Curriculum Design English
Activities Grade Two

Essence Statement

English Language during the early years is intended to engage the learners in activities that allow them to use and
progressively demonstrate the competences outlined. The emphasis in the presentation of the four language skills is to
ensure that they are functional. The learners should also experience the interdependence of the competences across the
skills, and fnd relevance of what they learn in their day to day contexts. Similarly, English language activities in Grade 1, 2,
and 3 are expected to play a preparatory role in enabling learners to use it as a medium of learning from grade four,
upwards. Concerted eforts

to enrich learning at this level will gradually empower learners to exercise what they have acquired in the diferent
functions that English language plays, at the national and global level.

General Learning Outcomes
By the end of Early Years Education, the learner should be able to.

a) listen and respond appropriately to relevant information in a variety of contexts,

b) express self confdently using the language structures and the vocabulary acquired for interaction with others,
c) read with comprehension, a variety of short texts of about 200 words fuently and accurately,

d) read with comprehension a variety of texts for information and pleasure,

e) write simple sentences legibly and neatly to express ideas and feelings,

f) demonstrate the appropriate use of simple language structures and basic punctuation marks to communicate
efectively.



Strand

Sub strand

Specific Learning
Outcomes

Suggested Learning Experiences

Key Inguiry
Questionis)

L0 LISTENING

AND SPEAKING

1.1 Attentive Listening

This should still blend in as
part of every component of
learning to ensure that learners
sustain the habit of listening
attentively Empasis on silling
posture, appropriate facial
expressions and gestures can be
gradually reduced as learners
demonstrate that their
competencies have improved..

If at thas stage , deliberate efforts
have been made W engage
learners with low allention spans
i ongomg activities, with
varied learning experiences o
no avail , other inlerventions

should be considered.

By the end of the sub

strand, the learner

should be able o

a) listen attentively
during a
conversation,

by respond Lo
simple specilic
three-
directional
nstructions in
oral
communicalion,

¢) appreciate the
importance of
Listeming
altentively for
effective

Communicalon.

Learners are helped to practise correct sitling
posture in groups and pairs

Learners engage in drama 1o practice good eye
contact, appropriate lacial expressions and
gestures 1in small groups and in pans.

Learners identify key sounds, key words and
phrases lor effective oral communication
Learners respond to instructions through
actions, orally and in writing.

Learners practise in small groups and pairs 1o
allow others Lo speak without interrupling.
Learners demonstrate and interpret facial
expressions and gestures as seen [rom posters,
pictures, demonstration. and role play.
Learners tuke turns during group and pair
work.

Learners mume or recile pocms using both
verbal and non-verbal communication.

1) What can we tell
from people’s
faces and hand
MOVEMEenls as
they talk?

2} Why do you
look at
someone’s face

as they speak?

Core Competences to be developed: Communication and collaboration will be achieved through pair and group work involving use of familiar body
language such as lacial expressions and gestures.

Link io PCls: Life skills especially the interpretation and use of
body language appropriately for elfective communication.
Citizenship and hite skills through moral values i the stories narrated

Link to Values: Respect, Responsibility




and re-told by the learner.

Links to other subjects: Linked to attentive listening in all the

subjects in the school curmeulum.

learnt.

Suggested Community Service Learning activities:Share some gestures and lacial
expressions learnt with {riends and family and find out whether there are others to be

Suggested non-formal activity to support learning:
peers in the community using common gestures and facial

CXProssions,

Interact with

Suggested assessment: Oral questions, portlolio, observation

Suggested Learning Resources: Pictures , photos, audio visual illustrations of - attentive listening.

Suggesied Formative Assessment Rubrics

Exceeding expectations

Meeting expectalions

Approaching expectations

Below expectations

Learner always listens altentively
during a conversation and responds
correctly o simple, specific three-
directional instructions in oral

Learner listens attentively during a
conversation and responds
correctly to simple, specific three-
directional instructions in oral

Learner listens attentively during a
conversation and responds correctly
to simple, specific three- directional
instructions in oral communication

Learner always listens attentively during a
conversation and responds correctly to
simple, specific three-directional
instructions in oral communication with a

communication. communication. with some difficulty. lot of difficulty.
Strand Sub strand Specific Learning Suggesied Learning Experiences | Key Inguiry
Outcomes Question(s)
2.0 Pronunciation and Vecabulary By the end of the s Leamers praclise 1) Which sounds
= 3 : i sub strand, the pronunciation of the form the
I'he consonant blends practised during pronunciation \esittsar shiitd b vocabulary and talk ahout following

will help leamers get familiar with the vocabulary in the
thematic areas. The vocabulary 1s contextualized within
the thematic areas to be covered during the teaching of
language structures and functions. The vocabulary
developed is hinked to the consonant blends learnt
during pronunciation.

able to:

a)  TecOgnise new
words used in .
the theme (5) Lo
acquire a range

ol vocabulary,

activities related to the theme
using the new words,
Learners recite thymas, sing
songs, individually, in pairs or
groups using the vocabulary 2)

refated to the theme.

words N give
examples of
words learnt in
Grade 2)

How are these

words




Learners could be exposed to words that have two to
three consonant blends per week, starting with words
that have two consonants blends and moving
progressively o words that have three consonants
blends.

Variations 1o this sugeestion should be made by
increasing the consonant blends and the number of
waords with three consonant blends in instances where
learners can comfortably pronounce the consonant
blends, and acquire more vocabulary with three
consonant blends . This is intended o take care of
differentiated curriculum and learming. Those who are
struggling should be supported through more practise.

Sounds:bl and br, ch and el. dr and f1. fr and gl. er and
pl. st and sn. wr and pr, sm and st, sl and st

Sounds: sw and sp, sp and thr, dr and gr, gr and shr,
dw and tw_ nk and sq, It and et, I and rd, Ik and If

Sounds: Im and mp, mb and nt, nd and nch, nkl and pt,
nth and nd. rm, gh, ts and ps. If and rf

spl - splash
Spr -spray
str -string

SCr -s5cream

b

c)

d})

pronounce the
vocabulary
related to the
theme correctly
for elfective
communicalion,
demonstrate the

understanding of

new words by
applymg them in
relevant
contexts,

use the
vocabulary
learnt to
communicate
confidently in
VArious contexts
appreciate the
mportance of
using
vocabulary o
communicate
confidently in

Various contexis.

Leamers are guided to use the
vocabulary correctly through
dramatisation and role play in
the classroom, use ol reaha,
pictures, verbal or situational
contexts and synonyms
Leamners listen to the
vocabulary used in oral and
wrillen sentences and use 1t in
their own sentences and
dialogues.

