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PED 313: HISTORY AND CULTURAL BACKGROUND OF
IMMEDIATE ENVIRONMENT

1.0: INTRODUCTION

The course PED 313 titled “History and Cultural Bground of Immediate
Environment” is a two-credit course consisting bfee modules and fifteen
units. It is designed to cater for undergraduat#ering B.A.Ed. Primary
Education and other related programmes in the Sobb&ducation of the
National Open University of Nigeria. It is a conhgry two-unit course which
demands your full attention and commitment as atergraduate student.

As a student of Primary Education or Early Childthdéducation programme,
the course familiarizes you with a variety of cgptserelating to the child's
environment, culture, historical and cultural backgd and their effects on
parenting and child rearing practices as well asgitowth and development of
the child. Your successful completion of this iseushould prepare you better
for understanding the influence of the child's indiaée socio-cultural
environment on his or her growth and future saai@raction.

This course guide tells you briefly what the cousall about, what relevant

reference materials are available to complement yeading of the course

material and how you can work your way throughdbaerse. It suggests some
general guidelines for the amount of time you &y to spend on each unit of
the course in order to complete it successfultyaldo gives you some guidance
on your tutor-marked assignments.

2.00 WHAT YOU WILL LEARN IN THIS COURSE

The course PED 313 titled “History and Cultural Bground of Immediate

Environment” discusses a variety of concepts mdato a child's environment,
his/her culture, styles of parenting and child irgapractices. As a learner you
will also be opportune in this course to read abth@ United Nation's

interpretation of who a child is as stipulatedhe tJN Convention on the Rights
of the Child.

The course material also discusses patterns ofyffamimmunication and their
influence as well as how best to promote such petten child rearing practices
in Nigeria. The ways by which a child views him/reelf and others in the
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family are also highlighted in the course materidie issue of modernity is
examined in this material with special emphasigtereffect on child rearing
practices in the contemporary Nigerian society. rviateraction with the course
material will rounded up with the role of the schaad community in child
rearing practices and how community and social suppetworks positively
facilitate such practices and an all round develapinof the child.

3.0 COURSE AIM

The course is designed for you as a reader anérgttml improve your level of
awareness of the relationship between the histaaod cultural background of
a child and the nature of child rearing practicesoh she experiences through
such environment.

4.0. COURSE OBJECTIVES

The aim of this course as stated in the precededio serves as an all
embracing goal which equally influences the obyediof your studying each

of the fifteen units presented in the course maltefihe objectives have been
identified for each of the units. You are adviseddad them before you start
working through each of the units. You may wantdfer to them during your

study of the unit to check on your progress. Yoousd always look at the unit

objectives after completing a unit, in this wayuyoan be sure that you have
done what is required of you by the unit.

By the end of this course it is therefore expedked you should be able to do
the following:
a. Explain the concepts of environment, culture, mistd and cultural
background of a child
b. Describe who is a child
c. Describe the relationship between the child andhars immediate
environment
d. Explain the concepts of child rearing and of pangn
e. Describe the processes of child rearing and thaffereint parenting
models
f. Identify the various cultural differences in thaldhearing practices in
Nigeria
g. ldentify some of the problems of child rearing irgétia
h. Discuss child fosterage as a form of child rearprgctice and its
associated problems
I. Discuss the benefits of appreciating cultural ddfees in child rearing
practices



j. Describe the relationship between family commumcapatterns among
different cultures in Nigeria and the child's upiging and social
behaviours.

k. Describe how children view themselves and othethe family

|. Describe the roles of the school and communityhifdaearing practices

m. Describe the influence of modernity on parentingl amild rearing
practices

n. Describe how child rearing practices can be impdotheough different
community support networks

5.0 WORKING THROUGH THIS COURSE

It is important for you to be determined to comeléhis course by reading
through from Unit 1 of the first module to the lastit of the third module and,
carrying out all the activities stipulated thereirhese include self-assessment
exercises and tutor-marked assignments listed umdery unit. At certain
points during the course, you will be expected wbnsit your tutor-marked
assignments as your scores in some of them foreasonable percentage of
your total scores for the course.

Each unit of each of the modules starts with amochiction followed by
objectives to be achieved after interacting witle tfmain content and the
exercises. Your facilitator for the course will beailable to attend to you in
case you find it difficult to comprehend any aspafcthe course material. You
are therefore advised to ensure that you read adredattend tutorial sessions
where you would be able to ask questions and icttevah other colleagues of
yours and the facilitator.

At the end of the course is a final examinatiorhe Tourse should take you
about a total 42 weeks to complete. Below arectiraponents of the course,
what you have to do, and how you should allocater yone to each unit in
order to complete the course successfully on time.

6.0 THE COURSE MATERIAL

The major components of the course which will bedenavailable to you
include:

. The Course Guide

. The course material with the corresponding Studys

. Assignment file (which will be available from theelw CT OLE in due
course) &



Presentation Schedule.



7.0: STUDY UNITS

The study units in this course are presented itable below.

