Curriculum Design English
Activities Grade Two

Essence Statement

English Language during the early years is intended to engage the learners in activities that allow them to use and
progressively demonstrate the competences outlined. The emphasis in the presentation of the four language skills is to
ensure that they are functional. The learners should also experience the interdependence of the competences across the
skills, and fnd relevance of what they learn in their day to day contexts. Similarly, English language activities in Grade 1, 2,
and 3 are expected to play a preparatory role in enabling learners to use it as a medium of learning from grade four,
upwards. Concerted eforts

to enrich learning at this level will gradually empower learners to exercise what they have acquired in the diferent
functions that English language plays, at the national and global level.

General Learning Outcomes
By the end of Early Years Education, the learner should be able to.

a) listen and respond appropriately to relevant information in a variety of contexts,

b) express self confdently using the language structures and the vocabulary acquired for interaction with others,
c) read with comprehension, a variety of short texts of about 200 words fuently and accurately,

d) read with comprehension a variety of texts for information and pleasure,

e) write simple sentences legibly and neatly to express ideas and feelings,

f) demonstrate the appropriate use of simple language structures and basic punctuation marks to communicate
efectively.



Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
1.0 LISTENING 1.1 Attentive listening By the end of the sub e Learners praclise correct silling 1) Why should we

AND SPEAKING
This should blend in as part of every

component of learning to ensure that
learners acquire the habit of hstening
attentively. Empasis on silting
posture, appropriate facial
expressions and gestures can be
gradually reduced as learners
demonstrate that their competencies

have improved..

Learners with low atlention spans,
should however be observed
continuously and dehberate efforts
made o have them engaged in

ongoing acliviles.

strand, the learner should
be able to:

listen attentively during
a conversation,

respond to specilic
simple two directional
mstructions in oral
communication,
appreciate the
importance of histening
atlentively lor
elfective
communication.

posture, good eye contact,
appropriate facial expressions and
gestures in small groups and in
Prirs,

o Learners respond o instruclions,
Listen withoul mlerrupling as
modeled

e Learners practice interpreting facial
expressions and gestures in small
groups and pairs as illustrated in
posters, pretures and actual
demonstration through role play.

e Sil upright ( without
shding/slouching or lidgeting) and
maintain focus on the speaker for
effective communication

listen attentively
when other
people are
talking?

Why should we
obey
instructions

[rom our elders?

Core Competences to be developed: Communication and Collaboration will be achieved through pair and group work involving use of familiar gestures.

Link to PCls: Life skills especially the interpretation and use of body language

appropriately for effective communication

Link to Values: Respect, Responsibility,

Links to other subjects: Linked all the subjects in the school curriculum.

tonal varation/speech fluency in the community.

Suggested Community Service Learning activities: Interact with the
communily and learn about the culturally acceptable and unacceptable

Suggested non-formal activity to support learning: Dramatisation on

listening and speaking

Suggested assessment: Oral guestions, portfolio, observation




Suggested Learning Resources: Realia, charts, pictures/ photographs and models of attentive listening, audio-visual recordings of pictures on attentive

listening

Suggested Formative Assessment Rubrics

Exceeding expectations

Meeting expectations

Approaching expeciations

Below expectations

Can sit upright (without
sliding/slouching or fidgeting) and
maintain focus on the speaker
longer than the required period
Always allows others speak
without interrupting while
demonstrating atlentive histening
through ther body language and
verbal response

Can follow ‘three -directional’
mslructions

Can distinguish multiple consonant
clusters and key words

Can interpret and use a variety ol
body language (facial expressions
and gestures) approprialely

Can sit upright { without
shiding/slouching or fidgeting)
and maintain focus on the speaker
during the required period

Allows others to speak without
interrupiing while demonstrating
atlentive histening through their
body language and verbal response
Can follow two- directional
mstructions

Can distinguish all targeted key
sounds and words

Can interpret and use targeted
body language ( facial expressions
and gestures) appropriately

Can sit upright but occasionally
slides/slouches or fidgets and
pecasionally loses focus on the
speaker during the required
period

Allows others Lo speak bui with
occasional mterruplions

Can follow some two- directional
Instructions

Can distinguish some targeted
key sounds and words

Can mterprel and use some
aspects of body language (facial
expressions) appropriately

Rarely sits upright without
shdmg/slouching or lidgeting
and rarely maintains focus on
the speaker during the
required period

Rarely allows others o speak
withoul mlerrupling

Can [ollow one- directional
instructions

Can distinguish a lew
targeted key sounds and
words

Can interpret and use a few
aspects of body languaee (
facial expressions)
approprately




Strand Sub strand Specific Learning Suggesied Learning Experiences Key Inguiry
Qutcomes Question(s)
1.2 Pronunciation and Vocabulary By the end ol the sub Learners pronounce the seunds by | 1) Which words

The consonant blends practised during
pronunciation will help leamers zet familiar
with the vocabulary in the thematic arcas. The
vocabulary is contextualized within the
thematic areas o be covered during the
teaching of language siructures and functions.
The vocabulary developed 15 linked 1o the
consonant blends learnt during
pronunciation.

Expose learners o two o three new words
with leamt consonant blends per week, starting
with sounds that have more distinet
consenants and moving progressively to
sounds that have less distinet sounds in the
consenant blends.

Variations to this suggestion should be made
by mereasing the consonant blends and the
number of words with consonant blends in
instances where learners can comfortably
pronounce the consonant blends, and acquire
more vocabulary with the consonant blends .
This is intended to take care of differentiated
curriculum and learming,

bl - black, blue; el - clay class; f1- flag,

strand, the learner
should be able to:

al

b)

cl

d)

e)

recognise the
consonant blends
in different
spoken words,
TECOZNISE New
words used in the
theme Lo acquire a
range of
vocabulary and
their meaning,
pronounce the
vocabulary related
o the theme
correctly lor
elfective
communication,
use the vocabulary
learnt Lo
communicate
confidently in
VArIOUS Conlexls,
enjoy using the
vocabulary by
participating in

taking turns, and as a whole class
as modeled by the teacher, or
audio record.

Learners sing simple songs or
recite poems with the sounds,
Learners are guided to practise

new words with the learnt sounds

in pairs in response Lo piclure cues,

sound prompts and lists of words
wilh the sounds

Learners identify names of peers,
teachers and objects that have the
sound in the classroom, the school
and at home

In pairs, learners use meannglul
phrases and simple sentences with
words that have the learnt sounds.
Learners access meaning of
vocabulary from pictorial
dictionaries and practice them in
sentences mdividually, mn pairs
and! or groups

Learners develop a talking tree
using the vocabulary related 1o the
theme

Learners histen Lo the vocabulary

2]

3}

4)

5)

T

&)

start or end with
the sound ...7
Which words
have ...sound in
the Tollowing
poem/song/story
"

How do you
pronounce the
following
sound...?

What new
words have you
learnt?

Whal are the
meanings of the
words you have
learnt?

How do you use
these words in
sentences”?

How are these
words spelt?
How are these
words
pronounced’?




tw - twelve, twenly;

floor; gl - glass, glue: sl - sleep, slow;

nk - sink. ink;

br - brown, bread; cr - crop, cry; dr - dry,
draw, fr - front, from; gr - green, grass;

pr - pray, present; tr - ry, train, ree;

sm - small, smart: sm - snal, snake: sp - spit,
spoon, St - stop, slarl; Sw - sweel, swing.

dialogues, rhymes, and use 1t i their own wrillen
longue twislers, sentences and dialogues.
language games
and songs
appreciate reading
words with the
consonant blends

in i variely of

Senres.

Core Competences to be developed: Communication and Collaboration through pair and group activities, Self-efficacy through practicing and using the

sounds in new words in communication, Learning to learn can be achieved by applying the new vocabulary in other contexts.

Link to PCls: Can accommodate all the PCls as infused in the themes like Health and Link to Values: Respect for cultural! inguistc diversily as
hyziene, Learner support programs, Personal safety and security, Citizenship, Life Skills, demonstrated in the various sounds, unity through
Environmental education, Support programs, Service learming and parental engagement, participating in dialogues, rhyvmes tongue twisters, language

Education for Sustainable Development.

games and songs: responsibility as learners develop atalking
tree using vocabulary related o theme.

Links io other subjects : The sounds and words that are learnt can be applied in all subjects | Suggested Community Service Learning aciivities: Sharing

across the curriculum.

knowledge about vocabulary learnt with members of the

communily,

Suggesied non-formal activity to support learning: Engage in conversations using Suggested assessment: Oral questions, portfolio, observation

vocabulary leamt with peers outside the classroom .