In pairs and in groups,
learners play  language
CUMes, use longoue wislers,
and songs Lo practise
vocabulary.

Leamners interact with audio
material to listen to the correct
pronunciation of the
vocabulary.

Leamers access meaning of
vocabulary from pictorial
dictionaries and practice them
in senlences individually, in
pairs and! or groups.

3)

4)

5)

6)

7l

pronounced?!
Which of these
words have a
sirilar
beginninglend
sound?!

What other
words have the
same meaning
as these words?
How are these
words
pronounced?
How do you use
these words m
senilences’!
How are these
words spelt?

Core Competences to be developed: Communication and collaboration through songs in pairs or groups using the vocabulary related to the theme, digital

literacy as they learn with computing devices.




Link to PCls: LifeSkills-Effecive communication

Link to Values: Respect, Responsibility, Unity

Links to other subjects : All subjects because the consonant blends appear in

words across all subjects.

IMprove pronunciation

Suggested Community Service Learning activities: Find out if their

Iriends are strugeling with difficult sounds and practise with them to

Suggesied Non-formalactivity to support learning: Look for new words

with learnt sounds in the sorrounding environment, at home or school.

Suggesied assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Picture and word cards with the consonant blends, word wheels and computing devices that are available.

Suggesied Formative Assessmeni Rubric

Exceeding expeciations

Meeling expectations

Approaching Expeclations

Below Expectations

Leamer always recognises and
pronounces new words used in the
theme and applies them correctly in

Learner recognises and pronounces
new words used in the theme and

applies them correctly in relevant

Learner sometimes recognises and
pronounces new words used in the
theme and applies them correctly in

Learner rarely recognises and
pronounces new words used in the
theme and applies them correctly in

relevant conlexts. conlexis. relevant contexts with some relevant contexts with a lot of
difficulty. difficulty.
Strand Sub strand Theme Specilic Learning Outcomes | Suggesied Learning Key Inquiry
Experiences Question(s)
2.4 L.anguage Activities at home B}-‘ the end of the sub strand. o  Learners observe pic[uru5 1) What is Sarah
Structures and and at school the leamner should be able to: showing singular and plural holding?
Functions a) construct seniences about subjects and construct 2} What are the girls
Subject-verb danly activities using correct oral sentences. holding?
agrecment subject-verb agreement o  Learners construct 3) What has Sarah
correctly, sentences on actions that done?
Time b}  constructl senlences on have been demonstrated by 4) What have they
(O lessons) daaly activities in relation classmates in pairs/small done?
to when they take place, croups
¢) recognise the correci use | o Learners construct




of subject-verb
agreement Lo form
appropriale senlences,

d) appreciate the importance
of subject verb agreement
in achieving effective
communication

senlences using singular
and plural subjects for
things at home and around
their environment like
animals and utensils

=  Learners histen Lo a story,
poem or conversation read
by the teacher or [rom
compuling devices, and
respond o questions based
on the theme “time’ or

guestions aboul time..

Core Compeltences to be developed: Communication and collaboration by working together in pairs and groups on sentences with subject-verb agreement;

Learning to learn as they use subject verb agreement o construct senlences m contexts beyond

the activily area.

Link to PCls: Life skills-elfective communication; ESD-environmental education, animal
welfare

Link to Values: Responsibility, Respect, Unity

Links io other subjects :Links 1o all subjects because written and oral communication all
require constructions with subject and verb agreement.

Suggesied Community Service Learning activities: Feer
support on whatl has been leamnt.

Suggested Non-formalactivity to support learning: Constructing sentences with singular

and plural subjects on actions that happen at home and the surrounding environment.

Suggested assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Realia, pictures and photos, audio visual clips with senlence constructions subject —verb agreement.




Suggested Formative Assessment Rubric

Exceeding expectations Meeting expectations Approaching expectations Below expectations

Learner always constructs Learner constructs senlences and Learner somelimes consiructs senlences Learner rarely construcls senlences
sentences and responds o responds Lo questions using subject | and responds to questions using subject and responds o questions using
guestions using subject and verb | and verb agreement correctly, and verb agreement correctly. subject and verb agreement correctly.
agreement correctly.

Strand Sub strand Theme Specific Learning Suggested Learning Experiences Key Inquiry
Duicomes (Juestionis)
Liillgl.lﬂgé Sharing duties and B}' the end of the sub o Learners engage 1 q;u_*,r,l_in;m and 1) Who has pil’.'kl::i]
struciures and responsibilities strand, the learner should answer dialogues using my pen?
functions be able to; indefinite pronouns 2) Who s in the
Indelinite pronouns: a) use indefinile pronouns |« Learners participate in language room?
Mobody to talk about daly games involving the use of the 3 Who can drink
Anyhody activities at home and at indefinite pronouns waler?
Somebody school,

by identify indefinite

i 6 lessons) pronouns n
communication about
home and school,

¢l enjoy using imdefinite
pronouns in their day to
day communication,

o Learners are guided 1o pracuse
oral sentences using idelinite
pronouns m pairs and in groups.

#  Learners listen Lo a story, poem
or conversation read by the
teacher or from computing
devices, and responds Lo
guestions based on indefiniie

Promouns.

Core Competences to be developed: Communication and collaboration as lewmers improve

use of the indefinite pronouns.

mastery of language by participating in games involving the

Link to PCls: Ciuzenship — social cohesion through group work; Life 5kills — Effective

Link to Values:, Responsibility ; Respect {working together)




communication ; ESD- Environmental education

Links to other subjects : Links to all subjects because the indelinite pronouns fealure in

day to day classroom conversations between learners and their peers, as well as teachers.

Suggested Community Service Learning activities: Helping

others with manual work at home as learnt through the theme.

Suggested Non-formal activity to support learning: Take part in an action to help a

Iriend or adult a3 a sign ol responsibality.

Suggested assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Flash cards with indefinite pronouns, word wheels, charts, audio clips with sentence constructions with indefinite pronouns.

Suggested Formative Assessment Rubric

Exceeding expectations

Meeting expectations

Approaching expectations

Below expectations

Learmner consistently uses
mdefinite pronouns correctly in
speech and writing.

Learner uses indefinite pronouns
correctly n speech and writing.

Learner sometimes uses indelinite
pronouns correctly in speech and

Learner rarely uses indefinite
pronouns correctly in speech and

wriling.

writing.