Module Title Unit No. Unit Title
The Child’s Environment 1. The Concept of Environment
2. Historical and Cultural
Environment
3. Who is a Child?
4. Relationship  between the
Child and his Immediate
Environment
Cultural Differences in 1. Concepts of Child Rearing
Child Rearing Practices and Parenting
in Nigeria 2. Common Cultural Differences
in Child Rearing Practices |n
Nigeria
3. Child Fosterage as a Form|of
Child Rearing Practice
4. The Benefits of Appreciating
Cultural Differences in Child
Rearing Practices
The Child and Family 1. Meaning and Forms o
Communication Patterns Communication
aCrSIct)lTrges in Ni I_Z)lfferent 2. Patterns  of Families
geria Communication among
Different Cultures in Nigeria
3. Effects of Family
Communication Patterns on
Child Social Behaviour
4. Children and their Views of
Self and others in the Family
Roles of the School and 1. The School and Community
Community Child Roles in Child Rearing
Rearing Practices Practices
2. Modernity, Parenting and
Child Rearing Practices
3. Improving Child Rearing

Practices Through Differer

nt




Community Support
Networks

8.0: ASSIGNMENT FILE

Your assignment file will be posted on the Web CIIEOGN due course. In this
course, you will find all the details of the workwy must submit to your tutor
for marking. The marks you obtain for these assgmts will count towards
the final mark you obtain for this course. Furtidormation on assignments
will be found in the assignment file itself andelain the section on assessment
in this course guide. There are 15 tutor-markeeyas®ents in this course and
you are expected to practice all but submit at Most

9.0: PRESENTATION SCHEDULE

The presentation schedule included in your coursgemals gives you the
important dates for this year for the completiontwtbr-marked assignments
(TMASs) and attending tutorials. Remember, you acired to submit all your
assignments by the due dates. You should guaidsadalling behind in your

works.

10.0: ASSESSMENTS
There are two aspects to the assessment of theecdiist are the tutor-marked
assignments (30%) ; and second is a written exdrmmg/0%).

In tackling the assignments, you are expected pdyapformation, knowledge
and techniques gathered during the course. Thgnassnts must be submitted
to your tutor for formal assessment in accordanite the deadlines stated in
the Presentation Scheduland theAssignment File

At the end of the course, you will need to sit &ofinal written examination of
two hours duration

11.0: TUTOR-MARKED ASSIGNMENTS (TMAS)

There are fifteen (15) tutor-marked assignmentsghis course and you are
advised to attempt all. Aside from the course nmteprovided, you are
advised to read and research widely using othereates which will give you
a broader viewpoint and may provide a deeper utateisg of the subject.
Ensure all completed assignments are submitted ahredsile before set
deadlines. If for any reasons, you cannot compjete work on time, contact



your facilitator before the assignment is due tecdss the possibility of an
extension.

The extension may not however be granted aftedtieedate except with very
genuine excuse.

12.0: FINAL EXAMINATION AND GRADING

The final examination for this course will be ofavinours duration and has a
value of 70% of the total course grade. All arelghe course will be assessed
and the examination will consist of questions, whieflect the type of self-
testing, practice exercises and tutor-marked problgsou have previously
encountered. All areas of the course will be asks

Utilise the time between the conclusion of the &aty unit and sitting for the
examination to revise the entire course. You miag it useful to review your
self-assessment exercises, tutor-marked assignnaggtscomments on them
before the examination.

13.0: COURSE MARKING SCHEME

The work you submit will count for 30% of your tbtaourse mark. At the end

of the course, you will be required to sit for mali examination, which will also

count for 70% of your total mark. The table belslvows how the actual course
marking is broken down.

Table 1:  Course Marking Scheme

ASSESSMENT MARKS

Assignment 4 (TMAS) 4 assignments, best 3 will bedufor
C A=10x3=30%

Final Examination 70% of overall course marks

Total 100% of course marks

14.0: COURSE OVERVIEW

This table brings together the units and the nurob&reeks you should take to
complete them and the assignment that follow them.

Unit | Title of work Week's Assessment (end
activity of unit)

1 The Concept of Environment

2 Historical and Cultural
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Environment

3 Who is a Child?
4 Relationship between the Chijld
and his Immediate Environment
5 Concepts of Child Rearing and
Parenting
6 Common Cultural Differences
in Child Rearing Practices |n
Nigeria
7 Child Fosterage as a Form |of
Child Rearing Practice
8 The Benefits of Appreciating
Cultural Differences in Child
Rearing Practices
9 Meaning and Forms of
Communication
10 Patterns of Families
Communication among
Different Cultures in Nigeria
11 Effects of Family
Communication Patterns on
Child Social Behaviour
12 Children and their Views of Self
and others in the Family
13 The School and Community
Roles in Child Rearing
Practices
14 | Modernity, Parenting and Child
Rearing Practices
15 Improving Child Rearing Practices

Through Different Community
Support Networks

Revision

Total

15.0: HOW TO GET THE MOST FROM THIS COURSE

In distance learning, the study units are specid#lyeloped and designed to
replace the university lecturer. Hence, you carkviorough these materials at
your own pace, and at a time and place that swits best.
reading the lecture instead listening to a lecturer
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Each of the study units follows a common formaeasier explained under the
section on "Working through the Course’. The fies is an introduction to the
subject matter of the unit, and how a particulat isintegrated with the other
units and the course as a whole. Next is a sétavhing objectives. These
objectives let you know what you should be ableldoby the time you have
completed the unit. You should use these objestioguide your study. When
you have finished the unit, you must go back andckhwhether you have
achieved the objectives. If you make a habit afgadhis, you will significantly
improve your chances of passing the course.

The main body of the unit guides you through thguneed reading from other
sources. This will usually be either from your bebks or from aReading
Section

Working through the self assessment exercises heilb you to achieve the
objectives of the units and prepare you for theigassents and the
examinations. You should do each activity as yome to it in the study unit.

The following is a practical strategy for working@ugh the course. If you run
into any trouble, telephone your facilitator or pthee questions on the Web CT
OLE'’s discussion board. Remember that your fatdits job is to help you.
When you need help, don't hesitate to call andyask tutor to provide it. In
summary,

* Read this course guide.

