Course Code EDU 730
Course Title Religion And Moral Education

Course Team Dr. B. O. Lawal (Developer/Writer) - Ul
Dr. E. G. Ojo (Editor) - OSCE
Dr. U. S. A. Osuiji (Coordinator) - NOUN

NATIONAL OPEN UNIVERSITY OF NIGERIA



PED223
RELIGION/MORAL

EDUCATION

National Open University of Nigeria
Headquarters

14/16 Ahmadu Bello Way

Victoria Island

Lagos

Abuja Office

No. 5 Dar es Salaam Street
Off Aminu Kano Crescent
Wuse Il, Abuja

Nigeria

e-mail: centralinfo@nou.edu.ng
URL: www.nou.edu.ng

Published By:
National Open University of Nigeria

First Printed 2006
Reprinted 2010

ISBN: 978-058-854-X
All Rights Reserved

Printed by: Goldsworth



PED223

RELIGION/MORAL EDUCATION

CONTENTS
PAGE
Module 1 1
Unit 1 The Concept of Moral Education ........................ 1
Unit 2 The Concept of Morality ............coovvviviiiinnn. 6
Unit 3 Components of the Nigerian Laws . " 13
Unit 4 Means of Communicating Moral Educatlon in the
_ SChOOl ..o 19
Unit 5 The Senior Secondary School Syllabus as Prepared
by West African Examinations Councils .......... 23
MOdUIE 2 o ————— 30
Unit 1 A Critique of Christian Religious Studies Education
_ Syllabus at the Secondary School Level............... 30
Unit 2 Model LeSSON NOES .........cccuvivveeeeieiiineee e, 36
Unit 3 The Concept of Conscience ...........c.ooceeveveneenns 44
Unit 4 School Worship ..o 49
Unit 5 Methods of Teaching Moral Education ................ 55
ModUle 3 e ————— 59
Unit 1 Resources for the Teaching of Moral Education...... 59
Unit 2 Factors that can Aid Successful Teaching and
_ Learning of Moral Education ....................coo i 66
Unit 3 Examinations in Moral Education ......................... 70
Unit 4 Problems of Teaching Moral Education in the
_ Nigerian Schools ..., 76
Unit 5 Factors that can Enhance Moral Education in the
School Children ..., 82



PED223

RELIGION/MORAL

EDUCATION

MODULE 1

Unit 1 The Concept of Moral Education

Unit 2 The Concept of Morality

Unit 3 Components of the Nigerian Laws

Unit 4 Means of Communicating Moral Education in the S¢hoo
Unit 5 The Senior Secondary School Syllabus as Redzy

West African Examinations Councils

UNIT1 THE CONCEPT OF MORAL EDUCATION
CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content

3.1 The Concept

3.1.1 The Concept of Moral Education
3.1.2 Theories of Moral Education

4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment
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1.0 INTRODUCTION

Moral education as a concept attracts differenind&fns. Since there
are many experts in the area of moral educaticshduld be  expected
that there will be many  definitions to the ncept. There are also
different kinds of rules in the society just asréhare different kinds of
theories of moral education.

2.0 OBJECTIVES
At the end of this unit, you should be able to:

[0 provide acceptable definitions to religion andgelus education

0 identify  different kinds of moral rules and hebries of moral

: education

L answer questions  on moral education types wioral rules and
theories of moral education.

S v s I s e e R
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3.0 MAIN CONTENT
3.1 The Concept

3.1.1The Concept of Moral Education

The word “moral” may mean the ability to distinguisetween the right
and the wrong. Itis very much related to manduict or the
individuals’ behaviour. It concerns itself  witb@dness as well as
badness of a behaviour. Generally speakingahaaals with good
character, right or proper conduct or righteousness

Perhaps, moral education can be regarded as thegsrof guiding the
character development of anindividual in dbeiety in order for an
individual to be able to do what is right or jusgain, moral education

can be regarded as the teaching or attempt to standards of right or
wrong. It also concerns itself  with the estabsheimt of  principles of
right or wrong as well as their application to widual lives.

Morality can be regarded as rightness or pureoessbehaviour of an
action while religion can be interpreted as  Welien the existence of
Supreme Being.

It is true that most if not all school subjects @@ome contribution to

the moral development of school students buttmdribution  of
religion is greater than others.

Perhaps, morality; to the Christians is the comsxgeor the Law written,

to the Yorubas, it is the oracle of the heart aroEan. Naturally, it is
difficult for good moral to exist without religioor religion  without
good moral. [t may be reasonably concludedlbét religion and
morality are inseparable as none of them coulduodied in isolation.

Education generally enhances the development af gowral conduct in
the society. It is also the responsibility of magdlcation to strengthen
the idea of morality as an important foundationdocial order. Moral

rules are the same throughout the whole world fior this reason that

moral rules are referred to as being general oreusal. The reason for

this is that morality  throughout the whole woiddagainst cheating,
stealing, while morality =~ generally, supports ésty, truthfulness, fair
play, respect for elders, kindness, hardworkingigiggm among others.

However, the objectives of morality include thdduling:

(@) ensuring the survival of a society
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(b)  restoring and promoting human dignity

(c)  being in conformity with man’s rational nature

(d)  doing things in line with the wish of the Sapre Being, God or
Allah.

It is not unlikely  that a man with good morallwiot only  have
happiness within himself but will also have conteant. A person with
good moral is not likely  to be involved in cheatidishonesty, fraud,
armed robbery, drug  abuse disrespect foradheksrespect  for
authority, disrespect for colleagues or age malissespect for elders as
well as disrespect for other man’s rights.

To teach good moral in the school, the school shodlude in its
curriculum  moral and religious education. n abldition, parents should
not only show good examples to their children, thleguld also in still

moral and religious education in their children.afy religious bodies
should emphasize the religious virtues which apabke of promoting
unity among the youths. Finally, it is the dutytioé society as a whole
not only to teach the youths its rules and regotestibut also to provide

for their needs. Muslims and Christians generakyexpected to make
their character worthy of emulation. Their actiongst be in accordance
with the dictate of Islam or Christianity.

Again, itisworthy  of  note that Gizkhe origin of  morality
considering the nature of God himself. Heulsof moral, He,
therefore, expects moral uprightness  from Hestures —  including

man. If we agree that God is the origin of moratliben it is also logical

for us to believe that  the source of = moralityis basically  located in the

Holy Book of the two religions, Holy Bibknd Quran. But to the
traditional religion, morality —arose from man@nsciousness of

belonging  to the Supreme Being. For this reago can be concluded
that moral actions are derived from religion assult of which the two

cannot be separated. The source of morality ordony to African

religion is located in the Supreme Being, Divirstidncestors, societal

customs and traditions (they  are all regardetti@sustodians of

morality in African Religion).

In conclusion, it should be noted that every sgamet matter how small
or large it may be has rules and regulations. Thass and regulations

are specifically made for the societal membersabée such a society

to survive. These rules are regarded as moresridlowever, the
following rules among others are in existence:

(@)  Social rules These are rules that have to do with the way lgeop
live in a society.
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(b)  Legal rules These are laws made by the people concerning the

government of the society for the purpose d¢faving peace in
such a society.

(c)  Moral rules: These are general rules which guide the conduct o
people living ina  particular society. Such rutdsce emphasis
on things that are good or bad, right or wrongidkithey are
expected to do ad things they are not expected.to d

3.1.2 Theories of Moral Education

There are many theories of moral education. Sontleewh are:

(@) The theory which believes that moral educatiame into being
as aresultof man’s disobedienceto God wigeate the
forbidden fruits in the garden of Eden

(b)  Another theory on moral education is thatoktbelieves that
moral education is the  responsibility  of he parents. It believes
that parents through their experiences in lifey the teach their
children what is good/right  and bad/wrong. mians an  act of
duty transferred from one generation to anothewéi@r, moral
education inthe  African society  will nvblve parents  as well as
members of the extended family. By implicatiaenever, a
child is found to be immoral, this child’s immotgli  will be
traced to the child’s parent’s immoral laxities.

(c) Thereis another theory of moral eduratwvhich believes that
moral education is the responsibility of theimas social
agencies in the society. Such agencies includeagke-  group,
churches, mosques, schools, mass-media etc. soltieoimay
not follow the advise from  their parents if chiparents are the
type that will say “do what | say and not what I'ddence, the
children will move to  their friends for the pugmof having
moral education. Unlike in the past, many childnewe lost
confidence in the ability of the church to veythem moral
education. Many schools are also failing in thegponsibility to
give moral education to children.

To some people, mass media is the best agencgahairopagate moral
education in the society by showing good moviesragrather things.

Morality in the African context means total dience to a powerful
authority. Hence, an African child who disobeys tharal teachings of
his parents and elders will be beaten accordingig.an offence for a
child to look at the face of an elder or to graee&ler while standing.
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Generally speaking, African morality is cenwed about the
maintenance of order in the society.

4.0 CONCLUSION

The unit above discusses the various definitions aforal education,
kinds of moral rules as well as theories of modhlaation.

5.0 SUMMARY

In the unit above, we have learnt:

(@) The meanings of moral education

(b)  Types of moral rules
(c) Kinds of theories of moral education

6.0 TUTOR-MARKED ASSIGNMENT
Discuss fully, the concept of moral education

7.0 REFERENCES/FURTHER READING

Jacobs, A.B. (1977A Textbook on West African Traditional Religion.
Ibadan: Aromolaran Publishing Company Ltd.

Lawal, B.O. (2002). Teaching Religionsin  Colleges  and Universities.
Ibadan, Stirling Horden Publishers.

Precter, Paul (1980). Longman Dictionary of Contemporary English.
London: Longman Group Limited.
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1.0 INTRODUCTION

Generally speaking, there are different kinds ofatity. They include:
African Morality, Social Morality,  Closed Mor&), Open Morality,
Morality of human action, Moral judgment, aslhas moral law. The
concept of value is also pertinent to morality, ¢deent is also discussed

in this unit. The concept of respect is as weltdssed in this unit.

2.0 OBJECTIVES

At the end of this unit, you should be able to:
0

[0 identify and discuss the kinds of morality knownytuu

1 discuss the meanings of value and respect ane rthiam to the
concept of morality.
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3.0 MAIN CONTENT
3.1 The Concept of Morality

It can be said that morality concerns itself whk horms of individuals
behaviour. It also deals with how we ought to behiavthe society.

3.2 Types of Morality
There are many types of morality. They include:

(a) African morality  (b) Social morality (c) sice (d) closed morality
(e) Open morality.

3.2.1  African Morality

African morality is rule — oriented and it is emipetiin a set of well —

known statements of “dos” and don'ts. It is alsaselly tied to religion.

It is equally based on a hierarchical order andeddp on the age as well
as status. In the African society, respect is gigethe elders’ and this is

used to evaluate the individual's character.

3.2.2 Social Morality

This involves both the society and the individdigls the responsibility

of every society to preventthe strong arekdy from  exploiting the
weak and denying them a fair share of what beldagisem. In other

words, it is the duty of every member of the sgctetcontribute his/her

own guota to the development of the society. larrgtit is the duty of

every society to provide for every membegpad job with which  he
will be able to cater for his needs. Every membi¢he society needs to

be morally mature for the society to make any magni progress. It is
therefore advised that any society that is wagykowards progress or
development should do away with bribery d arorruption,
embezzlement, lack of respect for public weihly  as wellas moral
laxity.

3.2.3 Closed Morality

This is the morality that deals with obligationidtalso the morality of

the ordinary man whose horizon does not go beybadgdociety where
an individual finds himself  or herself. Againclased society is a
society which sees itself as a distinct group défifie from other groups.
Such a society tries to maintain itself in exiseeaad also presents its
unit as well as identity by  imposing certaites on its members.
Members of such a society only observe the rulesneter the society

10
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exerts pressure on that. It is also this pressteger on the members
that gives them the sense of obligation.

3.24 Open Morality

This is the opposite of closed morality. This kfdnorality is always
found in the open society and a dynamic societyoes beyond the
family, tribal and national interests but ratheepg to the general
interest of mankind. This kind of morality is udydbund in the open
society which has nothing to do with the moralityobligation and not
usually is the result of social pressuresThikind of morality can be
regarded as a universal and ideal morality whichitsaorigin from the
mystical experiences of important and religiousléxa such as prophets
in Israel. Their morality  can simply  be redgd as open morality.
Therefore, the people who are opportuned to hase timorality — attract
people and draw followers to themselves.

3.3 Morality of Human Action

In any human action, intention is very importanthéi a man performs

an action, he does so in order to achieve a sétlfjoathe intention is
evil, the action itself is evil and if the interias good, the whole action
is also good.

In human action, there are direct and indirectntibms. While direct
intention means the result of the action whiaghdber desired and

expected, that of indirect intention standstf@by -  product of the
action. The result was not desired by the doerthsidifficult for him to
separate the by —  product from  the desesdlt. Also, there are

immediate as wellas  remote intentions for humaion. While  the
immediate intention can be regarded as the firgadive which the doer
wishes to achieve through his action, the subsdmigectives which
the doer hopes to achieve after achieving tls¢ dibjective, every

intention has a motive behind it.

3.3.1Moral Judgements

By moral judgment, we mean that a decision takea man which will

have various effects for the lives of others aredbers life after having
consideration for love and selflessness. The cistantes under which
this will be considered vary from one case to amotRor instance, the
Catholics believe that actions such as adultergctinbortion,

contraception, premarital sexual relation amongmstfare evil even in

their nature and that nothing can make them togbe. r

11
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However, to another School of thoughis improperto passa

judgement on any man’s action without taking iconsideration the
intention, the circumstances as well as the coresemps of the action.

Another theory about moral judgment is that whenewe make a moral
judgement about any action, one is only expressiagersonal feelings
about the action already taken. Morality has tavith the individual’s
taste and opinion depending on, one’s feelingslikes ad dislikes. The
implication of the above sentence is that themiigectivity in morality

as there are subjective elements in it such testion, motive, and
psychological state of the person among others.

3.3.2Moral Law

Moral law to some people is the same thing as timeiples of morality,

the moral law or the natural law or the law of GBg.the law of God or
moral law, it does not mean alaw ittem down and imposed on the
people. It has to do with an individual’'s conscienc

God can be regarded as the author of  moralw b&ng the creator  and

Author of all things existing. It is possible fos to know the God’s law
through the examination of ~ our nature. Perhbgsis the reason why
moral law is also referred to as natural law.

There are also man-made laws put in place by atgh&uch laws will

still be binding on the individuals who are subjecthat authority. At

times, the moral law can be disobeyed while thedéagravity cannot

be disobeyed e.g. if astoneis thrown upilltcertainly come down
unless it is stopped by something. In most casesalntaw has universal
application.

3.4 The Concept of Value

Values are matters of importance as distinct froomenmatters of fact. It
can also be regarded as what an individual chesidh®at is valuable to
A may not be valuable to B. Hence, value is subject

3.5 Religion and Moral Values

The primary objective of Christian missionary edigraparticularly in

the earlier times was the inculcation of  religaamd moral principles.
Hence, teaching of  both religion and morahgiples became
interwoven and they can hardly be separatelijiBie and moral
education was also integrated into the school cwlrim.

12
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However, things have changed in the recent timeslagon is being

mostly taught in schools for academic purposne though there are
calls from concerned Nigerians for the reintroductof moral education

in the Nigerian schools for the purpose of stemnaogn the wave of
indiscipline among the Nigerian youths.

