Curriculum Design English
Activities Grade One

Essence Statement

English Language during the early years is intended to engage the learners in activities that allow them to use and
progressively demonstrate the competences outlined. The emphasis in the presentation of the four language skills is to
ensure that they are functional. The learners should also experience the interdependence of the competences across the
skills, and fnd relevance of what they learn in their day to day contexts. Similarly, English language activities in Grade 1, 2,
and 3 are expected to play a preparatory role in enabling learners to use it as a medium of learning from grade four,
upwards. Concerted eforts

to enrich learning at this level will gradually empower learners to exercise what they have acquired in the diferent
functions that English language plays, at the national and global level.

General Learning Outcomes
By the end of Early Years Education, the learner should be able to.

a) listen and respond appropriately to relevant information in a variety of contexts,

b) express self confdently using the language structures and the vocabulary acquired for interaction with others,
c) read with comprehension, a variety of short texts of about 200 words fuently and accurately,

d) read with comprehension a variety of texts for information and pleasure,

e) write simple sentences legibly and neatly to express ideas and feelings,

f) demonstrate the appropriate use of simple language structures and basic punctuation marks to communicate
efectively.



Strand

Sub- strand

Specific Learning
Outcomes

Suggested Learning Experiences

Key Inquiry Question(s)

L0 LISTENING
AND SPEAKING

1.1 Attentive listening

This should blend in as part
ol every component of
learning (o ensure that
learners acquire the habit of
listening attentively. 1t will
progressively improve their
competencies i all language
areas.

Learners with low attention
spans, should be observed
closely and deliberate efforts
made o have them engaged
in ongomng activilies,

By the end of the sub
strand, the learner should
be able o:

a}  listen attentively

during a conversation.,

b) respond to simple
specilic one-
directional
mstructions in oral
COmmunmication,

¢} appreciate the
mnporiance ol
Listeming attentively
for effective

COmmunication.

e Leameris shown demonstrations and
pictures/ photos or models on correct
siling postures

o  Learners prachise correct silling
posiure.

o Leamers practise good eye contact
and appropriate facial expressions in
small groups and pairs

»  Learners respond through actions, like
identifying objects by pomting, orally
and in writing,

e  Learners give simple commands and
obey by acting or miming

o  Learners demonstrate simple rules ol
turn Ltaking by being quict when

others are talking.

1) What do people do as
they talk?

2) What do you do when
someone’s 15 lalking to
you?

3} Why do you look at
someone’s face as they
talk?

Core Competences to be developed: Communication and Collaboration will be achieved through pair and group work involving practise of good posture, use
of facial expressions and lamiliar gestures,

Link to PCls: Life skills; self awareness, especially the use of body
language appropriately for effective communication.

Values: Respect for others, through tun taking in speech.

Links to other subjects: Linked to all the subjects in the school

curniculum, they reguire attentive hstening,

Suggested Community Service Learning activities: Interact with the community o
share about gestures learnt and what they mean, and report back what they found out
about somebody language like facial expressions used in the community.

Suggesied non formal activity to support learning: Find out and say

Suggesied assessmeni: Oral questions, portfolio, observation




if family members listen attentively.

Suggested Learning Resources: Realia, Pictures/ Photographs and models and computer devices illustrating atientive listening.

Suggested Formative Assessment Rubric

Exceeding expectations

Meeting expectations

Approaching expectations

Below expectations

s Can sit upright { wiathout
sliding/slouching or lidgeting) and
maintain focus on the speaker longer
than the required penod

= Always allows others to speak without
interrupting while demonstrating
attentive histening through their body
language and verbal response

¢ Cuan follow several one directional
instructions with ease

s Cun distinguish multple  key sounds
and words with case.

#  Can interpret and use body language
(facial expressions and gestures)

= Can sit upright (wathout
shding/slouching or lidgeting)
and maintain focus on the speaker
during the required period

*  Allows others to speak without
interrupting while demonstrating
attentive histening through their
body language and verbal response

o Can follow one directional
Instructions

o Can distinguish key sounds and
words

s Cun interpret and use body
language (all lacial expressions)

*  Cun sit upright but
occasionally slides/slouches or
fidgets and occasionally loses
focus on the speaker during
the required period

»  Allows others o speak but
with occasional intermuptions

o Cun [pllow someone
directional instructions with
assistance

o  Cun distinguish some key
sounds and words

#  Can interpret and use body
language (several lacial

o Rarely sits upright without
shding/slouching or
fidgeting and rarely
mamtains focus on the
speaker during the required
period

= Rarcly allows others to
speak without mterrupling

s Struggles to follow a few
one directional mstructions

o Can distinguish a few key
sounds and words

s Can interpret and use body
language (a lew lacial

appropriately appropriately expressions) appropriately expressions) appropriately
Strand Sub strand Specific Learning | Suggested Learning Experiences Key Inquiry
Outcomes Question(s)

1.2 Pronunciation and Vocabulary

By the end of the .
sub strand, the

The sounds pracused during pronunciation
will help learners get familiar with the
vocabulary in the thematic areas. The
vocabulary 15 contextualized within the

learner should be -

able to:

a)  disciminate the
sounds in -

In groups, learners identily words which

have the taught sounds.

Learners pronounce the sounds by taking

turns as modeled by the teacher or audio

recornd.

Learners construct simple sentences using

Iy Mame any word that
has the sound

2} What sound do you
hear al the
beginmng/middle/en
d of this word?




thematic areas to be covered during the
teaching of lunguage structures and
functions. The vocabulary developed is
hnked to sounds learnt during
pronunciation.

Learners could be exposed to four o five
new words with learnt sounds every
week, starting with words that have
fambiar sounds, and moving progressively
to words with sounds that are different
from the first language.

Wariations to this suggestion should be
made by increasing the number of sounds
and new words in instances where
learners can comlortably pronounce more
sounds and use new words. This 18
intended to take care of differentiated
currtculum and learming. For those
struggling with some sounds and new
words, opporlunities for more practise
should be created.

/pd - put, pit; /b - bat, book: /t / - top,
tiny/d/ - dog, door; fi:/ - been, beat; /i -
bin, big; /b /- been, beat, /K — cow,
kettle, queen: fgf - go, get: MY - frog,
cough; /v/ - van, vest; /a: /- ask, arm, car;
faz f- cat, mat; /o - this | that; 8/ -

b)

)

dj

el

dilferent spoken
wiords for
comprehension,
pronounce the
words with the
sounds in
1solation in
preparation for
reading,
recoOgnise new
words used in
the themes o
ACGUITE 4 Fange
of vocabulary
and their
meaning,

wse new words
in relevant
contexts in oral
CoOmmunIcation,
enjoy using the
vocabulary
learnt 1o
Ccommunicale
confidently in
VAITOUS conlexls
appreciate the
variation in

meaning of

words with the taught sounds.

Learmners recite thyming words that have
the learnt sounds.

Learners practise distinguishing similar
sounding words in small groups in
FeSponse 10 pleture cues

Learners pronounce short words that have
the learnt sounds, after listening to audio
record.

In groups, learmers identily minimal pairs
with the learnt sounds.

Learners say words beginning with a
common sound

Learners are guided o get the meaning of
new words by looking at pictures, from a
story, and demonstration.

Learners listen to the teacher or an andio
recording and mimic pronunciation in pairs
and individually.

Learners recite thymes, sing songs,
individually in pairs or groups using the
vocabulary related to the theme.

Learners histen to the vocabulary used in
short senlences! short paragraphs/ teacher
read aloud stories and practise using iLin a
language game in pairs.

Learners use simple dialogues o practise
the pronunciation of the vocabulary.

Learners use simple demonstrations Lo

3)

4)

G)

7}

How do yvou say
these words?
What other words
have the same
meaning us the
words you have
leant?

How do yvou use
these words in
sentences?
How are these
words spelt”
How are these

words pronounced?




thin, /u:/ - wool, shoe; /u/ - book, put, similar sounding
foot; /s/ - sit, say: /z/- zip, zero. [ 3] - words that look | e
measure, pleasure, leisure; [Jf- sheep, different.
ship. shape. sure: /o/ - stop, sorry. cloth:
M/ - hot, here, hare; /i/- chair, chin;

M3/ - jug, jumpi/m/- man, mat; /n/ - .
near, necks/n/ -bring, ring, /Y - let, lid; /

rf - rat, rope; /wf - walk, wheel, wave; fjf

- yam, yatch; /A/ - but, cup, /a:/- port, .
short, broad /z:/- burn, burst, girl; fe/-
bed. pen, tell. .

learn the meaning of the vocabulary.
Learners use dialogues, rhymes, wongue
twisters, language games and songs
individually, in pairs and in groups o
practise vocabulary.

Learners interact with audio material to
listen to the correct pronunciation of the
vocabulary, where applicable.

Leamners practise matching simple short
words with pictures and objects

Learners sing songs using the new words.

Core Competences to be developed: — Communication and collaboration through working together in pairs and groups, Learning to learn by improving

pronunciation to navigate through education., Sell’ Efficacy through practicing and using the new words in communication, learning to learn can be achieved

by applying the new vocabulary in other contexts.

