TITLE : ENG 001 : ACCESS ENGLISH

LEVELS OF LEARNING ( In percentxy)

English Methods

Knowledge| Comprehension Application Analysig

nthesis Evaluation

Total

Grammar
usage 1

15

Grammar
usage 11

10

Lexis &
structure

15

Listening,
speaking
& reading
skills

25

Writing
skills:
summary,
letters &
essays

10

10

35

Total

27 10 16

15

100
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3.2.2 Test Item Writing Stage

» Follow the table of specification strictly.

* Begin with simpler test items, and then proceechdoe
complex ones.

* Prepare a marking scheme as you write the quastion

» Construct your test items well ahead of time faiew and
reframing of items.

» If possible let your colleagues or other expertseng your
items.

» Construct more than the required number of testdte

SELF-ASSESSMENT EXERCISE 2

What is a test blue print?
3.3 Construction of Objective Tests

Objective test questions are those in  which tee&must select the one
correct or best response from two or more altevaatiObjective items may
be administered in a variety of formats such as:

8§ Multiple-choice

§ Matching

8§ True/False

8§ Fill-in-the-gap/Completion

8§
However, research in the field of testing suggtsis multiple-choice tests
are the most reliable and valid of objective fermats. Multiple-choice
questions play an important role in testing andaameng the most widely
used of selection-type items. The popularity ofrthdtiple question stems
from the fact thatthey can be designed to smema variety of learning
outcomes. It takes a great deal of time, skilid adherence to a set of
recognized rules for you to develop a good multgieice item.

§ Componentsof Multiple- Choice ltem
A standard multiple-choice item consists of twoibasrts.

1) A problem(stem), which may be in form of a question or an
incomplete statement.
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2)

A list of suggested solutions (alternative answers). The list of
alternatives contains one correct or best alterma (answer/key)
and a number of incorrect or inferior alternatiy@istractors). The
purpose of the distractors isto appear as tlkussolutions to the
problem for those students who have not achievied objective

being measured by the test item. Converselyligteactors must
appear as implausible solutions for those stwdewho have
achieved the objectives being tested.

SELF-ASSESSMENT EXERCISE 3

What are the two parts of a Multiple-choice testri?

3.3.1

Guiddinesfor Constructing Multiple-Choice Items

Here are some guidelines you should follow/adograble you construct good
objective test items. These guidelines are spedljiclesigned for the single-
answer and best-answer varieties of multiple-chivéres. The rules are divided
into two categories:

A.

1)

2)

3)

4)

Rules for Developing the Stem

Present a single clearly formulated problemthe stem of the
question. The stem of the question is the maihgfahe question
and should contain only information that is peatinto the question
or problem and should be worded so that any gex@minee can
understand what is expected of her/him to do.
State the stem of the item in simple, clear leagg. The problem in
the stem of a multiple-choice question should beest clearly, using
straightforward vocabulary and should be freeuwinecessary
complex wording and sentence structure.

If the same words or phrases are repeatectingtions, write the
stem to include the repetitious material.
State the stem of the item in positive form vewver possible. Avoid
using negatives such as NO, NOT, and EXCEPT. Ifmost use a
negative word, write it in capital letters and urite it, also place it
near the end of the statement so that the test-tekenot miss it.

B. Rules for Developing the Options/ Alternative Anssve

1)
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Make all options grammatically consistent whie stem of the item
and parallel in form. Be sure to check the atioagainst the
wording in the stem to make sure they are grammifticonsistent.

This will help to avoid easy elimination of optiobg the testees.



ENG 720 English Methods

2) Avoid giving clues to the correct answer by Imgwvord (s) in the
stem that can easily be linked to the correct andBedow is an
example of a stem for a multiple choice questioth\&iword that
easily leads to the correct answer.

Instruction : Complete the following sentence witte of the answer
options lettered a, b, c and d.

Question : The word used to describe a nogalied an
Answer : (a) adjective (b) pronoun (chjcmction (d) verb

It is obvious that the testee will pick option (d)ecause the article an
goes with the vowel a in adjective.