* Organise a study schedule. Refer to the coursevieve for more details.
Note the time you are expected to spend on each amd how the
assignments relate to the unit. Important inforamake.g. details of your
tutorials, and the date of the first day of the sst@r is available from the
Web CT OLE. You need to gather together all thisimation in one place,
such as your diary or a wall calendar. Whatevethoteyou choose to use,
you should decide on and write in your own datesviarking on each unit.

* Once you have created your own study scheduleyvdrything you can to
stick to it. The major reason that students faithat they get behind with
their coursework. If you get into difficulties \mityour schedule, please let
your facilitator know before it is too late for pel

e Turn to Unit 1 and read the introduction and thgdiives for the unit.
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Assemble the study materials. Information abouhtwiou need for a unit is
given in the ‘Overview’ at the beginning of eachtun

Keep an eye on the Web CT OLE. Up-to-date coursmnmation will be
continuously posted there.

Well before the relevant due dates (about 4 weeksré the dates) access
the Assignment file on the Web CT OLE and downlgadr next required
assignment. Keep in mind that you will learn aldgtdoing the assignments
carefully. They have been designed to help youtriezobjectives of the
course and, therefore, will help you pass the ematrmn. Submit all
assignments not later than the due dates.

Review the objectives for each study unit to canfthat you have achieved
them. If you feel unsure about any of the objedjvreview the study

material or consult your facilitator.

When you are confident that you have achieved &suobjectives, you can

then start on the next unit. Proceed unit by timiugh the course and try to
pace your study so that you keep yourself on sdbedu

When you have submitted an assignment to yourititait for marking, do

not wait for its return before starting on the nextit. Keep to your

schedule. When the assignment is returned, pdicpar attention to your

facilitator's comments. Consult your facilitatos aoon as possible if you
have any questions or problems.

After completing the last unit, review the coursel @repare yourself for the
final examination. Check that you have achieveduhit objectives and the
course objectives.

16.0: FACILITATORS AND TUTORIALS

There are 20 hours of tutorials (ten 2-hour sessiprovided in support of this
course. You will be notified of the dates, timesl aocation of these tutorials,
together with the names and phone number of yauilitédor, as soon as you
are allocated a tutorial group.

Your facilitator will mark and comment on your gganents. Keep a close
watch on your progress and on any difficulties ynight encounter as they
would provide assistance to you during the courgeu must mail your tutor-
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marked assignments to your facilitator well beftie due date (at least two
working days are required). They will be marked your facilitator and
returned to you as soon as possible. Do not hegiacontact your facilitator
by telephone, e-mail, or discussion board if yoadieelp. The following might
be circumstances in which you would find help neaeg when

. you do not understand any part of the study unitsthe assigned
readings.

. you have difficulty with the self-assessment exsasi

. you have a question or problem with an assignmahtywour facilitator’s
comment on an assignment or with the grading afssignment.

You should try your possible best to attend thertals. This is the only chance
to have face-to-face contact with your facilitadémd to ask questions which are
answered instantly. You can raise any problem @meoed in the course of
your study. To gain the maximum benefit from ceutatorials, prepare a
guestion list before attending them. You will lear lot from participations in
discussions.

17.0. SUMMARY
In this course PED 313, you have learnt about setyaof concepts and issues
relating to child rearing practices, parenting afiécts of the child's cultural

and historical background on his/her social betag and growth,

Specifically, you have interacted with topics sash
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We hope you enjoy your acquaintances with the Mati®pen University of
Nigeria (NOUN). Best of luck in your examinationd/e wish you every
success in the future.
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PED 313: HISTORY AND CULTURAL BACKGROUND OF
IMMEDIATE ENVIRONMENT

MODULE 1: THE CHILD’'S ENVIRONMENT
Unit 1: The Concept of Environment
Unit 2: Concepts of Culture, Historical and CuliuBackground
Unit 3: Who is a Child?
Unit 4: Relationship between the Child and his Irdrate Environment

UNIT 1: THE CONCEPT OF ENVIRONMENT

CONTENTS
1.0Introduction
2.00bjectives
3.0Main Content
3.1 Definitions of Environment
3.2: Types of Environment
3.2.1 Physical environment
3.2.2 Social environment
3.2.3 Bio-physical environment
3.2.4 Child’s immediate environment
3.3: Self Assessment Exercise
4.0 Conclusion
5.0 Summary
6.0 Tutor Marked Assignments
7.0References/Further Readings

1.0: INTRODUCTION

The concept of environment can be defined in a murobways depending on
which discipline is looking at it and for what poge. Seeking the definition of
the concept can therefore be likened to the oldystban elephant and the six
blind men, where each of them characterised thghald according to the part
of the body he was touching. This establishes #m that a universally
acceptable definition of the concept is difficatarrive at.

However, attempts will be made in this Unit to itisnand discuss various
definitions of the concept of environment and tlokiaracteristic features. This
will provide an ample opportunity for a better uretanding of what makes up
a child’'s immediate environment.
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2.0: OBJECTIVES
At the end of this Unit, you should be able to:
I. Give a minimum of four definitions of the conceptenvironment
li. Describe the characteristic features of the varida$nitions of the
concept of environment
lii. Cite examples of the different types of environment
Iv. Explain in simple terms what a child’s immediatevietnment is made
of.

3.0: MAIN CONTENT

3.1: Definitions of Environment

Basically, environment can be described as alettiernal conditions which
influence the development or existence of an osggarsuch as man. The
environment of an individual subsumes not only phgsical, climatic and
physiological structures of the land area but #&osettlement patterns, the
peoples and animals that inhabit an area as wdlewsways of life (Lawal,
2002).