3.6 Values in the Present day Nigeria

Today’s women unlike past women prefer to be mdrai@ne to their
husbands.  They prefer elaborate marriage enoeny and marriage that
will be based on trial and error. They allow thgarents to know little or

nothing about their relationship with their propd$risband. Education

seems to have changed the value system of whaitaoents cherished

on marrying each other.

These days, the economy expects both the hdsbahwife to be
working unlike what it used to  be in the pasts@&l dueto regular
attendance of parties by the children theeepsoblem of
overindulgence in drinking, sexual immorality dastealing among
others.

In the same vein, values among university  grasthave to do with

their aspirations for material gratifications pautarly  for themselves.

Also to the Nigerian public, valuesis  fastlyeroding. They  are now
becoming alienated from themselves and society.Nigerians are full

of suspicion, lack of trust, dishonesty pararly when it comes to
dealing with one another. The lazy Nigerians whoalso outspoken are
getting richer at the expense of the masses.

Many Nigerians who value achievements are fudh@ating, stealing,

self - deceit, unwanton ambition as well uafaithfulness to the
established traditions.

3.6.1Respect

Respect is a mark of regard for others. It is tlh¢ we address people
and behave towards them. Our parents, brothetsrsiriends, seniors
and teachers must be respected. Respect, theieforeark of good
upbringing in the home.

We have various forms of respect:

I. Self-Respect: Self respect means having regard for ourselve

When we do thingsin  away that will not maissashamed of
ourselves, then we have shown self-respect. If hawe self-
respect others will respect us.

13
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i. Respect for Authority:  In the home, when we respect our
parents, then, we have respect for authority. r gawents and
other members of our family tell us about the raed tradition
of our society. We should obey or respect thenhabthey can
help us to lead a better life in the future. Theme several people
in authority, they include our parents and thoskeothan us in
the family.  They also include our class psighe lecturer and
those generally in charge of education.

At a higher level, those in authority include Quissioners,
Ministers, Governors,  the president and othdtipal office
holders. They mustbe respected because énwe respect
these people in authority that they will work harttebring peace
and harmony to the country. Once one respectathesrwe have
shown respect for authority.

iii. Respect for our colleagues or age mate$hey are important to
us because we do things together and we shareahlems
together. We should tolerate their mistakes angerets them so
that we shall all be happy as brothers and sisters.

V. Respect for Elders:Our elders include our parents, relatives, and
any other person’s older than we are. They knowt\ehgood for
us and what is not good. They advise us time te.tiflney wish
us the best and above all, they love us. Welditberefore
respect them  and listen to them. We shoulddtdetheir
mistakes. We should avoid shouting on them. We Ishoantrol
ourselves and avoid using harsh words when spea&itigem.

V. Respect for the rights of othersWe, as human beings, do not

live alone, we live in groups or societies.We all have our own
rights and duties in the society in which we liVée enjoyment

of our rights may be a denial of other people’ti§Ve should
therefore be careful and patient so that we dalany anybody

his rights. We should show concern for other peeplghts so as

to live peacefully together.

We should therefore be respected, polite and cousten our behaviour.
Being polite and courteous shows our regard ore@sjpr others.

3.6.2  The Nigerian Society

Amusan P.A. &  Adekunle M.O. cited in Ogundaré.H2001)

described law as a body of official rules and ragahs generally found
in constitutions, legislation, judicial opinions)dathe like, which is used

14
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to govern a society and to control the behavioutsoinembers. Law is

also the body of rules which are recognizedrpreted and applied to
particular situation by the court of thestdtaw comprises all
principles, rules and enactments that are apphedurts and enforced

by power of the state. In the highly developed modgates, the citizens
are cared for and governed by the law from thelertthe graves. Law
can also be seen as an expression of economictla@dforms of social
relation that exists in a given society.

4.0 CONCLUSION

The unit  above discussed: the  concept of orafity, types of  morality,

morality of human actions, moral judgement, moaat,Ithe concept of
value, values in the present day Nigeria as wethasoncept of respect.

5.0 SUMMARY

In the unit above, we have discussed the followings

(@  Kinds of morality

(b)  The concept of value
(c) Values in the present day Nigeria and
(d)  The concept of respect.

6.0 TUTOR-MARKED ASSIGNMENT

Write fully  on (a) Moral law (b) Religion andaral values and (c)
values in the present day Nigeria.

7.0 REFERENCES/FURTHER READING

Lawal, B.O. (2002). Teaching Religionsin  Colleges  and Universities.
Ibadan: Stirling-Horden Publishers.

Mala, S.B. (1986). Religiousand Moral Education: Principles and
Methods. Lagos: Guilbert, Grace and Gabriel Associates.
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1.0 INTRODUCTION

Generally speaking, the Nigerian law has ynarcomponents. They
include customary law, Islamic law, English conmbaw, status of

General Application, Doctrines of Equity, ddrian case law, Nigeria
Legislation, Public and Private law, Civil ndaCriminal law etc.  There
are many vicesin the Nigerian society sagfNepotism, tribalism,
bribery and corruption etc. Finally, this unit disses personally of the

teacher as it affects the morality of the students.

2.0 OBJECTIVES
At the end of this unit, you should be able to:

[ identify and discuss the components of the Nigelaan

[ discuss the vices abhorred by the Nigerian society

7111 mention and discuss the personality of theheaasit affect
pupils morality.

I e s
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3.0 MAIN CONTENT
3.1 Components of the Nigerian Law

The types of lawin use in Nigeria are custom law, Islamic law

(Sharia) English common law, Nigerian case lawus¢a of general
application, doctrines of equity and the Nigeritatiges.

(@) Customary Law: This refers to the ethnic comstry rules in the
various parts of the country. Thus, we can k ¢l Yoruba, Ibo,
Tiv, Bini, etc customary law.

(b) Islamic Law: This is also called Sharia. Itaimsources include
the Koran and Hadith. Sharia is mostly used inMloslem areas
or Northern Nigeria.

(c)  English Common Law: This means the decisidrie courts of
English which are now either persuasive or bigdin the
Nigerian courts.

(d) Status of General Application: These areAbts (Law) of
parliament (Legislature) of England made befam 1, 1990.
these Acts are now treated by the Nigerian legddaiiies as if
they were made in Nigerian e.g. the Judicaturechd373.

(e) Doctrines of Equity: This is nothing but the pripleis of natural
justice or fairness which the English courts coaesishen
deciding a case. Equity can indeed be found inlyed#irthe legal
systems of the world.

)] Nigerian Case Law: This includes the decision dhe Nigerian
courts which have attained the force of law.

(g) Nigeria Legislation: These are the laws magle lihe Nigerian
National Assembly and the various State Housesssebly in
the country.

3.2 Types of Law
3.2.1 Public and Private Law

Law can be divided into two categories. These at#ipand private.

Public law refers to the law that governs thatrehship between
individuals and the state government. On the dtlhed, private law
refers to the law that regulates the relationslefpveen individuals.
Private law is the same as civil law.

3.2.2 Civil and Criminal Law

Law can also be divided into the civil and the enah. Civil law refers
to the law which defines the rights and dutieshdividuals. Criminal

17
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law concerns itself  with nefarious activitiesnmcal to public and
society as a whole.

3.2.3 Common Law and Equity

Common lawis the same thing as civil ltwas applied by the

chancery courts in England, both common law andtyggue now used
in Nigeria.

3.24 Substantive and Procedural Law

Substantive law means the specific statutes, andsegulations made

in a country, procedural law states the steps @zquures to follow in
the application of substantive law.

3.2.5 Municipal and International Law

Municipal law means a state law: alaw opegatmernally  within a
country  while international law refers to théerand morals  that
regulate the relationship between the nationsefbrld.

Before a new law is passed and entered into thk, bioig called a bill.
Every bill has to be approved by a majorityn the Houses of
Representatives, the Senate Assembly for Fedavaland the State
Assembly for the State law before it can become law

The custom of various people are also similarislan that the people
abide by them and carry them out, though they atevnitten down in
an official statutory book and are not legally bimgd Customs are the
same as traditions. They differ from place to placd reflect the culture

of the people practicing them.

Every community also has its own idea of what id &ad wrong. Such

ideas are based on the religious views tife community and they
are

concerned with moral values. People who  actsthne and fairly

according to the morals and those who live the spppavay  are

immoral or people without morals. Law, custom armrahvalues help

to maintaina better standard of living asdist to attain a stable
society.

3.3 The Vices Abhorred by the Nigerian Societihclude

Nepotism: This is showing of undue favouritism bysomeone ina
position of authority tohis friends, retets or well wishers on
employment, promotion, contract award at theimbeint of other

eligible candidates.
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Tribalism: This is ethnic consciousness. It reflects thhoaur social,
religious, economic and political spheres.

Bribery and Corruption : This permeates every sector in the society.
Right from the Directors at the hem of affairs dowrthe messengers in
offices; all take bribe. The most dishearteningeass that of the law
enforcement agents. Nothing goes for nothing ircthentry, there is no
free service despite the fact that the governmamtdhed war against
indiscipline, churches resent it, the Islamighi-&owns at it, the
traditional abhor it, still majority eat the frwf fraud.

Factors which are  responsible for the abovesvicelude
unemployment, over population, poor economy misrgamaent of our
resources by government, poor salaries for erstkand  bad
government.

3.4 Personality of the Teacher as it Affectsupils Morality
An ideal teacher should have the following traits:

Dressing His dressing should be modest and neat. Mald&ashould

not leave their shirts unbuttoned or loose but khdtess smartly and
neatly. It is unethical for a female teacher to gutrousers or

transparent dress. She should wear clothes that t@v nakedness, be

modest and neat, not flamboyant, hence shakesnherself a laughing
stock to her pupils.

Comportment: Many male teachers do not comport well in tlss
Some crack dirty  jokes in the class with theipifai It is not that
teachers should stand rooted to a spot, an smeed pacing up and
down is recommended but when it is overdoneptimls’ learning is
impeded.

Good Spoken English Most pupils in the primary schools cannot speak

English Language at all. This is because teacheragelves are bad
models. An ideal teacher should have a good comroBRdglish since
it is the official language of the country.

Ukairo (1978) also has the following to say aboertspnality of a good
teacher.

1. A Good Teach should be Reliable and Co-operativ&he good
teacher believes himself to be a person of hortdigrself-respect
shows itself in the way he deals with his pugile.is polite to
them, interested in them and treats them with wstdeding. He
gets on well with other teachers also. He does evteatis his
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duty without waiting to be told because hisdreaster expects
him to do so. They know he will never tell a lihély know he
will do his school work as best as he can.

A Good Teacher should be Sincere and Honest: Children
easily find out the teacher who is honest. They mat trust the

teacher whom they findtobe dishonese @acher should
therefore not have favourites in his class. He khoat make any

child feel unpopular. When he is correcting  aipune should

make the child feel that he is helping  him.When he makes
promises to the children he should make sure théulfils them.

A Good Teacher should be Patient: Quite often, the teacher
may find that his pupils have forgotten what hee=tpd them to
remember. He must patiently go over the lessomagte must

learn to help the slow learners in his class. Masgful habits are
learnt slowly, and the teacher must be patient thighchild who

is making the necessary effort.

A Good Teacher should be FirmedA teacher who changes his
rules very often is confusing his pupils. They widit know what
to expect from  him. So, if the reasons forrhies are well
known and accepted, the teacher should uphold them.

A Good Teacher should be Kind and Courteous: A good
teacher knows when his pupils have difficulty asdgery willing

to help. A pupil may long remember the help bescher gave
him  when he injured himself on the playirgd. Being kind
does not mean that you will overlook the child waits to do his
work.

A Good Teacher should be Healthy and Fulfo Life:  Good

health is important for teaching. Teaching itselfakes a lot of
energy from the teacher. Healthy children are ugaaiive, and
it is active healthy teacher who can teach them.

A Good Teacher should be able to Communicate Effagely:

To communicate effectively means that whatyay or write
should be pleasing, clear and audible to tléass. The teacher
who shouts very much tires himself and his |sugasily.

Whether the teacher speaks English or the vernaculahis aim
should be to covey his ideas clearly and correctly.

A Good Teacher should have a Pleasant Appearance: A
teacher’s dress should please himself, but shatldffend other
people. It is not necessary to wear the most cos#lierials but to
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be well dressed, simple, washable materials widrotio. The
teacher’s hair, finger nails and teeth should bk eazed for.

9. A good teacher realizes that learning goes on girout life. So
he sets aside part of his salary to buy some n@kdevery year.
He attends refresher and in-service courses whéahéhe
opportunity. He often exchanges ideas with hiseagles on
educational problems and issues.

4.0 CONCLUSION

The knowledge of components of the Nigerianvailvafford the
learners the opportunity  to know the differeimids of  law in the
society. The treatment of the vices abhorred byNigerian society will

also help the  studentsto know the diffetgpes of vices in
Nigerian society. Finally, the treatment of thegoerality of the teacher

as it affects morality will give the teachers ofmnoral education the
opportunity to know the qualities expected of thesrteachers of moral
education.

5.0 SUMMARY

In this unit, we have discussed:

(@8 The components of the Nigerian law.

(b)  Types of law

(c)  The vices abhorred by the Nigerian society
(d)  Personality of the teacher as it affects nityal

6.0 TUTOR-MARKED ASSIGNMENT
Mention and discuss the components of the Nigdaan
7.0 REFERENCES/FURTHER READING

Mala, S.B. (1986). Religious and Moral Education: Principles and
Methods.Lagos: Guilbert, Grace and Gabriel Associates.
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UNIT4 MEANS OF COMMUNICATING MORAL
EDUCATION IN THE SCHOOL

CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1 Means of Communicating Religious Education
in the School

3.2 Principles and Methods of Teaching Moralitg &eligion

3.3 The Teacher’s Role in the Academic
Development of the Child

4.0 Conclusion
5.0 Summary

6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

There are various ways  of  communicating all&ducation in  the
school. Such ways include: worship; school lifepfal Religious
instruction. In the same vein, there are princigiesling the teaching of
morality and Religion in the Nigerian school. Thegseding principles if
properly followed will enhance the successfutteag of moral
education. Finally, there are specific roles tgobdormed by  the

teacher inorderto develop the child acadelgidd is hoped that if
these roles are properly performed by the teatherchild’'s academic
development will not pose any serious problem.

2.0 OBJECTIVES
At the end of this unit, you should be able to:

(1) identify and discuss the means of Commumgaktioral
. Education

"I mention and discuss the principles guiding tlaeheg of
morality and religion

list and discuss the teacher’s roles in the acacddmielopment
of a child.

=
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3.0 MAIN CONTENT

3.1 Means of Communicating Religious Educatiom the
School

The various ways by  which Religion  and at@ducation could be
communicated in the school are:

(@) Through worship
(b) School and Discipline
(@) Formal Religious Instruction

(@) Worship: In worship, there is a direct relationship wttle
omnipotent God and the Christian worship ifgtance consists
of  the following: adoration, confession,  tkagiving and
supplication (ACTS). The Islamic religion also ssfls them.

(b) School Life: Christianity and Islamic religions hate specialsa
of life and not just a mere sets of dogma to biirfdllow. The
school atmosphere ~ must therefore be conducivieréaherly
love, obedience, humility, good manners, respacinfdividuals
and a life guarded by self—control.

(c) Formal Religious Instruction: The teacher here focuses mainly
on religionas  an academic exercise and males usf  various
methods of teaching. It is to note here that pupilght be sound
academically in Religious education and yet be thobankrupt.

3.2 Principles and Methods of Teaching Morality& Religion

Introduction: The teacher should appeal to both cognitive afettie
domain of the child when necessary. He should rad¢e the following:

Be punctual to lesson

be conscious of time

Be adequately prepared

Be sure of neatness of chalkboard before writing.