3) Be sure that the distractors or wrong answansattract examinees
that are lacking in knowledge about the cohtep itemis
assessing. Therefore, the incorrect answer chelumdd be
logically consistent with the stem and shoulepresent common
errors made by weak students in a particular gbéitel.

4) Ensure that the length of the correct answabout the same as
those of the incorrect answers. This will help limmate length as a
clue.

5) Use the option none of the above sparingig.mone of the
above option works better when the stemkesdss a question
rather than as a sentence to be completed. Atomiplete sentence
rarely works because none of the above seldonpletes the
stem grammatically. Nevertheless, the use of tiane of the
above option should as much as possible be aloide

6) Avoid the use of all of the above . Thisiopt type makes it
possible to answer the item on the basis of paniafmation.

7) Alphabetize the distractors and arrange nuwakaptions in
ascending order, eg. A, b, ¢, d, or 1,2,3,4.

3. 4 Construction and Evaluation of Essay Questions:
Composition, Comprehension and Summary

Essay questions require that your students reslppmditing one or more
sentences according to the tasks demandedhiza of essay tests you
could give your students include: continuous wgt{composition),
comprehension and summary tasks. These three rpateeupaper in most
public examinations conducted in Nigeria. (NECO, A\ NABTEB).
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3.4.1

Guidelinesfor Writing Composition Questions

1) Ask questions that will require your studenis demonstrate
command of essential knowledge about the topicritewn.

2) Define the examinee stask as completely apecifically as
possible.

3) Give directives about any special instructidasgexample, the
length required, the number of pages or the nurmbeords, e.g.
400 words.

3.4.2 Guiddinesfor Correcting Essays. Preparing Marking
Scheme

@ Before you start marking your students esdast, prepare a
marking scheme. A marking scheme is a set oferg@iused in
assessing students answers on given essags.tiigirovides
general guidelines to reduce subjectivity amtrease reliability
in the marking.

@ The answers you provide in the marking guidenaainly
suggested answers. During the marking of your siisdescripts,
you may likely come across some answers notedsia the
marking scheme which may also be correct.

@ A marking scheme also specifies the marksiodiée. In a
marking scheme a slash (/) indicates alternatiwsvars, any one
such answer is counted as correct. Brackets (digate optional
information, the mark is awarded whether the pathée bracket
is included or not.

3.4.3 Guiddinesfor Writing Reading Comprehension Questions
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1) Use passages where you can ask question toyotgsstudents
ability to :

- Recall stated facts/information.
- Make inferences

- Make judgment/evaluation

- Make clausal/phrasal analysis
- Explain word-class questions

- Give synonyms/antonyms
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- Explain figures of speech

2) Be specific by stating if answers are to woigten in complete
sentences, phrases or key words.

3.4.4 Guiddinesfor Writing Summary Questions

1) Pick passages where your students would betalidentify the
main idea in each paragraph.

2) Make sure the number of points (main ideashénpassage are
equal to the number you request your studeetswrite in the
guestion.

3.4.5 Practical ExercisesTo lllustrate the Guidelines Discussed Above

Sample Composition Question: Instruction- As péthe activities lined-
up for the Democracy Day Celebration in your Ld8alvernment Area, a
debate is being organized on the topic Multipjicibf parties has done
more harm than good to Democracy in Nigeria. HesCGhief Speaker of
your group prepare a speech for or against this.top

Marking guide/ scheme for marking the above contjmosi

Recall our explanation of what a marking guidéN& are now going
to use what we discussed to illustrate how to ntisiskcomposition.
Compositions are generally marked under four sestinamely,

content, organization, expression and mechanicairacy, as shown
below.

CONTENT (15marks)

The candidate has been asked to prepare a speenhafgainst this topic.

This speech is to be delivered on the Democracydpaythe candidate is
the Chief Speaker. The candidate will explaintdren multiplicity and

take a stand for or against. He will proffer thtee four reasons to support
his/her stand on this topic .

ORGANIZATION (10marks)
This is a debate, therefore, all the usual vocatofea debate are expected:

Chairman, Guest of Honour, Co-debaters, the aodidadies and
gentlemen. Goodday/morning etc My name is --—-- }- am here to
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support/oppose the motion which says that ---—-¥e expect an
introductory paragraph and about three paphgravhere the candidate
develops and explains his/her reasons for the stekath. There will be a

paragraph containing a logical conclusion basetherarguments made in
the body of the composition.