This definition is related to McKechine's (1983)ewi which says
environment includes immediate surroundings, aflditions, circumstances
and influences surrounding and affecting an organi a group of
organisms. It is a collective term in which an argen lives in terms of
temperature, light, water and other living thingngs.

For simplicity, Okidi (2003) defines environment #ee “totality of the
nature and natural resources as well as the contéhxh which they exist
and interact. This includes the infrastructureschrsupport socio-economic
activities and which become part of our natural emitural heritage.

The implication of this is that the environment slagot only include the
physical phenomenhut people, culture and ideas as well. In the wards
Mays (1985) it is everything that is outside ududag in a subtle way the
individuals themselves. It subsumes the cultureghef peoples in their
normal habitat.

Okello-Oleng (1989) defined environment as thel totaer physical system
within which human beings, animals and other orgasi live. Sabaya in
DSE (1993) further describes environment as the aed surrounding
which greatly determine the viability and extent bbiman life. It
encompasses the physical and natural heritage afesnas well as the man-
made physical inputs or deficiencies and defects.

An environment may also be considered to includeplitical, economic,
social, cultural and technological features of eiedy. It is the aggregate of
external conditions which determine and influentce patterns of life and
behaviour of man. It is a whole and complicatedtesys with many
interacting components, of which the child is aonajne.
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It will therefore be correct to say that our enameent is something we are
very familiar with. It is everything that makes wur surroundings and
affects our ability to live on the earth- the aie Wwreathe, the water that
covers most of the earth’s surface, the plants amdals around us, and
much more.

3.2: Types of Environment

An environment may be endowed with forests, feddds; it may be rich in
general flora and fauna; it may be rich with wated water resources and
may also be punctuated by human inputs in termbudfiings, farming
systems, roads and railway systems. It can alseeba from the human-
Initiated angle.

These variety of forms through which our environiriggve been viewed in
the preceding sections of this Unit have greatfijuenced the classification
or categorization of the concept. Thus, environnzam be physical, social,
bio-physical (natural and built). It can equally lotassified from the
ecological view point (abiotic and biotic).

3.2.1: Physical environment

This is characterized by all phenomena apart froam @nd the things he
creates. It consists of four major interactive comgnts which are the
lithosphere, hydrosphere, atmosphere and the keosph

3.2.1.1: The Lithosphere:The lithosphere is the solid, rocky crust covering
entire planet. This crust is inorganic and is cosggb of minerals. The
lithosphere includes the crust (the rocks of thatioents and the ocean
floor) and the uppermost part of the mantle bendéa¢hcrust. These two
layers are different in mineralogy but very simifaechanically, so for the
most part they act as one plate.

The lithosphere is not totally rigid, but sligh#yastic. It flexes when loads
are placed on it or removed from it. Ice-age glacare one type of load It
covers the entire surface of the earth from theabpMount Everest to the
bottom of the Mariana Trench.

3.2.1.2: The Hydrosphere:A hydrosphere (from Greekddwp - hydor,
"water" +opaipo. - sphairg "sphere") describes the combined mass of water
found on, under, and over the surface of a plarte® hydrosphere is
composed of all of the water on or near the editis includes the oceans,
rivers, lakes, and even the moisture in the aineli-seven percent of the
earth's water is in the oceans. The remaining thereent is fresh water;
three-quarters of the fresh water is solid andtgxisice sheets.

3.2.1.3: The Atmosphere:The atmosphere is the body of air which
surrounds our planet. Most of our atmosphere iatéxt close to the earth's
surface where it is most dense. The air of ourgil&79% nitrogen and just
under 21% oxygen; the small amount remaining is pmsad of carbon
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dioxide and other gassds.is thickest near the surface and thins out with
height until it eventually merges with space.
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The atmosphere is divided into five layers:

» The troposphere is the first layer above the serfaad contains half
of the Earth's atmosphere. Weather occurs in alyesr|

» There is also the stratosphere. Many jet aircrdlys in the
stratosphere because it is very stable. Also, #om® layer absorbs
harmful rays from the Sun.

* The mesosphere is where meteors or rock fragmeintsup.

* The thermosphere is a layer with auroras. It $® alhere the space
shuttle orbits.

* Another layer is the extremely thin exosphere. atmeosphere merges
into space in this layer. It is the upper limitaefr atmosphere.

3.2.1.4: The BiosphereThe biosphere is composed of all living organisms.
Plants, animals, and one-celled organisms areadilgh the biosphere. Most
of the planet's life is found from three metersoleithe ground to thirty
meters above it and in the top 200 meters of theams and seas.
Ecosystems, of which there are numerous types i@nd defined part of the
biosphere, collectively make up the whole of thesphere. Within an
ecosystem there are habitats in which an organisciuding humans)
exists.

From the ecological viewpoint, the environment edso be categorised as
abiotic andbiotic. The abiotic environment comprises of everything that is
not associated directly with the presence of otinganisms. It consists of all
those physical and non-living chemical aspectsuofsoirroundings that exert
influence on living organisms. These include climatactors such as

rainfall, relative humidity, sunlight, atmosphermressure, wind. Other
factors include, slopes, hills, valleys, riversen basins, mountains soils in
terms of texture, structure and organic matter.

The biotic environment consists of living organisms, the flora (plantsylan
fauna (animals) which interact with each other am@ inseparably

interrelated with their abiotic environment. Thisiveonment includes

timber, birds, insects, amphibious vertebratesd&pasea turtles, frogs,
crocodiles and hippopotamus), tree and ground dwe#inimals (monkeys,

chimpanzees, leopards, elephants, rodents, ansetopkreptiles).
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3.2.2: Social environment

The social environment is that environment devedopg humans. It is the
identical or similar social positions and socidesoas a whole that influence
the individuals of a group.