Make sure pupils are well prepared with right tesoks and
writing materials.

6 Know your subject matter well.

7 Avoid corporal punishment

8. Make Use of rewards and punishment as the neegkaris
0. Make provision for adequate class activities
1

1

arwN R

Encourage class patrticipation
Know your pupils by names.

= O
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12. Make the best use of facilities at your digphos
13.  Aim high or aim at best performance.

14.  Be cordial with the class.

The Teacher’s Role in the Academic Dewvelept of the Child

Ukairo (1978) in analyzing the teacher’s role ia th academic
development of the child spoke on the following:

1.

24

Having a Clear Objective: Before a teacher starts teaching any
lesson, he must find out what his pupils alreadyvkiand what
they need to know. He must be able to say to himaethe end

of this lesson or as a result of this lesson, theents will be able
to do and so.

Preparation of Lesson:To be able to achieve his objectives, and

to avoid a waste of time, a teacher must preparbkisdesson. To

teacher effectively, he hastouse his gson plans. His
preparation will usually take into account his okrowledge of

the pupils, the subject matter, and the locakitg.will need to

check the contentof hislesson carefully sasnotto give any
wrong information.

Provision of Motivation: Some teachers use many devices to
make students want to learn, such as praisgsand

publication or marks. These should not be useat®m as they

may prevent the pupils from becoming self-reliant.

Providing Opportunity  for Active Learning: The pupils will
not learn much if the teacher does most of thertglkimself. He
needs to let pupils handle objects, observe fautsarrange
materials. Questions help the pupils to be mentalfctive. He
should do tests and problems.

Individual Differences: After teaching for a short while, it will
become obvious to the teacher that some of lidreh are
bright, some are average and some are slow learnetde will
have to adapt methods, activities and assignmerstsit the
children. The usual thing to do is to group thddren according
to their abilities.

Maintaining Good Relationships with Pupils:If the teacher has

the interest of his children at heart, he will\strto do the best he
can for them. They will not fail to appreciate biscouragement

and understanding of their problems. If hetgd¢laem  with
respect, they will not be troublesome. When punistinbecomes
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necessary, the child should understand the reabgrhw/is being
punished.

7. Variation  of Methods: =~ When planning  to teach, he should not
use the same method for every lesson. Even a deggden may
require the use of different methods for differpatts of it.

4.0 CONCLUSION
In this unit, we have discussed:

(@) Different ways of communicating, Moral Educatiin the school.

(b)  Principles of teaching morality and religion
(c)  The teacher’s roles in the academic developmwietme child.

5.0 SUMMARY

The treatment of  different ways of communiocgtioral education in
the school will help both the teacher and the sttede making use of
appropriate means in the class. Also, exposing thetheacher and the
students to the principles guiding the teachingofality and religion

will also enhance the realization of objectivebibd the teaching  of
moral education. Finally, the treatment of thiesmf the teacher
towards the academic development of the childlp the teachers to

be alive to their responsibilities.

6.0 TUTOR-MARKED ASSIGNMENT

Identify and discuss the teacher’s role towardsl@cac development of
the child.

7.0 REFERENCES/FURTHER READING

Babatunde cited in Oyelade, G.A. and Oyeviald. (2005). Primary

Education Sudies Vol. Il. Oyo: Oyo State College of Education
Publication Series.
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UNIT5 THE SENIOR SECONDARY SCHOOL
SYLLABUS AS PREPARED BY WEST
AFRICAN EXAMINATIONS COUNCILS

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 The Senior Secondary School Syllabus as Rré ey
West African Examinations Councils
3.1.1 Section A: Themes from the Old Testament
3.1.2 Section B: Themes from  Synoptic Gaspel John
and the Acts of the Apostles
3.1.3 Section C: Themes from Selected Epistles
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

This unit analysed the senior secondary schochlsyf as prepared by

West African Examinations Councils. It also exarsitiee themes from
synoptic gospels, John andthe Acts of Apestles. Finally, the
unit

analysed the themes from selected epistles.

2.0 OBJECTIVES

At the end of this unit, you should be able ta list
26
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3.1 The Senior Secondary School Syllabus as Pegpd by
West African Examinations Councils
3.1.1 Section A: Themes from the Old Testament
CONTENTS NOTES
1. The Sovereignty Of God
(@) God The Creator Genesis 1 and 2
(b) God The Controller Of
The Universe. Genesis 1:26 — 31.
2. The Covenant
(@) God’s Covenant With| Genesis 12: 1-9, 17: 121,211 1
Abraham. -8, 25:19 - 26.
(b) God’'s Covenant With | Exodus 2:23 — 25, 19:20, 24{1 -
Israel 11, 32:1 - 20, 30 — 34.
(c) The New Covenant | Jeremiah 31:31 — 34, 32:36 — 41,
Ezekiel 36:25 — 28.
3. Leadership
(a) Joseph As A Leader | Genesis37:1-  28;41:1- | 57,
(b) Moses As A Leader |45:1 - 15.
Exodus 1,2, 4:1 -17,5:1 -5, 2P
(c) Joshua As A Leader |- 23, 6:28 — 30, 71 |- 7:14:1 -
(d) Deborah As A Leader | 31, 32; 1-14,
Numbers 13:1 — 13, 14:1 — 19.
4. God’s Care For His People| Numbers 13:16 —  33; 14:1 —-| 10,
(a) Guidance Angl27:15—-  23,Joshua 1:1 - |15,
Protection 6:24:1 — 31, Judges 4:1 — 24.
(b) Provision Exodus 14
5. Parental Responsibility Exodus 16:1 -21, 17:1 - 7.
(&) Examples Of Eli Ang
Samuel 1 Samuel 2:11- 36, 3:2+ 18,
(b) Example Of Asa 4:10 - 22, 8:1 - 5.
6. Disobedience 1 Kings 15:9 — 15, 22:41 - 44.
And Consequences
(a) Saul's Disobedience

(b) Consequences Of Saul

Disobedience.

A Man After God’s Own Heart

sl Samuel 10:1 —- 16, 15:1 — 19

1 Samuel 15:20 — 25; 16:14 — 2
31:1 -13.

o

(a) David’'s Submission to the
Will of God.

(b) David’'s Repentance
Forgiveness

Making Decisions

And

1 Samuel 26:1 — 25
2Samuel 12:15 - 25

2 Samuel 3:1 -39, 11, 12:1 -15
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(a) Solomon’s Wisdom
(b) Unwise  Policies q
Solomon And Rehoboam
9. Greed And lIts Effects (Ahab
And Gahazi).
10. The Supremacy of God
(a) Religious tension
(b) Elija at mount Carmel
Religious Reform (Josiah)
Concern for one’s Nation
(&) The condition of
nation
(b) Response to the state @
the nation.
Faith in God
(a) Faith and courage
(b) Faith and power
The message of God
(a) Jonah as messenger
(b) The message

11.
12.

the

13.

14.

15.

Social Justice and True ReligjonJonah 3, 4:1 — 11

1 Kings 3:5-28, 4:29 - 34, 5:1
12, 8:1 -53.

1 Kings 9:15 —
12:1 - 20.

1 Kings 21:1 - 29
2 Kings 5:1 — 27.
1 Kings 16:29 - 34,
18:1 - 19, 19:1 - 18.

1 Kings 18:17 — 46.

2 Kings 22:23:1 — 30.
2 Kings 24; 25:1 - 17.
Nehemiah 1:1 -11, 2:9 — 20, 4:1
f23;

Ezra 1:1 -
22,7:1-10.

f
23, 11:1 -

17:1

11:4, 51-

Daniel 3:1 — 30
Daniel 6:1 — 28

Jonah 1:1-17,2:1-10

(a) Social Justice
(b) True Religion
Divine Love
(&) The Love of God
(b) Man’s response
God'’s love.
Holiness and Divine Call
(a) Holiness of God
(b) Divine Call
Punishment and Hope
(a) Punishment
(b) Hope

16.

t

17.

18.

17, 8:1 - 14.
Amos 5:21 — 24.

D
Hosea 1; 2; 3; 4

Hosea 6:1 — 11; 14.

Isaiah 1:10 — 20, 6:1 — 7.
Ezekiel 1, 2, 3:1 - 11

Amos 2:6 — 8, 4:5:1 — 20, 7:10 ¢

Jeremiah 2:5:14 — 19, 14:1 — 173
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3.1.2
Acts of the Apostles

RELIGION/MORAL EDUCATION

Section B: Themes from Synoptic Gospelghih and the

1. The birth, baptism and| Mathew 1:18-25; Luke 1:26-38
temptation 2:1-40
(a) The birth Mathew 3:13-17; Mark 1:9-11,
(b) The baptism Luke 3:21-22.

(c) The temptation

Discipleship

(a) Call to discipleship
(b) The demands of disciplesh

. _Miracles
(a) Nature miracles
i) Stilling the storm
i) Feeding the
thousand
iii) Feeding
thousand
iv) Walking of the sea
Healing Miracles
i) Healing of the leper
i) The paralytic
iii) The centurion’s servan
iv) The demoniac
The Parables
(a) Parables of the Kingdom
i) The sower
i) The mustard seed
iif) The wheat and the sha
iv) The seed growing
secretly
(b) Parables illustrating God’
love
(c) Parables illustratin
concern for one another
Sermon on the Mount
(@) The demand
kingdom
(b) Worldly possessions
Mission of the Disciples
(c) The mission of the twelve
(d) The mission of the seventy
7. The transfiguration

five

the  four

(b)

of th

Mathew 4:1-11; Mark 1:12-13;

Luke 4:1-13.

Mathew 4:18 — 25; 9:9 — 13; Mar

1:16-20; 2:13-17; Luke 5:1-11

27-32.

jp Mathew 8:18-2%kd 9:57-63,

14, 25-33.

Mathew 8:25-27; Mark 4:35-41

Luke 8:22-25

Mathew 14:13-24; Mark 6:30-44

Luke 9:10-17

Mathew 15:32-39; Mark 8:1-9

Mathew 14:22-26, Mark 6:45-52

Mathew 8:1-4; Mark 1:40-45;

Luke 5:12-16.

Mathew 9:1-8; Mark 2:1-12; Luke

5:12-16.

Mathew 8:5-13; Luke 7:1-10
Mathew 8:28-34; M&ri-20

Luke 8:26-39.

Mathew 13:1-23; Mark 4:1 — 20
Mathew 13:31-32; Mark 4:30-32;
Luke 13:18-19

ft Mathew 13:24-30436-

Mark 4:26-29

Mathew 18:12-14; Luke 15:1-32
5Luke 10:25-37, 16:19-31

Mathew 5, 6:1 — 18, — 27
Mathew 6:19 — 34.

3]
duke 9:1 - 16

Luke 10:1 - 24
Luke 9:28 — 36

Mathew 21:1-12; Mark 11:1-14:
Luke 19:29-44

Mathew 17:1 — 13; Mark 9:2 — 13;

Mathew 17:1 — 13; Mark 9:2 - 13;

g
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8. The Triumphant entry and
cleansing of the temple
(@) The Triumphant Entry
(b) The cleaning of the temple
9. The Trials and Death of Chris}
(@) The trial of Christ
i) Christ before the High
Priest.
ii) Christ before Pilate and
the Roman authorities
iif) Christ before Herod
(b) Death of Christ
i) The crucifixion and
burial of Jesus Christ.

i) The words of  Jesus qrMathew 28:1-8; Mark 16:1-8;

the cross.

10. The Resurrection amd Mathew 28:9-20; Lukd.2-49

Appearance
a) The synoptic account of

the Resurrection

b) The appearances of Jesus
11. Jesus’ teaching about Himself
(@) Jesus as the Lamb

(b) Jesus as the Door and tlpe

good shepherd
(c) Jesusas the Light
the
world
(d) Jesus as the true vine
(e) Jesus as the living watel
and bread
(f) Jesus as the Resurrection
and the life
12. Signs of Jesus
(@) Nature Miracles
(b) Miracles of healing
(c) Raising
13. Love
(a) God's love for man
(b) John’s message of
love for one another.
14. The Ascension, the Holy  Spir
and the Mission

—

Mathew 21:1-17

Mathew 26:36 — 75

Mathew 27:11 — 31
Luke 23:6 — 12

Mathew 27:32 — 66

Mathew 27:26; Luk
46.

Luke 24:1-11

of

e 23:34, 43

30

(@ The Ascension
(b) The Pentecost
(c) The mission of the



John 1:29-34
John 10:1-18

John 15:1-11

John 4:46-54, 5:1-18, 9:1-7
John 11:1 — 44.

John 2:1-11, 6:5-13, 16-21.
John 4:46-54, 5:1-18, 9:1-7

John 11:1-44

John 3:16-18
John 13:34-35; 15:12-13

Acts 1:6-11

Acts 2:1-41
Acts 8

Acts 1:15-26, 2:41-47, 4:32-37
Acts 5:1-11, 6:1-6
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church
15. Fellowship in the Early Church
(a) Communal living in
the Early church
(b) Problems of the earl)
Christian community
and the solution to

Acts 4:1-31, 5:17-48-865; 7:1-
60; 9:1-2; 12:1-24.

Acts 9:1-30
Acts 13, 14:1-20

the problems.
16. Opposition to the Gospel
Message

17. Mission to the Gentiles

(a) Conversion of Saul

(b) The commissioning
and the mission of
Paul

(c) The mission of
and the council of
Jerusalem

Petgr

Acts 9:32-43, 10:1-48

3.1.3 Section C: Themes f

rom Selected Epistles

1. Justification by faith
The meaning and
justification

2. Law and Grace
The purpose and significance of I3
and grace.

3. New life in Christ

faith

4. Jesus the son of God/Christ
are also children of God

5. Humility
6. Forgiveness

7. Spiritual gifts

(a) Different types of spiritual gifts
(b) Making use of individual talents
8. Christian Giving

9. Civic Responsibility
(a) The need for order in
(b) Good citizenship

10. Dignity of Labour

pRomans 3:21-24, 5:1-11

w Romans 43,3%218-21

Romans 6:1-4, 12-14; Colossial
3:1-17

ans

Galatians 3:23-29; 4:1-7

Philippians 2:1-11, 1Peter 5:5-1
1Peter 5:5-11
Philemon 1

. 1Corinthgal2:1-13
Romans 12:3-8

Philippians 4:14-20, 2Corinthiar
9:1-15

Romans 13:1-7

11. The Family

S

1Peter 2:13-17

31
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12. The second coming
(@) The signs of the coming
the Lord
(b) Preparation for His coming
13. Resurrection
14. Faith and Work
15. Impartiality
16. Effective prayers
17.  Christian living in communi

2Thessalonians 3:6-15
@@olossians 3:18-22

1Thessalonians 4:13-18
2Thessalonians 2:1-12
1Thessalonians 5:1-11
1Corinthians 15:1-58
James 1,22-27, 2:14-26
ylames 2:1-13

(a) Christian living among nor
Christians

(b) Interpersonal relationshi

among Christians.

James 1:2-8, 5:13-18

h 1Peter 2:9-25

17. Christian Persecution

1Peter 5:1-11

4.0 CONCLUSION

The unit above, analysed the themes from the sldngent, themes

from synoptic Gospels, John and the
from selected Epistles.

1Peter 1:3-17, 4:12-19.

Acts of thesfips and Themes

Synoptic Gospels, John and\tite of

5.0 SUMMARY
In this unit, we have examined the following:
(@) The themes from the old Testament
(b)  Themes from
Apostles and
(c) Themes from selected Epistles
6.0 TUTOR-MARKED ASSIGNMENT

List the last, nine topics under section B

Gospels, John and the  Acts of

under section C.