Suggesied Learning Resources: Realia, charts, pictures! photozraphs and models of learnt sounds, audio-visual recordings of minimal pairs, dialozues,

stores and poems with new words.

Suggesied Formative Assessmeni Rubric

Exceeding Expeciations Meeting Expectations Approaching Expectations Below Expectations
¢ ldentifies more than three words e ldentfies one or two words * Has problems identilying +  Has muluple problems
with the sound and articulates the with the sound and articulates words with the sound and identifving words with the sound




sound accurately with case.

s Uses a range of vocabulary to
communicate confidently in
relevant conlexts,

the sound accurately.

Uses vocabulary learnt in the
theme o communicate
confidently in relevant

struggles to articulate the
sounds accurately.

Limited in applying the
vocabulary learnt in the theme

and strugeles to articulate the
sounds accurately.

Exhibits numerous challenges in
applying the vocabulary learnt in

conlexts Lo relevant contexts the theme Lo relevant contexts
Strand Sub strand Theme Specific Learning Suggested Learning Experiences | Key Inquiry
Ouicomes Questionis)
1.3 Language siructures School By the end of the sub »  Leamers describe their own 1} As you were
and Functions strand, the learner should and other demonstrated actions coming Lo school,
Language structures and The verb be able to: using was and were how many people
functions are embedded in “to be; was, | a) use the past forms of In small groups, learners did you see?
more advanced themes o were the verb “to be' describe people using the past 2} What were they
provide realistic contexis for correctly, to construct forms of the verb “to be' ( Mary domg?
the development of the {6 lessons) simple sentences was in class) 31 What other thing
learner’s competence. The about things in the In pairs, learners ask questions did you see?
thematic concerns can be past, using the verb “to be’ as an
conveyed through longer by recogmse the correct interrogative ( Was Mary in
and more challenging use of the past tense class?)
dialogues. poems. passages forms of the verb “to Learners take part in role play
and songs, among others. The be’ i sentences, and language games that allow
pronunciation and ¢} enjoy the use of the them o take turms in varions

vocabulary, reading and
writing within thematic unis
should buld on each other
for the learner to make
connections between the
miter-dependent parts.

past tense forms of
the verb “to be” in
their day 1o day
conversation.

actions and asking questions
using was and were , past form
of the verb ‘to be’

Describe pretures showing
VArious aclions

Learners hsten to a story, poem

Or conversation conlaining was




verb ‘to be’.

and were , as past form of the

Core Competences to be developed: Communication and collaboration through group activities engaging them in using the past tense forms of the verb “to

be®, creativity and imaginalion by describing pictures showing various actions.

Link to PCls: Lile skills ieffective communication)

Link to Values: Respect, Responsibility, Unity

Links to other subjects: Eelevant to all subjects because the structure is applicable in
speech and writing across the curmculum.

conversalion.

Suggesied Community Service Learning activities: Taking time
to recite simple poems about the past and asking [riends (o tell them
about the past. They could then use was and were based on the

Suggested non-formal activity to support learning: Learners make some
observations based on Key Inguiry Questions and then ceonstruct sentences with
singular and plural subjects on actions that happened at home and the surrounding

COVIronment.

Suggested assessment: Oral gquestions, portfolio, observation

Suggested Learning Resources: Flash cards, realia, charts, pictures/ photographs and models of verbs “was™ and “were”, computer devices with

audio/visual recordings of dia

ogues with sentences on “was” and “were™ .

Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expectations

Learner constructs comrect senlences,
asks and respond 1o questions using

‘was, were” forms of the verb "to be’
with case.

Learner constructs correct
sentences, asks and respond Lo
questions using “was, were” forms
of the verb 'to be™.

Learner somelimes constructs
sentences. asks and responds wo few

questions using “was, were' forms of

the verb 'to be'

Learner rarely constructs senlences,
and struggles to ask and respond o
questions using “was, were’ forms of
the verb 'lo be'.




Strand

Sub strand

Theme

Specific Learning
Outcomes

Suggested Learning Experiences

Key Inguiry Questionis)

Language
structiures and
functions

Activities in the
Home

Subject-verb
agreement; was,

wiere

(6 lessons)

By the ¢nd of the sub
strand, the learner should
be able w:

a)  recognise the correct
use of subject-verb
agreement In
SCNLEnCes,

by use correct subject
verb agreement Lo
construct simple
sentences aboul
activities in the
home,

¢} appreciate the
tmporlance ol
subject- verb
agreement in
conversation for
effective
Communicaiion.

=  [earners construct correct
sentences based on pictures
showing singular and plural
subjects

o In pairs/small groups learners
construct senlences on
demonstrated actions by one or
more learners

=  Leamers construct sentences
using displayed reaha
representing singular and
plural subjects at home and
school.

e [ eamers construcl senlences
using singular and plural
subjects at home like animals
and wtensils.

= Learners histen to a story,
poem or conversation
containing “was” and ‘were’

1)
2)

i)

4)

What 15 Sarah holding™?
What are the girls
holding?

What was she holding?
What were they
holding?

Core Competences to be developed: Communication and collaboration through pair and group work to enhance the correct usage of subjeci-verb

agreement, Learning 1o lewn by constructing sentences about subjects at home and Creativity and imagination through demonstrations and construction of

scnlences.,

Link to PCls: Life skills -Effective communication, Service learning and

parental involvement ; ESD- Animal welfare

sentences in pairs and groups.

Link to Values: Respect, Responsibility, Unity when learners construct

Links to other subjects: This is relevant to all subjects because it is useful in
talking about the past, which generally oecurs in all subjects.

Suggested Community Service Learning activities: Reading to those
who cannot read and shanng about the past.




Suggested non-formal activity Lo support learning: Construcling senlences

that involve singular and plural subjects on actions that happen at home  and

the surrounding environment

Suggested assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Realia, charts, pictures! photographs and models of subject-verb agreement audio-visual recordings of dialogues with

subject verb-subject

Suggesied Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expectations

Learner consistently recognises and uses

subject-verb agreement correctly in simple

sentences about home activities.

Learner recognises and uses subject-
verb agreement correctly in simple
sentences about home activities.

Learner sometimes recognises and

uses subject-verb agreement

correctly in simple sentences about

home activities.

Learner rarely recognises and
uses subject-verb agreement
correctly in simple sentences
about home activities.

Strand Sub sirand Theme Specific Learning Suggesied Learning Key Inguiry Question(s)
Outcomes Experiences
Language Transport By the end of the sub o In groups learners recite a 1} What do you use to
Structures and strand, the learner should rhyme containing objective come Lo school?
Functions be able wo: Pronouns 2) What does your father/
Objective a)  use objective e Learners work in pairs (o mother! brother! use (o
pronouns ; him, pronouns correctly Lo construct senlences using o0 1o the market shop!
her, them and you, construct simple objective pronouns visil your aunt/uncle?
us . me sentences aboul e Learners construct senlences
transport, on the means ol ransport
(6 Lessons) bl pick oul objective locally available and the
pronouns Lo improve objective pronouns.( This car
oral communication, belongs o Amina. It belongs
¢) appreciate the use of o her)
object pronouns for o Learners listen to a story,
effective pocm or conversation on




COmmunication.

means ol ransport conlaning

objective pronouns

Core Competences to be developed: Communication and collaboration, Self efficacy

Link to PCls: Life skills -sell-awareness { making sentences based on their body parts)

Link to Values: Respect, Responsibility, Unity {reciling poems

mn pairs annd groups)

Links to other subjects: This is linked 1o all subjects because it forms a basis for

communication whenever a noun has been previously referred to.

languages.

Suggested Communiiy Service Learning activities: Share how
object pronouns are used and compare meaning in local

Suggesied non-formal activity to support learning: Learners could talk about

themselves using object pronouns.

Suggesied assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Realia, charts, pictures/ photographs and audio-visual recordings of dialogues with object pronouns.

Suggested Formative Assessment Rubrics

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below expeciations

Leamer always picks oul and
uses both subject and object
pronouns correctly in simple

senlences.

Learner picks out and uses object
pronouns correctly in simple
senlences.

Learner sometimes picks oul and
uses object pronouns correctly in
simple sentences.

Learner rarely picks out and uses object
pronouns correctly m simple senlences.