The social environment of an individual is the ordt that he or she was
educated and/or lives in, and the people and utistits with whom the
person interacts. A given social environment iglijjkto create a feeling of
solidarity amongst its members, who are more likelkeep together, trust
and help one another. Members of the same soci@oement will often
think in similar styles and patterns even when rtlenclusions differ
(Wikipedia, 2009).

It is the aggregate of social and cultural condgicuch as customs, laws,
language and religion, economic and political org@mons that influence
the life of an individual or community.

It involves interpersonal relationships at four ibalevels of the human
society which are:

* The family level- Here, interpersonal relations ar¢he basis of love,
hardwork, mutual understanding, progress and happin

* The inter-family level- which builds and promotesighbourhood
inter personal relationships.

e The intercommunity level- Relationships here, cobkl in various
forms, that is, inter-town, inter-local governmenmter-state or
through cooperative associations or competition sports, and
interactions on religious, socio-economic, politicand cultural
matters.

* The international level- This involves relationshigmong nations in
terms of the ways different nations relate to onetlaer in political,
economic, scientific, and technical matters.

A good social environment is characterized by Heylels of support, order
and organization as well as low level of anger aggression

3.2.3: Biophysical environment

The biophysical environment is the symbiosis between the physical
environment and the biological life forms withinethenvironment, and
include all variables that comprise the Earth'spinere (Wikipedia, 2009).
The biophysical environment can vary in scale framaroscopic to global in
extent.

They can also be subdivided according to theirbattes. The biophysical
environment can be divided into two categories:riatiral environment and
the built environment, with some overlap betweenttio.
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3.2.3.1: The natural environment
The concept of the natural environment can be loraksvn into a few key
components:

» Complete ecological units that function as natayatems without
massive human intervention, including all vegetatenimals,
microorganisms, soil, rocks, atmosphere and naplr@homena that
occur within their boundaries.

» Universal natural resources and physical phenornietidack clear-
cut boundaries, such as air, water, and climate/edisas energy,
radiation, electric charge, and magnetism, notirmaing from human
activity.

A geographical area can be regarded as a natweabement, if the human
impact on it is kept under a certain limited levehis level depends on the
specific context, and changes in different areascamtexts. Some examples
may be the Marine environment, the atmospheric renment and the
terrestrial environment.

3.2.3.2: The built environment

The built environment comprises the areas and caems that are strongly
influenced by humans. It is the designed enviroringnreflected in any
modification by humans of the face of the earth.

Hence, built environments include such human mealifons as the planting
or clearing of forests, the diversion of rivers aelaring of fields in certain
patterns, the placement of roads, highways and dafsities; roadside
stands, markets and are as much designed envirts@emlamorous office
blocks and cultural centers; camps or villages arghitects' or planners'
activities of dreaming up ideal cities or creatimgh-style buildings..
Following the industrial revolution, the built enenment has become an
increasingly significant part of the Earth's enmiment.

3.2.4: Child’'s immediate environment

This is characterized by all these types of envitent and the particular
location he/she finds himself or herself at a gitiere. For instance, the child
normally lives, grows, develops and operates witdmnenvironment that is
made of several other environments. Essentiallg, ¢hild's immediate
environment starts from the family. This is the Idld non-shared
environment. It serves as the nucleus of everyraheironments, that is the
shared environment, he/she interacts with.

Depending on where he or she finds him/herself, chikd becomes the
nucleus of such environment with every other featugvolving around
him/her from both simple and complex environmehts. or her immediate
environment could therefore be an environment tisatdisciplined; an
environment of neglect; an environment that is richabundant natural
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resources, an environment of poverty; an environnteat may not be
supportive of the boy child or girl child; an eramment of abundant or
average wealth; an environment of socio-culturakbaptcy; an environment
of moral uprightness, an environment of politicebglity or instability and
an environment of opportunities to acquire tangkilewledge and skills or
one that does not even provide for such.
The child therefore finds himself or herself opgrgin multiple environments
at any given time. Just as he or she is estabysbatial relationships with
his/her parents, peers and community members, lsbeis also located and
functional within the bio-physical and built enymoents. For example, he/she
lives on land which contains soil and which of cmmwill have mineral
materials from the lithosphere. Additionally, thesdl be elements of the
hydrosphere present as moisture within the sodl,llosphere as insects and
plants, and even the atmosphere as pockets ofetwebn soil pieces. All
these make his/her survival less stressful as @e¢simducts his/her daily
affairs.
3.3: Self Assessment Exercise
1. State in simple terms what you understand bytimeept of environment.
2. Attempt a categorization of the different catég® of the physical
environment.
3. Distinguish with concrete examples the built #mel natural environments
as two major types of our bio-physical environment.
4. Describe what the social environment of a cbdd look like.