7.0

Lawal, B.O. (2002). Teaching Religionsin

Ibadan: Stirling-Horden Pub
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MODULE 2

Unit 1 A Critique of Christian Religious Studies Education
Syllabus at the Secondary School Level

Unit 2 Model Lesson Notes

Unit 3 The Concept of Conscience

Unit 4 School Worship

Unit 5 Methods of Teaching Moral Education

UNIT1 A CRITIQUE OF CHRISTIAN RELIGIOUS

STUDIES EDUCATION SYLLABUS AT THE
SECONDARY SCHOOL LEVEL

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 A Critique of Christian Religious Studies
Education Syllabus at the Secondary School Level
3.2 A Critigue of  the Secondary  schotdrsc Religious
Studies Syllabus
4.0 Conclusion
5.0 Summary
6.0  Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

This unit critically examined the syllabus of Chias Religious Studies
as well as Islamic Religious Studies. This willhbbth the students and
teachers to have an insight into the syllabus.

2.0 OBJECTIVES

At the end of this unit, you should be able to:
O

[0 have an insight into the syllabus of Islamic Religi studies and
. that of Christian Religious studies
L critically analyse the Religious studies.
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3.0 MAIN CONTENT

3.1 A Critique of Christian Religious Sidies

Education
Syllabus at the Secondary School Level

The arrangement of  the syllabus  has beeguedito test candidate’s
knowledge and understanding of selected themesnwitinrough most
of the books of Old and New Testaments as a negegsgparation for

higher studies.

The Bible passages were selected to providengakinformation
relevant to junior secondary students on Chridiyatine relationship of
human beings with their maker and others and hosotauct
themselves as Christians in the society. An ordes maintained in the
syllabus. For instance, year one deals with theT@ktament (OT), year
two studies the New Testament (NT) and Vewsd, the Acts of
Apostles.

However, the actual selection of the passage®ig thematic than
strictly chronological. Thus, some incidents wengtted which perhaps
would have been  included if  a strict chrogotal narrative and order
had been followed.

For the senior secondary students, the syllabasletailed presentation

of a spiral curriculum i.e. it consists of a widemior concentric horizon.

The selection of its passagesis also thematithe knowledge or
message being passed tothe students spaoglthite Bible. The
sequencing  of the context cannot be covehasized. The contentis
arranged in such a way that what is learnt at staupe is built upon at

the next higher stage i.e. it gives room for sintpleomplex or known

to unknown.

The senior secondary students syllabus is dividexdthree sections viz:
sections A, B and C.

Section A covers the Old Testament only, whileisestB and C cover
both Old and New Testaments.

Christian  Religious Studies uses the Bible (esly  “The Revised
Standard Version”) as the main source materiahfstruction and
inspiration for Christian living. The reading ofthe Bible encourages
peaceful relations in  the lives of the studexstshis is shown
particularly  when accounts of a particular évfeom two different
gospels are deliberately included in treatment.
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So, all in all, Christian Religious Studies usihg fActs of Apostles as
source has made the students understand that tisti&hChurch, now
world wide, had a historical beginning in  thesfiearly = Christian
communities, who were made to experience greatudifies of
confusion and division because of their faith analin Christ, yet they
trusted in God’s Spirit.

Both the junior and senior secondary school byk&s on Christian
religious studies are appropriately selected ag ¢he lead the students
from  simple to complex. Again, the sequentiahagement of the
syllabus will allow the learners not only  to widand enrich their
knowledge but it will also help them to understamel Bible, the creator
as well as their fellow human beings.

The syllabus is found to be appropriate as itiarayed to achieve the
aims and objectives of the subject as stated eariie

Also, the possibility  of  achieving the incalion of  national
consciousness, national unity, right type of valaed attitudes for the

survival of the individual and the Nigerian sdgie and training of the
mind in the understanding of the world owrd usas well asthe
acquisition of  appropriate skills, abilities and competence both mental
and physical as equipment for the individual atérateable to the
appropriateness of the syllabus and its instrudidPE p.8). However,

it can be summarized as thus:

(@) The choice of topics and its content is abladhieve the stated
aims and objectives of the subject.

(b)  The choice of content and its arrangementiead the students
from known to unknown.

(c) The syllabusis foundto bein line wite National Education
aims and objectives as well as the Nigerian phpbgo of
Education and capable of having them realized.

Finally, the syllabus is found to be capable ofronpoting morality
among the learners especially now that thee¢pci is bedeviled  with
corrupt.

3.2 A Critique of  the Secondary schb Islamic Religious
Studies Syllabus

A critical look  atthe contentof the susshows that the contents
were selected to provide important informationhe students of Islamic

Religious Studies both at the Junior and Senicltesf education. The

content will also enhance the students relationstitip their fellow men

as well as Allah, their creator.
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Both the topics as well as the contents are capdbleexposing  the
students to the real life situation. For instarthe,students are made to
understand the importance of honesty, obediezggect, truthfulness,
industry among other things as all these equaltiisnake them to be
responsible and trustworthy citizens in the nedréste.

Again, looking at the syllabus critically, one will discover that the
contents and topics were thematically presented.ifiplication of this

is that thematic approach was used inthgllalais.  The topics were
broken down into manageable unitsin  order tmhgopicsto  be

conveniently taught so that the students’ deustanding of such topics
will be greatly enhanced. The syllabus to sonterexput into

consideration the learners experience. Perhapsytladus can  be

described as child centred syllabus.

Also, both  the junior and senior secondary host syllabus on Islamic
Religious Studies are capable of leading tlstudents from  simple to
complex. The arrangement of the syllabus to sontenéwill allow the

students to widen and enrich their knowledge artktstanding of the

Holy Qur’an, the creator as well as their fellowran beings through

the building of the topics learnt.

The syllabus is considered to be appropriate issaitranged in such a

way that it will be possible for the aims and olijges of the subject to

be realized through the syllabus, it will not b#idult for the learners to
achieve the inculcation of national consciogsneational unity, right
type of values and attitudes for the survivalf dhe individual and the
Nigerian society and training of  the mind i the understanding of the
world around us and acquisition of  approprskidls, abilites and
competence both mental and physical as equipmettiédndividual to

live in and contribute to the development of hisisty (NPE page 8).

One of the problems noticed with Islamic Studjeserally isthat the
number of periods allocated to it is grossly inadeg. The one or two

periods allocated to the subject cannot help irctrapletion of  the
syllabus. The syllabus is so comprehensive to xtenéthat even with

five periods per week,  extra periods will hawdé organised for the
whole syllabus to be covered.

Again, a look at the syllabus reveals that it cartr@handled or taught
by anybody who is not a specialist in the subjids. more than calling
just a Moslem to teach it in the absence of a fjedlislamic Religious
teacher. Even the specialist himself who is nohgdo be embarrassed,
must prepare adequately before going to the otatsath.
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Also, as comprehensive as the syllabus is, it tailsssign specific roles
to the students in the classroom. This may maksttiagents to have the
feeling that they  do not have any job to dottasit down in the
classroom and listen to the teacher. Some teaochéskamic Religious
Studies may  not even know that the studérinselves have some
roles to perform  in the classroom for the subpdgectives to  be
realized.

Again, teaching aids to be used for the studemtdewstanding of  the
topics were not indicated in the syllabus. Someltess of  Islamic
Religious studies may use this as an opportunityaase instructional
materials for their students and this is not th&t.be

If one looks at the syllabus critically, onewill observe that unlike
syllabus for the junior secondary school studehts syllabus for senior
secondary  students is not divided into yearlyand termly  basis such as
SSI (I term) SSII (1term) and SSllI (1term). This may give room

for laziness on the part of the teachers as thayotlknow where the
work of  SSI, SSIIl and SSIll start and  end. tineo words, proper
planning may be difficult under this circumstan@éhile some teachers
may not be able to finish the syllabus within thyears, some teachers
with bad methods of teaching may even finish thele/lvork within a
year and for the remaining two years, he will @sit his students to be
revising what they  have been taught. What it tleat they ~ have been

taught? Practically nothing.

Finally, the syllabus must not be frequently chahgesyllabus should

be allowed to be in use for at least a periodwd fiears. This will serve

as an encouragement for the teachers of IslamigiBa$ Studies in
particular. They will be ready to putin theirbest. This will also give
them to be more dedicated to their work and thdlyalvays be ready

to put in their best. This will also give them guportunity to prepare
comprehensive notes which they will review yeaBuit if the syllabus

is frequently changed, they may consider prepanotgs on the syllabus
as a waste of time and this may affect their manalgatively as far as

their commitment to the subject is concerned.

4.0 CONCLUSION

The unit above critically ~ examined the  syllatof  the two Religious
studies.

5.0 SUMMARY

In this unit, we have been able to examine critycthle syllabus of both
the Christian Religious Studies and Islamic Religi&tudies.
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6.0 TUTOR-MARKED ASSIGNMENT
Critique Islamic Religious Studies as discussetthiis unit.
7.0 REFERENCES/FURTHER READING

Lawal, B.O. (2002). Teaching Religionsin  Colleges and Universities.
Ibadan: Stirling — Horden Publishers.
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UNIT 2 MODEL LESSON NOTES
CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 A Lesson Note on Bible Knowledge
3.2 Chalkboard Summary
3.3 A Lesson Note on Islamic Religious Studies
3.4 Previous Knowledge/entry behavior
3.5 A Lesson Note on African Traditional Redigy
4.0 Conclusion
5.0 Summary
6.0  Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

This unit introduces the students to the prepamaiidesson note. This

will afford the learners the opportunity  to prepa good and more
acceptable lesson note as they are exposed to mesdeh notes.

2.0 OBJECTIVES

At the end of this unit, you should be able to:
0

(1] prepare a good lesson note on Christian Religioudi&s
[J  prepare a good lesson note on Islamic Religioudi&u
0 prepare a good lesson note on African Traditioredigion.

3.0 MAIN CONTENT

3.1 A Lesson Note on Bible Knowledge

Name of the tacher: Tunde AA

Matric No: 057600

Date: 20" April 2005

School: Boys Grammar School Ibadan
Class: SS 11 A-D

Time: 40minutes

Period: 1:

Subject: Bible Knowledge

Age of the Students: 16years +

Topic:
Ref. Bk:

The Promised Land, Spies Sent Out
The Holy Bible. Joshua 1 & 2
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Objectives:

Teaching Aids:

At the end of the lesson, the students
should be able to answer questions

under the topic.
The students should be able to narrate
the story

Mention the spies sent to Canaan.

The various pictures showing Joshua as

the successor of Moses and the leader
of Israelites. Also, pictures of
Israelites following ~ Joshua as their

leader.
Entry behaviour/Prevision The students have been forming
Knowledge: themselves into groups with leaders.
Also, they have class captains. Many
of them are also familiar with the
story of Moses.
Introduction: The teacher asks the students the following
Questions:
(@) How many societies do you belong to here?
(b)  Why did you join the society?
(c)  Whois your leader
(d)  Why do you have a leader in the society?
Presentation
Step 1: The teacher asks the students to read from thble Bor a
few minutes.
Step 2: The students will read the story from their HolyBi
Step 3: The teacher will narrate the story to the studentke
way they will understand him.
Step 4: The students will listen to the teacher, answenwifichlso
ask the teacher questions.
3.2 Chalkboard Summary
(a) After the death of Moses, Joshua became thew leader of the
Israelites to lead them to the promised land.
(b)  God promised to be with Joshua as He (God)wdisMoses but
he should be courageous and obey the law of Moses
(c) Joshua told the Israelites to get themselves re&adie journey.
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(d) Joshua also told the neighbouring peopleaafly the
Reubenites, the Gadites to join hands with theelges in taking
the possession of the Promised Land.

(e) They promised to help Joshua as they had done ézed

() Joshua sent two men to spie Jericho.

() The two men lodged in the house of a harlatd

(h)  The king of Jericho was aware of the visitle two men and he
sent for them  but the harlot kept them and ietkaver seeing
them.

(1) The harlot came to them and reminded them of theiory over
many people and sought for their favour in d¢asy came to

_ destroy the people of Jericho.

() The two men promised that they would save herdifd her
family but she should not reveal their businesarigbody.

Step 5: The students will copy the aboveoints into their exercise
books and the teacher will go through their notes f
necessary correction.

Evaluation: The teacher will ask the studentsféiewing
questions in order to know the extent to which thaye
understood the topic discussed.

(& Who was Rahab?

(b) Why did the king of Jericho send for the tmen who went to
spie?

(c)  Who was the successor of Moses?

(d)  Which neighbouring people promised to helphdie®

Step 6: The teacher helps the studen&evier they have problem in
answering the questions.

Assignment:  The students should find out moetsfabout Joshua as
the successor of Moses.

Remarks: The lesson could not hold becauseat aptivities going
on in the school.

3.3 A Lesson Note on Islamic Religious Studies
Name of the teacher: Hamid Bilau

Matric No: 0S0235/2000

Date: Friday 20 May 2003

School: Islamic Boys High School Ibadan
Class: SSS 11A-C

Time: 40 minutes

41



PED223

RELIGION/MORAL

EDUCATION

Subject: Islamic Religious Studies

Average age of the students: 12years +

Topic: Friday Prayer

Ref Book: Islam as a Religion by M.O.A. Abdul
Behavioural Objective: At the end of the lesson, the students

should be able to do the following

(@)  Answer questions on Friday Prayer and
(b)  Explain how to conduct the Friday Prayer

(© Demonstrate how the Friday Prayer

should be conducted.

Teaching aids: Picture showing Muslims  while jongy  various
photographs showing some Muslims in the mosque.

3.4 Previous Knowledge/Entry Behavior

Most of the students have been following heitparentsto the
and this makes it possible for them  to know lpwawers are always
conducted.

Introduction: The teacher will ask the studentsfttl®wing questions:

(@) How many times do Muslims pray in a day? Mamthem.
(b)  What are the special prayers in Islam? Mentiam
(c) How are special prayers different from others?

Step 1: The teacher will explain to the students aboutisppec
prayers in Islam.

Step 2: The students will listen to the  teacher's  erption very
carefully.

Step 3: The students themselves will contribute to thesclas

discussion. They will alsoask questions owhat is
clear to them.

Step 4: The following important points on the Friday  peayvill
be written on the chalkboard for the students fwyadato
their notes.

All practicing Muslims are expected to gather eviériglay and observe

the Friday service as directed in the Holy Qur'@rB8yhich says that
“O you believe, when the call is made for prayefFoiday, then hasten
to the remembrance of God and leave off all businiésit is better for

you if you know.
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It should be noted that Friday isnot alsdbday butthe major
different between Friday and other days is thatihe@ay service takes

the place of Zuhr prayer.

On Friday, the Sermon is always delivered in twadgdn the first part,

there will be a Khutbah where theme may be rdlaaghe welfare of

the community. This is always done in the languagjger understood

by the people. This is always done before the pragkke other special
prayers whose Khutbah is done after the prayer.

Immediately the sermon is over, the Igamah wilhkared and this will
be followed by  a congregational service of otakahs inwhich the
Imam will recite the Faihaha ad another portiothef Holy Quran.

However, the four nafilahs before and two aftergbevice are

obligatory. But if a Muslim comes later to the mosand by the time

he gets to the mosque, the Khutbah has startedlteanay forget the

four nafilahs because the Khutbah is much momaportant than the
nafilahs.