Link to PCls: Can accommodate all the PCls as infused in the themes like Health and
hygziene, Learner support programs, Personal salety and security, Citizenship, Life
Skills, Environmental education, Service learning and parental engagement, Education

for Sustainable Development.

Link to Values: Respect, Responsibility, Unity

Links to other subjects: Links o all subjects since the sounds learnt could be applied
across board to help with oral communication and reading in other areas of the
curriculum, formally and informally.

Suggested Community Service Learning activities: Engaging in a
conversation with friends and family from different bacgrounds and
shanng new sounds .

Suggesied Non formal Activity to support learning: Learners sing songs with
words that have the sound duning thewr play time, get more words with same sounds
learnt from interactions outside the classroom.

Suggested assessment: Oral guestions, portiolio, observation

Suggested Learning Resources: Plastacine or clay models of objects, realia, pictures/ photographs, charts, posters, computer devices and flash cards bearing

pretures ol learnt words.




Suggested Formative Assessment Rubric

Exceeds expectations

Meets expectations

Approaching expectations

Below expectations

e Learner always discriminates e Learner diseniminates sounds in e [ carner sometimes discriminates | » sarner rarely discriminates
sounds in different spoken different spoken words and sounds in different spoken words sounds in different spoken
words and pronounces the words pronounces the words with the and pronounces the words with words and pronounces the words
with the sounds m 1solation sounds n solation correctly with the sounds 1n1selation correctly with the sounds in 1solation
correctly with a lot of ease. ease. with some difTiculty. correctly with a lot of difficulty.

e Learner always recognises, s  Learner recognises, comprehends e [ carner somelimes recognises, . STICT TECOZNISes,
comprehends the meaning of the meaming ol new words and comprehends the meaning of comprehends the meaning ol
new words and applies them in applies them in relevant contexts new words and applies them in new words and applies them in
relevant contexis correctly with correctly with case. relevant contexts correctly with relevant contexts correctly with
a lot of case some difficulty. a lot of difficulty.

Strand Sub strand Themes Specific Learning Outcomes Suggested Learning Experiences Key Inquiry

Question(s)
1.3 Language Welcome and | By the end of the sub strand, the | Learners introduce themselves 1} Who are you!
structures and Greetings learner should be able to: politely and ask others their 2) Who s she?
Functions a) use the various realisations of names using the verb ‘to be’, 3 Who is he?
the verb “to be’ to mtroduce after teacher models. — 1 am 4) How do we greet
Language (6 Lessons) onescll or others, to talk Mota, My name is Mota, Who people in the

structures and
[unctions are
embedded in
themes o provide
realistuc contexts
for the
development of
the learner’s
competence. The
thematic concerns

senlences.

communicalion.

about objects and to show

politeness in day to day .

by recognise the present tense

fortms of the verb ‘to be” in

¢)  appreciate the various forms
of the verb “to be” in their day
to day communication.

oirl

Mary is a girl)

are you? What 15 your name?
Learners descrnibe themselves
using short sentences with the
verb ‘o be” Tam a boy, Lam a

o  Learners describe people using
the verb ‘to be’ (for example

morning/allrenoon/

evemng?




can be conveyed = In pairs or groups, learners talk
through
dialogues, poems,
passages and
SOMES. AmMOng

about people and things around
them —This 15 & chair, door.

=  Learners are guided by the

athers The teacher Lo lake parl i a
pronunciation and language pame that allows each
vocabulary, one of them Lo greet others,
reading and welcome others, introduce

wriling within
thematic units

themselves and ask the class
menthers their names.

should build on

each ather for the = In pairs. learners are guided to
learner 1o make engage in question and answer
connections dialogues using the verb “to be’
between the inter- as an interrogative .

dependent parts.

Core Competences to be developed: Communication and collaboration as they greet each other and welcome others to their class, Learning to leamn as they

apply the structure o various conlexts.

Link to PCls: Life skills; Effective communication, Citizenship, Gender Values: Respect , Responsibility
1ssues in education

Links to other subjects: The language structure is used in all subjects. Suggested Community Service Learning activities: Taking part in an activity
where they can welcome others.

Suggested non formal activily to support learning: Learners can practise | Suggested assessment: Oral questions, portiolio, observation
the sell-introductions at home or ask their zuardians/ relatives what their

names are. They could also try and welcome visitors Lo a new place.

Suggested Learning Resources: Realia, pictures/ photographs, audio oor visual computer devices showing greetings and people welcoming others 10 a new
place.




Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expectations

The learner consistently uses the verb * to
be™ to mtroduce himself as well as others,
ask and respond o questions, and describe
things and people correctly. Can use a
varely of greetings appropriately at all
Limes.

The learner 15 able to use the verb™ 1o
be™ o introduce lumself, ask and
respond Lo questions, and describe

things and people correctly. Can greet

others appropriately at all times.

The learner sometimes uses  the
various realizations of verb” to
be™ to introduce himself, ask and
respond 1o questions, and
desceribe things and people
correctly. Can greel others
appropriately sometimes.

The learner rarely uses the
various realizations of the verb™
1o be™ to introduce himself, ask
and respond Lo questions, and
describe things and people
correctly. Can greet others
appropriately a few times,

Strand Sub strand Theme Specific Learning Outcomes Suggested Learning Experiences Key Inguiry
Question(s)
1.4 Language | School By the end of the sub strand. the |e Learners construct appropriate 1) What is Sarah
structures learner should be able to: senlences on pictures showing doing?

and functions

Subject-verb
agrecment

(am, 15 , aré)

(6 Lessons)

al  construct simple sentences
about objects in the
classroom, with correct
subject-verb agreement Lor
effective communication.

b} recognise correct use of
subject-verb agreement Lo in
staternents and guestions.

¢} appreciate the importance of
subject verb agreement for

fluency.

singular and plural subjects

o [Learners are guided to construct
senlences about actions
demonstrated by one or many
learners

o Learners engage 10 simple guestion
and answer dialogues aboul
available realia representing
singular and plural objects

& Learners construcl senlences using
itemns with singular and plural
subjects at home .

2} What are Sarah
and Farah doing?

3} What are you
doing?

Core Competences to be developed: Communication and collaboration through question and answer dialogues: Learning 1o learn by
aboul subjects in school and al home.

con !-;I:rut'ling senlences

Link to PCls: Life skills: Effective communication

Values: Unity, Respect




Links to other subjects : Kiswahili, Literacy and numbers in

Mathematics

Suggested Community Service Learning activities: Helping peers to communicate betier
through support in English language,

Suggested non-formal activity to support learning:
Constructing sentences about things found at home like plates,
cups, kmle, pot

Suggested assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Realia, charts with illustrations, pictures/ photographs, compulter devices with audiofvisual recordings of words and phrases

with subject — verb agreement.

Suggested Formative Assessment Rubric

Exceeding Expectations Meeting Expectations Approaching Expeciations Below Expectations
Leamer always constructs correct senlences Learner constructs correct sentences | The learner sometimes constructs The leamer rarely constructs
with dilflerent subjects and verbs o with dilferent subjects and verbs o | correct sentences with different correct sentences with
communicate effectively. communicate effectively. subjects and verbs to communicate | different subjects and verbs
effectively. lo communicale effectively.




Strand Sub strand Theme Specilic Learning Outcomes | Suggested Learning Experiences Key Inguiry
Questionis)
Language Family By the end of the sub strand, Learners are guided 1o take part in a 1) Who cooks
structures and the learner should be able to: demonstration 1n relation 1o gender. number for you?
functions Personal a)  use personal pronouns in and objects. 21 Who plays
pronouns; 1 you, relation to gender, Learners construct sentences using personal with you at
it number and objects pronouns individually, in pairs or in small home?
appropriately m groups 3) Who buys
(6 Lessons) dialogues, Learners use pronouns in simple senlence you books?
b} pick out personal constructions where appropriate 4) Whao tells you
pronouns m oral Learners discuss people and things in their stories?
conversations about home and school using personal pronouns
members of the family, Learners enact dialogues using personal
¢) appreciate the use of

personal pronouns in

clfective communication.

pronouns
Learners listen to 4 lext conlaining personal
Pronouns.

Core Competences to be developed: Communication and collaboration through construction of sentences using personal pronouns individually, in pairs or

in small groups. Creativily and imagination through

enacling dialogues using personal pronouns

Link to PCls:

Lile skaills; interpersonal

relationships, appreciation of gender.

Link to Values: Respect for members of the opposite sex.

Links to other subjects : Languages, Relizious

Education, Environmental activities

Suggesied Communiiy Service Learning activities: Exchange of ideas on references made about

male and female in the community.

Suggesied Non formal Activity to support
learning: Using personal pronouns during play.

Suggested assessment: Oral questions, portfolio, observation

Suggesied Learning Resources: Charts, pictures/ photographs, computer devices with audio-visual recordings of dialogues with structures on personal

PrOTIOUIS.