Strand Sub strand Theme Specific Learning Ouicomes Suggested Learning Experiences | Key Inguiry
Question(s)
Language Environment By the end of the sub strand, the s In small groups learners form | 1) What are the
structures and | ( 3 lessons ) learner should be able to: plurals of specific words plural forms of
functions a)  use plural forms ol irregular taking the singular and plural these nouns?

Chuld rights

i 3 lessons )

singular and
plurals of wregular
nouns e.g.

foot —feet

tooth —teeth
mouse — mice

OX — OXEN

nouns W talk about things and
people at home and in school
for effective communication,

by identily singular and plural
lorms of wregular nouns Loz
effective oral communication,

¢} distinguish between singular
and plural rregular nouns for
appropriate oral communication
al home and in school,

forms of irregular nouns.

s Leamers recile poems
containing the singular and
plural forms of irregular
OIS,

=  Leamners are guided o
construct sentences based on
prctures the singular and plural
forms of trregular nouns.

»  Leamers histen to a story,

2y How do you say
these pairs of

nouns?




d}  enjoy games involving the poem or conversation read by
singular and plural forms of the teacher or from computing
irregular nouns. devices, and respond o

guestions based on singular

and plural forms of irregular

THILITLS.

Core Competences to be developed: Communication and collaboration by taking part in activities about the theme on child righis Self efficacy achieved by
using correct plurals forms of irregular nouns,

Link to PCls: ESD-Environmetal Education Link to Values: Respect for diversity, Unity

Links to other subjects : Kiswahili, indigenous languages, Literacy Suggested Community Service Learning activities:

Mathematics Share with community members the importance of taking
care of children and not abusing them

Suggested Non-formal activity to support learning: Leamners should find out the plurals of Suggested assessment: Oral gquestions, portiolio,

different nouns in their indigenous languages and report back in English observalion

Suggested Learning Resources: Pictures, photos, realia, computers, flash cards

Suggested Formative Assessment Rubric

Exceeding expectations Meeting expectations Approaching expectations Below expectations

Leamer always uses various Learner uses various forms of Learner uses some forms ol irregular Learner rarely uses various forms ol
forms of irregular plurals irregular plurals correctly plurals correctly irregular plurals.

correctly




Strand Sub strand Theme Specific Learning Suggesied Learning Key Inquiry Question(s)
Outcomes Experiences
Language Occupation (people By the end of the sub Learners talk about what 1} What will you do at
siruciures and and their work) strand, the learner they plan to do after school break time?
functions { 3 lessons) should be able to: that day or the following 21 What wall you do at

Technology (Using
computer)

{ 3 lessons)

Future time {will/shall)

a)  use “will’"shall® to
talk about what they
would want to
become in future,

b) identfy words that
express luture
tmefactions for
effective oral
communicalion,

¢) enjoy using ‘will’
and “shall” to
communicate future
Lime/intentions.

day 1o express the future
lense

Learners ask and answer
guestions using the [ulure
time

Learners sing 4 song/rhyme

using * will” and *shall’, to

express [uture time

Learners listen o story read
by the teacher or from
computing devices, and
respond Lo questions based
on future tme..

lunch time?
3) What will you do when
you grow up’?t

Core Competences to be developed: Sel efficacy achieved through talking about future events using “will”_ and *shall. Communication and collaboration

through the engagement in songs and poems with their peers.

Link to PCls: ESD- Disaster Risk Reduction

Link to Values: Respect, Responsibility, Unity

Links to other subjects :Kiswahili (wakati ujao)

therr work.

Suggesied Community Service Learning activities: Getling
in touch with different professionals and finding out about

Suggesied non-formal activity to support learning: A song, role play or game during
lessure tme using the future tense.

Suggested assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Photos, pictures, charts, audio and video clips.




Suggested Formative Assessment Rubric

Exceeding expectations

Meeting expectations

Approaching expectations

Below expectations

Leamer consistently expresses
{uture intentions correctly using
‘will® and ‘shall”

Learner uses “will” and “shall’ to
express [uture intentions correctly

Learner uses “will” and *shall” to express
some [uture intentions

Learner hardly uses “will” and “shall’

Lo express [utlure intentions

Strand Sub sirand Theme Specific Learning Ouicomes | Suggesied Learning Key Inquiry Question(s)
Experiences
Language Salety By the end of the sub strand, e Learners use the opposites of | 1) What are the opposites
structure and the learner should be able to: a broad range ol words (e.g of these words?
Tunctions Opposites a) use opposites of higher present fabsent, left fright, 2y Where does the sun rise/

[ O lessons)

level difficulty 1o construct
simple sentences about
salety at home, school and
the environment,

by identify the opposite of a
group of words for
eflective oral
communication,

cl o enjoy conversallons using
Opposiles 1n
communicating ideas

Lopd bottom |, back / {ronl,
outside finside)

In pairs and groups learners
construct oral and wrillen
senlences using the opposites
of familiar and unlamiliar
words

Learner listens o story read
by the teacher or from
computing devices and
respond o gquestions based on
the theme and opposites.

st

Core Competences to be developed: Communication and collaboration, Sell efficacy

Link to PClIs: ESD- Disaster Risk Reduction

Link to Values: Respect, Responsibility, Unity

Links to other subjects : ESD (environmental education), Kiswahili (kinvume)

Suggested Communily Service Learning activities: Interacting
with the community and looking out for what could be risky in

the environments.

Suggested Non-formalactivity to support learning: Learners can take a walk around

Suggested assessment: Oral questions, portlolio, observalion




the school compound and 1dentily what they can describe using opposiles

Suggested Learning Resources: Realia, pictures, flash cards, photos

Suggested Formative Assessment Rubric

Exceeding expectations Meeting expeciations Approaching expectations Below expectations
Learner always identifies and Learner identifies and uses a variety | Learner sometimes identifies and uses a Learner has difficulties in identifying
uses a variely of opposites in of opposites in effective variety of opposites in effective and using a variely of opposiles in
elfective communication commumcation correctly. commumcation correctly. effective communication correctly.
correctly.
Strand Sub strand Theme Specific Learning Suggested Learning Experiences Key Inguiry
Outcomes Question(s)
LﬂllgljﬂgE Wild animals —A visit H}’ the end of the sub o Learners work in groups o 17 Where 15 Murj..'
structure and to the park. strand, the learner should identify various positions of seated?
functions be able to: objects involving the prepositions | 2) Where 15 the
Prepositions a)  use prepositions Lo talk learnt moon?
MNext to, around, near, about the position and » Learners listen to a song and talk
by, beside, above, over location ol objects, about the position and location of
through, across, o and people. ammals and objects, animals, people and
al. places around the park | places.
b) identily the correct use | o In pairs, learners construct
i 6 lessons) ol prepositions in oral sentences orally using pre-
conversations, positions
¢) appreciate use of o Learners describe the locations of

preposiions o describe
the different positions

and locations of people,

animals, places and

things in their homes using the
preposiiions they have learnt.

o Learners look al some pretures

that have been displayed and




things lor ellective oral

communication

preposilions.

construct senlences using

s [earners listen 1o a story, pocm or
conversation about wild animals
read by the teacher or from

computing devices.