4.0: CONCLUSION

This Unit has discussed the concept of environnretdérms of its meaning,
types, different characteristics, and what makes ¢hild’s immediate
environment. It is therefore expected that a dedaiinderstanding of the
different types of environment will expose readershe fact that the child’s
immediate environment range from simple to complepending on where
he/she finds him/herself and the nature of intewache/she is involved in
within such location.
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5.0: SUMMARY
In this unit, you have learnt that our environmear be physical, social, bio-
physical (natural or built), biotic and abiotic. knit has also discussed the
fact that settlements and people, the child ineckisare essential components
of our environment. Hence, the child’s immediateiemment could be a
combination of a variety of environments.
6.0: TUTOR MARKED ASSIGNMENT
Use your understanding of the various types ofrenvinent to describe what
a typical immediate environment of a child can |di&k.
7.0: REFERENCES & SUGGESTED FURTHER READINGS
Akinbode, A. (2002)ntroduction to environmental
resource managementbadan: Daystar
Ltd.
Fact Monster (200Mnformation please databaskondon:
Pearson Education, Inc.
Lawal, M.B. (2004)Our environment our futureLagos: A-
Triad Associates
Yen, I.H. & Kaplan, G. A. (2000American Journal of
EpidemiologyJan 151(11) 1132-3
Wikipedia (2009) Environment (biophysicalhe free
encyclopediavww.wikipedia.com Retrieved on the 13February
20009.
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MODULE 1
UNIT 2: CULTURE, HISTORICAL AND CULTURAL BACKGROUN D

CONTENTS
1.G Introduction
2.0 Objectives
3.0: Main Content
3.1: Definitions of Culture
3.2: Types of Culture
3.3: Influence of Different Types of Culture on Evoluti@f Cultural and
Historical Background
3.4: Self Assessment Exercise
4.0 Conclusion
5.0 Summary
6.0 Tutor Marked Assignments
8.0References/Further Readings
1.0: INTRODUCTION
In Unit 1 of this module, we have learnt that oarvieonment is made up of
different components and characteristics. Thesaeties of components
influence the categorisation of the environment. akidition to these, our
cultural traits and historical experiences alsoypleery vital roles in the
characterisation of the environment we find oursglas human beings.
It is therefore pertinent to have a clear undedstanof the concepts of culture
as well as historical and cultural background.
2.0: OBJECTIVES
At end of this Unit, you should be able to:
I. Explain the concept of culture
li. Describe the different types of culture
lii. Explain how the different types of culture influenthe evolution of
cultural and historical background.
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3.0: MAIN CONTENT
3.1: Definitions of Culture
3.2: Types of Culture
3.3: Influence of Different Types of Culture on Evolutiof Cultural and
Historical
Background
3.1: Definitions of Culture
Culture is a dynamic phenomenon. The dynamismdhatacterizes its nature
has over time reflected in the numerous views aasgectives about the
concept. Culture represents a people’s unique andmnonly shared ways of
life. It is the total way of life a people. It is bne sense, an inter-connected set
of attitudes, feelings and actions which have deamt and shared by a group
of people within an identifiable geographical enti€ulture distinguishes one
human group from others.
Culture has also been defined as the knowledggu&ge, values, customs, and
material objects that are passed from person tsopesnd from one generation
to the next in a human group or society. While @edy is made up of people, a
culture is made up of ideas, behaviors, and mateoissessions. Culture exists
in society and organizations and can be a supjgoftikce providing a sense of
continuity - it can also be a force that generatissord, conflict and even
violence (Lausanne Institute, 2009)
How people view culture depends on their locatiorsociety with regard to
their race/ethnicity, class, sex, and age. We |eaitture through interaction,
observation, and imitation in order to participagemembers of the group. Day-
to-day interactions are simplified when you shace@mmon culture with others.
Culture can equally be said to be the whole complexistinctive spiritual,
material, intellectual and emotional features tikatracterize a society or social
group. It includes not only arts, letters, but atsodes of life, the fundamental
rights of human beings, value systems, traditiond beliefs. It is also an
adaptive mechanism, a set of human attributes warehinterposed between
groups and their environments in order to ensurkecttive security and
communal survival.
Culture anywhere in the world can be better undedstwith the following
characteristics:
* ltis learned.
* |tis symbolic.
* Itis shared.
* |t provides acceptable patterns for meeting needs.
» |t depends on the society for its existence.
» |tis relative to time and place.
* Itis cumulative.
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» Itrises and declines gradually.
* Itis both implicit and explicit.
* Itis the aggregate of people’s development (Ajetabi, 2000)
Culture helps us understand how things are crea®ekloped, managed and
changed. Each culture is unique. Hence, it willdidécult to find any culture
that is exactly like another culture but it is pbksto find many similarities
among different cultures. This makes for culturaledsity among the different
social or cultural groups across the world. Whalstthe surface most countries
of the world demonstrate cultural similarities, rlheare many differences,
hidden below the surface. One can talk about "thesty but Italians and
English, both belonging to the so called "Westé waery different in outlook
when one looks below the surface. We can alsodhtke Yoruba people and
their different dialects and peculiar cultural tsajust as we can say the same
thing of the Hausa or the Ibo of Nigeria.
Differences between cultures seem to almost outw#ig similarities. Some
differences other than the obvious language barmesuld normally include
personal and family values. For instance, whatmsitlered polite in one family
may not be so in another. Likewise, what is takeroad by a cultural group
may not be the same by another group. More okt be discussed when
we get to the module on child rearing practices.
3.2: Types of Culture
The basic elements of culture are quite usefulstdot promoting a better
understanding of the different types of culture.e3é& elements include
language, norms, values, beliefs and ideologiesakoollectives, statuses and
roles as well as cultural integration. Hundredglistinctive cultural variations
can therefore be categorized using these basieaksm
Contemporary anthropologists have in recent timegmaized culture into four
broad categories. These araterial, social, ideologicaland arts (Microsoft
Encarta Premium, 2009).
3.2.1: Material culture
This includes products of human manufacture, ssdie@nology as well
as concrete acquisitions of human beings in the fof bridges, pots,
buckets, cooking utensils and products of handicidfiey are objects
which people have learned to produce and use igfstteir needs in the
society.