Suggesied Formative Assessmenti Rubrics

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expeciations

Leamer always replaces nouns with
personal pronouns with ease. picks out
personal pronouns in oral conversation and
uses them in relation o gender, number

and objects appropriately in dialogues.

Learner picks out personal
pronouns in oral conversation
and vses them appropriately in
relation 1o gender, number and

objects in dialogues.

Learner strugeles to pick oul personal
pronouns i oral conversation and
oecasionally uses them appropriately
in relation to gender, number and

objects in dialogues.

Learner rarely picks oul personal

pronouns in oral conversation and
hardly uses them appropriately in
relation to gender, number and

objects in dialogues.

Strand Sub strand Theme Specific Learning Qutcomes Suggested Learning Experiences Key Inquiry
Question(s)
Language Home By the end of the sub strand, the o Learners identify objects inthe | 1) Howmany
structures and learner should be able to: classroom (e.g. hands,
functions Singular/plural a) use singular and plural forms » Learners practice simple legs, bags,

{addition of *s°
only)

(6 Lessons)

of nouns o talk about objects
al home

by ask gquestons aboul numbers
using “how many?”

¢) distinguish between singular
and plural nouns correctly to
demonstrate an understanding
of the concept of number

d) appreciate the importance of
using singular and plural
nouns for effective oral
Ccommunication.

question and answer dialogues
using constructions with “how
many’ to talk about the objects
dentilied.

e In pairs and groups, leamers
group items in their school and
home m columns ol one and
many

=  Leamers sing a song on ‘ong’
and ‘many’ items

o Learners listen o a lext
containing singular and plural

OIS,

pencils) do you
have?

2) How many_
{pens, bottles,
cups elc) are
red/blue?

3y How many,
arms elc. are
big/small,
long/short,
round/rectangle
are there?

Core Competences to be developed: : Communication and collaboration through gquestion and answer dialogues with constructions that answer ‘how

many, Digital literacy by employing games that enable them 1o group 1tems according to number,

Link to PCls: Citizenship — social cohesion (working

Link to Values: Respect, Responsibility




together m groups)

Links to other subjects: All subjects have the plural

L‘[}I'lL‘L‘,FIL

counting with them.

Suggested Community Service Learning activities: Helping others learn about plurals and

Suggested non- formal activity to support learning:

Naming items in school and home

Suggested assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Charts, pictures/ photographs with singular and plural nouns, computer devices that have audiofvisual recordings of

dialogues with sentence structures on plurals ol nouns.

Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expectations

Learner always uses singular and
plural forms ol nouns Lo talk about
different objects, and distingumishes
between singular and plural nouns
correctly 1o demonstrale an
understanding of the concept of
number

Learner uses singular and plural
forms of nouns to talk about objects,
and distinguishes between singular
and plural nouns correctly o
demonstrate an understandimg of the

concept of number

The learner uses singular and plural
lorms of nouns o talk about a few
objects, and occasionally
distinguishes between singular and
plural nouns correctly
demonstrate an understanding of the
concepl of number

The leamer hardly uses singular and
plural forms of nouns to talk about
objects correctly, and rarely
distinguishes between singular and
plural nouns o demonstrale an
understanding of the concept of
number




Strand Sub strand Theme Specific Learning Ouilcomes | Suggesied Learning Experiences Key Inguiry
Question(s)
Listening and Language Time By the end of the sub strand, Learners respond to questions based | 1) What do you
Speaking structures and the learner should be able to: on daily routines do everyday
functions Present Simple a)  use present simple wense Learners tell each other their daily before you
lense forms (o talk about the routines in pairs/small groups come 1o
time of the day Learners should report what they do school?
morning, mid-day, when they go home 2} What do you
i6 Lessons) evening ) Respond to simple questions do at break
b) apply simple present demonsirating the use of using time?!
lense 1o sequence routine simple present tense and routine 3} What do you
or daily activities in oral activities do when you
communicalon. Repeat sentence structures are happy?
¢} appreciate the use of

language Lo alk about

routine activities

containing simple present tense from
a story, poem or conversation they
have hstened o

Core Compeiences o be developed: Communication and collsboration through pair and group practice ol sentences aboul routine activities.

Learming Lo learn by vsing the present simple tense o express routine aclivities.

Link to PCls: Life skills -Sell esteem as they develop language for expressing

daily routines,

Link to Values: Respect, Responsibility

Links to other subjects : Environmental activities

Suggested Community Service Learning activities: Observe and discuss
daily routines with members of their family/ community.

Suggested non-formal activity to support learning: Songs about daily

activities outside the classroom.

Suggested assessment: Oral questions, portiolio, observation

Suggested Learning Resources: Charts, pictures/ photographs on routing activities, computer devices that have audio-visual recordings of dialogues with

senlence structures on present simple lense.




Suggesied Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expectations

Learner uses the present simple tense
lorms conflidently 1o sequence many

routinge activites, and talks about
different times of the day.

Learner uses the present simple tense
Forms confidently o sequence
routine activities, and talks about
different times of the day.

Leamer struggles o use the present
simple tense forms 1o sequence some
routine activites, and talks about
different times of the day.

The learner rarely uses the present
stmple tense [orms Lo sequence rouline
activities, Meeds a lot of support wo
talks about different times of the day.

Strand Sub strand Theme Specific Learning Oulcomes Suggested Learning Experiences Key Inquiry
Questionis)
Language Weather and Our By the end of the sub strand. »  Leamners demonstrate actions of | 1) Whalt are vou
structures and | Environment the learner should be able o: language activities in class doing?

functions

Present continuous
lense

(6 Lessons)

a)  use the present continuous
tlense Lo describe on-going
activities related to the
weather and the
environment

by talk aboul on-going actions
for effective oral
Communicaion.

¢ respond Lo questions usimg
the present continuous lense

dj appreciate communicating
ideas using the present
continuous tense in oral
communication

o  Learners are guded 1o construct
sentences about ongoing
demonstrations

»  Learners respond Lo simple
guestions using the present
continuous lense

s  Learners should ask and answer
guestions in pairs/groups about
whalt 15 happening

=  Repeal sentence struclures
contamng sumple present
continuous tense [rom a story,
poem or conversation they have
Listened to.

21 What 1s the

teacher doing?

Core Competences to be developed: Communication and collaboration and Sell efficacy as they use the present conlinuous tense Lo talk about aboul on-
eoing actions for effective oral communication.

Link to PCls: ESD- Environmental education enhanced through the theme.

Life skills- effectice communication

Link to Values: Respect, Responsibility




Links to other subjects : Links specifically to Kiswahili. However it also links to all the other

subjects because present continuous tense is used in sentence construction in various subjects

preservation

Suggested Community Service Learning activities:
Share with friends and community about Environmental

Suggested Non formal Activity to support learning: Using the present continuous tense

during play

ohservaltion

Suggested assessment: Oral questions, portfolio,

Suggested Learning Resources: Charts, pictures/ photographs on ongoing  activities.computer devices with audio-visual

senlence structures on present CONUNUONS lense.

recordings of dialogues wath

Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expeciations

Approaching Expectations

Below Expectations

The learner always describes
activities, asks and responds
guestions aboul ongoing aclivilies
correctly, using the present

The learner deseribes activities, asks
and responds 1o guestions about
ongomg activities correctly, using the
present continuous lense.

The learner occasionally describes
activities, asks and responds o
guestions aboul ongoing activities
correctly, using the present conlinuous

The learner rarely describes
activities, asks and responds to
guestions aboul ongoing activities
correctly, using the present

conbnuouns ense.

Lense.

conlinuous tense.

Strand Sub strand Theme Specific Learning Suggested Learning Experiences Key Inquiry
Outeomes Questionis)
Liltlgl!ﬂgl‘.' H:q-'ngﬂE By the end of the sub #  Learners respond o simple questions 1} What did you do in
structures and strand, the learner should on activities in the past. the morming belore
functions simple past be able to: coming to school?

lense

(6 Lessons)

a) lalk about personal
hygiene activilies using
simple past lense

b} use simple past lense W
report on simple
activities they carried
out in the past

C) appreclate/enjoy

communicating deas

e Learners engage in games, changing
vierbs from present simple 1o past
simple tense in small groups

o Learners group verbs/lake part in
fishing game on verbs in the simple
past lense

e Learners construct sentences using
simple past on demonstrated actions
e.g. jump, wall, laugh, smile

e  Repeatl sentence structures containing

2} What dud the head
teacher say al the
assembly?