EXPRESSION (15marks)

Formal language is expected here. The candid&beiscted to use a wide
range of vocabulary as well as appropriate tegiof politics and
democracy aptly chosen for effectiveness.

MECHANICAL ACCURACY (10marks)

Penalize candidates for mechanical errors: speffirggakes, wrong tenses,
wrong use of capital/small letters, wrong words deduct % mark for
each error, for a maximum of twenty (20) errors.

Sample Comprehension Passage

Instructions: Read the passage below and answeugstions at the
end.

| was on top of one of my palm trees yesterdaypitapthe tree and
collecting the wine for the morning, when | saw teaddiers at the
foot of the tree. They made signs at me, socohcluded that they
wanted my palmwine. On_descending from the tregave them
some wine to_sample as is customary. Not onlyigg drain all the
wine in the calabash, they said they wanted toargstame into the
army. | asked them whether they wanted me or sotheblse, and
they said they had come for me. | asked them whathenemy sent
them or they came on their own. To cut itshbey saidl was
wasting their time, as they had to catch twenty thanhday. Only a
foolish man willingly disobeys armed soldierstold them | had
something very important to say.

Say it, then one of them cut in impatiently, laukiat his watch. It
was approaching midday by which time it was consideinsafe to
drive around in a car for fear of enemy planesctvhised to strafe
vehicles on the highway.
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Yes, what | want to say is simple | said, Myffigen; the boy who
should have succeeded me when | died joined thg anwiuntarily

and with my full backing. He was a brilliant boyways first in his
class. He was in his last year at school when #ebegan. He was
killed. The two children who came after him ardgyilThe next boy

is still in primary school. If he were old enougjlyould have asked

him to join the army, not minding the fact that mfirst son s head

had already been sacrificedto the same W&ot no person who
breathes will say that he has no part in this war.

But let me add this. If this war has reached thgestvhen a man of
my age is given arifle by force and sent towta front, then the
time has come for you to blow the whistle. .

Questions

a) What does the narrator do for a living@actual question)
b) What did the soldiers come fofPactual question)
C) Why did the narrator not have a substitutegive to the
soldiersqFactual question)
d) What does the narrator mean by the last stateneemtalule?
(Inference question)
€) Was the setting of the encounter with these solderal or
urban? Support your answer with evidence from tesage.
(inference question)
f) Was it wise for the narrator to speak to thiders the
way he didq{ Evaluative question )
g) Replace each of the following words used in thespge with
another that means the same thing.
I. descending
ii. sample
li.  drain
Iv. strafe
v.  backing(Synonyms)
Answers

a) A wine tapper

b) To force/ conscript him into the army

¢) He had two daughters and a son who was too ytmujoin
the army.

d) The war should be called off.
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e) The setting was rural as evidenced by themstion of the
narrator etc
f) Answer according to one s opinion/ judgment
g) i getting down/climbing down
ii taste/try out/test
i drink/sap/exhaust/consume
iv bomb
Vv support/approval/encouragement

Sample Summary Passage
Instructions: Read the passage below and answer the questithes exd.

Over the years, there has been this hue and cgptgrnments and public

policy advisers against the phenomenon of the urbeal drift. Researches
have been conducted on various aspects of thisgphenon, which have

resulted in the identification of the various casignd consequences of it.

In addition prescriptions have been given fumtoolling the rural-urban
drift. Among the causes most often mentioned apailadion pressures in
some rural areas resulting in  dwindling farm lgndsreasing school
enrolments and the resultant rise in educational$e which qualify many
people for urban employment; higher wages in thamicentres relative to
rural centers and the rather naive one of the bligjits in the cities so
much touted by early foreign sociologists. Tiast often mentioned
consequences of this rural-urban migration ideludepopulation of the
rural areas leading to overcrowding of the citied the resultant housing

and sanitation problems. Decline in the agricultpopulation resulting in
less food crops being grown and high food pricesthé cities and

increasing urban unemployment. The results o# ptienomenon are seen
largely as negative.