Strand Sub strand Theme Specific Learning Suggested Learning Key Inquiry Question(s)
Ouicomes Experiences
Language Time and Months of | By the end of the sub e In groups learners recite a 1) How many eyes, ears,
structures and the Year strand, the learner rhyme contaimng the lorms mouths, do you have?
lunctions should be able to: of the verb o have 2) How many eyes,

The verb o have
Have

Has

Had

(6 Lessons)

ad  use varous forms
of the verb Lo have
as a main verb 1o

talk about months

of the year, o'clock,

am and pm lor
clfective
communication,

bl recogmse correcl
use of the forms of
the verb 1o have in
different contexts,

¢} appreciate the
correct use of the
verh o have for
elfective

COMmmunication.

Learners work in pairs 1o
construct senlences using
singular and plural subjects
on different forms of the
verb o have

In pairs and groups, learners
construct sentences based on
pictures illustrating the verb
Lo have

Learners construct sentences
based on their body parts (1
have two eyes,

I have two ten fingers)
Learners constiuct senlences
on the things they have at
home and at school.
Learners listen to a story,
poem or conversation
containing forms of the verbs
Lo have

mouths, cars does
Jane/John have?

Core Competences to be developed: Communication and collaboration construction of sentences based on pictures illustrating the verb to have, in pairs and

eroups, Self efficacy as learners construct sentences on the things they have at home and at school.

Link to PCls: Life skills -sell awareness (leamners construct senlences based on their body

parts)

Link to Values: Unity, Respect




Links to other subjects : Science, Religious Education Suggested Community Service Learning activities: Gelling
mvolved i a discussion about what they have and asking
what other people in the community have .

Suggested non-formal activity to support learning: Using the form o have during play Suggested assessment: Oral questions, portfolio, observation
and their ree ime o amprove commumcation using the sbucture.

Suggested Learning Resources: Realia, charts, pictures/ photographs and audio-visual recordings of dialogues with the verb o have.

Suggested Formative Assessment Rubric

Exceeding Expectations Meeting Expecialions Approaching Expeciations Below expeciations

Learner constructs dilTerent correct Learner constructs correct senlences Learner constructs correcl senlences Learner construcls correct senlences
sentences with various Forms of the with forms of the verb “to have™ with | with various forms of the verb “to with varous forms of the verb “to

vierb “to have™ with a lot of case. ease. have” with some difficulty. have™ with a lot of difficulty.




Strand Sub strand Theme Specilic Learning Outcomes Suggested Learning Experiences Key Inguiry
Question(s)

Language Shopping -Things By the end of the sub sirand, e In small groups, learners form What can you see
structures and we Buy the learner should be able 1o: plurals of specific words taking “ies”, | in this picture?
functions a)  use plural forms of nouns o ‘ves” and irregular forms

Plurals of irregular construct simple sentences [ e Learners recite poems containing

nouns (-ies, ves) for effective plurals of specific words

communication, e Learners construct sentences based
{6 lessons) b} distinguish between on pictures of nouns that take the

singular and plural nouns,
mcluding wregular nouns
for clear communication,
¢} appreciate the importance
of plurals in
communicaling aboul

numbers.

taught forms

s |n groups, learners construct
sentences aboul market, shop,
supermarket and shopping lists using
the plural forms of irregular nouns

s  Learpers listen o a story, poem or
conversation containing plurals ol

uregular nouns

Core Competences to be developed: Communication and collaboration through recitation o

[ poems containing plurals of specific words

Link to PCls: Life skills: Effective communication ; ESD- financial literacy

Link to Values: Respect, Responsibility, Unity

Links to other subjects : Links closely with Kiswahili and Mathematics, but also with all
other subjects in which plurals are used.

Suggested Community Service Learning activities: Learners
supporl pecrs in learming plurals.

Suggested non-formal activily to support learning: Learners could talk aboutl the nouns
they know that take “ves’, “-ies’ form

Suggested assessmeni: Oral questions, portfolio, observation

Suggested Learning Resources: Flash cards, Realia, charts, pictures/ photographs and computer devices with audio/visual recordings of dialogues/

dramatization depicting plurals with ™ 1es™ and “ves” forms.




Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expeciations

Below expectations

Leamer consistently identifies nouns
that take the “1es’, *ves” plural forms

and irregular forms uses them Lo

Learner identifies nouns that take the
“1es”, “ves' plural forms and irregular

forms uses them o construct cormect

Learner occasionally identifies nouns
that take the “1es”, *ves” plural forms

and irregular forms uses them to

Learner rarely 1dentifies nouns that
take the “ies’, “ves” plural forms and

iregular forms uses a lew ol them o

construcl correct senlences. Senlences. conslruct correct senlences. construcl correct senlences.
Strand Sub strand Theme Specilic Learning Suggesied Learning Experiences Key Inguiry
Outcomes Question(s)
Language The Garden H}' the end of the sub strand, o Learners constivuet senlences Irom [y What are you
structures and the learner should be able Lo ongoing demonstrations doing?
functions Present contimuous a) use present continuous s Insmall groups, learners take part in 2) Whal 1s the

tense

6 Lessons)

tense o talk about the
food we cavhealth and
nutrition for effective
communication,

b change verbs from
present simple Lo
continuous tense ina
given contexl,

¢) appreciate the
importance of
communicating ideas
using the present
contlinuous lense.

competition in changing verbs from
simple present Lo present continuous
lense.

¢ Take part in demonstrations, then the
rest take part in asking and answering
questions using the present contimuous
lense

e Learners construel sentences based on
pictures

e  Report what they can see happening
arpund their school

= [earners lisien Lo a story, poem or

conversalion conlaining

teacher domg?

Core Competences to be developed: Communication and collaboration through demonstrations, and question and answer sessions using the present

continwous tense, learmng o learn and sel-ethcay by reporting  what they can see happening around therr school using the present conlinuous tense.




Link to PCls: Health Education- hygiene and nutrition

Link to Values: Responsibility, Respect

Links to other subjects: Links specifically to Kiswahili. However, it also links 1o all the

other subjects - present conlinuous tense 15 used in senlence construclion 1n Varous

subjects

Suggested Community Service Learning activities:
Encouraging good eating habils in the community.

Suggesied non-formal activity to support learning: Learners can look around the
school compound during break time or lunch time and construct senlences on any ongoing

events

Suggesied assessment: Cral questions, portfolio, observation

Suggested Learning Resources: Pictures/ photographs, Realia, charts, and computer devices with audiofvisual recordings of dialogues/ dramatization

depicting the present continuous tense.

Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below expectations

Leamer uses present continuous
tense Lo talk about ongoing actions
with a lot ease.

Learner uses presenl continuous
tense Lo talk aboul ongoing aclions
with ease.

Learner uses present continuous
tense o talk about ongoing actions
with some difficulty.

Learner uses present conlinuous
lense o talk about ongoing actions
with a lot difficulty.

Strand Sub strand | Theme Specific Learning Outcomes Suggested Learning Experiences Key Inguiry
Question(s)
Language Accidents By the end of the sub strand, the s Learners construct sentences using | 1) What was
structures learner should be able to: past continuous tense your
and Past continuous tense | a)  describe actions using the past | o In small groups learners take part parent/guardia
functions conlinuous ense for elfective n doing when

(6 Lessons)

COMmImunIcalion,

b} change verbs [rom present
simple 1o conlinuous lense Lo
enhance communication,

¢l respond to questions using the
past continuous lense about
hyziene, simple injuries and

in changing verbs from simple
present Lo conlinuous lense

s | earners take part in
demonsirations, then the rest ask
and answer guestions using the past
conlinuous lense

s [earners respond o simple
guestions using the past continuous

you gol

home?




first ad.

d) appreciate the importance of .
communicaling 1deas using the

pil:ﬂ. conlinuous lense

lense

pictures

construct sentences based on

Core Competences to be developed: Communication and collaboration through group work as they take part in changing verbs from simple present 1o

COnmUOUS lense.

Link to PCls: Ciuzenship -social cohesion; ESD- disaster risk reduction

Link to Values: Respect, Responsibility

Links to other subjects : Kiswahili and Religious education

accidents.

Suggested Community Service Looking around the school and
home to check for dangerous things and objects that can cause

Suggested non-formal activily to support learning: Report on what they found

their parents/guardians were doing when they gol home.

Suggested assessment: Oral questions, portfolio, observation

Suggesied Learning Resources: Charts, pictures/ photographs, realia and  audio-visual recordings of dialogues/ dramatization depicting the past conlinuous

ense.

Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below expectations

Learner consistently uses present
continuous tense 1o talk about
actions that were ongoing in the
past appropriately.

Learper sometimes uses present
continuous tense o lalk about

actions that were ongoing in the past.

Learner uses present conlinuous
tense o talk about actions that were

ongoing in the past some difficulty.