In small societies people usually build shelterd arake clothing out of
readily available plant and animal materials. Tlagelof south western
Nigeria and the ljaw of the Niger Delta are knowmtake use of wood
to build stilt houses on rivers as people who lwverivers. In primarily
agricultural societies, many of which still exisbday in countries
throughout Africa and Asia, the people build stulshuses of sun-dried
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mud brick and thatch, wooden beams, or quarriedestoPeople in
agrarian societies also have many methods of cgoksing pots and
ovens of mud-brick or stone.

In large industrial and commerce-based societiasst rpeople live in

cement block or brick houses and apartment buitdiwgh plumbing,

supplies of electricity and natural gas, and tedsghservice. Much of the
material culture in these societies consists of sapaeduced goods
created through industrial production. The varetyommon household
technologies includes television sets, microwavensvand computers.

The use of automobile, train, ship, airplane angd &r moving humans,
goods and services are also examples of mateftareu

3.2.2: Social culture

This is related to people’s forms of social orgatian in terms of how
they interact and organize themselves in groupepléen all types of
societies organize themselves in relation to edlebrdor work and other
duties, and to structure their interactions. Thenmon ways through
which they organize themselves include, througimdisoby kinship
(blood relation) and marriage; work duties and eooie positions; and
political positions. Hence, we have people who shees by blood and
marriage living together in families.

Through the kinship system, people define the gpmate types of
behaviours expected between kin. Kinship and famalgtions are both
Important in agricultural societies. But for mangople today living in
large societies, kinship and family relations ha@eeome less important.
People now live alone or in small families and aldepend on
organizations, workplaces, and government insbigi to provide
support which people in smaller societies enjoyulgh their kin and
family.

People in small societies often live in extendedili@s, in which several
generations of kin and relatives by marriage livéhe same household.
In industrial societies few households are selfisieht. So we find
people in such societies depending on technolagiel cars, computers
and refrigerators that no one could produce alooa faw materials.

So the social culture of the people in the indabsed world is quite
different from that of the smaller and less indiasised. For instance, in
the area of gender roles, we find out that theepadtin the two societies
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are different. We talk of equal roles for both mamd women in the
industrialised society while it is not so in théet society. People in most
modern industrial and commerce-based societiestiigestrongly with
groups of people united by work, such as professiorganizations and
labour unions and these groups are entirely sepdram family and
kinship ties.
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3.2.3: Ideological culture

This relates to what people think, value, beliew®] hold as ideals. It is
part of the non-material aspect of culture. Pespleliefs give them an
understanding of how the world works and how thiegudd respond to
the actions of others and their environments. Thesdrefs often tie in

closely with the daily concerns of domestic lifack as making a living,
health and sickness, happiness and sadness, nstampe relationships,
and death.

Again, people’s values are fundamental tools fordigg them to

understand the differences between what is rigdtwvalnat is wrong, or
good from bad. The ideals complement this cultpedtern by serving as
models for what people hope to achieve in life.

The ideological culture therefore plays a majoeriml shaping people’s
values, ideals and behaviours within any socialugrahey find
themselves. This is reflected in their religiousiddse and practices or the
way they observe and relate with the natural world.

3.2.3: Art

Art has been described by Microsoft Encarta Premi@®09) as a
distinctly human production which many people cdasias the ultimate
form of culture because it can have the qualitypafe expression,
entirely separate from basic human needs.

Art as a category of culture comes in form of musicacting which
resides in the mind and body and takes expressipe@ormance.

Some art however take the form of material productvhile others are
nonmaterial. The material arts include potterynpag, sculpture, textiles
and clothing and cookery. The nonmaterial artshenather hand include
music, dance, drama and dramatic arts, storytedlimwritten narratives.

It is this category of culture that people find thosnvenient to use for
establishing their personal and group identity digio such forms of
artistic expression as patterns of dress and bddynanent, ceremonial
costumes and dances, or group symbols. Other paselart as a primary
form of storing and reproducing their culture. Mggople also use art as
a vehicle for spiritual expression or to ask fotph&om the spiritual
world.
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In the contemporary modern day societies, artésl isr commercial and
political purposes. Politicians are known to consiua artists to produce
songs for their campaigns and advertisement of thanifestoes.

Each of these categories of culture play one rotb@other in the evolution of
the cultural and historical background of peoplamy society; small or large,
traditional or modern.

3.3: Influence of Different Types of Culture on Evdution of Cultural and
Historical