Core Competences to be developed: Communication and collaboration; Sell efficacy: Learner

prepositions o describe the Tocations of things.

s build confidence as they communicale appropriately using

Link to PCls: ESD- Conservaton of wildlife

Link to Values: Responsibility, Respect

Links to other subjects : Links to all subjects since prepositions are widely used to talk about

the positions of people and objects 10 daily communmication.

Suggesied Communiiy Service Learning activities:
Takmg care ol the environment around the home.

Suggested non-formal activity to support learning: Learners can observe how objects are
positioned in their homes and larger environment report back using the prepositions learnt.

observation

Suggested assessment: Oral questions, portfolio,

Suggesied Learning Resources: Realia, [lash cards, pictures and photos showing positions.

Suggested Formative Assessment Rubric

Exceeding expectations

Meeting expectations

Approaching expectations

Below expectations

Leamner always uses preposiions
accurately to describe a position and

location of objects, people and places

Learner uses preposilions
accurately to describe a position and
location of objects, people and

places

Learner rarely uses preposiions o
describe a position and location of
objects, people and places

Learner has dilliculties in using
prepositions Lo desceribe a position and
location of objects, people and places




Strand Sub strand Theme Specific Learning Suggested Learning Experiences Key Inquiry Question(s)
Outcomes
Language Saving By the end of the sub strand, | @ Learners role play activities that 1) Which words are used
siructure and the learner should be able o lead to the use of “what’, *when’ o ask questions?
Munctions (Glessons) | ., .op guestions using ‘whose’, ‘how’, ‘why’ and ‘where’ | 2) How do you read
“what’, *when” | ‘how”, e Learners engage in meaningful these sentences?

‘why” and *where’” to
learn about saving,

b} respond correctly o
questions using: “what”,
“when' “whose’, “how’,
‘why” and “where’
appropriately for
ellective
communication,

c)  identily wh-words in a
sLOry, poem or
conversation for
elfective oral
communication,

d) appreciate the use of
WH-Words for
communicalion

question and answer dialogues
using ‘what’, ‘when’ ‘whose’,
*how’, ‘why” and *where’ in
pairs/small groups

o Learners lake part in games that
allow them to ask gquestions using
the wh- words

s  Learners recile shorl poems o
practice the use of the use of
‘what’, “when’ ‘whose”, “how’,
‘why" and ‘where’

o  Learners listen to a story, pocm or
conversation read by the teacher or
from computing devices., and
respond o guestions about saving
money or conserving other
FESOUICES.

Core Compeiences to be developed: Communication and collaboration achieved as learners engage in meaningful guestion and answer dialogues using

‘what”, *when” ‘whose’, “how’, *why"' and ‘where’ in pairs and small groups.Self efficacy is inculcated by the capacity o ask questions using WH-words.

Link to PCls: Citizenship-social cohesion, Life skills- effective communication.

Link to Values: Respect, Responsibility

Links to other subjects ESD -environmental education

Suggested Community Service Learning activities:
Sensitizing peers, frends and other community members on the




Kiswahil ( Maswaln)

need Lo conserve resources al their disposal.

Suggesied Non-formalactivity to support learning: Learners can use role play to gather | Suggested assessment: Oral questions, portlolio, observation

information from their peers using “wh”™ words.

Suggested Learning Resources: Realia, pictures, computers, video clips

Suggesied Formative Assessment Rubrie

Exceeding expectations

Meeting expectations

Approaching expectations Below expeciations

Learner always uses wh- words

Learner uses Wh-words to oblain

Learner sometimes uses wh- words to | Learner hardly vses wh-words o

to frame guestions correctly. correct information most of the frame guestions correctly. frame gquestions correctly.
Lime.
Strand Sub strand Theme Specific Learning Outcomes | Suggested Learning Experiences Key Inguiry
Question(s)
L:mguage The Festival H}' the end of the sub strand., o Learners SroUp ubjuu;r_g i terms of size. 137 What 1hillg!-;
Struciures and the learner should be able to: colour, shape and numbers can you see
Functions Describing a)  use adjectives o describe | o Learner describes objects in the classroom outside?
words- size, people, things and actions using size, colour and numbers 2) What
shape, colour in a festival, s Learners colour different shapes of objects colours are
b) describe given nouns in and describe them appropriately, first in they?

i & lessons) relation to shape, colour pairs then individually. 3} How many
and size clearly in oral » Learners are guided to identily and are they?
communication, construct simple sentences about things in 4} What are

¢} appreciate the use of the environment that have different colours, some of the
colour, size shape and size, shape and number. shapes!

number to deseribe nouns

«  Learners listen to a descriptive story read by
the teacher or from computing devices and

identily adjectives.




Core Competences to be developed: Communication and collaboration: Working together in groups as they identily adjectives.Selfl elficacy develops

when they desenbe people, places and things using adjectives,

Link to PCls: Life skills { Effective Communication)

Link to Values: Respect, Responsibility

Links to other subjects :Mathematics { counting))

Kiswahilii describing words)

older citizens

Suggested Community Service Learning activities: visiting

Suggested Non-formalactivity to support learning

They can identify colour and shapes for different objects at home and in school

Suggested assessment: Oral questions, portfolio, observation

Suggesied Learning Resources: Realia, compulers, piciures, photos, {lash cards

Suggested Formative Assessment Rubric

Exceeding expectations

Meeling expectationS

Approaching expectations

Below expectations

Leamer always demonstrates the
abality 1o describe s1zes and,

Learner demonstrates the ability to
desceribe sizes and, shapes of objects

Learner sometimes demonstrates the

ability o describe sizes and, shapes of

Learner demonstrates a lot of
maccuracy when describing sizes

shapes ol objects accurately accurately. objects accurately and, shapes of objects
Strand Sub strand Theme Specific Learning Outcomes Suggested Learning Key Inquiry Question(s)
Experiences
Language Play time and By the end of the sub strand, the | e  Learners put objects into 3 | 1) What is the size of a
structures and | Sports learner should be able to: sroups ol dilferent sizes lootball?
functions a) dently comparatives and o | earners observe and 2} What is your best

Comparatives and
superlatives
(-er and —est)

(6 lessons)

superlatives that are used 1o
describe people and
thingsduring play time and
sports day.

by form comparatives and
superlatives appropriately
based on the given examples
for effective communication:

¢l enjoy using comparatives and

describe objects
according to size, weight,
length, height using
posilive, comparative and
superlative forms

o Learners construct
senlences using
comparatives and
superlatives 1o describe

same’!




superlatives o describe

people, things and places

superlatives.

objects mside and outside
the classroom, in pairs

o [earners read a story,
poem or conversation
lrom text book or
computing deviee wdentify
comparatives and

Core Competences to be developed: Communication and collaboration: Working together i groups as they identily superlatives and comparatives Self

elficacy develops when they describe people, places and things using comparatives and superlatives.