Learner uses present continuous
tense to lalk about actions that were
ongoing in the past with a lot of
difficulty.




Strand Sub strand Theme Specilic Learning Suggested Learning Experiences Key Inquiry
Outcomes Duestion(s)
Language Classroom By the end of the sub In pairs, learners use ordinal and 1) How many
structures and strand, the learner should cardinal numbers to construct correct months are there
functions Numbers be able to: senlences in a year!

{Cardinal and

ordinal numbers)

(6 Lessons)

a) use ordinal and cardinal
numbers o construct
correct sentences for
elfective
communicalion,

b)  use ordinal and cardinal
numbers o group
objects that are in the
classroom [or elfective
communication.

¢) appreciate the
importance of cardinal
and ordinal numbers
communicalion.

Learners use objects that are in the
classroom and the school compound o
demonstrate the correct use ol ordinal
and cardinal numbers

Learners group objects in lerms of
number

Learners talk about the number of
objects i the classroom in groups, pairs
and individually

Learners identify things in the
environment and count them

Learners histen o a poem, story or lext
contamming cardinal and ordinal
numbers.

2% Which 1s the
tenth month of
the year?

Core Compelences to be developed: Communication and collaboration using ordinal and cardinal numbers Lo construct correct sentences

; Sell-efficacy as they talk about the number of objects in the classroom in groups, pairs and individually

Link to PCls: Financial literacy, Education for sustainable development;

environmental education

Link to Values: Responsibility, Unity, Respect

Links to other subjects: Mathematics

neighbours to number various items, animals, crops |

Suggested Community Service Learning activities: Helping parents,

Suggesied non-formal activity to support learning:

They can describe their birth order using ordinal numbers like Dirst born,
second born. Compare objects in the school and at home to 1llustrate the

Suggesied assessment: Oral questions, portfolio, observation




correctl use of numbers

Suggested Learning Resources: Pictures/ photographs, realia, charts, Mash cards and computer devices with audio-visual recordings of dialogues/

dramatization depicting cardinal and ordinal numbers.

Suggesied Formation Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below expectations

Leamner always uses cardinal and
ordinal numbers correctly o talk
aboul the number and order of

vanous things.

Learner uses cardinal and ordinal
numbers correctly o talk about the
number and order of various things.

Learner somelimes uses cardinal and
ordinal numbers correctly to talk
about the number and order of

Learner hardly vses cardinal and
ordinal numbers correctly wo talk
about the number and order of

various things.

various things.

Strand Sub strand Theme Specific Learning Suggesied Learning Experiences Key Inquiry
Ouicomes Question(s)
Language struciure | The farm By the end ol the sub strand, [ »  In groups, learners discuss the males | 1) Can a bulliox
and functions the learner should be able to: and lemales of domestic animals. oive us mulk?
Word sets: gender a) identify the gender sels | o Learners construct sentences using 2} When do you
sels for of animals correctly in a words for male and female animals wake up?
ammals/people conversalion, that are familiar, and are guided o 3) When do you
b) use the opposites Lo use those that are unfamiliar £0 o sleep?
Opposites discuss ammals and o Learners work with pictures o show
people at the farm, opposites.
(6 Lessons) ¢} enjoy aword game o Learners identify gender sets from
using gender sets and pictures
opposites in  Learners draw pictures to show
commumcating deas gender ..

Core Competences to be developed: Communication and collaboration, Self-Elficacy

Link io PCls: Lifc skills through effective communication and ESD

Link io Values: Cooperation.

Links to other subjects: Kiswahili (kinyume) and Environmental activities.

Suggested Community Service Learning activities:




female ammals.

Discuss with community members names given o male and

Suggested non-formal activity to support learning: Learners can take a walk around the
school compound/ environment and wdentily items which can be described using opposites

Suggested assessment: Oral questions, portfolio, observation

Suggesied Learning Resources: Charts, pictures/ photographs, realia and audio-visual recordings of dialogues/ dramatization showing the use of opposites.

Suggesied Formative Assessmeni Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below expectations

Leamer correctly constructs simple sentences

using the male and lemale forms for different

ammuals, with a lot of ease.

Learner correctly
constructs simple
sentences using the male
and female Torms lor

ammals, with ease

Learner constructs simple sentences
using the male and female forms for
animals, with some difficulty

Learner constructs simple senlences
using the male and female forms for
animals, with a lot of difficuliy

Strand Sub sirand Theme Specific Learning Suggesied Learning Experiences Key Inquiry
Duicomes (uestion(s)
Language Positions and By the end of the sub strand, | »  Learners listen to and answer oral 1) Where do you keep
siructure and directions the learner should be able w: questions from stories your books/cups. . .
functions a) use simple prepositions * Learners work in groups to 2y Where are the
Prepositions accurately o desenbe demonstrate various positions school tolets'?
(Beside above, the position, location involving the prepositions learnt 3 Where do you

over, through,
below, across, W, | by

at) oral conversatons,

and direction of things, | »
identily prepositions in

Learners place objects at dillerent
points in relation to the prepositions
learnt and ask their peers w use

play?

(6 lessons)

¢} appreciate use of
preposibions o describe
the position and location
ol people. places and

things

suitable prepositions o locate them
In pairs, learners construct senlences
orally using pre-posilions

Learners sing shorl songs/rhymes




Learners play language games
conlaining prepositions

Learners listen o a story, pocm or
conversalion conlaining prepositions

Core Competences to be developed: Communication and collaboration through short songsfthymes and language games conlaining the prepositions, Sell

elficacy by constructing sentences orally using pre-positions.

Link to PCls: Citzenship-social cohesion Life skills-ellective

COMMUNICAIon.

place objects and where we position ourselves .

Link to Values: Sense of responsibility especially, in regard 1o how we

Links to other subjects : Environmental activities and Kiswahili

Suggested Community Service Learning activities: Learners can help
members of the community to keep themselves, and objects safe.

Suggesied non-formal activity to support learning:.Learners can describe
the location of various things in their home and school environment

Suggested assessment: Oral guestions, portfolio, observation

Suggested Learning Resources: Charts, pictures/ photographs realia, and audio-visual recordings of dialogues/ dramatization of scenarios with prepositions.

Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expeciations

Below expectations

Learner always recogmses and uses
simple prepositions to describe the
position, location and direction of
objects correctly.

Learner recognises and uses simple
prepositions o describe the position,
location and direction of objects
correctly most of the time.

Learner sometimes recognises and
uses simple prepositions to describe
the position, location and direction of
objects correctly.

Learner rarely recognises and use
simple prepositions o describe
position, location and direction of
objects correctly.

Strand Sub strand Theme Specilic Learning Suggested Learning Experiences Key Inguiry
Outcomes Question(s)
Language Environment By the end of the sub o Learners name objects in the 1} What do vou buy at
structure and iTaking a Walk) strand, the learner should school environment and attach the school/market?
functions a, an and the be able to: appropriale articles to them
a) use g, anand the s Learners observe objects in a

(6 Lessons)

correctly m

picture or the immediate




bj

conversations,
identify and talk about
things in the
environment using
articles correctly in
longer conversations,

environment and use correct
articles o talk aboul them

o Learners engage in question and
answer dialogues to talk about
some objects(items o the
neighborhood using the correct

¢) appreciate the use of articles
articles in effective o Learner listens o a story, poem
communication

or text conlaining a, an and the

Core Competences to be developed: Communication and collaboration through guestion

and answer dialogues about objects/items in the neighborhood

using the correct articles, Self-efficacy by observing objects in a picture or the immediate environment and describing them using articles.

Link to PCls: Life skills -effective communication; ESD- environmental educationn

Link to Values: Respect, Responsibility, Unity

Links to other subjects :Links (o all subjects because the articles are used in all subjects.

in their communities.

Suggested Community Service Learning activities: Learners
could share and compare how people and objects are relerred o

Suggested non-formal activity to support learning: Learners can name and talk about

the things that they use during play.

Sugpested assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Realia, charts, pictures/ photographs and audio-visual recordings of dialogues/ dramatization depicting the use of articles.

Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expeciations

Below expeciations

Leamer always identifies and uses
the articles *a, an” and ‘the’ in long
conversations correctly.

Learner identilies and uses the
articles ‘a, an’ and “the”
conversations correctly most of the
Lime.

Learner sometimes identifies and

uses the articles *a’, "an’ and ‘the” in

conversations correctly

Learner rarely identilies and uses the
articles a’, an” and *the” in

conversations correct]y.