As stated earlier, there is no Sabbath in Islanbecause Muslims  are
expected to go on with their normal business bedoikafter. The Holy

Quran 62:10 says that  “And when the prayer dedrthen disperse
abroad on the land and seek Allah’s grace”.

Step 5: The students will copy the above notes into their
note book while the teacher will be going round to
assist them.

Evaluation: The teacher will ask  the students the following

questions in order to determine whether the
objectives of the lesson had been achieved.
(a) What is the difference between Friday praye
and other special prayers?
(b) Into how many parts is Friday prayer did@e
Explain them
(c) What do you understand by the term “there is no
Sabbath in Islam?
(d) Briefly explain how Friday prayer is always
conducted?
Step 6: The teacher will help the students where they need
his assistance in answering the above questions
Assignment: At home, students are to find out the diffeesnc
and similarities between Friday prayer and othe
prayers.
Remark: The lesson was very  successful as majority  tife
students were able to answer the questions students
were able to answer the questions satisfactory.
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3.5 A Lesson Note on African Traditional Religon

Name of the students: Ojedele L.A.

Matric No: 05/16000

School: Comprehensive High School, Oyo

Time: Upper 6 (H.S.C)

Age of the students: 17years +

Subject: Divinities — Orunmila

Topic: A text book on West African
Traditional Religion by A.B Jacobs

Objective: At the end of the lesson, the students

should be able to do the following.

(@) Explain the importance of Orunmila in the ti@aof the world

(b)  Mention the position of Orunmila with othewmtities
(c) Compare and contrast Orunmila with other diigs
(d)  Answer questions on Orunmila generally.

Teaching aids: Pictures showing Orunmila in different ways.

Entry behavior:  Most of the students have heard about divinity and
even parents of some of them are worshipping one
divinity or the other.

Introduction: The students will answer the following questions:

(a) What is ATR? And why is it being referred to as
AT.R?

(b) Briefly  discuss the creation of the workl a it
affects the Yoruba race.

(c) Mention some of the problems facing A.T.R and
suggest solutions.

Presentation

Step 1: The teacher will explain to them the concept of
Orunmila among the Yorubas.

Step 2: The students will listen to the teacher’s explaati
and contribute to the classroom discussion.

Step 3: The teacher will write the following  pasnon the
chalk board for the students as the chalkboard
summary.

Orunmila isthe oracle divinity of Yorubath As a counselor, he

followed orisanla to equip the solid earth aftdratd been created.
Olodumare also sent him to the world in order ® teethe well being of
human beings.
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According to the Yoruba tradition, Orunmila i®tdeputy of Orisanla
who himself is believed to be the wisdom and sétille medicine. He

does not only know the past and present, he carpat¢slict what is in

future for human beings. He was believed to begmeshen human

destiny was first sealed. This gives him  tppartunity to know
everything concerning human destiny.

Orunmila can be consulted at all occasions suchaasage, pregnancy,

birth childhood, adulthood among  others f@ purpose of receiving
directives and guidance with regard to human dgspiassage of life as

well as relationship to Olodumare.

Among the Yorubas, Orunmila serves as an intermgti@tween man
and divinities, man and God. Today many peaopikiding both
Moslems and Christians consult him either direotlyndirectly for one
assistance or the other.

There are two major methods of  consultation. fliseone  is always

doneon opon Ifa (Ifaboard) which is usedlmost all important
occasions. The second one is consultation throlRBLE —  a cord or

chain with half nuts.  Thisis used almostveryday by the Orunmila
diviners as well as on all minor occasions.

Step 5: The teacher will go round the class to assisthe students
who may need his assistance.

Evaluation/Recapitulation: The teacher will ask shedents the
following questions in order to find out the eff@eness of his teaching
method and also to find out the objectives  othe lesson have been
achieved.

(@) Briefly discuss the importance of Orunmila
(b)  How do people consult him?

(c)  Why do people consult him

(d)  How important is he?

Assignment: At home, students are to find out more information
about Orunmila.

Remark: The lesson was successful as majority of the
students were able to answer the questions under
evaluation.

4.0 CONCLUSION

The unit above exposes the students to the préparatiesson note in
Religious Studies generally.
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5.0 SUMMARY
In this unit, we have examined and treated theWalg:

(@ A model lesson note on Religious Studies
(b) A model lesson note on Islamic Religious Stadi
(c) A model lesson note on African traditionaigein.

6.0 TUTOR-MARKED ASSIGNMENT
Prepare your presentation on any topic in Bible \ledge.

7.0 REFERENCES/FURTHER READING

Lawal, B.O. (2002). Teaching Religionsin  Colleges and Universities.

Ibadan: Stirling Horden Publishers.
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UNIT 3 THE CONCEPT OF CONSCIENCE
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3.0 Main Content
3.1 The Concept of Conscience
3.2 Role of the School
3.2.1 The Role of Teachers in Inculcatinguéalin the
School Students
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1.0 INTRODUCTION

This unit exposes the students  to the concept afonscience  as well as

different roles to be played by different indivals in the character
reformation of the students.

2.0 OBJECTIVES

At the end of this unit, you should be able to:
0

[J[1  discuss the fully the concept of conscience

100 identify and discuss the roles expected to be pldyedifferent
individuals in the character reformation of thedeuts.

3.0 MAIN CONTENT
3.1 The Concept of Conscience

Perhaps, conscience can be regarded as whatdiftges right from
wrong. It warns man not to go as strayed. As aenaftfact, conscience
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Is personal in man. In most cases, conscience ungeso take up or
reject a wrong course of action.

Antecedent conscience is the judgement of conseibatore the course
of action has been taken. In the same vein, comsequnscience takes
place after the action has been depending on wheth®t the dictate
of  conscience has been followed and then suchotence setsin  to

prefer moral judgement on the quality of sachion. Naturally, the
good action is always perceived through the agehcpnscience.

Conscience is different from  groups to groupsmf  individuals to
individuals and it can’t be an ultimate norm of aeiour. It should also

be noted that the conscience of individuals telhitdifferent things. To
some people, their conscience may tell them tleatisg is good while

to some other people, it is bad.

Natural conscience is the one that is informediguided by  social
condition,  education as well as family ties.On the other hand, the
liberated conscience is the one which followsrthes as well as

demands of Holy Books.

3.2 Role of the School

(2) The school must have adequate educationakiaateo teach the

students.
(2)  The school should include in its curriculumnaleeducation.
(3) The school must have a conducive environment
4) The school should motivate the  studentsdm and organize
various programmes that can enhance learning

The school should teach the students how to be gnddoyal citizens.

3.2.1 The Role of Teachers in Inculcating Values in the ool
Students

Values are matters of importance as different fjash mere matters of

fact. Again, values can be regarded as percepfionwhat is desirable
and cherished by an individual.

The Role of the Teachers in inculcating valuescmools include the
following:

(@) He should be able to identify the mostomg@nt rules for

students
(b)  He should be able to identify  the charaeatkich he wants his
students to promote
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(c) Heshould teachthe studentsto have dersion as well as
feeling for others.

(d)  He should be able to teach the students tenstaehd or read the
minds of others.

(e) Teachers should give moral education to their stisde

() Teachers should serve as models for their  stadanbther
words, whatever they expect from their studentsy ghould also
demonstrate it.

() Teachers should teach their students howlaberéo the society
in which the school is located or situated.

()  Teachers should relate education or schosblesto the real life
situation

() Teachers should lay greater emphasis on theue\atributes of
the school lessons.

() The teacher should act as the society mirrdrtaaches the
children the right way to behave.

(k)  Teachers should emphasize the moral aspe€t religion while
teaching their students.

() Teachers should have sense of responsibiliand sense of
devotion to duty.

(m) Teachers should come to work regularly anccfually to show
good examples.

(n)  Teachers should be committed to their work.

(0) Teachers should instill discipline in thewmdeénts.

(p)  Teachers should always be honest in carryirigheir duties.

(@) Teachers should always see themselves aatpar of their
students.

3.2.2 (2) The Role of the School in the Moral and

Character
Reformation of Students

The school must have adequate educational miatesitgeach the
students.

The school should include in its curriculum  ma@nad religious
education for the students.

The school must have a conducive environment traeahance
learning.

The school should motivate the students to leadhoaganize various
programmes that can promote learning among students

The school should teach the students how to be gonddoyal citizens
to their country and particularly in the school.
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3.2.3 The Role of the Home in Moral an@haracter

Reformation
The home should provide the basic needs for tHd chi

The home should provide a stimulating environmbat will motivate
the children to learn.

The home should instill in the child moral and gadus lesson.
The home should be good model for the child to copy

3.2.4  The Role of the Religious Bodies  time Moral and
Character Reformation of the Students

The religious bodies are custodian of moral alidious teaching.
Hence, they should instill the fear of God in ohildren.

Religious  bodies  should emphasis those mlgirtues that could
promote unity among children.

Religious bodies should organize joint religious/sxes for the children
S0 as to bring about a sense of belonging.

3.2.5 The Role of the Society inthe Moral na Character
Reformation of the Students

The society should teach the children its rulesragdlations.
The society should provide for the needs of chiidre

The society should always emphasis only whaticang happiness
among the children/adults.

4.0 CONCLUSION

The treatment of conscience as a concept wirdfthe students the

opportunity to  be morally goodall thedési Again, society must not
shy away from their responsibilities if morality  is to be accepted by
everybody in the society.

5.0 SUMMARY
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In this unit, you have learnt the roles to be pthipg the following in the
character reformation of the students:

(@) The role of the teachers

(b)  The role of the school.

(c)  The role of the home

(d)  The role of the religions bodies
(e)  The role of the society

6.0 TUTOR-MARKED ASSIGNMENT

What are the major roles to be performed by boght¢lachers and the
school in the character reformation of the students

7.0 REFERENCES/FURTHER READING

Babs Mala S. (1986).Religious and Moral Education:  Principles and
Methods. Lagos: Gilbert, Grace and Gabriel Associates.

Lawal, B.O. (2002). Teaching Religionsin  Colleges and Universities.
Ibadan: Stirling Horden Publishers.
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1.0 INTRODUCTION

When formal education was introduced by the @lansmissionaries,

school worship was seen as part of the strategreStiristianizing the
Nigerians. However, the taking over of missionargchools by the
government in the 1970s rendered the school worsleffective.

2.0 OBJECTIVES

At the end of this unit, you should be able to:
0

[J[1  conduct a school worship either for your studemtat home.

3.0 MAIN CONTENT
3.1 Objectives of School Worship

The objectives of school worship include the folioge

(a) It enhances the spiritual life of studentsegaty.

(b) It assists the students to have an awarene$s their creator or
God.

(©) It helps in the promotion of discipline amaostgdents.

(d) It assists students to know how to pray to Gloelir Creator.

(e) Moral development of a child through school séop can also
enhance his intellectual development.

(f) It helps the school in realizing its set objectiegser directly or
indirectly.
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(9)
(h)
(i)

3.2

Through school worship, students are taughow to depend on
God, their creator.

Through school worship, students see themselseoelonging to

the same family of God, a higher Being.

Through school worship, the students see tieéras as being
equal before God, the creator of all, includingrtteachers who
they hold in high esteem.

Preparation for School Worship

The following important areas have to be put imdosideration while
preparing for the school worship

(@)

(b)

(€)

(d)

54

Bible Quranic Text—  some religious denominations may  have
daily  text or passage for the worship whdeng religious
denominations always leave that for the teachedsstudents
who will conduct the worship.

Choosing of Songs or Hymns — it is the responsibility  of
anybody  who wants to conduct  the worshiphtoose a  song
which will be relevant to his text and the lessenwants to teach
from the Bible or Quranic passage. It must howelvemoted that
each religious denomination including the Mosleras their
hymnbooks.

The School Roster — at the beginning of every term, many
rosters will be prepared by the school and sucterssvill cover

the whole of that term. Such rosters includeutyd roster, roster

for both morning and  afternoon worships etc. Eveiteacher or
student in the school will know when it ishisturn to conduct
worship for the school and every necessapyeparation will be
made towards its success.

Short Address and Prayers — the teacher will explain the
passage read to the students in such a way hehatiudents are
able to learn one or two lesson from it. Thereattex teacher or
student conducting the  worship will refer thedemts to where
they can get the hymns for that worship. Aftershelents must
have sung the hymns, the teacher begins to prachees who

do not know how to pray will at least be able tad¢he prayers

from the prayer book being used. At times the teacbnducting

the worshipmay callany of the studeats tlead the school in
prayer.
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(e) Announcement after Prayers: After prayers must have been
offered either by the teacher or the selectedesty the teacher
asks the head of school if he has message fotublerss. If there
is any, the head teacher moves to the front witnere
announcement is made or the message is delivered.

(f)  Timing and Location of the School Worship:In most cases, the
school timetable always indicates the time forsh@g. Some
schools many have it twice in a day. While thath&f morning
may be longer, the afternoon worship may betshd.ike the
time allocated to the school worship, the placeabiool worship
varies from one school to another. Some schoolsusayan open
space in their school, some may use Iaspatifically
constructed by the school for different purposes.

3.3 Trends in the School Worship

At the beginning of Western formal education igétia even up till

1970s when most  private secondary  schoole wettaken  over by the
government, school worship could only be comelic in line with  the
religion of the founder.

However, now that most early religious schdmdbong to the
government, the school worship is being  conduicteithe with

Christianity and Islam. What is more, the two proemit religions in the
country, Islam and Christianity are being taughalirthe public schools
unless there are no teachers to teach them. W&hi¢velopment, two
days in a week may be given to each of the twgiaeis for the purpose
of conducting school prayer. The implication ofthrrangement is that

both Moslems and Christians are allowed to condaiebol worship in
line with their religion.

It should be noted however that unlike in the pssitool worship is not
all that important. Some students and teacherstlo ntake it very
seriously  more so that there was no considerdtiotheir religion

before they were given admission or appointmentatihimportant to

both the government and some schools is the otientaf the National
Pledge. Again, because religious education is manapulsory subject
in Nigerian schools, = some Muslims and Christimmay  not offer it.
Also, because public schools have gone secular $duslim students
may  feel unconcerned when prayers are beiiegeaf in Islamic way.
The same thing goes for the Christians as someeof imay not even

attach any importance to school worship iime with  their religion.
Again, the government policy does not make thedoat of  school
worship compulsory  for both the students andstifeols. But what
concerns the government is the maintenance of acepm the school
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generally and the recitation of the country’s Na#ibPledge as already
stated above.

3.4 Qualities of a Moral Education Teacher

A teacher of moral education is expected to Esstee following
qualities among other things.

@) He must be somebody who puts into practicatwe teaches in
the school. In other words, a good moral educasacher must
be an embodiment of good examples. He must nobinelsody
who will say to his students do what | say but dbao what |
do.

(b) He must be somebody who is naturally egérd in the teaching
of  moral education. This means that the teacbing the subject
must not be imposed on him. For instance, a teaghermoral
education should be a specialist in the subjecth@nshould also
have interest  in the subject. The reason gahiat man may
naturally  perform  better in a course in whitghis interested
rather than a course which is imposed on him.

(c) The teacher of moral  education stidislve sympathy  for his
students. He must be friendly with his studentsllatmes. If at
all times, he puts up a cheerful face while teaghihis may
make his students to develop special interestarstlbject.

(d) The teacher of  moral education must béamiliar with the
objectives of  his subject. He should also iskemeans of
achieving the set objectives. It is his respafigib to study  the
whole syllabus and understand how each topic diosecan
assist in realizing the set objectives.