Link to PCls: Life skills (effective communication)

Link to Values: Responsibility

Links to other subjects : Mathematics (Measurement)

Suggested Community Service Learning activities: Measure length
ol windows, doors, tables, pietures and other objects at school and at
home and talk about their different sizes.

Suggested non-formal activity to support learning: Using comparatives and

superlatives during play time.

Soggested assessmeni: Oral guestions, portiolio, observation

Suggested Learning Resources: Computing devices

Suggesied Formative Assessment Rubric

Exceeding expectations

Meeting expectations

Approaching expectations

Below expectations

Leamer consistently uses appropriate
comparatives and superlatives Lo
show differences in people, things

and places

Learner uses appropriale comparative
and superlative to show differences in
people. things and places most of the

tme

Learner somelimes uses appropriate
comparative and superlative o show
differences in people, things and

places

Learner rurely uses appropriate
comparative and superlative Lo
show differences in people, things

and places




Strand Sub strand Theme Specific Learning Suggested Learning Experiences Key Inquiry
Quitcomes Question(s)
Language Diseases and | By the end of the sub o In groups, learners group items and talk I} Why st
structures and Foods we eat | strand, the learner should about them using more than one imporlant to have
funetions be able to: conjunction as individuals, i healthy diet?
Conjunctions a)  use conjunclions Lo s  Learners contrast objects or people in the 2) Name two
fand” ‘but’ talk about nutrition class room using *but’ in pairs/small vegelables that
‘hecause’ and diseases, groups you know.

([ 6 lessons)

b}

c)h

distinguish the uses
of conjunctions “and’
‘but” in sentences,
enjoy using the
conjunctions Lo
convey different
meaning

o  Learners explain reasons using the
conjunction because in question and
answer dialogues

o Learners sing and recite poems about
diseases and lood we cal using
conjunclions

e Learners construct sentences using
conjunctions based on a story, poem or

conversalion they have read or histened o,

Core Competences to be developed: Communication and collaboration: When learners sing and recite poems about diseases and [ood we eal , Sell-efficacy

through the mastery of when to use the three conjunctions.

Link to PCls: Healh Education-Hygiene and nutrition

Link to Values: Unity, Respect, Responsibality

Links to other subjects : Mathematics in the area of addition using “and”

Suggested Community Service Learning aclivities: Learners share
information about healthy eating habits with [riends and community
members,

Suggesied non-formal activity to support learning: Learners discuss types of
food that they have learnt about during lunch and other meal times.

Suggested assessment: Oral quesiions, portfolio, observation

Suggested Learning Resources: Realia (food) , pictures and photos of food, flash cards, video clips with food types




Suggested Formative Assessment Rubric

Exceeding expectations

Meeling expectations

Approaching expectations

Below expeciations

Learner always uses conjunctions
correctly o joimn words, show

contrast and give reasons

to jomn words, show contrast and
give reasons most of the time

Learner uses conjunctions correctly

EINE TEasons.

Learner somelimes uscs conjunctions
correctly to join words, show contrast and

and give reasons

Learner hardly uses conjunctions
correctly to join words, show contrast

Strand

Sub strand

Specific Learning

Outcomes

Suggested Learning Experiences

Key Inquiry
Juestion(s)

2.0 READING

2.1 Letter sound knowledge:
Phonic Reading

Read two to three words per week starting
with long words that have simple letter-
sound correspondence and gradually
mtroducing longer words with more

complex letter-sound correspondence.

Where learners easily combine sounds to
read words. variations o this suggestion
should be made by giving  more complex
sounds o be combined into longer words
every week. This is intended o take care of
differentiated curriculum and learning. For
those strugeling with word recognition, a
combination of prompts could be used o
support them .

By the end of the

sub strand, the

learner should be

able to:

4l recognise
longer words
with more

complex letter- | 4

sound

C IIHL:H].'.IU!'I:I;ICHIL‘U

for reading,

b) combine
sounds 1o read
longer words,

¢l appreciate the

combination of

sounds in
reading

* In groups, learners sort their names by
the first, middle and last sounds.

s Learners pair initial sound picture cards
with the corresponding letter while
playing memory game using flash cards.

o Leamers sort, illustrate and write first

middle and last sounds of objects.

Learners walch audiofvisual recording

of long words with more complex letier-

sound correspondence and vse look and
say. exposure and other word attack
skills to read these words,

s  Leamers wdentily and read longer words
with more complex letter sound
correspondence individually, in pairs
and in groups from a charl, poster or

dignal! printed  list of words.

1y Which is the
first, muddle
and last
sound of
your name?

2y 2. Which
sounds can
be joined to
make a word

Core Competences to be developed: Collaboration and communication will be enhanced through working in groups and pairs. Sell efficacy will be

achieved as they improve therr reading by combining sounds to read words.

Link to PCls: Life Skills — Effective Communication

Link to Values: Respect, Responsibility




Links to other subjects: All subjects because they can read words in other subjects.

cOrme !-':P[}H'IJL‘I.'.IL'C

Suggested Community Service Learning activities: Learners help

communily members with reading basic words that have letter sound

Suggested Non-formal activity to support learning: Learners sing common songs
and poems in their local languages or Kiswahili, to listen to the letter- sound
correspondence during their leisure time.