Strand Sub sirand Theme Specilic Learning Outcomes Sugpgesied Learning Key Inguiry
Experiences Question(s)
Language Technology By the end of the sub strand, the »  Learners role play Whose pen is this?
structure and learner should be able to: ownership of items and
functions Possessives i) use possessives correcily to show objects
Mine, yours, ours, ownership, o In pairs/ small croups,
hers, his by recogmise the correct use ol learners construct senlences

(6 Lessons)

possessives i oral

COMmumcealion,
¢} enjoy asking and answering .

guestions about technology using

POSSERSIVES.

the role play

using possessives based on

Learners talk about the
things that they/ their
parents/zuardians/
OWH, USINEG POSSESSIvES

Core Competences to be developed: Communication and collaboration through role play, Sell efficacy as practised in using possessives.

Link to PCls: Citizenship -social cohesion;Life skills -elfective

communication; service learning and parental engagement

Link to Values: Respect for people’s property, Unity, Responsibility

through ownership and care for 1tems and objects.

Links to other subjects : Environmental activities Kiswahili {vimilikishi)

Soggested Community Service Learning activities: Sharing ideas on
technology with those who are not well informed.

Suggested non-formal activity to support learning: Learners can talk about

the things that their guardians/ parents own.

Suggested assessment: Oral guestions, portfolio, observation

Suggesied Learning Resources: Piclures/ photographs, realia, charts and computer devices with audio-visual recordings of dialogues/ dramatization

depicting possesives.

Suggested Formative Assessment Rubric

Exceeding Expeciations

Meeting Expectations

Approaching Expectations

Below expectations

correctly 1o show ownership ol

different objects and relationships.

Learner uses possessives correctly o
show ownership of different objects

and relationships.

Learner somelimes uses possessives
correctly to show ownership of
different objects as well as

relationships.

correctly 1o show ownership of
different objects and relationships.




Strand Sub strand Theme Specific Learning Suggested Learning Experiences Key Inguiry
Outcomes Question(s)
Language Culiural Activities By the end of the sub s Learners role play activities that | 1) When do you
structure and strand, the learner should lead to the use of what, where, wake up?
functions Wh guestions --wiat, be able to: when, whose 2) Whose pen is
where, when, whose a)  ask questhions using = Answer questions on Wiiar, thas?
‘what’, ‘when” *whose’ where, when, whose 3) Where is your
{6 Lessons) and ‘where’ correctly to appropriately home?
getinformation about o Learners engage in meamngiul
simple ceremonies like guestion and answer dialogues
a wedding, using what, where, when, and
b} use what, when, where whose in pairs/small groups
and whose 1o denote, o  Take part in games that allow
object, ime, place and them Lo ask questions using the
ownership, wh- words
¢) appreciate the use of s Sing / recite shorl poems o
what, where. when and practice the use of the use of
T""I'_"]'HC m. seck what, where, when and whose
information. s Listen to a text containing what,
where, when, whose

Core Competences to be developed: Communication and collaboration by engaging in meaningful gquestion and answer dialogues using what, where, when,

and whose 1n pairs/small groups; Self efficacy 1s developed as they gain the mastery of asking questions using the wh- words

Link to PCls: Citizenship -social cohesion, Life skills -effective communication Link to Values: Unity-dialogues.

Links to other subjects : Environmental activities and Kiswahili Suggested Community Service Learning activities:
Learning from community about our culture

Suggested non-formal activily to support learning: Learners act out cultural activities Suggested assessment: Oral questions, portiolio, observation
during play.




Suggesied Learning Resources: Charts, pictures/ photographs, [ash cards with prompts for Wheguestions and computer devices with relevant audio/visual

recordings of dialogues! dramatization depicting the use of Wh- guestions.

Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expectations

The learner always rames gquestions
correctly 1o get information using what,

where, when and whose.

The learner frames guestions correctly
o get information using what, where,
when and whose most of the tme.

The learner sometimes [rames
guestions correctly o gel information
using what, where, when and whose.

The learner hardly frames
questions correctly to get
mlormation using what, where,

when and whose.

Strand Sub sirand Theme Specilic Learning Suggesied Learning Experiences Key Inguiry
Ouicomes Question(s)
Li.’é:'ll?l‘lil‘]g Languag& Child labour B}' the end of the sub e [earners group L:hjcu[ﬁ in lerms Size- 1y What 'lhing.‘: can
and structure and strand, the learner (big/small), colours - { red, orange, yellow, you see oulside?
Speaking functions Describing words | should be able o ereen, blue, black, white, pink, purple, grey), 2} What colour are

(s1ze, colour,
shape)

(6 Lessons)

a)  use describing
words in relation Lo
s1ze, colour and
shape,

by identify different
colours of objects
found in the
environment,

¢) appreciate the use of

colour, size shape
and number to talk

about chald labour.

and number

 In groups, learners describe objects in the
classroom using size, colour and number

o Learners colour pictures of various objects

o [ earners idently things in the environment that
have different colours

¢ [earners construct senlences in pairs using the
different objects

s Colour different shapes of objects and describe
them appropriately

= Listen toa text contaiming describing words

they'!

3) How many are
they'!

4y What do they look
like'?

Core Competences to be developed: Communication and collaboration through groups activities during which learners describe objects in the classroom




using size, colour and number, Creativity and imagination as learners colour different shapes of objects, and describe them appropriately

Link to PCls: Life skills -effective communication; Citizennship- child care | Link to Values: Respect (for diversity in colour), Responsibility {colouring

and protection nof pictures of vanous objects)

Links to other subjects : Mathematics, Kiswahili {describing words)

Sugrested Community Service Learning activities: Learners can help

community to understand disadvantages ol child labour.

Suggesied non-formal activity to support learning: Describe objects in

their homes

Suggesied assessment: Oral questions, portiolio, observation

Suggested Learning Resources: Flash cards, realia, charts, pictures/ photographs and audio-visual recordings of dialogues/ dramatization depicting the use

of words describing size, shape and colour,

Suggesied Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expectations

Leamer always uses accurale
descriptions for different sizes,
colours and shapes of objects

Learner uses accurale descriptions [or

sizes, colours and shapes of objects

most of the tme.

Learner somelimes uses inaccurate
descriptions for the sizes, colours and
shapes of objects.

Learner uses a lot of inaccurate
descriptions for the stzes, colours and
shapes ol objects.

Strand Sub sirand Theme Specific Learning Ouicomes | Suggested Learning Key Inguiry Question(s)
Experiences
Language Caring lor By the end of the sub strand, s Group items and talk about | 1) Why was the baby
siructures and others the learner should be able to: them using the conjunction crymg?!
functions a)  use conjunctions Lo join “and™ 2} Who was playing hide
Conjunctions words and short sentences | o Contrast objects or people and find’?
tand’, ‘but’, during in a conversation, in the classroom room
‘because’ b} use conjunctions to talk using “but’ in pairs/small
(6 Lessons) about caring {or the sick, groups
hungry, the elderly and *  Sing and recile pocms
people with special needs, | o Listen o a slory, pocm or
¢) appreciaie the differences conversation and answer




in people and things in
their environment.

oral questions

Core Competences Lo be developed: Commumication and collaboration through singing and reciting  poems on the themalic aréas using conjunclions ;

Creativity and imagination by using conjunctions to talk about caring for the sick, hungry, the

elderly and people with special needs.

Link to PCls: Citizenship-Diversity, Life skills Effective communication; ESD-poverly

eradication.

Responsibility

Link to Values: Love, Pairiotism, Unity, Respect,

Links to other subjects: Mathematics, Religious education and Kiswahili in the area of

addition using conjuclions.

special necds.

Suggested Community Service Learning activities: Make

time 1o care For the sick, hungry, the elderly and people with

Suggested non-formal activity to support learning: Construct sentences using: and,

because, but,

Suggested assessment: Oral questions, portfolio, observation

Suggesied Learning Resources: Realia, charts, pictures/ photographs and audio-visual recordings of dialogues/ dramatization depicting the use of and, bur,

becoiye,

Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expeciations

Leamner consistently uses conjunctions

Lo join words correctly m simple

sentences during 4 conversation,

Learner uses conjuncltions Lo
Join words correctly in simple
sentences dunng a conversalion.

Learner uses conjunctions o join words
correctly in simple sentences, with some
difficulty, during a conversation,

Learner rarely uses conjunctions Lo
join words correctly i simple
sentences, during a conversation,

Strand Sub strand Specific Learning OQuicomes Suggesied Learning Experiences Key Inquiry Question(s)
2.0 READING | 2.1 Pre-reading By the end of the sub strand, the Learners practice sitting in the I} How should you sit when you

learner should be able wo:

a) demonsirale appropriate posture
i preparation lor reading,

by learner applics word
identification technigues while
reading,

appropriate posture, hold a book
in the right position and tum the
pages carefully while reading.