3y What did the
teacher do beflore
we started out
lesson?




using the simple past

Lense

simple past tense from a story, poem

or conversation they have listened Lo

Core Competences to be developed: Communication and collaboration as they engage in games changing verbs from present simple 1o past simple lense

An small groups,

Link to PCls: Health Educauon; hygiene and nutrition

Link to Values: Unity

Links to other subjects : Hygiene and Nutrition

Suggesied Community Service Learning activities: Sharing knowledge about hygiene

and the importance of being keeping ourselves clean

Suggested non-formal activity to support learning: Report
the activities they were involved i at school to their

parents/guardians

Suggested assessment: Oral questions, portfolio, observation

Suggesied Learning Resources: Charts, pictures/ photographs on grooming activities, audio-visual recordings of dialogues with sentence structures on

personal hy giene using simple past lense

Suggesied Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expectations

Leamer always uses the simple past
tense Lo ask and respond o
guestiens about by gene correctly,

Learner sometimes uses the simple

Learner rarely uses the simple past

Learner uses the simple past lense Lo
ask and respond 1o guestions about

past tense to ask and respond to

tense to ask and respond o questions

hygiene correctly, using the simple past

guestions aboul hygiene correctly,

about hygiene correctly, using the

using the simple past tense. tense. using the simple past tense. simple past tense.
Strand Sub strand Theme Specific Learning Suggested Learning Experiences Key Inguiry
Outecomes Question|s)
Language Mysell/ Paris of By the end of the sub strand, | »  In pairs, learers are aided by 1} What things can
structures and the body the learner should be able to: picture prompts to attach a vou see inside
functions a) use demonstratives Lo demonstrative to either a singular the classroom?

Demonstratives for
singular and plurals

talk about body parts and
zender,
b} 1dentify singular and

plural nouns,

or plural noun .

» [earners use objects that are near

and lar in the classroom Lo
illustrate the correct use of

2} What things can
you see oulside
the classroom?

3y What do we use




16 Lessons) ¢} appreciate the use of demonstratives (This/ That); to smell! talk!

dilferent demonstratives { These/Those) hold a pencil?
when communicating o Learners use simple phrases (o

about objects that are talk about parts of the body, n

near and far. pairs or small eroups

o Learners identifly demonstratives
correctly to show location of
singular and ploural items lor
effective communication

o [earners are assisted o choose
appropriate demonstratives for
the singular and plural nouns
identified

s [earners repeal sentence
structures containing
demonstiratives rom a story,
poem or conversation they have
listened Lo

Core Competences to be developed: Communication and collaboration by using simple phrases to talk about parts of the body, in pairs or small groups

Self Elficacy as they use demonstratives i locating objects that are Tar and near.

Link to PCls: Life skills; effective communications Link to Values: Respect, Responsibility
Education lor sustmnable development ; Environmental Education; ESD- Gender 1ssues;
Leamer Support Programmes- sell-awareness

Links to other subjects: Number in Mathematics, Parts of the body in Kiswahili, use of Suggesied Community Service Learning activities: Gelling
demonstratives m all subjects. to learn about parts of the body in local languages and sharing

aboul the names in English.

Suggested non-formal activity to support learning: Peers talk about objects outside the | Suggested assessment: Oral questions, portiolio, observation
classroom to illustrate the correct use of demonstratives




Suggested Learning Resources: Charts, pictures/ photographs and models of parts of the body, computer devices that have audio/visual recordings of

dialogues with sentence structures on parts of the body.

Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expectations

Leamer 15 consistently able to use
demonstralives appropriately for
communication about a variety of
singular and plural nouns that are
near and Far.

Learner 15 able to use demonstratives

appropriately for communicaltion

about singular and plural nouns that

are near and far.

Learner somelimes uses
demonstratives lor commumcalion
about some singular and plural nouns

that are near and far.

Learner struggles to differentiate
demonstratives Tor singular and plural
nouns, that are near and those that Tar,

Strand Sub strand Theme Specific Learning Outcomes Suggested Learning Experiences Key Inguiry
Duestion(s)
Languag& FH.II‘IIJ"; B}’ the end of the sub strand, the o Learners talk about male and 1y Which word
structures and learner should be able to: female members of the family would you replace
functions Moun Sets a) recognise the sets of nouns illustrate the concept of gender with
denming male and female Sels mother/sisterfaunt
(6 Lessons) within the lamily setling ¢  [Learners name the members of a ?

by uwse the sets of nouns
denming male and female
within the family to .
commumecate ellectuvely

¢} appreciate the gender sets i
communicating elfectively
about family members

nuclear family based on a
pleture/video chp! photo.

In groups learners are guided to
talk about: the brother to their
Father or mother, the sister to their
Father or mother, the Father wo their
father or mother, the mother Lo

their father or mother.

Which word
would you replace
with
father/brotherfunc

le?

Core Competences to be developed: Communication and collaboration, learning to learn using different references for male and female members of the

family.




Link to PCIs: Citizenship; social cohesion; focus on family

Life skills: Self-awareness based on gender

Link to Values: Respect for both gender.

Links to other subjects : Religious Education: Roles of male and female family members

Suggested Community Service Learning aciivities:
Secking knowledge aboul male and female relatives from
their parents or guardians

Suggested non-formal activity to support learning: Poems aboul male and female

characters during their free time.

Suggested assessment: Oral questions, portfolio,
observalion

Suggesied Learning Resources: Charts, piciures/ photographs and models of members of the family, audio-visual recordings of dialogues with sentence

structures on male and female members of the Family.

Suggested Formative Assessment Rubric

Exceeding Expeciations

Meeting Expectations

Approaching Expeclations

Below Expectations

Leamer constructs simple sentences about
male and female members of the nuclear

family, and a few members of the

extended famuly, with a lot of ease.

Learner constructs simple sentences
about male and female members of
the nuelear family.

Learner constructs simple sentences
aboutl some male and lemale
members of the nuclear family.

Learner communicates
correctly about a few male and
female members of the nuclear

Family.

Strand Sub strand Theme Specific Learning Suggesied Learning Experiences Key Inquiry
Outcomes Question(s)
Language Sarfl}' By the end of the sub o |earners desenbe vanous positions 1y What can you see
Structures and strand, the learner should of realia as displayed in the in the classroom™
functions Simple pre-positions | be able to: classroom. 1Y Where are the
(1m, on, under, a)  use prepositions to * Learners engage in hide and (ind objects

between, behind, in
front, inside, outside)

(6 Lessons)

b

talk about personal
salety, security and
simple injuries
recognise the location
miven by preposilions

in oral construction of

game 0 small groups (o locate mentioned?
various objects/play a digital game.

o Learners construct sentences based
on the objects used in the hide and
find pame.

# Learners discuss where objects are




seniences

¢} appreciate the use of .
pre-positions for
indicating location

found in their homes

have histenced to

Repeat sentence structures
containing prepositions from a
story, poem or conversation they

Core Competences to be developed: Critical thinking and problem solving developed through the hide and find game to discuss positions ol objects,

Learning to learn by using prepositions to describe location of objects.

Link to PCls: ESD-Safety and security

Life skills {effective communication), Citizenship - social cohesion through hide and find

S,

Link to Values: Resepect, Love, Responsibility, Unity

Links to other subjects : All subjects that mention positions of objects, places and

people

Suggested Community Service Learning activities: Sharing

with community members about safety in their environment.

Suggested non-formal activity to support learning: Language games mentioning

where objects in their homes are found.

Suggested assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Charts, pictures/ photographs of people and objects in different positions, computer devices with audio-visual recordings

of people and objects in dilferent positions.

Suggested Formative Assessment Rubric

Exceeding Expeclations

Meeting Expectations

Approaching Expectalions

Below Expectations

Learner 15 able (o recognise and use a
variely simple prepositions to describe
the location of objects accurately.

Learner 15 able to recogmise and use
simple prepositions Lo describe
the location of objects accurately.

Learner 1s sometimes able to
recosnise and use some simple
prepositions o describe  the

location of some objects.

Learner 15 able to recognise and but
rarely uses them to deseribe  the
location of objects.




Strand Sub strand Theme Specilic Learning Sugpested Learning Experiences Key Inquiry
Outcomes Question|s)
Language Community By the end of the sub strand, Learners name objects in the classroom 1}y What did you
Structures and | leaders the learner should be able to: and attach appropriate articles to them. sEC 0N your
functions a) use the articles “a’, ‘an’ Learners name objects in a picture/ way lo
and ‘the” to talk about photograph/video clip by using correct schoolf
Articles ; a, an, the community leaders, articles market?

b} identify objects and

(6 Lessons) attach articles w them in
conversalions,

¢) appreciate the use of
articles in effective
COMmunicalion.

Learners mention some objects/items in
the homes using the comect articles
Learners engage in language games
mvolving use of afan/ zero article

Repeat sentence structures conlaining
articles from a story, poem or conversation
they have listened Lo

2} What do you
SC¢ 1N our
classroom?

Core Competences to be developed: Communication and collaboration through games during group work, sell-efficacy by using articles correctly.

Link to PClIs: Life skills: effective communication (naming objects in the Link to Values: Respect for leaders

classroom)

Links to other subjects :Linked to all subjects because articles appear in sentences | Suggested Community Service Learning activities: Engaging with
across all learning activities, adults in conversations about respect for leaders around the home and

the community, as discussed i theme.