Measures to control the rural-urban drift indutle establishment of
essential amenities like water, electricity, haagitcolleges and cinema

houses, the location of employment generatatgldishments and the
building of good interconnecting roads. The suraltof these prescriptions
in essence unwittingly or paradoxically, is fioe rural areasto be
transformed into urban centers. This is so bectuselustrialize the rural
areas would draw many more people out of aguceithan if industries
were restricted to urban centers.

Questions

a) Inthree sentences state the causes of rural-urban drift.
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b) In three sentences state the consequences of rural-
urban drift.

Answers

a) The causes of rural-urban drift are:
i. population explosion in some rural areas,
ii. increasein the number of children attending
school, and
iii.  the social life (bright lights) in the cities.

b) The consequences of rural-urban drift include:
i. depopulation of rural areas,
ii. reductionin the number of people involved in
agriculture, and
iii.  urban unemployment.

4.0 CONCLUSION

The most important consideration in constructingglaage test items is the
use for which it is intended. Thus, for you to stwact good, reliable and

valid tests you should take note of the teachiry@mtent objectives and

the methodology of instruction.

5.0 SUMMARY

In this unit, you were exposed to the distinctietveen discrete-point tests
and integrative tests. We also discussed sotndelines on the

construction of objective and essay questionswvedlsas how to prepare
marking scheme for correcting essay answers.

6.0 TUTOR-MARKED ASSIBNMENT
1) Selecta newspaper article of about one tygadie, single
spacing, and construct two of each of these tgpgsestions:
factual, inferential and evaluative .

7.0 REFERENCESFURTHER READINGS

Alderson, J. C.; Clapham, C & Wall, D. (200Lxanguage test construction
and evaluation. Cambridge: Cambridge University Press.

129



ENG 720 English Methods

Harris, D. P. (1969)Testing English as a second language. New York:
McGraw Hill
Lado, R. (1961)Language testing. London: Longman

McNamara, T. (2000).anguage testing. Oxford: Oxford University Press

130



ENG 720

UNIT 3 WRITING SCHEME OF WORK AND LESSON
PLANS

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Curriculum and Syllabus
3. 1.1 Types of Syllabi
3.2 Whatis a Scheme of Work?
3. 2. 1 Features of A Scheme of Work.
3.3 Whatis a Lesson Plan?
3. 3. 1 Elements of a Lesson Plan
Conclusion
Summary
Tutor-Marked Assignment
References/Further Readings

No ok
cooo

1.0 INTRODUCTION

This unit begins with an overview of the conceptsyiculum and syllabus.
In the Nigeria context, subject experts in collation with the Ministry of
Education prepare the curriculum as well as thialsyk. This is then made
available to schools either federal or state. ©@au$ in this unit will be on
how to use the curriculum and syllabus to develapming instruments for
effective teaching. These instruments are therselof work and lesson
plans.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

« distinguish between a curriculum and syllabus

« distinguish between a teaching syllabus and an iewdion syllabus
» describe the features of a scheme of work

« describe the elements of a lesson plan

* develop lesson plans for teaching language a@cfiire topics

e evaluate lesson plans
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3.0 MAIN CONENT

3.1 Curriculum and Syllabus

In practice you do not have direct involvementhia preparation of these
two planning instruments. However, you need todmailiar with them as
you will need them to develop your scheme of warlt Eesson plans.

Definition of Curriculum

V A curriculum is the cornerstone of a school indinr@al programme
and reflects the philosophical and psychologicallielfs about what
learners need to know and be able to do to sudoeshool. It sets
the goals and objectives of learning a particuldjext and outlines
the content to teach as well as the methodologidsechniques of
teaching and assessing students learning ofsuthject. A well
developed curriculum will specify the knowledgkills, insights
and attitudes that learners will be expected taaegdevelop and
use. These will constitute the goals and objestivaf instruction.
The curriculum will also spell outthe in s$a and out of class
learning activitiedlearning experiences that learners will engage
in during the process of learning and the teash activities-
namely, the selection of contentto teach, tinethods and
strategies that he/she would use to teach andsateekearners.
A good example of a curriculum manual is theidisl
Curriculum for Junior/Senior Secondary Schools ludtes 1
and 2 : English Language