Through role play and language

games, learners practise focusing

are reading?
2) How should hold your book

when you are reading”?




¢l appreciate the importance ol
posilioning materials
appropriately while reading.

on a specilic ine or sentence
while reading and track print
through hnger pointing as
modeled.

e Learners watch a video clip, look

al posters, pictures, drawings

where readimg 1s taking place and
then respond Lo guestions (rom the

teacher and peers.

Core Compeiences to be developed: Communication and collaboration through role play and language games where learners practice focusing on a specific

line.

Link to PCIs: Life skills (Effective communication, self-awareness, silling in an

appropriate posture)

Link to Values: Responsibility, Unily, Respecl.

Links to other subjects: Links to all subjects in general because it is important
to maintam the rght posture and position matenials in the rght way while

reading.

Suggested Community Service Learning activities: Helping community
members to adapt appropriate postures and good habits that maintain books

lor long.

Suggested non-formal activity to support learning: Learners should practise
appropriale siting posture and posioning of reading materials in mock sessions

with peers.

Suggested assessment: Oral gquestions, portlolio, observation

Suggesied Learning Resources: Charts, pictures/ photographs and models ol silling appropriately while reading.

Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching expeciation

Below expectation

Leamer consistently wdentilies words
correctly as they read

Learner correctly identilies words

correctly as they read most of the tme.

Learner sometimes identifies
words correctly  as they read

Learner hurdly identilies words
correctly as they read




Strand

Sub strand

Specific Learning
Outcomes

Suggested Learning
Experiences

Key Inquiry
Question(s)

2.2 Letter sound knowledge {Phonic reading)
Learners name three o lour letiers and their sounds
per week starting with sounds that are more familiar .

They then gradually start joomimg sounds with letter-

sound correspondence o read words.

Vuriations to this suggestiion should be made by
increasing the number and complexity ol sounds in
instances where learners can comfortably join sounds
to read most words Lo take care of differentiated
curriculum and learning. For those struggling with
certain sounds. more opportunities for more practice
should be created for naming letters and their sounds |
wilth picture promplts.

Sounds for review
m,ateslpf
1,0, h oo

b.r.ug

d, w. ], e,

Y.

Letter patterns
ch. sh,

wh, ng, th

By the end ol the sub
strand, the learner should
be able wo:

4) recognise and name
letters and their
sounds in preparation
lor reading,

by join sounds o read
words with letter
sound correspondence
in preparation for
reading,

c)  appreciate the
correspondence
between spoken
words and wrilten
words 1n various
conlexts.

s  [earners are engaged in
looking at printed or
dhgital letter card 1o help
them recognise and name
letters of the alphabet and
their sounds

o [earners take part in word
building activities using
pocket charts, print and
digital fTash cards. ete.

e Learners take partin a
fishing game, identifying
specilic spoken words,
play thyming games,
singing rhyming songs/and
reciting rhyming poems

s In groups, leamners look
for  more words without
letter- sound
correspondence in a given
lexl.

= Read grade level

vocabulary in oral and

I7 How do we
sound varnous
leters?

2} How can we
join sounds to
read words”?




Cve-e
-are

| blends beginning ({1, gl)

-er-, -1r-, -ur-, -or- mddle

-0y

-0r

s blends word initial (sk. sc)

ol (In cve)

-are

th, -ow

nk nd nt

oa sound

00 (10 cve)

ou feve)

r blends word inatially:-tr-, br

2w

| blends word imtially:-glel 11.s1.b]
| blends word mitial-gl, ¢l, 11, sl. bl

-er word ending (make verb a noun)

wrillen ext

Core Competences to be developed: Communication and collaboration is enhanced through group and pair work when learners take part in word building

activities using pocket charts, print and digital flash cards, .

Link to PCIs: : Life Skills {learner develops self-esteem and confidence as their
reading compelence improves)

Link to Values: Respect, Responsibility (taking part in fishinng game),
Unity {working in groups)

Links to other subjects :Languages, Nutriion and Hygiene

Suggested Community Service Learning activities: Visiting older
citizens and helping them with reading.

Suggested non-formal activity to support learning: Learners are given take

home charts (o read with ther parents.

Suggested assessment: Oral questions, portlolio, observation

Suggested Learning Resources: Word slides, word wheels, realia, charts, pictures/ photographs and models of  blends, audio-visual recordings of consonant

blends




Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching expectation

Below expectation

Leamer consistently names letters
and their sounds and joins sounds to
read words with letter-sound

Learner names letters and their
sounds and joins sounds to read
words with letter- sound

Learner names letters and their
sounds and joins sounds 1o read
words with letter- sound

Learner names letters and  their
sounds but struggzles o jom sounds Lo
read words with letter- sound

correspondence correspondence most of the time. correspondence with some difficully | correspondence
Strand Sub strand Specific Learning Outcomes Suggested Learning Experiences Key Inquiry
Duestionis)
2.3 Word reading By the end of the sub strand, o  Learners recognise and read more short 1. Howdo
Expose learners to three 1o four the learner should be able to: words as modeled, 1n groups, pairs and you lry Lo
words per week starting with simple a} read more complex grade individually through various word read new
words without letter-sound level vocabulary without attack skills such as look and say, words?

corrrespondence and gradually
mntroduce complex words withoul
letter-sound corrspondence.

Varations to this suggestion should
be made by increasing the number
and complexity of grade level
vocabulary in instances where
learners can comfortably read most
words to take care of differentiated
curriculum and learmng. For those
strugeling with certain non-decodable
words, opportumities [or more

practice should be created.

letter sound correspondence
in different formats,

b) read a decodable text
containing non-decodable
words fluently,

¢)  enjoy reading grade level
vocabulary in a vanety of
genres.

exposure, context clues ele.

# Learners play word ladder game by
placing words on top ol one another as
they pronounce words or listen (o
audiofvisual recording of words
without letier sound correspondence

Learners listen o a story, poem or
conversation read by the teacher and
identily words as instructed by the
teacher

o Learners read words without letier
sound correspondence from either print




or digital stories,

»  Learners recile pocms, read texts lor
information and enjoyment

Core Competences to be developed: Communication and collaboration and sell-efficacy are developed, through group work, reading activities and games.

Link to PClIs: : Lile skills (Effective communication, conlidence and self-

esteem are developed through reading)

Link to Values: Unity, Respect, Responsibility

Links to other subjects: All subjects require that learners read non-decodable

wiords.

community.

Suggesied Community Service Learning activities: Helping members of
the community to read English words that are commonly used in the

Suggesied non-formal activity to support learning: Use available reading

resources al home hke newspapers to piek out words which can be easily read.

Suggested assessment: Oral quesiions, porilolio, observation

Suggested Learning Resources: Story books, poems newspaper cutting on children’s stories

Suggesied Formative Assessment Rubric

Exceeding Expectations

Meeting Expeciations

Approaching expectation

Below expectation

Leamner consistently applies a variety
of skills to read a wide range of
words without letter sound

Learner applies a variety of skills 1o
read a wide range ol words without
lewter sound correspondence

Learner occasionally some skills to
read a wide range ol words without
letter sound correspondence

Learner rarely applies skills to read
more words without letter sound
correspondence comrectly.

correspondence correctly. correctly. correctly.
Strand Sub sirand Specific Learning Suggesied Learning Experiences Key Inquiry
Outcomes Question(s)
2.4 Connecied text reading and fluency | By the end of the sub e Learners read aloud in groups, pairs | 1) Do you sometimes

Learners observe one new pum‘luuiitm

mark after every two weeks and gradually

be able to:

strand, the learner should

a) observe basic

and individually as modeled, and
pick oul decodable (phonic) and
non-decodable words (sight words)

starl to read and

stop in the muddle

because you cannol




read upto 65 words accurately.

Wariations to this suggestion should be
made by increasing the number of
punctuation marks in texts where learmers
can observe punctuation. The progression
Lo phrasal reading could also be
increased. This is intended o take care of
differentiated curriculum and leaming.
Learners who cannot observe puncluation
marks and read the set number of words
accurately should be given more time
with the punctuation marks.

b}

c)

d)

puncluation marks as
they read,

read 65 words
accurately per minute
from a text,

read a text
transitioning from
word by word o
phrasal reading,
appreciate reading
simple, short
narratives and
informational texts in
a variety of genres.

from print and digital texts in
response o preture, video or
animation prompts.

Learners read simple digital texts lor
enjoyment and information

Learners read while observing
commas, full stops and question
marks in pairs.