Suggesied non-formal activity to support learning: Use of objects at home 1o Suggested assessment: Oral questions, portfolio, observation

learn about articles

Suggested Learning Resources: Charts, word wheels, pictures/ photographs computer devices with audio-visual recordings ol people and objects, and

Suggested Formative Assessment Rubric

Exceeding Expectations Meeting Expectations Approaching Expectations Below Expeciations

The learner can idenhfy and use The learner can identify and use articles | The learner identifies and uses The learner identifies but hardly
different articles  suitably in suitably in conversations 1o some articles with difficulty in uses articles suitably in
conversations o commumicate about communicale aboul objects. conversalions 1o communicate conversalions 1o communicate
arious objects. about objects about objects




Strand Sub strand

Theme

Specific Learning
Outcomes

Key Inquiry
Question|s)

Suggested Learning Experiences

Language

functions

Structures and

Living Together

Use of possessives; my,
our, her, lus, thewr, 1ts a)
(6 Lessons) b

c)

By the end of the sub
strand, the learner should
be able to:

use possessives Lo talk
aboul social cobesion o
various conlexis.
TECOZNISE POSSESSIVES
i oral communication,
appreciate the use of
possessiveness to show

ownership i speech.

¢ Learners role play ownership Iy What does your

ol ilems/objects Father, mother,
e In sroups, learners use phrases friend, sister,
to illustrate ownership tleacher have?
e Learners identify objects in the | 2) Whose 15
classroom and attach i?
appropriate possessives 1o them
* In pairs, learners use
mlerrogatives whose responses
will be possessives ke (my
pen, his book)

Core Competences to be developed: Communication and collaboration, Self-eflicacy through

being assertive about what belongs Lo you

Link to PCls: Lile skills (Effective communication)

Link to Values: Unity, Respect (for other people’s
property)

Links to other subjects : All subjects Citizenship (living together

Suggested Community Service Learning activities:
Sharing about respect for other people’s property

Suggesied non-formal activity to support learning: Find out what people own at home and

share the indings at school.

Suggested assessment: Oral gquestions, portlolio,

observaion

Suggesied Learning Resources: Realia, charts, pictures/ photographs showing ownership, audio-visual recordings of dialogues with senlence structures on

pPOSSEsIVEeS.

Suggesied Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expectations

Leamer enjoys using a range of

possessives appropriately in

conversation to show ownership of a

variely of objects and people.

appropriately in conversation, to show
ownership of objects and people.

Learner sometimes uses a few
possessiveness appropriately in
conversaltion, to show ownership
of objects and people.

Learner hardly uses possessiveness
appropriately in conversation, (o
show ownership of objects and
people.




Strand Sub sirand Theme Specific Learning Suggesied Learning Key Inguiry Question(s)
Outcomes Experiences
Language Technology (Mobile By the end of the sub s Learners role play activities | 1) What is the name of
Structures and Phone) strand, the learmer that will elicit use of where, your friend?
functions should be able 1o who and what 2} Where is their home?

WH guestions
What, where, who

(6 Lessons)

ab ask questons about
technology phone
using “what”, ‘who’
and *where’

bl use what, who and
where o denote
persen, object, and
place

¢h appreciate the use
of what, who and
where Lo seek
mnformation

= Learners ask questions
using the terms who, whalt
and where 1in pairs/small
groups

=  Learners use songs/short
poems W practce the use of
the guestions with who,
whalt and where

» Learners use simple
guestions and dialogues

=  Repeat sentence structures
containing WH- questions
[rom a story, pocm or
conversation they have
histened Lo

3} Who is your best
{riend?

4) How does your
father/mother talk 1o
people who are far

away?

Core Competences Lo be developed: developed Communication and collaboration as they ask questions in pairs and small groups |, Selfl efficacy, Learning

to learn as they ask questions using WH guestions

Link to PCls: Life skills (effective communication)

Link to Values: Respect, Responsibility, Unity

Links to other subjects : Seck information in all subjects

use gadgels n communicalion

Suggested Community Service Learning activities: Helping others to

Suggesied non-formal activity to support learning: Learners can visit
members of the community and find out information like name, interest, places
they have visited

Suggested assessment: Oral questions, porifolio, observation




Suggested Learning Resources: Pictures, photographs and models of people using mobile phones, audio-visual recordings of dialogues with telephone

conversations that have “ Wh™ questions.

Suggested Formative Assessment Rubric

Exceeding Expeciations

Meeting Expeciations

Approaching Expectations

Below Expectations

Learner always frames  questions

Learner frames questions correctly

correctly using a variely ol Wh- words o | using Wh- words to get

Learner sometimes frames questions
correctly using some Wh-words 1o get

Learner hardly uses Wh-
words correctly  to gel

et information information imnlormation information
Strand Sub strand Theme Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
Language MNumbers and By the end of the sub * Learners group objects according 1o their size- 1} What things do
Structures Our Classroom strand. the learner hig.l’:ﬁmal], colour- red., orange, }ru]i[w.' and yOu see oulside

and lunctions

should be able 1o

Describing a) use describing
words (size, words (o talk about
colour, number cardinal numbers,
values in tens, shapes and colours,

cardinal numbers | b} describe the shapes.

from 1- 99 sizes of objects in

the classroom using

(6 Lessons) adjectives,

c) appreciate the use of
colour, size and
number o describe

TLHUTLS

numbers

the classroom?

» Learners describe objects in the classroom using | 2} What colour are

1 wyi]
s12e, colour and numbers they'!

o Learners colour pictures of various objects 3) How many are
. e ' s . vy B
o Learners identily things in the environment that they!

have different colours

¢ Learners construct senlences in pairs about the
size, colour and numbers different objects

o  Learners count one (1) 1o ninely mine o describe

objects (99)

e Learners colour ditlerent drawings of objects

appropriately

» Repeat sentence structures containing describing
words [rom a story, poem or conversation they

have listened to

Core Competences to be developed: Communication and collaboration: Creativity and imagination as they colour objects .




Link to PCls: Life skills (Effectuve communication); ESD- Environemtal Education

Link to Values: Unity, Responsibility

Links to other subjects : Mathematics (counting)

Kiswahili {describing words)

counting.

Suggested Communily Service Learning aciivities: Helping

friends and semi-literate members of the community with

Suggested non-formal activily to support learning: Describe objects in their homes and
share with other members of the family differences in colour and size, they can describe
the days they do not go o school using ordinal numbers (Saturday and Sunday)

Suggested assessmeni: Oral guestions, portiolio, observation

Suggested Learning Resources: Realia, charts, pictures/ photographs and models of objects with different colours and sizes, audio-visual recordings of

dialogues with sentence structures on colours, sizes and shapes.

Suggested Formative Assessment Rubric

Exceeding Expeciations

Meeting Expectations

Approaching Expectations

Below Expeciations

Leamer always demonstrates the

ability 1o describe objects accurately

using different numbers, sizes and

Learner demonstrates the ability to
describe objects accuralely using
different numbers, sizes and shapes

Leamner sometimes demonstrates the
ability 1o descenbe objects using a lew
numbers, sizes and shapes

Learner demonstrates a lot of
imaccuracy i desenbing objects
using numbers, st2es and shapes.

shapes.
Strand Sub strand Theme Specific Learning Outcomes Suggested Learning Key Inguiry
Experiences Question(s)
Language Do Not Waste | By the end of the sub strand, the o Learners listen o a short [ 1) What does this
structures and learner should be able w: dialogue containing picture of a police
functions Imperatives a)  use imperatives lor receiving and imperativies officer mean?
siving instructions/ commands e Learners respond to 2) What does the
against wastage simple imperatives teacher say when the
(6 Lessons) b} respond to specific mstructions for | & Learners practice the use class 15 making
effective oral communication of familiar imperatives in noise?
ch o orecognise imperatives in day today role play (parent-child)
communication e Learners identify

d) appreciate the use of imperatives

imperatives around the




school compound

e Learners suggest

class

=  Repeal senlence

imperatives Tor their

structiures containing
imperatives Irom a story,
poem or conversation
they have listened o

Core Competences to be developed: Communication and collaboration trhough pair work | Creativily and Imagination as they sugeest imperatives for their

class.

Link to PCls: Citizenship - Appreciation of imperatives (Do’s and Don’ts)
Life skills — Respect for values, rules and regulations, effective communication

stewardship

Link to Values: Responsibility over what is at their disposal,

Links to other subjects: Relevant to all subjects because it is part of the language that

1s used during instruction.

Suggested Community Service Learning activities: Sharing with
friends about using what is at our disposal carefully.

Suggested non-formal activity to support learning: Identily imperatives around

the school compound, Mention rules to be followed during play and practice them

Suggested assessment: Oral guestions, portiolio, observation

Suggested Learning Resources: Realia, charts, pictures/ photographs and models of common imperatives, audio-visual recordings of dialogues with

senlence struclures on imperalives,

Suggested Formative Assessment Rubric

Exceeding Expeciations

Meeting Expectations

Approaching Expeciations

Below Expeciations

Learner uses and responds o the
language ol commands and
mstructions with ease in day o day
interaction as required.

Learner uses and respond 1o the
language of commands and
instructions in day 1o day interaction
as required.