Definition of Syllabus

The syllabus is drawn from the curriculum. Theaylls contains a list of
topics in a given subject to teach the learneractis as a guide for both you

and vyour students. It specifies the content,menended text books and
other learning materials that students will usel&arn. Sometimes, a
syllabus could suggest teaching approaches wamathods that teachers
could use to teach and assess learners. trsthe syllabus that the
scheme of work is drawn.
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311 Typesof Syllabus
There are basically two types of syllabi. These are
v Teaching Syllabus

A teaching syllabus specifies how a particular sabghould be analyzed

or viewed for the purpose of teaching it. It isially based on a set of
beliefs/philosophy which guides the teacher omtie¢hods and strategies
to employ.

v Examination Syllabus

A language examination syllabus specifies the ®pitd contents of what

your students will be assessed on. Examinationdsqaliepare examination
syllabi. Most public examination bodies such W$AEC, NECO and
NABTEB review their examination syllabus every #hygears.

SELF-ASSESSMENT EXERCISE 1
Distinguish between a curriculum and a syllabus.

3.2 What isa Scheme of Work?

A scheme of work is a sort of directory of the wtw be doneina

specified period of time usually in one terf. serves the purpose of
providing you with a pathway through a sectionhaf syllabus. Usually it

is goodto write or prepare monthly scheme wbrkin orderto repeat
aspects students do not understand. Even in sabileetEnglish language,

weekly scheme of work is preferable.

3.2.1 Features of a Scheme of Work

When you go on your supervised teaching pracjice will need to plan
the whole work you will teach the class while uyare there. This plan

known asthe scheme of work must be based osyttabus, which has
already been developed by the Ministry of Educatifor use at either the

federal or state levels. To prepare your schenveook you must look at

the following:
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* The list of topics and skills in the syllabus.

« The total time allocated for teaching in weeks padods. This will
aid you in deciding how much time to allocate tariéng each topic
and list what topic or skill you will teach eachekeor period

* You may need to prepare two different types of sehef work:

- A general one showing the topics you will tedcining the
whole term.

- A more detailed one to break down each topic séps to
be taught in each period or lesson.

There are several ways of writing a scheme of wauk the best way is to
presentitin a tabular form. A typical scheme wfork will have the

following columns:

Scheme of Work Format

Week| Period] Topic| Objectiveg TeacherfsStudents| Teaching| Referenced Teaching
activities | activities | Aids Strategieq

ab~rwNDRFRlOR~AODNPRE

Week: the week in the term; 1, 2, 3, etc

Period: the period in the week; 1, 2, 3, etc

Topic: the contents/skills to be learned

Objective: the basic objective(s) of learning etugic
Teacher s Activities: what the teacher will do

Students Activities: what the students will do.
Teaching Aids: materials to aid teaching.

Reference Books: the course book.

Teaching Strategies: Repetition/Questioning/Sumresry

O O0OO0OO0OO0OO0OO0OO0Oo
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SELF-ASSESSMENT EXERCISE 3
Where do you draw your scheme of work?
3.3 What isaLesson Plan?

Alesson plan isan elaboration of the schefmeawork. It separates the
activities of the teacher from those of the stuslent

Lesson Note: A lesson note is a detailed version of the lesguan. Itis
usually the teacher s detailed notes where heldiseeperything he/she has
to offer for a particular lesson. It is usuallyassay format. It has the same
preamble as the lesson plan. However, the stsdeactivities and the
teacher s activities are mixed up.

3.3.1 Elements of a L esson Plan

There are certain elements you should take notevben preparing your
lesson plan.

e Topic: Foreach lesson whether it will last for oweih or three
hours itis essential thatyou treata mairpictcE.g. Reading to
identify main and detailed ideas

» Objectives: the objectives will help you limit or specify tseope of
the lesson. The number of objectives will vargpending on the
content of the lesson but probably range beetw two to five
objectives.

* Teacher sActivities: these are the actions you will be taking during
the course of the lesson.