Learners practise reading unfamibiar
sentences containing decodable and
non-decodable words from printed
text, charts, tablets, mobile phone,
laptops, computers or overhead
prijector.

3

continue?

What do you doaf
you cannol read a
word?

How can you read
many words 1n a
given text?

Core Compeiences to be developed: Communication and collaboration are developed through reading aloud 1n groups, pairs and individually and pick out
decodable and non-decodable words. Digital literacy 15 enhanced through interaction with multimedia and accomplishing of reading tasks using ICT.

Link to PClIs: : Life skills (Effective communication, through reading)

Link to Values: Unity, Respect, Responsibility

Links to other subjects: Link to all subjects because learners read words

m all the other subjects.

Suggested Community Service Learning activities:
Reading stories for those who cannot read

Suggested non-formal activity to support learning: Listen 1o the radio,
watch the television or use newspapers and magarines to pick out words

which can be easily read.

Suggested assessment: Oral questions, portiolio, observation

Suggesied Learning Resources: Realia, [lash cards, pictures/ photographs and . computer devices [or audio-visual recordings of words without letter sound

C[}H_".‘SHPU]'IIJI..‘:I'EUU




Suggested Formative Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching expectation

Below expectation

Learmer consistently reads a text
transitioning from word to phrases

Learner reads a text ransitioning
from word 1o phrases Muently most

Learner reads a text transitioning
from word 1o phrases with some

Learner reads a text transitioning
from word 1o phrases with a lot

Nuently of the time. difficulty difficulty
Strand Sub strand Specific Learning Suggested Learning Experiences Key Inguiry
Outcomes Question(s)

2.5 Comprehension By the end of the sub strand, | »  In pairs, learners comprehend 1) How can we

o _ the learner should be able wo: information through looking at pictures predict how a
Learners make predictions in conlexls a)  make predictions and and title of a text and say what will slory, poem or
1..1-1' stories whose levels of tjitﬁﬁcull}f anticipate possible happen in the story. S aivRraat o
VAIRAOE EVE. lhfm WOk 1"]1:.}- outcomes of a story, ¢ In pairs and groups, learners talk about will end?
S I m_mum w!1h b) identity the people/ where the action is taking place, who is 2} How can we tell
M Clatactetd atid Vaniac \achiions. ammals, where action mvolved, using clues from pretures and where events
Variations to this suggestion should ?Hkﬁ PIHFE [Tr e ; the text. Rave Liken
be made by increasing the levels of information Sk textfor | o Learners are guided to get meaning of pace:
difficulty of stories where learners Ecialiodiel O, words and respond orally (in pairs or aE SRR el e
show comprehension. This is intended ¢} use common context groups) Lo questions based on a text they characters in a
to take care of differentiated tlies to inciease have read (poem., story) storyd
curriculum and leaming. Learners ‘-'*3’11"'P“-‘!'113"“"i“"l '”.1‘3 XL | & Learners interact with a printed or digital
who cannot struggle to identify people d) ﬂm“’t’”r .Hlml'-'i‘-‘ d".'”m text, listen and follow a story, poem or
in stories or answer questions should and indirect questions conversation and  locate sentences (in
be miven stones with more context aaged of 2 fext ey pairs or groups} conlaining answers to
EiLi::!-L. have read, direct questions, for information and

e) enjoy lalking aboui a enjoyment
text they have read. e Learners can track text using their fingers

Core Competences to be developed: Communication and collaboration will be achieved through group and pair activities. Critical thinking will be




developed by responding to questions, observation of pictures and use of context clues to predict happenings in the story.

Link to PCls: Links 1o all PCls because the topical areas in comprehensions

are varied.

Link to Values: Respect, Responsibility, Integrity

Links to other subjects: Links with all subjects since learners will apply

context clues o comprehend and respond o questions in those subject arcas.

Suggested Communiiy Service Learning activities: Share ideas from

whal has been read with those who cannotl read.

Suggested non-formal activity to support learning: Learners could lisien to
stories from their parents/euradians and then retell them when they gel o
school. They could also retell stories they have heard over the television or

radio, read in newspapers, visit a library, interact with digital materials.

Suggested assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Realia, charts, posters and audio visual materials on direct and indirect gquestions.

Suggested Formative Assessment Rubric

Exceeding Expectalions

Meeting Expectations

Approaching expectation

Below expeciation

Leamer makes accurate
predictions, answers guestions
based on the text and makes a
simple oral summary of the text

Learner makes predictions,
answers guestions based on the text
and makes a simple oral summary
ol the ext

Lewrner makes predictions, answers
guestions based on the text and
struggles to make a simple oral
summary of the text

Learner makes predictions, answers
questions based on the text and 15 not able
Lo make a simple oral summary of the
Lext

Strand

Sub strand

Specific Learning
Outcomes

Suggested Learning
Experiences

Key Inguiry Questionis)

3.0 WRITING

3.1. Pre- Writing

This should blend in as part of
every component of wriling
to ensure that learners acquire
the habit of sitling and

placing their materials
appropriately as they write.

Empasis on sitling posiure,

By the ¢nd ol the sub
strand, the learner should
be able wo:

a)  demonstrate
appropriaie posiure
while writing,

b) share ideas about the
writing materials they
know,

= Learners are shown how o sit | 1) Why do we wrile from lelt o

appropriately and position the write?
exercise book correctly. 21 Why is 1l important Lo wrile
s  Learners practise using legibly?
appropriate writing materials, | 3) Why 15 1t important to place
how to hold pencils correctly materials correctly while

and write [rom the left to writing”!

right, with the teacher’s

suidance.




WVariations 10 this suggestion
should be made by
continuously alerting  those
struggling with sitting and
positioning wriling materials

appropriately while wnting.

placing books in the correct ¢l appreciate the #  Learners demonstrate

position can be gradually importance of different siting positions in

reduced as learners posilioning wriling small groups and in pairs.

demonstrate that their materials o Leamers draw patterns/shapes

competencies have improved. appropriately while and trace doted lines 1o make
wriling. words.

Core Competences (o be developed: Communication and collaboration through demonstration of different sitting positions in small groups and pairs.

Link to PCls: Life skills-sell awareness{body posture while
reading)

Link to Values: Responsibility, Respect. Integrity

Links to other subjects : Links 1o all subjects since all ol them
require preparcdness of leamners in writing.

Suggested Community Service Learning activities: With puidance from
parents/guardian, work with less fortunate children to join dots on a piece of paper that
stand for different words. The learners should then join the dots and share with the
teacher the dots they have joined o make words.

Suggesied non-formal activity to support learning:
Participating in poelry recilation contests

Suggested assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Realia, charts, posters on differentsitting positions in readiness for writing.




Suggesied Formative Assessment Rubric

Exceeding Expeciations

Meeting Expectations

Approaching Expectations

Below Expectations

The learner is able 1o exhibit appropriate
body posture while wriling, 15 aware of a
variely of writing materials, holds and

positions wriling materials approprately,

maintains focus and (ollows lines when

The learner 15 able o exhibat
appropriate body posture wiale
writing, holding and position
wriling materials appropriately, and

matntain focus and follows lines

With assistance, the learner 1s able Lo
sil properly while wrnting, hold and
position writing materials
appropriately. Mantains locus

sometimes and follows lines when

The learner 15 unable Lo si
properly while wrnting, hold or
position writing materials
appropriately. Cannol maintain

focus or Tollow lines when

wriling. when writing, wriling. wriling.
Strand Sub strand Specific Learning Suggesied Learning Experiences Key Inquiry
Outeomes Question(s)
3.2 Handwriting By the end of the sub Learners copy letters of the alphabet, | 1) Why is it important

Learners make incremental progress in
improving their handwriting, in terms of
legibility .

WVariations 1o this suggestion should be made
by mcreasing more challengimmg practise
exercises for handwriting. This 15 intended 1o
take care of differentiated curriculum and
learning. For those struggling with
handwrnting, letter pattems could be revised

for practise.

strand. the learner

should be able to:

a)  demonstrate legble
handwriting for
effective
communmcalion,

b} appreciate the
importance of
writing legibly for
different purposes.

letter patterns and words as modelled.
Learners are guided on correct letler
formation by copying sentences [rom
models, charts, flash cards and the
chalkboard

Learners observe peer demonstralions
of well-shaped letters.

Learners draw, label objects, practise
writing their names from lefi to rght
and use a digital device 1o see cormrect
letter formation.

Lo shape letters
well'!

What do you
consider to be a

good handwriting?

Core Competences to be developed: Creativity and imagination as learners draw and  label objects.