Learner sometimes uses and responds
Lo the language ol commands and

instructions in day to day interaction as

reguired.

Learner struggles o use and
respond Lo the language ol
commands and instructions in day
Lo day interaction as regquired.




Strand

Sub strand

Specific Learning
Outcomes

Suggested Learning Experiences

Key Inquiry
QDuestion(s)

2.0 READING

2.1 Pre Reading

This should blend in as part of every
component of reading to ensure that
learners acquire the habit of sitting and
placing their materials appropriately as

they read.

Empasis on sitling posture, placing
books in the correct position can be
gradually reduced as learners
demonstrate that ther competencies

have improved.

WVariations to this suggestion should be
made by continuously alerting  those
struggling with sitting and positioning
reading materials appropriately while
reading.

By the end ol the sub

strand, the learner should

be able 1o:

al  demonstrate
appropriale posture in
preparation lor
reading.

by identify small and
capital letters of the
alphabet for reading
preparedness.

¢) appreciate the
importance ol
posilioning materials
appropriately for
reading.

Learners demonstrate and
practice the correct body
posture while reading
Learners place book in the
correct book position and
practice turning the pages of a
book

Turn over the pages of a book
from left to right for easy
reading

Learners track print through
[inger pointing as the teacher
reads

Dilferentiate shapes, colours
and sizes ol objects

Track print through finger
pointing for easy identilication
of letters and focus eves ona
hine or word

1y How do the people
vou know st
when reading?

2} How do the people
vou know place
books and
newspapers while
reading?

3} Which do you hke

e ¥
reading’]

Core Competiences to be developed: Communication and collaboration , Critical thinking and problem solving, rearranging of objects

Link to PCls: Life skills: self-awareness (appropriate body posture)

Link to Values: Responsibility over reading materials under their custody.

Links to other subjects : Relevant to all learning areas in the curriculum as

it prepares learners lor reading across the curiculum.

Suggested Community Service Learning activities: Observation of people’s
siting and posiionimg of reading materials and helping them.

Suggested non-formal activily to support learning: Demonstrating good

postures in informal setlings.

Suggested assessment: Oral questions, portfolio, observation

Suggesied Learning Resources: Charts, pictures/ photographs and models of

appropriale postures.

good body postures as one prepares Lo read, audio-visual recordings of




Suggesied Formalive Assessmeni Rubric

Exceeding expectations

Meeting expectations

Approaching expectations

Below expectations

Learner consistently demonstrates
appropriate body posture and
identifies capital and small letters.

Learner demonstrales appropriate
body posture and identifies capital
and small letters.

Leamer sometimes demonsirates
appropriate body posture and
identifies capital and small letters.

Learner rarely demonstrates
appropriate body posture and
identifies capital and small letters.

Strand Sub strand Specilic Learning Ouicomes Suggesied Learning Key Inguiry
Experiences Question(s)
2.2 Phonics By the end of the sub strand, the ¢ Learners recognise letters 1) Can you maich
learner should be able to: of the alphabet as the letters of the
Letter sound knowledge: Phonic a) match familiar letter shapes o teacher models. alphabet and
Reading at letter sound level letter sounds for reading ¢ Learners recognise and their sounds?
: preparedness in English, name letters and their
EXPOGE. FArRETS IGTW0 G Tt bl match unlamiliar letlers to shapes sounds by readine from
sound -to- letter matches per week. : : ' e )
Lo letter sounds for reading flash cards in printed or
Variations to this suggestion preparedness in English including digital format.
should be made by increasing the digraphs . = Learners engage in sound
number of sounds in instances ¢) malch common consonant matching activities using
where leamers can comfortably blends/clusters to their sounds for pocket charts, digital flash
make more letter-sound matches reading preparedness, cards, charts and flash
to take care of differentiated d)  appreciate the difference between cards on a word iree.
curriculum and learning. For those letters and sounds in the first e Learners singing rhyming
struggeling with some letter-sound language and English, for reading songs and reciting rhymes
malches, opportunities for more preparedness. related to phonics
practice should be created. o Learners could play a
Ao M om; T.UE e 5. s L. L L1 fishing game by identifying
P.piJ.jick;a erie;o e o e K, specific sounds.
ki ge; ceish;ch: Y, yiV, vie, e
ime, been); whe ee,ea:  ay, ai; oo;
A 5 -z {age); oo (1ice); s,




I1; ng;

I blends (calm); 5 blends
imask, task) rblends (dnp, drop)

Core Competences to be developed: Communication and collaboration 1s enhanced through group and pair activities

Link to PCls: Lile skills since learner develops self-esteem and confidence as
their reading competence improves, effective communcation when learners name

and recognise letlers.

Link to Values: Respect, Responsibility, Love

Links to other subjects: Relevant to all learning areas because they can read

words m other subjects

Suggested Community Service Learning activities: Learners are
given take home chartls (o read with their parents.

Suggested non-formal activity to support learning: Learners use puns and

nddles at their leisure time.

Suggested assessment: Oral questions, portiolio, observation

Suggested Learning Resources: Realia, charts, pictures/ photographs and models of letters, audio-visual recordings of minimal pairs.

Suggested Formative Assessment Rubric

Exceeding expeciation

Meeting expeciation

Approaching expectation

Below expectation

Leamner consistently names letters
and their sounds and joins sounds
Lo read short words and a few long
ones with letter-sound
correspondence

Learner names letters and their
sounds and joins sounds to read
short words with letter sound

COTTC ."ipl'.:llllj.L‘lll..'L:.

Learner names letters and ther
sounds and joins sounds o read
short words with letter sound
correspondence with some
difficulty

Learner names letters and their sounds and
Joins sounds to read short words with letter
sound cormrespondence with a lot of difhiculty




Strand Sub strand Specific Learning Suggested Learning Experiences Key Inguiry
Outcomes Questionis)
2.3 Word Reading By the end of the sub »  Join sounds to read short words with letter sound 1) What are

Learners practise o lwo 1o
three words per week
starting with words with
letter-sound
corrrespondence and are
eradually introduced 1o
words without letter-sound

Lun'::ﬁpundcncu.

Wariations 1o this suggestion
should be made by
mcreasing the number of
words in instances where
learners can comfbortably
read most words Lo take
care of differentiated
curriculum and learning.
For those strugghng with
certain words, opportunities
for more practice should be
created.

strand, the learner
should be able o
a) read short words
wilh letter -sound
correspondence in
preparation for
phrasal reading,
by read short words
without letter-
sound
correspondence
using word attack
skills in
preparation for
phrasal reading,
¢} read grade level
vocabulary orally,
from print and
digital formats for

enjoyment |

correspondence, in pairs then individually
o Sound out words with letter sound comrespondence
iphonically regular) for reading

»  Learners walch audiofvisual recording of words without
letter sound correspondence and vse look and say,
exposure and other word attack skills to read these words

= Sound out words wiathout letter sound correspondence
(s1ght words), as modelled

o Learners recognise and read alowd Familiar words in
groups, pairs and individually.

s Read from word cards and match o pictures

= Learners play word bingo

s Learners play word ladder game by pulting words on top
of one another as they pronounce.

= Learners could read words without letter sound
correspondence from either print or digital format
imultimedia) for enjoyment.

s  Learners sing songs and recite rhymes related 1o phonies

& |earners are guided to engage 1in meamnglol word
building activities using pocket charts, digital flash cards,
charts, flash cards on a word tree.

»  Learners play language games aimed al  improving their
reading for example, fishing game by identifving specific

spoken words and other games related 1o thymes.

some of the
words that
you can
read?!

2) What are
some of the
words you
cannot
read™?

Core Compelences to be developed: Communication and collaboration and sell-efficacy, through group work as well as reading activities and games.

Link to PCls: Life skills as demonstrated through effective communication,

Link to Values: Unity , Responsibility(as learners play word ladder games)

A




confidence and self-esteem are developed through reading)

Links to other subjects: All subjects because they can read words in other

subjects.

people who cannot.

Suggested Community Service Learning activities: Use available reading

resources al home like newspapers to pick out words which can be read to

Suggesied non-formal activity to support learning: Reading a variety of

words [rom available genres in diflerent contexts.

Suggesied assessment: Ural questions, porilolio, observation

Suggested Learning Resources: Realia, charts, pictures/ photographs and models of common imperatives, audio-visual recordings of words that have been

learnt.

Suggesied Formative Assessment Rubric

Exceeding expectation

Meeting expectation

Appreaching expectation

Below expeciation

Leamer always recognises and
reads long words with letter-sound
correspondence, uses word altack
skalls 1o read words without letter
sound correspondence.

Learner mostly recognises and
reads short words with letter-sound
correspondence, grade level

Learner sometimes recognises and
reads short words with letter-sound
correspondence, erade level

Learner recognises and reads short words
wilh letter-sound correspondence, grade
level vocabulary using word atiack skills

vocabulary using word attack

skalls.

skills.

vocabulary using word attack

with a lot of difficulty.

Strand Sub strand

Specific Learning Outcomes

Suggested Learning Experiences

Key Inquiry
Questionis)

and fuency.