(e) The teacher of moral education mubklive sufficient experience
about life. This will enable him to use his perdangerience to
assist his  students whenever they  are inprollem. Giving an
encouragement to somebody  who is in problemr raising the
hope of somebody who is in a problem may give &lpsipgical
relief to such a person. This can be better donsohyebody who
himself is an embodiment of experience.

() A good teacher of moral education must b@adgpsychologist.
He must be somebody  who understands his students well.
He must know the weakness and strength of  hdests. He
must be familiar with the background of his studeas this will
enable him to assist his students whenever theynarg@roblem.
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(9)

(h)

(i)

()

Moral education teacher must be educationallgompetent. One
thing is to have a certificate, another thing i®¢oable to defend

the certificate. By implication, he must be a mastehis subject.

He must have agoodknowledge of thgest's content. This
will enhance his respect not only among his collesgout also

his students.

A teacher of moral education must haveligion. He must not

be somebody who doubts the existence of aareaiGod.
Whatever may  be  his religion, he must be smdg  who
practices it regularly.

The teacher of moral education must beedmrdy who loves his
students regardless of their religious backgrodinis will enable
such a teacher to preach love to his students.

The teacher of  moral education ipented to be gentlein  his
dealing with his students and others, command sespect from
his students and his colleagues, to be trustwantlys dealings

not only with his students but also people arouna h

The teacher of moral education must be somebodyisvieady to learn
at all times. In other words, he must always baident, or learner. He
must not be somebody who will feel satisfied whih tittle knowledge

which he has acquired as nothing is static inclgidimowledge.

(k)

0

The teacher of moral education must be samglvho himself
or herself  ismorally  upright. He must noeumy way  involve
himself in any form of social vices.

The teacher of moral education must be laliag. He must be

somebody who obeys the rules and regulations a$¢heol. He
must always have respect for the constituted aitidsr

Finally, he must be somebody who will not do untiwess what he does
not want others to do unto him.

4.0 CONCLUSION

The various problems being  exhibited by ehid atall levels of

education made some concerned Nigerians to begédr the
re-introduction of moral education in the Nigersehools.
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5.0 SUMMARY

In this unit, you have learnt the following:
(@)  Objectives of school worship

(b)  Preparation for school worship

(c)  Trends in the school worship
(d)  Qualities of a Moral Education Teacher

6.0 TUTOR-MARKED ASSIGNMENT
Identify 2 Educational problems (to day).
7.0 REFERENCES/FURTHER READING

Lawal, B.O. (2002). Teaching Religionsin  Colleges and Universities.
Ibadan: Stirling, Horden Publishers.
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UNIT5 METHODS OF TEACHING MORAL
EDUCATION

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Methods of Teaching Moral Education
3.2 Various Methods of Teaching Moral Education
3.2.1 The Project
3.2.2 The Film and Picture
3.2.3 Educational Broadcasting: Radio and Telewisi
3.2.4 The Dramatisation
3.2.5 Demonstration
3.2.6 The Story Telling
3.2.7 The Field Trip
4.0 Conclusion
5.0 Summary
6.0  Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

There are many methods that can be used to teac estucation. Such
methods include: project method, film and picturetimod, Educational
Broadcasting method, the dramatization method, astration method,

the story telling method and the field trip method.

2.0 OBJECTIVES

At the end of this unit, you should be able to:
O

[0 identify various methods that can be useach moral

- education
LI discuss the identified methods of teaching morataton.

3.0 MAIN CONTENT
3.1 Methods of Teaching Moral Education

In the opinion of Balogun (1998), for many years traditional method
(lecture method) dominated the scene. The reahzdhiat this method
has great implications calls for continued resledor innovations.
During the past two or three decades, many netliods have been
developed, tested, combined and adopted to difféeaming situations.
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Nowadays, there are multivarious methods of tegcas there are
teachers. Likewise, there are many methods ofilegas there are
learners. It is therefore, not easy to answeptser: what is the best
method of teaching moral education.

To be able to answer the question, one shall tateke into

consideration, the type of learner, the subject matter, the envisaged
outcomes of teaching etc. Therefore, the correestpn to ask is: what

is the most appropriate method of Teaching Moraldation.

A good teaching according to Obanya (1985) shoalgirbwith the
teacher having a clear picture of the exact chahgd®as to bring in the
learner. To do this, he ha to question himselbdlews:

(a) To what extent is he familiar with the tope is about to teach?
(subject — matter)

(b) To what extent is he aware of the demands dhe syllabus?
(Objectives)

(c) Towhat extent is he aware of  the char&ttes of the group
(adolescent) learners he has to teach (individidi@irences).

(d) To what extent can he provide materialgdaching the topic?
(instructional materials).

(e) To what extent can he provide suitable answethe above
guestions, he can then, decide on the appropriateau(s)
which can ensure the success of teadnyg topic.
However
methods of teaching moral education include thiewohg:

3.2 Various Methods of Teaching Moral Educatio
3.2.1 The Project

In this method, the students may be grouped aod group may be
given a project to work on. Each group should healeader who will

see to the early  completion of  the projebtie problem  with this
approach is that not all members of the projectgneill participate in
the project. This implies that, it encourages lagghamong the students.

The method has many advantages
3.2.2The Film and Picture

This is a new method to the teaching and learnfreglacation. In this
method, the teacher becomes a manager. He paspare the place
where the film will take place. It is also the respibility of the teacher
to prepare the minds of his students ready fofitlmeshow. The teacher

has less work to do. If the film also has sound essult of which the
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students will see and hear the sound at the e s$ame. But if the film
does not have sound, it means that the teachehawi to relate  the

stories to his students. In this method, both lides and film strips will

be used. Itis also the responsibility dhe teacher to operate the slide
and film strip projectors: The teacher has to ltmkan appropriate film

which is very  much related to what he is teagltiis students. The

teacher must not forget to give questions tcsthdents after the film

show.

3.2.3Educational Broadcasting: Radio and Television

Religious teachers may take their students to radibtelevision station

to teach and their teaching will be relayed lalfethis happens, it will
be possible for students at home to learn from su@dio or television
programme.

Also, sermons can be preached by the religioushsadeligious drama
orplayscan alsobe  staged, recitation aechamization can also  be
organized by radio and television station. IsoAeligious education
programmes can take place in the radio and tetavisiation. With this
method, students will have the opportunity to read see (in case of a
television) how the thing is being done. The metalsd has many
disadvantages and advantages.

3.24 The Dramatisation

Dramatizationis one of the methods of rhtwaching and learning
religious education. In this method, students adli and speak as they

dramatise the story or event. Dramatization is gsnaafollow up to the
teacher’s discussion of  a particular topic. Thuelents will have to
participate fully. The drama could be radio tapadeo —  recorded or

filmed as this will afford the students the oppaityto make reference

to it from time to time or replay the event or stany time they feel like

doing so. The method has many advantages and dis@zdes.

3.2.5 Demonstration

Thisis an activity = —  based teaching wherghe teacher demonstrates

actions with some objects to bring any point cle&rehe students. For
activity —  based teaching, the teacher caallovi certain procedure in
teaching any particular topic under Tawhid and Figr instance, the
teaching of Iman (the belief inthe existente one and only Allah
(SWT), some experiments can be performed by e sthidents under  the
guidance of the teacher. The same approach cabalssed for some
important topics in the Bible or even in Traditibnaigion.
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3.2.6  The Story Telling

All children like stories particularly if such stes are made interesting

by the teacher. For the adolescent students tiie secondary level of
education, the story must be linked with the stud own personal
experiences.

This method can  be applied to teach Sirah aidifiib and some
important religious topics.

3.2.7  The Field Trip

This is a method in which the teacher suggestsla fiip and organizes

his class to visit places of education&restin order tostudy real
things and to meet real people in their respectoteal environments.

This will help the students to gain on —  the —spot experience. The
experience gained during the field trip will  dpere vivid, lasting and

often more meaningful to the students.

Before the commencement of the trip, letters masetbeen written to

the places of intending visit with a view to carting the students
round.

Onthe tripday, the teacher must havegiven his students some

instructions concerning important things to takée. @ They must have
been told to take their writing materials and otingoortant information.

Itis the duty of the teacher to make use othe knowledge and
experience gained by the students during the celgyeducation classes.

It helps students to have first hand informatiortteplaces visited and

a clear idea of the thing/place seen.

It also helps the students to make use of thsgination and
observation. It also has many disadvantages.

4.0 CONCLUSION

Exposing both the teachers and the students tousamethods  of

teaching moral education will afford them the oppoity to know the
most appropriate method to use in the class of Ineolacation

5.0 SUMMARY

In this unit, we have discussed:

(@) Methods of teaching

(b)  Various methods of teaching Moral Education
(c) Making case for the teaching of Moral Education
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6.0 TUTOR-MARKED ASSIGNMENT
Identify four (4) methods of teaching Moral Eduoatin schools.

7.0 REFERENCES/FURTHER READING

Lawal, B.O. (2002). Teaching Religionsin  Colleges and Universities.

Ibadan: Stirling, Horden Publishers.
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MODULE 3

Unit 1 Resources for the Teaching of Moral Education

Unit 2 Factors That Can Aid Successful Teaching and Legrni
of Moral Education

Unit 3 Examinations in Moral Education

Unit 4 Problems of Teaching Moral Education ia Migerian
Schools

Unit 5 Factors That Can Enhance Moral Education in the&ich

Children

UNIT1 RESOURCESFOR THE TEACHING OF
MORAL EDUCATION

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Resources for the Teaching of Religions
3.2  Factors to be Considered before Choosing Tegids
in the Class of Religious Education

3.3 Human Resources
3.4 Educational Resource Center
35 Material Resources

3.6 Examples of Material Resources
3.7 Advantages of Instructional Aids
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

There are three types of resources that cassistan the teaching  of

religions generally. They are (a) Resource perbdiM@terial resources
and (c) Education resource centre. Each of theras advantages and
disadvantages.

2.0 OBJECTIVES
At the end of this unit, you should be able to:

[0 identify the types of resources for the teagloh religions as
E well as their advantages and disadvantages.

0
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3.0 MAIN CONTENT
3.1 Resources for the Teaching of Religions

Generally speaking, resources for the teachingearding of religions
can be divided into:

(@ Human resources and
(b)  Material or non human resources.

3.2 Factors to be Considered before Choosing Teachingds
in the Class of Religious Education

Factors to be considered include:

(@) Subject matter or topic

(b) Age of the students

(c) Availability of the teaching aids
(d) Teacher’'s expertise

(e) Duration of lesson or timing and
)] Location of the school

The first thing for a teacher of Religious Edumato doisto be

familiar with the scheme of work from where theito be taught will
be taken.

Age is another factor to be considered while #lg an instructional
material. In most cases, pupils in primary schoody not be able to
handle certain aids which may be easily handlegdzpndary students.

In the same vein, there could be some instructiais which may be
difficult for the secondary  school students éamtlle = because  of their
inexperience whereas such instructional materialg be easily handled

by students in the tertiary institutions.

The teaching aids to be used by the teacher mustaoily available. A

good teacher must not select a teaching aid wteckith no be able to

get. Though improvisation is allowed in thessla of religions, it is,
however, better if concrete object is used fordfuglents.

The time allocated to a particular subject als@rines which aid a
teacher will choose. If time allocated to the sabjs too small, it may

not be advisable for the teachers to use teachdsgtiaat will require a
longer period.

Location of the school is another important facthiich determines the
selection of instructional materials. The reaisoihat there are some
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teaching aids which require the use of electriaitgd where electricity is
not available, it may be difficult to use such taag aids.

3.3 Human Resources

Human resources in the teaching and learning mfioels may refer to
specialists in Islamic Religious studies, ChristRealigious studies or

other religions as well as experienced people yn anof  the religions
generally. Such experienced people may includgicels leaders in any

of the religions, practicing Muslims or Christgor traditionalists.
Since these resource persons are experts in fregific areas  of

religion, they could be invited by the school tomgdement the teachers
teaching. At the same time, in the area of tradglaeligion, a resource
person may be invited to come and give a talk asghrood, worship,
festivals, deities, shrines, temples, sacrificegpcations, songs among
others.

The advantages that can be derived from the uaeegource person:
include:

(@) It introduces innovation into the teachingealfgions.

(b) It makes learning easier and lasts longetHerstudents

(c) Itreduces teacher’s work

(d) It does not make teaching to be monotonous.

(e) Since in most cases, the resource person nimynew to the
students, it introduces variety into the teacland this
consequently makes the students to pay attentidretcesource
person.

34 Educational Resource Center

Aresource centre is a place where relevaotmmition concerning
religions or education generally ~ can be gatheMpart from  religious
information that can be gathered from  a religioesource center,

various instructional materials or aids can alséooed in a resource

center, such as visual aids, audio visual aidsedlsas three dimensional

aids among other aids. A good resource  centari@dmot only be

located in a strategic  place but it must haleedessary  things
adequately insuchaway that it will beable to serve some schools
within the same area.

The use of a resource center has advantages witiciue:

(a) It affords the teachers the opportunity to haseeas to highly
expensive as well as electric operated instructiaiuks.
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(b)  Teachers have the opportunity to learn froengkperts who are
in the resource centre primarily  to assist thenon how to make
use of some complex instructional aids.

(© It affords the students the opportunity &véraccess to various
instructional aids.

(d)  The teachers also have the opportunity \verdify their
instructional aids.

3.5 Material Resources

However, material or non human resources refeatmus instructional

materials or aids which a teacher of religion cakenuse of in his or

her class. Such instructional materials or aids majnclude: the

chalkboard, maps and charts, picturespéagraph, models, film,

radio, film  strips television, tape recorder,text books, bulletin  board,
journals, Newspapers, film projectors among others.

Its disadvantages include:

(@) Some teachers and students may leave thboolsunder the

pretence that they are going to the resource centre

(b)  Some instructional materials taken from theotece centre may
not be returned.

(© If an attendant with dubious character isipichange of a
resource centre, all the instructional aids puhecentre may be
removed or sold.

3.6 Examples of Material Resources

(@) The Chalkboard

This is one of the most important instructiondsabeing used in  the
class of Religious education. The chalkboard magdreable or fixed in

the classroom. Itison  the chalkboard thaté¢laeher has to write his
notes. He will also write his summary on the chatkial.

(b)  Maps and Charts

In bringing the lesson home to the students, mag<harts of a place
can be used by the teacher. Such maps and charstiear be bought or
prepared by the teacher himself. it can also beman the chalkboard
for the students to copy into their notes.

(c) Picture

These are essential teaching aids in the clasdigious education. The
use of pictures by  the teacher helps studeniaderstand better what
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they are being taught and also helps them rietaining  the information
being given to them.

(d)  Flannel Graph

This could be bought or prepared by the teacimesdif. it is on this

flannel graph that the teacher has to put his pegpfiash cards, charts
or pictures that are cut out by him. The use ofrile graph  helps the
teacher  to practically illustrate his poiatshis teaching will become
very real.

(e) Tape Recorder

Biblical stories may be recorded in a cassettélferuse of the students.
In the class, the teacher may put on the tapedecto enable students
to hear the story.

() Radio

Radio is another audio aid for teaching and legroin religious

education. When Religious stories are  being scudised in the radio, it
can be brought to the class for the students tenlito it.

(g) Television

This is another audio-visual for the teaching aairing of Religious
education. The use of a television will  afftihé learners the
opportunity of seeing and hearing what is beinguised.

()  Text Books

Religious education has books on it. Some schaelsich enough to
buy copies for the religious education teachers.

() Journals

Like books, journals can be used by the teach&etifjious education.
The use of  journals helps students to have adodatest information
about what the teacher is teaching them.