Link to PCls: Cinzenship- social cohesion ; Learner support programume-

peer demonstralion

Link to Values: Responsibiliy by copying letters, Respect

Links to other subjects: Links (o note- taking in all subjects.

Suggested Community Service Learning activities: Supporting those who
cannol write neatly to improve their handwriting




Suggested non-formal activily to support learning: The leamers should
then join letters and show friends and family. Show the teacher the work

that has been done.

Sugpested assessmeni: Oral guestions, portiolio, observation

Suggested Learning Resources: Realia, charts, posters on handwriting.

Suggesied Formative Assessment Rubric

Exceeding Expectlations

Meeting Expectations

Approaching Expectations

Below Expeciations

Leamer consistently writes letlers
and words, whose forms are legible
in terms of size and shape.

Learner writes letters and words,
whose forms are legible in terms of
size and shape most of the time.

With assistance, learner wriles letlers
and words, whose forms are sometimes
legible in terms of size and shape.

Learner unable 1o write letters and
words, whose [orms are legible in
terms of size and shape

Strand

Sub strand

Sugpesied learning
oulcomes

Sugpesied Learning Experiences

Key Inquiry
(Question(s)

3.3 Spelling

Learners make incremental progress in
wriling more words correctly .

Variations to this suggestion should be
made by mereasing the number of words o
be spelt among learners who can write
words correctly, with clarity and legibility
. This 1s intended 1o ake care of
differentiated curriculum and learning. For
those strugeling with correct spelling, basic
texts with simple words should be availed
for practise.

By the end of the sub
strand, the learner should

be able to:

a)

b}

spell and write the
words learnt in the
vocabulary lesson
correctly lor effective
communication,
appreciate the
importance of wriling
words clearly, legibly
and correctly for
different purposes.

Learners hsten and repeat words as
modeled, name the letters that make a
word and write the word legibly and
correctly.

Learners re-arrange jumbled letters o
make four to five- letter words, in
pairs/ groups.

Learners use a letler box 1o make more
words.

Learners engage in gap [illing exercise,
1o make sensible words- [irst in pairs,
then individually.

Learners check spelling of words from

pictorial and digital children’s dictionary,

1) Whyisit
tmportant w
spell words
correctly’?

2y Why should we
wrile legibly,
correctly and
correctly’




and use a locally assembled jig saw

puzele to make more words,

Core Competences to be developed: Communication and collaboration by re-arrange jumbled letiers to make four to five- letter words, in pairs/groups ;

Critical thinking and problem solving through making words by check spelling from pictorial and digital children’s dictionary, and using a locally assembled

Jig saw puzzle.

Link to PCls: Life skills; Citizenship-social cohesion

Link to Values: Responsibility, Respect

Links to other subjects: Links to note- taking in all subjects.

Suggested Communily Service Learning activities: Visiting the
communily and helping them write words.,

Suggested non-formal activity to support learning: Helping peers to improve their

hand writing

Suggested assessment: Oral guestions, portfolio, observation

Suggesied Learning Resources: Realia, charts, posiers on neatly written words, jigsaw puzezles, pictorial and digital children’s dictionary.

Suggested Assessment Rubric

Exceeding Expeciations

Meeting Expectations

Approaching Expectations

Below Expectations

Learner always spells a range of
dictated words correctly, orally and

m wriling, and olten uses them o

make simple senlences. Lime.

Learner spells words correctly, orally
and in writing, and uses them o
make sumple sentences most ol the

Learner spells some dictated words
correctly, orally and in wriling and
occasionally uses them to make
simple sentences.

senlences.

The learner is unable 1o spell and
write dictated words correctly and

rarely uses them to make simple

Strand

Sub strand

Speciflic Learning (utcomes

Suggested Learning Experiences

Key Inquiry
Questionis)

3.4 Punctuation
Learners make incremental progress in

writing correctly punctuated texts,

Yartations Lo this suggestion should be
made by increasing tasks with more

By the end of the sub strand,
the learner should be able to:

4l recognise appropriate

puncluation marks in a text,

b)  use full stops, capital and

#  Learners are shown capital and the
small letters.

o Learners engage in group praclice
exercises wrile using capital and
small letters correctly.

1) When do we
use capital
letters?

2y When do we
use small




priortized for practise.

punctuation marks where learners
demonstrate correct usage of the
punctuation marks. This is intended to
take care of differentiated curriculum and | ¢)
learning. For those struggling with correct
punciuation, basic punctuation should be

correctly,

WIlng.

small letters, gquestion marks | »

and exclamation marks

appreciate use of capital
letters, small letters, full
stops, exclamation marks
and guestion marks in

marks.

In pairs then individually, learners
practice wriling their names.

o Learners look at wall charts chalk
bourd, digital and print resources,
displaying writing with the [ull stop,

question mark and exclamation

letters?

Core Competences to be developed: Communication and collaboration as they engage in group praclice exercises 1o write using capital and small letiers

correctly_; Self-efficacy when learners practice writing their names.

Link to PCls: : Cinzenship- social cohesion

Link to Values: Unity ., Respect, Love

Links to other subjects: Links to note- taking in all subjects.

Suggested Community Service Learning activities: Writing for those
who cannol wrile.

Suggesied non-formal activity to support learning: The leamers should
identify sentences with guestion marks, exclamation marks and full stops from
different sources. They should bring them and share them with their classmates

and the teacher.

Suggested assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Realia, charts, posters on different punctuation marks.

Suggesied Formative Assessment Rubrie

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expectations

The learner 15 able to recognise and use
punctuation marks, capital and small letters
correctly in a sentence. He/she is also able
o use them in a shorl paragraph

The learner is able to recognise and
use puncluation marks, capital and
small letters correctly in a sentence

With assistance the learner is able to
recognise and use punctuation
marks, capital and small letters

correctly

The learner 1s unable to

recognise and use puncluations
marks




Strand

Sub strand

Speciflic Learning
Outcomes

Suggesied Learning Experiences

Key Inquiry
Question(s)

3.5 Guided Writing

Learners practise wriling two Lo three
words from prompts every week and
progressively complete simple blank
filhing exercises and hinally write short

phrases and sentences .

Variations o this suggestion should be
made by withdrawing prompts (o increase
mdependence in writing words where
leaners demonstrate mastery of
vocabulary. The progression to filling
blanks using correct forms of words
should also be accelarated in instances

where learners can comfortably complete

sentences. This is intended 1o take care of

dilferentiated curriculum and learmng,
For those struggling with writing words,
more prompls should be availed .

By the end of the sub
strand, the learner
should be able o

a)  wrnle words [rom a
prompl Lo
demonstrate mastery
ol vocabulary,

b} recognise the
correct form and
meaning ol the
words to be used
[lling in gaps,

¢} appreciate the
umportance of
wriling correct
meaningful words,
phrases and
sentences.

Learners respond Lo the prompts presented
to them and write the words correctly.
Learners [ill in the gaps correctly

Learners re-arrange words o make short
phrases and sentences.

Learners write meaninglul sentences in pairs
from simple substitution table.

Learners match pretures with words and
simple sentences.

Learners respond Lo a prompl and wrile
paragzraph of 3-4 meaningful simple
sentences on a lamiliar topic.

In groups, learners re-order jumbled up
sentences (o logical order and write two
coherent paragraphs of about 5-10
senlences.

Learners write meaningful sentences and
paragraphs with the guidance of the teacher.

1y Whyisit
important o
write words in
the correct
order?

2) Whyisit
important o
guess the
meaning of
something?

Core Competences to be developed: Communication and collaboration through working in groups as they re-order jumbled up sentences Lo paragraphs.

Creativity and Imagination through responding to a prompt and wriling a paragraph.

Link to PCls: Life skills-Effective Communicalion

Link to Values: Responsibity, Unity

Links to other subjects: Links (o note- taking in all subjects.

Suggested Communily Service Learning activities: Help other peers with
muided wniling.

Suggesied non-formal activity to support learning: Visiting a library in the
community

Sugpgesied assessment: Oral questions, portfolio, observation

Suggested Learning Resources: Realia, slate and stylus, charts, word slides




Suggested Assessment Rubric

Exceeding Expectations

Meeting Expectations

Approaching Expectations

Below Expectations

Leamer writes senlences from
prompts and [ills the gaps using

correct words.

Learner wriles sentences Itom a
prompt and hlls the gaps using
correct words .

With assistance, learner wriles
senlences using a prompt and [ills

in gaps correctly.

Learner hardly wriles sentences from a
prompt and struggles o [ills gaps correctly.