« Sudents Activities: these are the activities students will be engaged
in while learning. They include cloze exeesis games, writing,
speaking and so on.

e Evaluation: The purpose of evaluation isto check if sniddave
attained the objectives of the lesson. Evanatan range from
informal to formal.

A Lesson Plan for Teaching Poetry
Class: JSS I
No on Roll: 45

Age: 12 years
Topic: Simile and Metaphor
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Date: 9 October 2009

Time: 10.00 10.40 am

Duration: 40 minutes

Entry Behaviour: Students already know abayirftive
language

Behavioural Objectives: By the end of this lesdmngtudents
should be able to:

- identify similes and metaphors in poems.

- interpret  similes and metaphors used in
communication
- Use similes and metaphors in oral and written
communication.
v Presentation
No of | Lesson conten]{ Teachers Students Activities| Teaching
Minutes Activities Aids/Materials
3 Revision of|] Teacher reviseg Students will revise
previous use of figurative| their knowledge by
knowledge on] language with| answering the
Figurative students. teacher s questions
language.
5 Introduction of 1NE_eacner asks Soents nsten ang PIciures, Charis et
the new lesson| general questionsontribute if
leading into the | necessary.
topic.
6 Definition of | Teacher displays| Students read the | Chart showing in{
simile a chart showing | poem and identify | poems.
the introductory the similes.
poems and
defines simile.
6 Definition of | The teachgr Students identifghart showing th
metaphor. defines metaphor| metaphors in the[ poems.
poem i
7 Citanging The teacher feadSudents change CTarts, fastreards; stjip
similes to | the discussion It-)ﬁmilesto metaphors of papers etc.
metaphors andl using prompting and vice vérsa
metaphors tq questions n following teacher|s
similes changing similes | leading questions.
to metaphors and
vice versa.
© Revision Ol Teacher leads SUOENts join_m__mecnarts, nasn cards et
points nof students in discussion of such
clarified discussing areap ideas, answering
properly after] not fully | questions and
the initial | discussed or | contributing
introduction of | understood generally.
the topic. initially.
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questions on tha teacher s questions{ summary

following: questions

1. Identification
of simile.

2. ldentification
of metaphor.

3. Changing
simile to
metaphor and
vice versa..

Evaluation Teacher asks| Students answegr Chart or Blackboard

of thd

=+

Assignment The teacher gives| Students take note
further the given
assignment. assignment.
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Sample Poems

Simile
My Tree Jessie

She lives with branches like arms

Wide and long they grow

She sings her song of the wind

Leaves rustling like nails clicking

Little flakes of bark peeling just like the skinkdesert rocks
She feels wrinkly like a rhino s skin

She smells like flowers

And in the dead of night she waits

What Am| Sophie

A small pink nose as soft as a rose

A pair of beady eyes as black as the night

Two tiny ears as smooth as a feather

A long brown tail as twisty as a willow tree branch

An oval little body the size of an egg
Fine little whiskers as shiny as a star
Small scuttling feet as fast as lighting
What am I? Who am I? Can you guess?
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Metaphor

The Crab Catherine & Jelly
The crab is
A dancing pair of scissors
Cutting up water all the time.
It s face is a red hot sun
Burning the sand to dust.
It is a dancing teacher
Waiting for it s students.

Dreams Langston Hughes

Hold fast to dreams

For if dreams die

Life is a broken-winged bird
That cannot fly.

Hold fast to dreams

For when dreams go
Life is a barren field
Frozen with snow.

4.0 CONCLUSION

Adequate knowledge of the preparation of thesenitey instruments;
curriculum, syllabus, scheme of work, lesson pkamd lesson notes is of
utmost importance to you. It places you in ddvedtead to face teaching
either during your supervised teaching practickiar in your career as a
classroom teacher.

5.0 SUMMARY

In this unit, we discussed the relevance of cuhldm and syllabus in
teaching and learning programmes. We also disdussw to prepare the
scheme of work and lesson plan.

6.0 TUTOR-MARKED ASSIGNMENT

1. Name the two broad classifications of teachiflasus.
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2. What two things will you bear in mind when prapg your scheme
of work?

3. What is alesson plan? Develop a lesson planteach students to
evaluate and infer.
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