() Newspapers

Like journals, students and teachers of religialiscation can make use
of  Newspapers. Such Newspapers must be relatde topic being
discussed.
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3.7 Advantages of Instructional Aids

The following are some of the advantages of insitonal aids:

(1) Teaching aids arouse the interest of the &xarn

(2) The use of teaching aids gives the learneestexperience

(3)  The use of instructional materials preventsiatony.

(4) It affords the learners the opportunity torfeen a concrete way.

(5) The students have the opportunity to aegkmowledge easily
and directly.

(6) It makes teaching to be practical to the stigle

It makes learning to be easier for the students.
4.0 CONCLUSION

The use of instructional materials for the teagtof religions is not

only necessary butitalso enhances the stsdemtlerstanding of the
content.

5.0 SUMMARY

In this unit, we have learnt about the types obueses that can be used

in the class of religions. We have also discussedativantages as well
as the disadvantages of each of such resources.

6.0 TUTOR-MARKED ASSIGNMENT

Mention 3 advantages of a resource person forethehing of Religious
studies.

7.0 REFERENCES/FURTHER READING

Lawal, B.O. (2002). Teaching Religionsin  Colleges and Universities.
Ibadan: Stirling Harden Publishers.
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1.0 INTRODUCTION

There are many factors responsible for the ssfgleteaching and
learning of religions generally. Such factors imtgu

(@) Interest

(b)  Attention

(c) Memory

(d) Intelligence,

(e) Readiness for learning and
) Motivation

2.0 OBJECTIVES

At the end of this unit, you should be able to:

1 mention and discuss various factors that can erhtecteaching
and learning of religious studies.

OoOooooooooooo O,
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3.0 THE MAIN CONTENT

3.1 Factors That Can Aid Successful Teachimhlaearning of Moral Education

Factors that can enhance the teaching and leaohirggigious studies
include the following:

(@) Interest

(b) Attention

(c) Memory

(d) Intelligence

(e) Readiness for learning
() Motivation among others.

3.1.1 Interest

Teachers of religious education should be familith the interest of
their students.

The teachers should also consider the socio-ecanioackground,
environment as well as their parental status astthdents’ interest may

be rooted in those things. Teachers should givéerttang work  to
students. The teachers  can secure the intdresttbe students by  using
good methods and instructional materials in thesda while teaching.

3.1.2 Attention

Attention can be interpreted as an act of direating’s thoughts  to

something  within  a stipulated period. It @d$o be regarded as an
activity of  the mind. Teachers should use @eaching technique which

will make his students to pay attention to wimais teaching them.
Students should always pay greater attentionwhiatever they may be
taught. In the class of religious education. ideo to secure  the

students’ attention, the teacher can start wittory $hat is related to the

daily activities of the students. Again, the studenust be allowed by

the teacher to actively participate in the clagwiies.

3.1.3 Memory

Memory could mean the ability to remember aghwhich has been
previously learnt. It can also be described agptveer of the mind to
bring back what a person has learnt. We have simplaory which can

be related to childhood. This is a situation whgretimething makes an
impression in us to the  extent that we cannadbit. We also have
habit memory which is related to adults. This staation whereby we
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remember a thing  after several efforts anetigpn. For a particular
learning to be remembered, the following processksake place:

(@) Impression —  something very intengsto us will find its way
into our minds.

(b)  Retention

(c) Recall whenever needed.

In order to help the students’, teachers of religieducation should use
good methods as well as instructional materialgHeir students.

3.1.4Intelligence

Intelligence, according to the Longman Dictionaryof =~ contemporary
English, means ability to learn and understanelligence always starts
to manifest in a person after birth and it increagkit gets to the

climax during the adolescent stage.

The amount of intelligence possessed by a studgatrdines how well
such a student will perform in a particular subjctest. However, the
formula for measuring an intelligence of a persostated below:
Intelligence Quotient

= Mental Age x 100
Chronological Age

e.g. the intelligence Quotient of achildf o sixteenyears old witha

mental age of twelve.
= Mental Age = 12 x 100
Chronological Age = 16

= 300/4 =75
Intelligence Quotient = 75

This means that the child is below average. Orother hand, if a child
of sixteen years old has a mental age of twengyintelligence quotient
will be
= Mental Age = 20 x 100
Chronological Age 16
2000/16 =500/4 = 125

His intelligence  Quotient = 125. This means thatchild is above
average. However, intelligent  students can betifiled from  the way
they ask questions and the way they respond taiqnesn the class of
religious education.
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3.15 Motivation

Jedo (1981) describes  motivation as factors wimclude incentives,
urges as well as drives which make a person t@peréreditably in any
task.

A motivated student is likely to perform betternhastudent who is not

motivated. = Therefore efforts should be made ligachers of religious
education to motivate their students as thmsarghance their

performance in the subject. The two major typesofivation are: (a)

intrinsic motivation — where students derive ttsatisfaction out of the

activity  itself. (b) Extrinsic motivation — which arises from  outside
influence. Intrinsic is however better than exticnsotivation.

4.0 CONCLUSION

Knowledge of factors that can aid teachingnd learning of  religious

studies will help both the teacher and the learnarthe areas to focus
their attention for the successful teaching anchieg of the subject.

5.0 SUMMARY

In this unit, we have learnt the various factoe ttan aid the successful
teaching and learning of moral education such faatelude:

(a) Interest (b) Attention (c) Memory (d) Intelligge and (e) Motivation

6.0 TUTOR-MARKED ASSIGNMENT

Mention and discuss  any three factors thataed the successful
teaching and learning of moral education.

7.0 REFERENCES/FURTHER READING

Lawal, B.O. (2002). Teaching Religionsin  Colleges and Universities.
Ibadan: Stirling Horden Publishers.
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1.0 INTRODUCTION

There are different ways of conducting examimatiothe class of

Moral Education. Such methods, include Essay, @lgcCompletion
test, True — false, the use of project as welltseovation method.

2.0 OBJECTIVES

At the end of this unit, you should be able to:
O

0 identify different methods of examination in MoEadlucation
10 discuss the methods identified fully.

3.0 MAIN CONTENT

3.1 Types of Questions

3.1.1  An Essay Question

An essay question is the type of question whicleetgpthe students to

provide an answer to a particular question in thein sentences. Such
an essay question may either be direct or inform sttement.
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Naturally, an essay question brings about reggsowdich require
subjective scoring since the students’ responsagrticular question
will differ from one student to another.

Advantages

(@) It can be easily drawn.

(b)  Itis not as costly as the objective questions

(c) It allows students to express themselves; éehgives room for
creativity and originality.

(d) Itdoes notgive much room  for examinatio malpractices as in
the case of objective questions.

(e) It can be written on the chalkboard

Disadvantages

(@) Itis very difficult to mark when comparedhv objective

questions.
(b)  Itis open to subjectivity more than objectygestions.
(c)  Uniform scoring may be very difficult to attai

3.1.20bjective Questions

These are the questions that always expect thergtutb respond to the

correct answer out of 2 or more options. Each mesy be in the form
of a direct question, an incomplete statementwoi or phrase as it

may apply or the case may be.

Advantages

(@) It covers many content areas than the essagtiqus.

(b) Itis easy to mark when compared with essastions.

(c)  Students can easily perform very well in ajeotive question.
(d) It does not take longer time to finish.

(e)  Uniform marking or scoring is possible.

Disadvantages

(@) It is very difficult to construct than Essay queass.
(b) It gives room for examination malpractices
(©) It is very costly to administer and construct.

3.1.3Completion Test

This may be regarded as a sentence in which somertiamt words or
phrases have been omitted with blanks insertethéostudents to fill in.
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This kind of test has a very wide applicabilityto the subject matter.

However, if care is not taken, this kind of test caeasure rote memory
instead of real understanding.

Scoring in completion test may be more laboriouti@aarly when the
missing words are written in blanks scattered ardhe page rather
than in a column.

314 True — False Item

This consists of a statement which a student nuagigfg and respond to
as either true or false. This kind of questionasyweasy to write. It can
also be marked easily and objectively. It can caeery wide range of
content within a very short period. It may assedy trivial facts. It can
also be ambiguously worded.

3.1.5Assignments

By assignment, a specific, job is being given ®dtudents or the pupils

to be done within a stipulated time. The assignmaay take any form.

Itmay require the students to bring somethang the school the
following day. It may also require their visigj the library  to find out
some information about something. The purposé giving an
assignment to students must not be to punish theor to serve the

interest of the teacher.

However, an assignment has the following advantages

(@) It helps the students to direct their study.

(b) It reduces the amount of work that must beedarthe class.

(©) It contributes tothe assessmentof ignand affective
behaviour of students:

(d) Itserves as a kind of substitute for the lheac

As this method of evaluation has many advantagelssasssed above
so also it has many disadvantages.

3.1.6Evaluation Through Project

Another way  of  evaluating students is thropgbject. Students in  the

class can be grouped for the purpose of giving thgoject to carry

out on group basis. They will be assessed or eteduan the basis of

their performance in the project they  carriet égain, the students

may also be given the project to carry out indiitijuand they will be

assessed later. The project method of evaludisrmany advantages
which include the following:
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(a)  Students can use their initiative in carryoug the project.

(b) In carrying out the project, students willibdependent of their
teacher.

(© It reduces the teacher’s burden.

(d) It gives room for competition among the studesr groups. Like
other methods  of evaluating students, ptaojeethod of
evaluation has many disadvantages.

3.1.70bservation Method of Evaluating Students

It should be noted that observation  shoulddreed out very
objectively. The standard procedure for objectoleservation includes:

(@) Identification of behaviour to be observedhea students.

(b)  The determination of appropriate activitrgsich can enhance
the children’s exhibition of the behaviour to besetyed.

(c)  Determination of method of observation.

(d)  Conclusion on the behaviour to be observeae@Hly speaking,
the teacher can use observation method to evahmagudents’
relationship with others, students’ obedience dbnstituted
authorities, students’ kindness to others arouasthtbmong other
things. Like other methods of  evaluating stugdemtmoral
education,  observation has both advantages lhasve
disadvantages.

3.1.8Trends in the Teaching of Moral Education

The Christian missionaries brought formal educatmNigeria

primarily  to propagate Christianity. In  theprocess of propagating
Christianity, schools and churches were establishatl over Nigeria.
Hence, teaching and learning of Religious etlocas wellas moral
education started. This continued from early neteen century till the
20" century when missionary schools were takear by the
government as a result of  which such schoolsrheq@overnment  or
public schools. The implication of this developmisnthat the teaching

and learning of  Religious education  and aheducation became
elective and not compulsory as it was before theals were taken over
by the government.

These days, apart from the name of missionarghods that have not

been changed, morally,  such schools are hardigtter than non
missionary schools. This could be as a resultatieng and learning of
moral education that is no longer made compulsory.

However, very recently, Religious leaders and comex citizens have
started calling for the re-introduction of moraledtion into the school
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curriculum, with a view to curbing the immoral attiies of the student.
Itisthe opinion of such concerned citizeret thooliganism  among
students, examination malpractices, having no cefyarthe constituted
authorities, truancy  among students, sexuakkarant, armed rubbery
among students will became a thing of the past thtre-introduction

of the teaching of moral education into the scloawticulum.

Until 2006, there are about ten (10) Universitesnided by Religious
Organisations in Nigeria. These Christian Religibusversities do not
take moral development of  their students thgtHence, morning
devotion has been introduced for students by sdrtteese Universities,
boarding house is made compulsory for studeng®me of the
Universities while greater emphasis is also plamethe teaching and
learning of moral education.

Also, in Nigeria as at 2006, some states of therf&tbn have returned
the missionary schools to their owners. Lagos Ssat@e of such states.
The Ladoja administration in Oyo State set up arodtee to look into

the possibility of returning the missionary schaolsheir owners under

the chairmanship of  Dr. Alade Abimbade of het University of Ibadan.
The recommendations of the committee wereg/betimplemented
before Senator Rasheed Ladoja was impeached. HowbeeAkala
administration is contemplating to return schoolgheir owners. This
perhaps is to enhance the moral standard of stadestich schools. It

is hoped that other schools in the country aparhfmissionary schools

will start teaching moral education if the subjiscatnade compulsory by

the government just like English Language and Matites.

4.0 CONCLUSION

The unit above discusses the various ways of maxag students in
moral education as well as trends in the teachimgaral education.

5.0 SUMMARY

In this unit, you have learnt about different wdlyough which students
can be examined in moral education. They include:

(a) objective questions

(b)  Essay questions

(c) Completion test,

(d)  True-false test

(e) Assignment

) Evaluation through project and finally observation.
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6.0 TUTOR-MARKED ASSIGNMENT
List and discuss two methods of examining studentsoral education.

7.0 REFERENCES/FURTHER READING

Lawal, B.O. (2002). Teaching Religionsin  Colleges and Universities.

Ibadan: Stirling-Horden Publishers.
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1.0 INTRODUCTION

The knowledge of problems facing the teaching ofaheducation will
afford both the teacher as well as students thertypity to tackle such
problems.

2.0 OBJECTIVES

At the end of this unit, you should be able to iifgrand discuss fully
various problems facing the teaching of moral etlanan the Nigerian
Schools. After the discussion, you should be ablerdvide solutions to
the problems discussed.

3.0 MAIN CONTENT

Schools

There are many problems facing teaching andileguof  moral
education in schools. Such problems include:

(a) Takeover of missionary schools as a resultfo€h teaching of
moral education is no longer compulsory.

(b) Inadequate qualified teachers of moral edoaoati

(c)  Societal respect for wealth.

(d)  Government’s preference for Science and Teogyo

(e) Parental preference for some professions such dime, law,
architecture, engineering, accountancy among athers
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) Moral education is seen by many students, marand society as
a qualification towards working in the church.

(g) Itisnotreadily available as a coursetafly in the tertiary
institutions.

3.2 Improving the Teaching of Moral Education inthe
Nigerian Schools

A number of steps need to be taken by the goverprtienparents and

the Nigerian society in order to promote thecteng and learning of
moral education. Such steps include:

(a) Changing thestatus of moral atioa from  elective to
compulsory. If this is done, it is hoped that &lidents will not
only offer the course but will also take it veryisasly.

(b) Another step towards  improving the teag and learning of
moral education is the  returning of  missignar schools to their
owners by the government.

(c) Again,in order to motivate the teachet moral education,
special allowances can  be given to them  bthe government. If
this is done, it is hoped that many people willdree interested
in teaching the subject.

(d) Also, the Nigerian parents need to be edutabout the
difference between wealth and being properly catkd. They
should also be informed that money is  notyghéng. It is not
possible for everybody  to be an accountant,reregi lawyer,
medical doctor among others. Whatis  importarthat
everybody should excel in his/her chosen profession

(e) There is also the need for the ~ governmertb be fair to other
sectors apart from  technology. While governme&mtorking
towards encouraging technology, this must not besdx the
expense of moral education.

) Education without morality perhaps is liket&ithout sugar. The
point being made here is, that moral educatiostmat be
neglected just because  the government  isgng develop the
country technologically.

(9) Finally, the moral education should be réglesd in such away
that it will be possible for anybody who wants torgue it up to
Ph.D level should be able to do so without swédhdt is done it
is expected that many young and old degree holdidrdevelop
interest in the course. Hence, the problem of igadte qualified
teachers of moral education is likely to be over.
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3.3 Making Case for the Teaching of Moral Edcation

In the first instance, moral education serves gsi@ance not only for
the people but also for the students. It assisiplpan recognizing what
is right and wrong. Since people will recognize wisagyood and bad,
they will be guided to chose the right thing.