Suggested assessment: Oral questions, portfolio, observation

Suggested Learning Resources:Flash cards, realia, letter card, digital flash cards, mobile phone text books

Suggesied Formalive Assessment Rubric

Exceeding expectations Meeting expectations Approaching expectations Below expectations
Leamer always reads longer Learner reads longer words with letter- Learner sometimes reads longer Learner hardly reads longer words
words with letter- sound sound correspondence and combines words with letter- sound with letier sound correspondence and
correspondence and combines sounds to read longer words correspondence and struggles o needs assistance W combine sounds Lo
sounds 1o read longer words accurately. combine sounds o read longer read longer words.
accurately. words.
Strand Sub sirand Specilic Learning Suggesied Learning Experiences Key Inquiry
Qutcomes Question(s)
2.2 Word Reading By the end of the sub » Learners recognise and read longer 1) What are
strand, the learner should words as modeled by the teacher in sonne of the
Learners read eight to ten new words per week b ahbs fi: group, pairs and individuull_‘,.-‘ through At R
starting with long words without letter-sound a)  read more and look and say, exposure and other that you
correspondence and gradually introducing longer words stk itk akiile -
longer words without letter-sound without letter- sound | »  Learners play word ladder game by 2y Why do you
COrTEBANUANCS: correspondence for putting words on top of one another enjoy
Vartations Lo this suggestion should be made effective as they pronounce them. reading some
by giving more words without letter sound I RCRton; ¢ Leamner listen to audio-visual wirda !




correspondence per week among learners who by read more and longer recording of words without letter- 3y How do you
can read such words with ease. This 15 inlended grade level sound correspondence read words
to take care ol differentiated curriculum and vocabulary without o Learners read words on print or vou have not
learning. For those struggling with reading letter sound digital formal o get correct seen before?
grade level vocabulary, shorer words without correspondence in an pronunciation as the teacher models. 4} How many
letter sound correspondence could be given , appropriate Lext, o Learners practise reading unfamiliar words can
using suitable word attack skills ¢} enjoy reading grade words using strategies like chunking vou make
level vocabulary for and lnding roots and parts. from a
effective reading. longer word?

Core Compeiences to be developed: Communication and collaboration and self-elficacy are developed, through group work as learners employ various

word attack skills to read words without letter-sound correspondence..

Link to PCls: Life skills (effective communication, confidence and seli-
esteemn are developed through reading

Link to Values: Respect, Responsibility

Links to other subjects : Learners can read words in other subjects

Suggested Community Service Learning activities: Support peers or
other community members who do not know how to read

Suggesied non-formal activity to suppori learning:
Use avarlable reading resources at home ke newspapers to pick oul words
which can be easily read, and others that are more complex .

Suggesied assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Newspapers, word wheels, word slides, flash cards, videos, tablets, multimedia word lists, tablets, charts.

Suggested Formative Assessment Rubric

Exceeding expeciations Meeling expectations

Approaching expectations

Below expectations

Leamner always reads grade- level | Learner reads grade- level
vocabulary and uses word- attack | vocabulary and uses word- attack
stratesies 1o read more and longer | strategies 1o read more and longer

words correctly with a lot ol ease. | correctly words with ease.

Learner sometimes reads grade- level
vocabulary and uses word- attack
strategies 1o read more and longer words

correctly, with some dilficulty.

Learner reads grade -level vocabulary
and uses few word -attack strategies
Lo read more and longer words

correctly, with a lot dilficulty.




Strand

Sub strand

Specific Learning
Ouicomes

Suggesied Learning Experiences

Key Inguiry
Questionis)

2.3 Connected text and Muency

Learners read texts of 200 words
eradually increasing in length and
requiring more accuracy and
expression at intervals of two weeks,
Yariations to this suggestion should
be made by giving longer lexts
demanding more accuracy and
gxpression among leamers who can
read fluently. This is intended 1o take
care of differentiated curriculum and
learning. For those struggling with
[Muent reading. shorter lexts
demanding fewer words per minute

could be given to support them .

By the end of the sub
strand, the learner
should be able o
a) read a text of
about 200 words
fransilioning
From phrasal 1o
Muent reading,
b} read at 90 words
per minute
accurately and
[uently with
ERPression,
<) enjoy reading a
variety of lexts
that are
appropriate for
the grade level.

o Learners read short passages, narratives
or shorl poems aloud as modelled by the
teacher

o Learners read individually in the library
under the guidance of the teacher

¢ Learners are guided o read i small groups
and pairs

o Learners interact with different materials
such as poems and narratives in both print
and digital formats for comprehension

o Learners read narratives, stories, poems
and dialogues as they pay attention (o
punctuation marks and vary their voices in
terms ol pace, pitch and volume.

e  Learners watch relevant television
programmes that promote reading

o Learners play a reading game o see who
completes reading a certain text first,

1} How can we
InCrease our
reading speed?

21 What do vou love
reading?

3) Which books do
you enjoy reading”?

4) When should we
lower or raise our
volce when
reading?

5) What should we
remember to do
when reading?

Core Competences to be developed: Communication and collaboration, critical thinking and problem solving and self-efficacy are developed through

vartous reading activities like improving fluency and expression that learners part in with their peers.

Link to PCls: Life skills (effective communication), Reading for

enjoyment boosts the leamer’s self-esteem), Learner supporl programmes

Link to Values: Respect, Responsibility and all the values brought out through
the genres learners interact with.

Links to other subjects: All subjects since the learner will be able to read

texl in other subject areas elliciently.

Suggested Community Service Learning activities: Read stonies/religious
lexts to peers and neighbours,

Suggesied non-formal activity to support learning: Look lor reading
materials from school, home or library to practice reading for fluency with

Suggesied assessmenti: Oral gquestions, portlolio, observation




the help of an older person or hbranan

Suggested Learning Resources: Slides and flash cards with phrases, charts with poems, story books.audio recordings of  stories to help learners with

CAPTESS10N.

Suggested Formative Assessment Rubric

Exceeding expeciations

Meeting expeciations

Approaching expeciations

Below expectations

Leamer always reads a text
transitioning from phrasal o
fuent reading accurately and with
CRpression

Learner reads a text ransitioning
from phrasal to fluent reading
accurately and with expression

Learner reads some Llextls transioning
[rom phrasal to fluent reading accurately

Learner rarely reads a text
transitioning Irom phrasal o Tuent
reading accurately.

Strand

Sub strand

Specific Learning Ouicomes

Suggesied Learning
Experiences

Key Inguiry
Questionis)

2.4 Comprehension

Learners read texts of about 200 words,
starting by making simple predictions,
retelling the stones and gradually responding
Lo gquestions that require inference. The stories
increase in length and complexity at intervals
of two weeks so that learners retell stories in
more details and respond to more inlerential
gueshions.