2.4 Connected text and fuency
Learners read texts of 30 words
eradually progressing to phrasal reading

Wariations Lo this suggestion should be
made by giving longer texts with more
phrases n cases where learners casily
read decodable and non-decodable
words. This 15 imtended 1o take care of
dilTerentiated curriculum and learning.
For those struggling with non-

By the end of the sub strand,

the learner should be able to:

a)  read a text of about tharty
i 30) words contaning
decodable and non-
decodable words, in phrases,
in preparation for fluent
reading,

bl observe basic punctuation
marks (comma, full stop and
guestion marks as they read

e In groups, learners praclice
reading aloud while observing
puncluation as modelled by the
teacher and independently.

e In pairs, learners practice
reading decodable and non-
decodable words in 1solation.

e [nsmall groups, learners
practice reading unfamiliar
senlences contamming decodable
and non-decodable words.

1) What do you do
when vou cannot
read some words
i a senlence?

2y What do you do
when reading a
long word?




decodable words and phrases, shorter
texts of about 20 words with more ch
decidable words could be given to
support them .

d}

for coherence,

read about thirty (30) words
accurately per minute Loy
{uency,

appreciate reading
connected words for
MEAnng.

Learners read writings on the
school walls, posters and bill
boards in the surrounding

environment .

Core Compeiences to be developed: Communication and collaboration and self-efficacy.

Link to PClIs: |Effective communication, through reading aloud)

Link to Values: Unity {(Reading in pairs)

Links to other subjects All, because they can read words in other subjects.

Suggested Community Service Learning activities: Help members of the
communily o read words.

Suggesied non-formal activity to support learning: Use available reading
resources at home e.g. newspapers o pick out words which can be easily read.

Suggested assessmeni: Oral questions, portfolio, observation

Suggested Learning Resources: Realia, charts, pictures/ photographs newspaper cutllings.

Suggested Formative Assessment Rubric

Exceeding Expectation Meeting Expectation Approaching Expectation Below Expectation

Leamer consistently applies a Learmer applies a variety ol skills | Leamner sometimes applies a Learner rarely applies a variety of skills to
variety of skills to read a wide to read a wide range of wonds variely of skills (o read words read words without letter- sound

range of words without letier- without letter- sound without letter- sound correspondence.

sound correspondence. correspondence. correspondence.




Strand Sub strand Specific Learning Suggested Learning Key Inquiry
Duicomes Experiences Question(s)
Reading 2.5 Comprehension By the end of the sub Learners observe pictures and | 1) What do you see

Learners read texts of about 60 words starting
by making simple predictions and responding
to simple guestions that do not require
inference. The stories increase in length at
mtervals of two weeks so that learners
respond Lo more guestions.

Wariations to this suggestion should be made
by giving longer texts with more challenging
guestions in cases where leamers easily
answer direct gquestions. This 1s intended o
take care of differentiated curriculum and
learning. For those strugeling with making
predictions and making inferences, shorter
stories with more direct guestions could be

Ziven Lo support them |

strand, the learner should
be able wo:

a)

b)

<)

dj

read the utle to make
predictions aboul a
slory,

respond 1o a text of
about 60 words o show
comprehension,
respond to direct and
indirect guestions from
a text ol about 60
words 1n short simple
sentences Lo show
comprehension,
appreciate reading
pictures and texts for
enjoyment and

mlormation.

m groups, discuss where the
action could be happening,
identily the people or animals
they can see.

In groups, learners discuss the
title and pictures of
comprehension, make
prediciions of what will
happen from what they can
see.

Learners read simple
sentences aloud in groups,
pairs, and mndividually.
Learners read or listen o a
Lexl then answer gquestions.
Learners read a text or view
pictures for enjoyment and

information.

in the pictures?
2} What do the
prctures tell us
about the story”?
3) What does the
title tell us about
the story ™

Core Competences to be developed: The core competences of critical thinking and problem solving are achieved through interaction with different print

and digital texts on vaned themes.

Link to PCls: All the PCI's can be addressed through comprehension

passages on themes about health and hygiene, safety and security, [inanecial
literacy, ESD: Animal Wellare- identilyinnng annimals

Link to Values: Respect, Responsibility,

Links to other subjects: There 15 a link to all subjects since they will be taught

in English from grade 4

ideas from information texis

Suggesied Community Service Learning activities: Learners can share




Suggested non-formal activity to support learning: Learners can read story
books with peers, listen w indigenous stories from elders, watch television,
visil library ete.

Suggested assessment: Oral questions, portlolio, observation

Suggested Learning Resources: Story book, poems, audio-visual recordings of short stories.

Suggested Formative Assessment Rubric

Exceeding expectation

Meeting expectation Approaching expectation

Below expectation

Learner always demonstrates

comprehension by responding

correctly o gquestions on the Lext,

makes accurate predictions from the

Learner demonstrates comprehension | Learner sometimes demonsirates
by responding correctly o questions | comprehension by responding

on the text, makes accurate correctly 1o some gquestions on the
predictions from the title and pictures | text, makes a lew accurate

Learner rarely demonstrates
comprehension by responding
correctly Lo guestions on the text,
miakes a few accurate predictions

title, pictures and other cues in a texl. | in a text. predictions from the ttle and pictures | from the title and pictures inoa text
1 a lexl.
Strand Sub strand Specific Learning Sugzesied Learning Experiences Key Inquiry

Outeomes

Question(s)

3.0 WRITING

3.1 Pre-Writing

By the end of the sub
strand, the learner

This should blend in as parl of should be able ta:

every component of wriling o
ensure that learners acguire the
habit of sitting and placing their
materials appropriately as they

wrile.

Empasis on siting posture, placing
books mn the correct posibon can
be gradually reduced as learners
demonstrate that their

a)  demonstrate
appropriate posture
in preparation for
writng with case,

by exhibat approprate
eye hand
coordination in
preparation for
wriling,

¢l appreciate the

s  Learners demonstrate appropriate siting
position in small groups and i pairs

o  Learners are guided to sit appropriately. in
preparation for wriling .

»  Learners are shown the appropriate wriling
materials.

o Learners are shown how o position the
exercise book correctly.

s Learners are shown how to hold pencils/
colouring materials correctly

»  Learners practice writing from the left 1o
the right.

s Learners colour and draw different shapes

1}y How do you sit
when wrting?

2} How do you place
yvour books

3 Which materials
do you use for
wriling?




wrhing

compelencies bave improved.

Wartations Lo this suggestion
should be made by continuously
alerting  those struggling with
silting and positicning wriling
muaterials appropriately while

imporiance of
posiiomng wnling
materils
appropriately while
wriling.

and letters.

Learners join dotted lines to make letters

and patterns,

and shapes, trace letters and shapes, mould

letters using plasticine or clay.
Learners are
exercise books well.

learners draw patterns

shown how o use their

Core Compeiences to be developed: Creativity and imagination, sell efficacy, eritical thinking and problem solving

Link to PCIs: Life skills-appropriate posture writing with ease, sell awareness

parrs and small groups)

Link to Values: Responsibility over writing materials.; Unity(working nin

Links to other subjects : All subjecis

Suggesied Community Service Learning activities: visiling older citizens

Suggested non-formal activily to support learning: Observe how people sit

when they are writing, and share with them what they were taught at school.

Suggested assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Realia, charts, pictures/ photographs and models of good sitting postures in readiness [or writing.

Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expectations

The learner is able to: exhibit appropriate
body posture while writing, is aware of a
variely of writing matenals, holds and
positions wriling materials appropriately,
maintains focus and follows lines when
wriling and takes good care of writing

malerals.

The learner 15 able to: exhubit
appropriate body posture while
wrniling, holds and positions wnting
materials appropriately. maintains
focus and follows lines when writing
and takes good care of wriling

mitenals.

With assistance the learner 1s able to:
sit properly while writing, hold and
position wriling materials
appropriately, maintain focus
sometimes and follows lines when
writing and 1s occasionally careless

with wrniting materials.

The learner 15 unable to: sit
properly while wrniting, hold or
position wrling materials
appropriately, maintain focus or
follow lines when writing and
does not take care of writing

malenals.




Strand Sub strand Specific Learning Suggested Learning Key Inguiry
Ouicomes Experiences Question(s)
3.2 Handwriting By the end of the sub e Learners copy letter 1} How do you sit when

Learners practise handwriting every week
starting from forming letters and progressively
improving Lo writing dictated words and
sentences neatly and lezibly. Variations o this
suggestion should be made by giving more
letter patterns and short words for  learners
who have demonstrated the competence in
writing legibly, from left to right. The
progression o wnling longer words and
phrases should be accelerated among such
learners. This is intended to take care of
differentiated curneulum and learning. For
those struggling handwriting, more time could
be spent encouraging them to copy for clarity
and legibality.

strand, the leamer should

be able w:

a)  form leters correctly in
terms of shape and size
for effective
communication,

by  draw letter patlerns
correcily [or neat
handwnting,

¢l wrnle from lell 1o nght
Lo commurnicale
elfectively.

pattermns.