Another thing about moral education is that singe stated in the Bible
that anybody who does not work must not eat, theeaioral education
encourages people to be hardworking after whicty thewill pray  for
God’s blessing on whatever they may be doing.

Another importance of moral education is that drpotes morality not

only in adults but also in children as well. Chddrright from youth are

expected to be shown the way of the Lord so thet thay worship and
obey  Himthroughout theirdays.It isbekdby many people that

children that were given moral education may rdlya misbehave or
involve themselves in things that are ungodly.

Also, moral education helps in the completeness ch man. By
implication he is more than an ordinary  maneass become a
complete man through the grace of God (moral etutat

Again, while some school subjects such as sciehtg, Social Sciences
including Mathematics take care of man’shygcal elements, moral
education on the other hand takes care of man'dgusginature. Human

beings are material conscious but moral educatiimemind man of

his spiritual responsibilities as a result of whinhn’s inner mind will

be consulted and consequently, the right decisitirbe/ taken.

The teaching of moral education makes man to becoare humane in
dealing with the people around him. The reasortisris that of all the
subjects, it is only moral education that reminsients of their duties

not only to his neighbours and God, but also hifresed his family.

Again, moral education helps a child to know Ga&lhes Creator. As a
Christian or Muslim, children must be exposed ®ways of God right
from their youthful days. Since these childrenfaoen different homes

and they  have different background, their Jikdeolge about moral
education may not be genuine but with the teactfrgoral education

in schools, children will have the true knowleddge cGod, who is the
owner of morality.

Teaching of  moral education helps students ¢édlsemselves  as
children of the same family or parents. efgfore, the problem  of
tribalism may not exist. Also, as members of thmesgamily, the spirit
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of love will be existing among them regardless beve they may come
from.

The teaching of moral education enhances the diiseipf the learners.
When students are exposed to moral education wilesealize that to
obey s better than sacrifice and there is redardbedience and
punishment for disobedience. The students &t &now that they
must be obedient to the constituted authoritiethéa parents and
people who are older than them.

The National Policy = on Education (1981) gaveftil®wing as the

prescribed curricular  activities for the primaryschool pupils (a) the
inculcation of literacy and numeracy, the studg@énce, the study of

the social norms and values of the local commuanity of the country

as a whole through civics and social studies, tiagyof health and
physical education, moral and religious educatiba,encouragement of
crafts and domestic science and agriculture (p@yeFtom the above, it

is obvious that the National Policy on Educawdircially recognizes
the teaching and learning of moral education irosth

In order tohavea hundred percent successthein implementation of
primary education policy, the policy document ddateat:

For improving the teaching of moral and religi@eication,
government will ensure, through the variciagdes Ministries  of
Education, the production of a suitable curriculu and the training of
teachers for the subjects (Page 13).

From  the above, one can see that the policgocument does not only
recognize moral education as a school subject lalgo states the steps

to be taken by the government that will make thieaives of teaching
moral education in the primary level of educatiealized.

At the Junior Secondary School level of educatiba,policy document
gives the following as the core subjects.

(@) Mathematics

(b)  English

(c) Nigerian Languages (2)

(d)  Science

(e) Social Studies

()  Artand Music

(g) Practical Agriculture

(h)  Religious and moral instructions

(1) Pre — vocational subjects (2) (Page 17).
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However, at the senior secondary level, the paimyument gives Bible
knowledge as well as Islamic studies as two efdlective subjects.
Even though religious education, unlike both prigand junior

secondary education levels, is elective, the merethat it appears on

the list of subjects to be offered at the seniopadary education level
shows the commitment of the government towardsléwelopment of
secondary  school students morally thrabghteaching of  religions
among others.

On the government efforts towards the teachingleaching of ~ moral
education in the Nigerian schools, the policy doentrstates:

Moral and religious instruction will be taught ich®ols through:

(@)  The study of biographies of great people, Nageas well as non
Nigerian:

(b)  Studies and practices of religion. The merenowzing of creeds
and facts from the holy books is not enough:

(c)  The discipline of games and other activit@giving team work.

(d)  Encouraging students to participate in thageviies which will
foster personal discipline and character trainargd

(e) Role playing (Page 20).
From the above, one can conclude that the fedexargment is
committed to the teaching and learning of moralcation in the
Nigerian schools.  Though, the policy documsmilent on the
teaching and learning  of religious educatmthie Higher
Institutions of  learning, it is obvious that ggbns are being
offered not only in the colleges of educatian &lso in the
Nigerian universities up to the doctoral degreelev

4.0 CONCLUSION

The unit above discusses the problems faciag tkeaching of moral
education in the Nigerian schools steps towardsoripg the teaching

of  moral education were also discussed. Fina#lgsons for including

moral education in the school curriculum  wemsmal discussed in this
unit.

5.0 SUMMARY

In this unit, you have learnt about the problenténig teaching of moral

education. You have also been exposed to stepstikbn in order to
solve the problems facing moral education as weetkeasons for

including moral education in the school curriculum.
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6.0 TUTOR-MARKED ASSIGNMENT

What steps would you take in order to imprtwe teaching of moral
education in the Nigerian schools?

7.0 REFERENCES/FURTHER READING

Lawal, B.O. (2002). Teaching Religionsin  Colleges and Universities.
Ibadan: Stirling — Horden Publishers.
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1.0 INTRODUCTION

This unit exposes the students to different factioas can enhance moral

education in the school children.  This wilkis¢ both the students as
well as the teachers of moral education in rtbeHorts to promote
morality generally.

2.0 OBJECTIVES

At the end of this unit, you should be able todistl discuss factors that
can promote morality =~ among the school childiou will be able to
define psychology and its relevance to educatiamalfy, you should be
able to answer questions related to the course.

3.0 MAIN CONTENT

3.1 Factors That Can Enhance Moral Educatioin the
School Children

For moral education to be properly rooted in tHeost children and for

it to have some influence on the school ldceh or students, the

following factors are very crucial:

(@ Inclusion of moral education in the schoolrmuum.

(b)  Awarding scholarship to teachers of moral edioo.

(c)  Giving prizes to the best behaved schools at Igoaérnment
level, state level and national level annually.
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(d) A credit pass in moral education may be maderalition for the
award of either a primary  school leaving cerdife or West
African examination certificate.

(e) Like English and Mathematics a credit pass inaheducation
could also be made a condition for admission atertiary
institution.

() A very serious punishment should be given to boéhteachers
and the students who engage themselves in immcisl a

(g) Religious leaders should always be invitedigyschool to talk
to the students or children about the importancaarfality.

(h) Special allowance can  also be given to théeachers of  moral
education in order to serve as a kind of motivation

(1) Government should also encourage authors abltspars to
write and publish books on moral education foruke of school
children, students and teachers.

() School children/students should be encouragedstbimportant
places such as: Prison, Hospitals, and MotheHemes among
others.

3.2 Psychology and Moral Education

The term psychology accordingto Morgan andingK (1975)is the
science that studies the behaviour of human ba&ndsanimals.

Again, psychology according to the Longman ctidnary of
Contemporary English (1980) is the study or sciesfdbe mind and the

way it works.

Education Psychology is not essentially  dédfé from  psychology
except that it is an applied psychology. lyiolag&Pgave the following
as the usefulness of psychology to teachers:

(@) It makes teachersto be ableto undeisaad predict and

actually influences the behaviour of self wedl as others
particularly that of their students.

(b) It helps teachers to identify and control éestwhich can affect
their work.

(c)  Students look up to their teachers as theodimt of knowledge
and with the help of psychology, teachers, willdde to live up
to the expectation of their students.

(d)  With the help of psychology, the teacher Wwél able to relate to
his students individually  through which leagniwill be
enhanced.

(e)  Psychology helps the teachers to know thavishgal differences
are existing among human beings and this assksts ih dealing
with their students.
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) Psychology helps both the teachers and govemito formulate
policies that will make learning child centred. Symlicies may
be centred around building, the seats, learningnads, learning
methods, age of the students, ability of the sttgdag well as the
interest of the students themselves.

However, a critical look at the Nigerian societday shows that there
are many problems facing the Nigerian schoolegaly. Such
problems include cheating in  an examination, @gsty, committing
fraud by spending the governments money for priuats engaging in
armed robbery, involvementin  drug abuse, bribend corruption,
moral decadence and lack of trust among others.

It is the responsibility of a  conscientious tearcof moral education to

find lasting solutions to the problems facing hisdents as well as the
school. Even though it may not be possible fgcchslogy as an
academic subjectto singularly  solve all e dducation problems,

majority of the problems can still be addressgd psychology. Again,
psychology of religion enhances moral edocatiot only among the
students but also among the teachers themselvdsirig  this,

references could be made to events in the Holya@uthe Holy  Bible

or the lesser gods in the traditional Religion.

In order to correct all social and educational peois, there is need for

a school or religious psychologist to study andeustAnd the behaviour
of people around him. To be able to do justicénis, there is need for

moral education teachers to be well familiar with tlevelopmental

stages particularly of their students. Such staggsde:

(@) Infancy as well as early childhood (1-5years)
(b)  Middle childhood (6 — 12years)

(c) Adolescence (12 — 18years)

(d)  Adulthood (19years +)

In most cases, the characteristic features of |drem differ from  one
developmental stage to another. This fact ant sharacteristic
features should be well understood by a religiaycpologist in order

to promote learning among his students. Againsthdents themselves
who are to be taught moral education need to bemnat least in age as
this will afford them the opportunity not only absorbing the words of
God as contained in the Holy books or religiousksdout also to put
such Godly words into practice.
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3.3 Education Problems

The religious psychologists should know that défegrexamples  from
religious books have to be used to solve diffeneatal problems among
students. Such moral problems to be solved bgligious psychologists
include:

(@) Cheating/fraud: Qur'an 8:27 says that O belisvBetray not the
trust of God and the Apostle nor misappropriatevkingly things
entrusted to you, also, see Quran 83: 1-3, 11:88 and 17: 35.
Also both Ananias and saphira were punished by {Giobeing
dishonest (See Acts chapter 5 verses 1 — 16). is ahis seriously
hated by Ogun, the god of Iron.

(b)  Sexual immorality: Qur'an 24: 1-26 can be susmimed as saying
that sexual offences should be punished in  puslander of
women is also considered to be a grave offehise, Quran
17:32 says that ... and move not near adultery.fausthing and
an evil way.

On adultery again, David and Bathsheba (Il Samiap@rs 11 and 12)
family problems two children of David were involvedimmoral act (Il
Samuel chapter 13). Immorality is also hated by iipe god of iron.

(@) Arrogance: Quran 2:204 — 206 teach that Hyjpes are led by

arrogance to perpetrate crimes. Also, see Qurad7iland 7:146.

(b) Bribery and corruption: Quran 2:185 sayshat: And do  not eat
up your property among yourselves for vanitiesuse it as a
bait to judge with the intention to eat up wrongful and
knowingly  alittle of  (other) peoples  pespy. Thisact s
seriously hated by both sango and sanponna.

(c) Armedrobbery -  the penitent robber (Hove was saved by
Jesus Christ). (see Luke chapter 23 versg@— 43). This actis
also hated by sango and sanponna.

(d) Falsehood, Quran 16: 105 says that falselaomtllikes are the
characteristics of those who disbelieve in the siginAllah. Also
see Quran 4:78. This actis seriously hatdsy both sango and
sanponna. For falsehood or lying, also (seexodls 20, verses

16).
(e) Fighting/indiscipline. The sons of Eli (see | Samuel, chapter 12
verses 12 -  17),Quran 22: 39 - 41 alyg sathat fighting is

givento those (believers)who are foughtrzgjaAgain, see
Quran 47 : 4, 2:190 - 193, 2: 216, 41: 34 and1Z.

(f)  Forgiveness: Quran 45: 14 says that beliesmegsenjoined to
forgive (see Qur'an 46: 29, 64: 14, 23:118, 472:992) among
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others. Power to forgive sins: Jesus and theralydga Matthew,
Chapter 9 verses 1 — 8, Matthew Chapter 5 verse 23.
Gratitude/Gratefulness: A grateful Samaritded Luke Chapter

17, verses 11 — 19) (Qur'an 4:147) says that Naospument after
gratitude. Also, Qur'an 8:55 says that the ingratesworst

beasts.

Humility/Meekness —  (Matthew Chapter 5,9ee5). Also,

humble before their Lord will be rewarded with pdise.

Intoxiants: (Quran 2: 219)says thatinvine and gambling is

great sin.
Kindness/Goodness/Sympathy: The good Samaritake(
chapter 10, verses 25 —  37). Also, (see Qurank3 —  24)

according to it, the Lord has decreed that you hipraone but
Him  and that you show kindness to parents.  dine or both of
them attains old age while you are alive, say da™unto them
nor repulse them but speak to them a gracious word.

Love: (Quran 3: 146) says that God lovessthwho are firmed
and steadfast. Also (see Qur'an 3: 92, 24: 19,,23177, 58: 22
and 3: 14 — 15).

Obedience: Jesus and his parents in Jerusélerke Chapter 3,
verses 41 — 15). Also, (Quran 3: 132) says thatyobllah and

the messenger, that you may obtain mercy. md&uran 4:
159) says that obey constituted authority.

Patience: Birth of John, Both Zechariah anddbleth exercised
patience. (Luke chapter 1, verses 5—  25). AlQay’'an 2: 45)
says that seek help with patience and prayer. Trigyextremely

hard except for true believers. Again, (Qur'an 86 + 200) says

that patience and perseverance are enjoined cevbedi

Modesty: (Qur'an 24: 30 — 31) says that betigymen and women
should lower their graze. Also see (Quran 7:33,33B- 33).
Truthfulness: (Qur'an 43: 78) says that verily we have brought
the truth to you. But most of you have hatred for i

Honour: (Exodus 20 verse 12).

Courage: David slays Goliath ( 1 Samuel 17)

Justice: Solomon’s choice of wisdom  (two IbtErand King
Solomon) (1 Kings chapter 3, verses 5 — 28).

Hospitality: The woman of Samaria. (John chapter 4)

Self discipline: Joseph in Egypt. (Joseph arfus master’s wife)
(Genesis chapter 39).

Peace: Sermon on the mount. (Matthew chapier$e 9).
Stealing: This is seriously hated by Saagd Sanponna. Also,
see (Exodus chapter 20, verse 15).

Disobedience: Saul's disobedience ( 1 Samoapter 13).
Dishonesty: The dishonest steward (Luke chralfieverse 1 — 18).
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The teacher of moral education should not forget bioth children and

adolescents are very much interested in practiwadis. Therefore, there
is need for the teacher to equip himself with newall as varied ideas
which he can use to assist his students positivetgacher of moral
education should also bearit in mind thatdbest for earthly
acquisition, placing high premium  on scieedecation as well as
scientific discoveries with little or no referentwemoral education can

be the major causes of  various societal problesnticularly  among

school students. Therefore, efforts should be engd the teacher of
moral education through the teaching and learnfrrgl@ious studies to

develop his students positively to enable theimecome reliable and
responsible leaders in future.

4.0 CONCLUSION

The treatment of factors that can enhance moralithe school children
as well as psychology and moral education will mffooth the students

and teachers of moral education the opportunifgromoting morality

not only among themselves but also in the Nigesiagziety generally.

5.0 SUMMARY

In this unit, you have learnt the factors that pegmote morality among
the school children. Also, you have been exposgychology and

mpral _educatipn as well as various educationallprob we have in the
Nigerian society.

6.0 TUTOR-MARKED ASSIGNMENT

What is psychology and how is it relevant to edocét
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