WVariations Lo this suggestion should be made
by giving longer texts with more complex
inferential guestions in cases where learners
casily answer direct and indirect questions.
This is intended o take care of differentiated

By the end ol the sub strand,
the learner should be able to:

* [earners lalk about the
pictureftitle before they

1} What do you think
will happen in this

a)

b)

d)

make predictions based on
the pictures and ttles and
anticipate possible
oulcomes,

read and retell a story,
poem or conversation Lo
enhance oral
communicalion,

answer simple direct and
indirect questions based on
a text of about 200 words,
appreciate the importance
of connecting personal

read a short print or digital
text and make predictions.
Learners practise reading
a short text and retell a
slory, poem or
conversation according o
their understanding.
Learner answer queslions
after reading a text by
getting clues [rom the
story read.

Learners talk about the
characters and events in

2

3)

story?

What [amiliar
words are in this
story™?

What have you
learnt from the
story?




curriculum and learning. For those struggling
with making predictions and inferences,
shorter stories with more direct questions
could be given o support them .

expenences with what

happens in the story.

the story mn pairs and
small groups.

= Learners talk about their
OWnN CRperences in

relation to the story.

Core Competences to be developed: Communication and collaboration, eritical thinking and problem solving and sell efficacy are all accomplished by

engaging in reading stories, making predictons and applying oneself to answer inferential questions.

Link to PClIs: Life skills - effective communication, Reading {or enjoyment boosts the

learner’s self-esteem, Learmer support programimes

Link to Values: Respect, Responsibility and Patriotism brought
oul in the thematic areas of the stories,

Links to other subjecis: All subjects because the learner will be able o read text in

other subject areas elficiently.

Suggesied Communiiy Service Learning activities: Share ideas
and values acguired [rom stories read with peers and other

members of the community

Suggesied non-formal aciivity to support learning: Compare characters in stories

read to real life situations with peers during free time

Suggesied assessment: Oral questions, portfolio, observation

Suggesied Learning Resources: Newspaper cuttings of simple stories, audio-visual narrations, picture books

Suggesied Formative Assessment Rubric

Exceeding expectations

Meeting expeciations

Approaching Expectations

Below Expectlations

Learner retells a story, predicts
and anticipates possible outcomes
based on pictures and titles and
always answers questions

correctly.

Learner retells a story, predicts and
anticipates possible outcomes
based on pictures and titles and
answers gquestions correctly.

Learner retells some parts of a story,
occasionally makes predictions or
anticipates possible outcomes based on
pictures and ttles. Answers some

guestions correctly.

Learner retells parts of a story, pocm or
conversation with difficulty,
occasionally makes predictions or
anticipates possible outcomes based on
pictures and utles. Rarely answers
gueshons correctly.




Strand Sub strand Specific Learning Suggesied Learning Key Inquiry
Ouicomes Experiences Question(s)
3.0 WRITING 3.1 Handwriting By the end of the sub Learners observe and copy 1) How do you write
strand, the learner should models of well-shaped letters. lewer- *
Learners practise handwriting every b ablis 16 Learners model spacing of %) From where do
week starting from copying models of a)  demonstrate neat and letters in words and sentences. you starl writing in
!-;hu..p-n.:.'s urfd progressively improving to legible handwriting Learners write words and VOUr CXErCIse
WHIE dlumc_\d s .EmFI m.:nu:nr:!:.*s for effective shorl sentences as modelled book?
neatly and legibly. Variations Lo this cOmhiTieAtion: T ——" 3) Where do you
suggestion should be made by giving b) appreciate the diﬁplu}‘- disiial o o place your note
more complex patterns for  learners who importance of writing Svaitabils sk, book when
have demonstrated the competence m neatly and legibly for Lesrners deaw and Label writing?
writing legibly. The progression to different purposes. objects. 4) How do you sit
writing words and sentences should be Y sdmets cobn setiaices when writing?
accelerated among such learners. This is ' 3 N §) ‘How do vou take

intended to take care of differentiated
curriculum and learming. For those
struggling handwriting, more time could
be spent encouraging them to copy lor
clanity and legibility.

Learners write simple words
as leacher or peer dictlates
Learners write sentences as a
peer or teacher dictates
Learners imteract with and
discuss samples of good and
bad handwriling in groups.

care of your
exercise books?

Core Compeiences to be developed: Seli-elficacy and Communication and collaboration are achieved when learners engage in activities that improve their

handwniling in groups.

Link to PCls: Life skills-elfective communication

Link to Values: Unity, Respect, Responsibility

Links to other subjects : All subjecis because learners require neat and

legible handwriting for effective communication.

They could be sensitized on how Lo sit appropriately

Suggesied Community Service Learning activities: Observation of how the
people in the sorrounding community sit and position materials as they write.




Suggested non-formal aclivity to support learning: Mould letters and

words using clay or plasticine; cut letters from papers

Suggested assessment: Oral questions, portlolio, observation

Suggested Learning Resources: Flash cards | letter cards, charts and digital flash cards.

Suggested Formative Assessment Rubric

Exceeding expeciations

Meeling expectations

Approaching expeciations

Below expectations

Learner consistently writes letier

patterns, words and sentences neatly.

Learner writes letter patterns, words
and sentences neatly most of the tmes

Learner sometmes wribes letler

patterns, words and sentences neatly

neatly

Learner rarely writes letter

patterns, words and sentences

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inguiry
Outeomes Question(s)
3.2 Spelling By the end of the sub In groups, learners form correct words | 1) Which letters

Leamners pracuse spelling simple and
compound words every week, then
progressively move o spelling short and long
senlences.

Yartations to this suggestion should be made
by giving more complex words 1o be spelt by
learners who have demonstrated the
compelence in correct spelling. The
progression Lo spelling short and long
sentences should be accelerated among such
learners. This is intended 1o take care of
differentiated curmiculum and learning. For
those strugeling spelling simple words, more

strand, the learner
should be able to:

a)  spell and write
wiords correctly
for effective
communication,

bl appreciate the

tmportance ol
wriling words
clearly, lembly
and correctly for

different purposes.

from long words.

Peers compete in language games
where a group dictates words as the
atheris) wrile them down.

Learners confirm the spelling from
the dictionary

Learners use word puzeles and pgsaw
puzzles 1o make more familiar words,
Learners write shorl senlences in
exercise book or computer as the
teacher dictates.

Learners re-arange jumbled letters to
make four to five- letter words.

Learners play age appropriate spelling

make the
following

word. ..

How do we spell
the [ollowing
words:

A i
Which letter is
missing Lo make
the lollowing
word: matl m-t
How do we spell
the name of this
picture/object”?




time could be spent encouraging them to

improve clarity and legibility even as they

strive Lo spell correctly.

pames like scrabble with their peers.

Core Competences to be developed: Communication and collaboration, creativily and imagination and sell-efficacy are achieved as learners spell words

and re-arrange jumbled letters to make words.