Learners practice correct
letter formation from
models in on the board,
chart, pattern books.
Learners draw and label
abjects.

Learners praclise wriling
letters and words from left
Lo right.

Learners join dots to
complete patterns/ letters

writing"”

2} How do vou write
this leter?

3) How do you take
care ol your exercise
books'!

Core Compelences to be developed: Creativity and imagination, sell efficacy, critical thinking and problem solving

Link to PCls: Lile skills-Effective communicalion

Link to Values: Responsibitiy (learners draw and lable objects)

Links to other subjects : All subjects

Suggested Community Service Learning activities: visiting older citizens

Suggested non-formal aetivity to support learning: Look at how other
people form letters and compare the formations with what they learnt. Are they

able to help others write belter?

Suggested assessment: Oral guestions, portlolio, observation

Suggested Learning Resources: Realia, charts, pictures/ photographs and illiustrations of writing.




Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations Below Expectations

Leamner consistently writes letters and

Learner writes letters and words, whose | With assistance, learner writes letlers The leamer 15 unable o

words, whose lorms are legible in terms Forms are legible in terms ol size and and words, whose lorms are legible | wrte letters and words,

of size and shape All the letters and shape. All the letters and words are on terms of size and shape. Some of the whose forms are legible in

words are on the line, and are well the line, and are well spaced. letters and words are not on the ling, terms of size, shape and

spaced. and are not well spaced. spacing.

Strand Sub strand Specific Learning | Suggested Learning Experiences Key Inguiry
Outcomes Quesiion(s)

3.3 Spelling

Learners practise spelling simple words
every week, then progressively legibility
and clarity in writing.

Variations to this suggestion should be
made by giving more complex words Lo
be spelt by learners who have
demonstrated the competence n correct
spelling. The progression o spelling
longer words and short phrases should
be accelerated among such learners.
This is intended to lake care of
differentiated curriculum and learning.
For those struggling spelling simple
words, more tme could be spent
encouraging them Lo improve clanty and
legibility even as they strive to spell

By the end of the
sub strand, the
learner should be
able wo:

a)  spell words
based on
sounds they
have learnt for
effective
wriling,

by write words
approprialely
for legibility,

¢) appreciate
writing words
clearly. legibly
and correctly.

e Learners listen and write the words read aloud
by the teacher

e Learners spell the words they have writien

o Learners make three-letter words from jumbled
letters to demonstrale creativity

s Learners identify  letters that make up the
word for effective spelling

e Learners name the letters that make the word.

¢ Learners copy words legibly and correctly.

o Learners use a jig zaw puzele locally
assembled by the teacher o make words.

¢ Learners form words using letlers in their
names individually, then in pairs and groups,
penerate as many words as they can from a set
of their names.

[} How do we spell
the name of this
object?

2) Which letters
make the
following
words. .7

3y What 15 the
spelling of these
words:

1), == 2} =T

47 Which letter is
missing o
complete the
following word:

m-1"




correctly,

Core Competences to be developed: Creativity and imagination, self efficacy;

critical thinking and problem solving

Link to PCls: Life Skills- effective communnication {learners spell words
and name letters)

Link to Values: Responsibility (learners use the jigsaw puzzle assembled by
Leacher)

Links to other subjects : All subjects

Suggested Community Service Learning activities: Find out the [ull names
ol people who cannot read and write and show them how their names are

wrilten using capital letters.

Suggesied non-formal activity to support learning:
Share with peers names of places around the school and scroll the names

during play time.

Suggesied assessmeni: Oral questions, portfolio, observation

Suggested Learning Resources: FEealia, charts, pictures/ photographs, word trays and models ol dilferent words.

Suggested Formative Assessment Rubric

Exceeds Expectation

Meeis Expectation

Approaching Expectations

Below Expectations

Leamer always spells and writes all
dictated words correctly, clearly and
legibly. The learner can also use
words to make simple sentences.

Learner spells and writes dictated
words correctly, clearly and legibly.
The learner can also use them o
make simple sentences

Learner cannot spell and wrile some
dictated words correctly, clearly and
legibly .Can only use some words Lo
make simple sentences.

Learner cannot spell and write many
dictated words correctly. clearly and
legibly. Cannol use the words Lo
make simple sentences.

Sirand Sub strand

Specific Learning
Outcomes

Suoggesied Learning
Experiences

Key Inquiry Question(s)

3.4 Punctuation

Learners starl by using capital letiers for
proper nouns and progressively use [ull stops
I wriling correct senlences.

Varations o this suggeston should mitially
be made by increasing the proper nouns in

correctly for
names and proper

By the end of the sub o Learners should be 1) What is the name of
strand, the learner shown the capital and this letter?
should be able 1o the small letters. 2} What is the first letter
a) use capital and o Leamers should be of your name?

small letters for chown how o use the 3 When do we use

capital and the small capital letters?

letter correctly.




This 1s intended to take care of differentiated
curriculum and learning. For those struggling
with capital letters and punctuation,
opporiunities [or more practise with simpler
punctuation should be created.

practice exercises among learners who have nouns, = Learners in
demonstrated the competence in the use of b} appreciate the use pairs/individually could
capital letters. The progression (o using 4 of capital letters, praclice wriling their
variety of punctuation marks should be small letters and HAmes.

accelarated in instances where learners full  stops  in The correctly written
recognise and use appropriate puncluation. wriling. capital and small letter

should be displayed.

Core Competences to be developed: Communication and collaboration ; Sell -efficacy.

Link to PCls: Citzenship ;social cohesion (learners in pairs practise
wrling their names)

Link to Values: Unity (learners work in pairs)

Links to other subjects : All subjects

Sugpested Community Service Learning activities: Learners help community

members write using capital and small letters.

Suggesied Non-formal activity to support learning: Play lanzuage
eams wil their peers and help those who have not mastered the use of
capital and small letters.

Sugpesied assessment: Oral questions, portiolio, observation

Suggested Learning Resources: Realia, charts, pictures/ photographs and models of small and capital letters.

Suggesied Formative Assessment Rubrie

Exceeding Expectations Meeting Expectations

Approaching Expectations

Below Expectations

Leamer recognises and uses puncluation Learner recognises and uses

marks, capital and small letters correctly ina | puncluation marks, capital and small
sentence. Hefshe is also able o use them to letters correctly in a sentence

make a shorl paragraph

With assistance, learner
recognises and uses puncluation
marks. capital and small letters
correctly

Learner cannol recognise and use
puncluation marks correctly.




Strand

Sub strand

Specilic Learning
Ouicomes

Suggesied Learning
Experiences

Key Inguiry
Question(s)

3.5 Guided Writing

Learners practise writing words every week, gradually
becoming less dependent on prompts as they complete
blank filling exercises. They also use the correct form
ol words.

Wariations o this sugeestion should be made by
withdrawing picture prompts early, and increasing the
blanks to be Lilled using various forms of words a
sentence. The progression to wriling short phrases
should also be accelarated in instances where learners
can comlorably complete sentences withoul prompts.
This is intended to take care of differentiated
curriculum and learning. For those struggling orm and
meaning of words | opportunities for more practise with

vartous prompls should be availed.

By the end of the sub strand,
the learner should be able to:
ay  wrnie words from a

picture prompt for

elfective communicalion,

b} recognise the correct
form and meaning of the
words o be used in
Lilling in gaps,

c) appreciate the
importance of wriling
correcl words Lo express

Mmeaning.,

o  Leamners observe and
respond to picture
prompts
appropriately.

&  [Leamners wrile a three
word senlence using
the prompis.

o  Leamners are guided
in filling in the gaps
correctly and
meaningfully.

® In groups and pairs,
learners match

pictures with words.

1) What iems are
found in the
school'?

2} What items are
{ound at home?

31 Which ammals
are kept al
home?

4) How do you get
Lo your home
from school?

Core Competences to be developed: Communication and Collaboration, Creativity and imagination, self efficacy, critical thinking and problem solving

Link to PCls: Life skills-effective commumication; Citizenship-social

cohesion (learners work 1in groups and in pairs)

prompls appropriately).

Link to Values: Responsibilty { Learners observeand respond to picture

Links to other subjects :Languages, Nutrition and Hygiene

Suggested Community Service Learning activities:

Suggested non-formal activity to support learning: Look oul for objects or
items that they have not been taught about and make an attempt o name them.

Suggested assessment: Oral questions, portiolio, observation

They should confirm with the teacher whether the names have been written

correctly.

Suggested Learning Resources: Realia, charts, pictures/ photographs that prompt learners to wrile.




Suggested Formative Assessment Rubric

Exceeds Expectations

Meets Expectations

Approaching Expectations

Below Expectations

Leamer [lls gaps using correct
words and writes words from

picture prompts with ease.

Learner [ills gaps using correct
words and writes words from

picture prompls.

Learner fills gaps using correct words
and writes words from picture prompts
with some dilTiculty.

Learner fills gaps using correct words
and writes words from picture prompits
with a lot difficulty.