Link to PCls: Leamer Support Programme-peer educatiion

Link to Values: Respect, Responsibility, Unity

Links to other subjects : All subjects as leamers need o spell all
words

Suggested Communily Service Learning activities: Support peers and illiterate
members of the community Lo spell their names and other words correctly

Suggested non-formal activity to suppori learning: Lisiening (o

words [rom a television or radio bulletin and writing them down with

the help of parents and siblings afier school.

Soggested assessment: Oral gquestions, portfolio, observation

Suggested Learning Resources: Charts, posters, multimedia word lists, lash cards

Suggesied Assessment Rubric

Exceeding expectations Meeting expectations

Approaching expectations

Below expectations

Leamer always spells and writes | Learner spells and wntes words

Learner sometimes spells and writes

Learner rarely spells and wrtes words

words and sentences correctly and sentences correctly words and sentences correctly correctly
Strand Sub sirand Specific Learning Suggested Learning Experiences | Key Inguiry
Outcomes Question(s)

3.3 Punctuation

Learners start by using capital letters lor proper
nouns and progressively wrile sentences with a
variely of correct puncluation marks.

Yariations to this suggestion should imtially be

made by increasing the proper nouns in praclice

By the end of the sub

o In pairs/eroups, learmers observe 1) What letter of the

strand. the learner should and practise the use of capital and alphabet 15 thas?
be able wo: small letters in proper nouns 2) What 1s the name
i) recognise appropriale | e Learners practise writing their of this letter?
punciuation marks in names individually/ pairs, 3} Who has a name
a Lext, » [ earners observe samples of beginning with
by use [ull stops, capital teacher’s display of sentences this letter?




exercises among learners who have demonstrated
the competence in the use of capital letters. The
progression o using a vanely of puncluation marks
should be accelarated in instances where learners
recognise and use appropriate punctuation. This 15 | ¢)
intended to take care of differentiated curriculum
and learning. For those struggling with capital
letters and punctuation, opportunities for more
practise with simpler punctuation should be
created.

and small letters.
question marks and
exclamation marks
correctly,

appreciate use of
capital letters, small
letters, Tull stops and
exclamation marks in

wriling.

with correctly used exclamation
marks, comma and question
miarks,

Learners are guided to write
sentences in which the comma,
Tull stop, exclamation and
guestion marks are used
correctly.

Learners engage in role play i
which gquestion marks and
exclamation marks are used and
then atlempt o write down some
SCNLENCes in groups.

4)

What do we call
this"

3y When you are
stepped on whalt
do you say?

61 What do you say

when you score a
goal?!

Core Competences to be developed: Seli-eilicacy is developed through the capacity o punciu

ate their work correctly as they write.

Link to PCls: Life skills- Effective communication achieved through well punctuated writing.

Link to Values: Responsibility and Unity achieved through
ensurng wriling communicates, and umty 15 achieved
through working in groups.

Links to other subjects : All subjects

Suggesied Communiiy Service Learning activities: Help

others who cannot use capital and small letters correctly

Suggesied non-formala ctivity to support learning: Learners should write down two

guestions and an exclamation their parents, neighoughs ele. have used

observalion

Suggesied assessmeni: Oral guestions, portiolio,

Suggested Learning Resources: Charts illustrating the punctuation marks, letter name cards, plastacine for modelling capital letters and puntuation marks.

Suggested Formative Assessment Rubric

Exceeding expectations Meeting expectations Approaching expeciations Below expeciations
Leamer consistently recognises and Learner recognises and uses Learner sometimes recognises Learner hardly recognises

uses appropriate punctuation marks in a | appropriate punctuation marks in a | appropriate punctuation marks in a text

Lexlt Lext.

appropriate puncluation marks in
a lext




Strand

Sub strand

Specific Learning
Outcomes

Suggested Learning Experiences

Key Inguiry
Question(s)

3.4 Guided Writing

Learners practise completing  simple
blank filling exercises every week, using
the correct form of words, then
progressively move o making short
phrases and wriling senlences o make
paragraphs.

Variations (o this sugeestion should be
made by increasing the number ol blanks
Lo be hilled o complete a sentence. The
progression from writing phrases 1o
sentences and paragraphs should also be
accelarated inoinstances where learners
can comfortably complete sentences. This
is intended to take care of differentiated
curriculum and learning. For those
struggling with completing  sentences |
opportumties for more practise with
simpler sentences and phrases should be
created.

By the end of the sub
strand, the learner should
be able to:

a) write words [rom a
prompt 1o
demonstrale mastery
of
vocabulary/complete
senlences,

by recognise the comect
form and meaning of
the words 1o be used
in filling in gaps,

¢} re-arrange words (o
make short phrases
and sentences,

d)  appreciate the
importance of writing
correct meaningful
words, phrases and

Senlences.

Learners are guided on the live steps of the
wriling process: planning, drafting, revising
editing and writing the final piece

Learners lilling in gaps correctly and
sensibly.

In zroups, learners mime a situation and let
others write about it

Learners write phrases in response o a
picture prompt appropriately.

Learners wrile meaningful sentences in
pairs from simple substitution table.
Learners write 3-4 simple short and correct
meaningful sentences in response o a
prompit.

Learners wrile a paragraph of up to three
simple sentences on a familiar opic.
Learners wrile simple gurded composiion
ol about 5-10 sentences

Lewrners wrile a short paragraph on a
lamiliar topic following the five sieps of
wriling.

Iy How do vou
gel o your
home [rom
school?

2) How do you
gel water [rom
the river?

Core Competences to be developed: Communication and Collaboration as they mime a situation or work in pairs as they work in pairs o wrile sentences

from a substitution table. Creativity and Imagination as they write their own sentences to make pragraphs.

Link to PCls: Lile skills- Effective Communication

Link to Values: Responsibility

Links to other subjects :Linked to all activity areas that require blank filling

Suggested Community Service Learning activities:

Supporl peers and




Llosely hinked o writing ol Insha m Kiswahili.

Iriends who need help o wrnte meamngfol words, phrases and sentences.

Suggested non-formal activity to support learning: Learners look at
something of their choice i therr environment and write about 11

Suggested assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Charts, pictures and photographs

Suggested Formative Assessment Rubric

Exceeding expectations

Meeting expectations

Approaching expectations

Below expectations

Leamer always writes and
recognises words from a prompl

Learner wriles and recognises
words from a prompt

Learner sometimes wriles and recognises
words [rom o prompt .

Learner rarely writes and recogmises
words [rom a prompt .