Background
Culture is the essence of any society. Culturessential for our individual
survival and our communication with other peoples My on culture because
we are not born with the information we need tossr such as taking care of
ourselves, how to behave, how to dress, what tonweit religion to worship, or
how to make or spend money. This implies that aab@eoup without a past
might find it difficult to have a present.
Culture is therefore a factor of historical expeoes as well as the type of life
already lived. The existence of culture providesgbe with opportunity to learn
how to live their life. Such learning process isialty greatly influenced by
their cultural and historical background, whichegwhem a reference point.
The different types of culture avail people witle tthances of acquiring some
virtues and experiences usually through assimniatiacculturation, and a
climate of pluralism which all facilitate the mohgdj of people’s identity in
relation to their cultural and historical backgrdun
Often different cultures exist side by side witlbmuntries, especially in Africa.
It is not uncommon to have a European culture,gdimie an indigenous culture.
Culture also reveals itself in many ways and ifgmences for colours, styles,
religion, family ties and so on. The colour redr&sy popular in the west, but
not popular in Islamic countries, where sober cddike black are preferred.
So when we are talking about aesthetics as a coempaf culture, we can
therefore expect people to rely on their culturad &istorical background as it
relates to the traditional colour preference ot fheticular social group. Thus,
it would be culturally inappropriate for people rimcan Islamic country to be
seen glorifying colour red.
Furthermore, it is important to emphasize the that every one of us is born
into a culture and this serves as the nucleus dfural and historical
background. This is because we inherit our cultiioen our parents and
grandparents and we in turn pass on our cultuutochildren. Based on our
cultural and historical background, we are fromthjirtaught the ways of
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thinking, believing and behaving that are acceptedour culture and as
supported by the cultural and historical backgroahthe social group to which
we belong.
Hence, a child’s cultural and historical backgrousdxpected to be a reflection
of his or her cultural beliefs and practices whagltermine his or her immediate
environment and how he or she functions within it.
The traits of his or her cultural and historicatkground can be described as a
compendium of those norms, values, beliefs andlodéss of the social group
which he or she belongs to. Through these, membkuch social group
acquire new and additional knowledge, informatemwell as skills that further
shape social interactions within their immediatd ander environment.
3.4: Self Assessment Exercise
I.  Give any two concise definitions of culture.
ii.  Attempt a distinction among any three differenteyf culture.
lii.  Highlight the influence of culture on the cultuaalhistorical background
of an individual within the social group he or sledongs to.
4.0. CONCLUSION
This Unit has exposed you as learners to the fettdulture can be defined
from various perspectives and that it is a dynaocsincept which plays a
very important role in the day to day activitieshafman beings. The fact
culture can be material or nonmaterial makes isibbs for its traits to be
exhibited in different forms by different socialogips in the society. The
diversity in cultural traits among social groupghsrefore a major tool for
experiencing differences in cultural and historidahckground which
ultimately influence the nature of an individuali\mediate and wider
environment.
5.0: SUMMARY
. In this Unit we have learnt about the concept of caltand its different
types. The roles which different types of cultutaypin shaping different
spheres of human life have also been presentedcdimteality of culture in
the understanding people’s past and present, lsatidaviduals and members
of the society has been discussed. It is therefgpertant to conclude that an
attempt to understand the rate and processes @lagement in a given
community or among any social group demands tleattitture of such social
group or community must be understood from itsanisal perspective.
6.0: TUTOR MARKED ASSIGNMENT
Attempt a review of any three definitions of cu#uand the different forms
through which it can be exhibited by people.
Establish a relationship between a social groupikual and historical
background and the type of cultural traits its merslare likely to embrace.

38



7.0: REFERENCES & SUGGESTED FURTHER READINGS
Ahmad, I. et.al. (1993)Vorld cultures: a global mosai®lew Jersey: Prentice
Hall Inc.
Ajetunmobi, R.O. (2000) Nigerian social life andtate In Themes in Social
Studies
Education and CultureR.O. Ajetunmobi & Z.A. Omolade Lagos: Raytel
Communications Ltd.

Lausanne Institute (2009Yhat is culture? www.lausanneinstitute.com

Microsoft Encarta Premium (20p€utlure Compact Disc

39



UNIT 3: WHO IS A CHILD?
1.0: Introduction
2.0: Objectives
3.0: Main Content
3.1: The Child
3.2: Childhood Traits and Characteristics
3.3: Extracts from the Convention on the Rightshef Child and Nigeria
Child Rights
Act 2003
4.0: Conclusion
5.0: Summary
6.0: Tutor Marked Assignments
7.0: References/Further Readings
1.0: INTRODUCTION
In order to understand fully the relationship betwethe child and his/her
environment we need a view of what it means to bkild and what childhood
ought to be. This will be facilitated with an arsly/ of the emerging global
consensus about the meaning of childhood as welbthsr views on the
definition of a child.
A description of childhood traits and charactecstin this unit will supply a
large part of the perspective on the child whicmegded to promote a better
understanding of what kind of childhood to expécaiparticular environment
and how best we can make children enjoy their envient, bearing in mind
his/her traits and the peculiar environmental cttarsstics.
2.0: OBJECTIVES
At the end of this Unit you should be able to:
I. State United Nations definition of a child.
ii. Give biological and legal definitions of a child.
iii. Describe the traits and characteristics of childhoo
Iv. Highlight some of the provisions of the United Nats Convention on
the Rights of the Child and the Child Rights AcO2®f Nigeria.
3.0: MAIN CONTENT
3.1: The Child
Describing who a child is could seem the simplésiny educational task.
However, the cultural differences and societal g@gtion of the concept have
contributed significantly to the different but redd definitions and descriptions
of who actually is a child. While some have diffé@ the age bracket for
categorizing who a child is others have used atharacteristics to describe the
concept as we shall see in the next few paragraphs.
Wikipedia (2009) defines a child as a human beigigvben the stages of birth
and puberty. This definition is quite relatedhattof the United Nations
Convention on the Rights of the Child which inaten case is age-specific. It
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defines a child as "every human being below thead® years unless under
the law applicable to the child, majority is atednearlier (Article 1). In line

with this internationally initiated definition, Negia’s Child Rights Act 2003
(CRA, 2003) defines a child as any person belovatieeof 18 years, which

will thus include adolescents.

Biologically, a child can also be described as ameyim the developmental stage
of childhood, between infancy and adulthood. Hsle could therefore be seen
as a person between birth and full growth; a bogibr

Socially, a child is thus a son or daughter intrefato the father or mother. He
or she is a human offspring a descendant of sonyelood member of a people
with a common ancestor or geographic origin, ugupkrson who has not
attained maturity or the age of legal majority. I@8hmay also describe a
relationship with a parent or authority figure,sognify group membership in a
clan, tribe, or religion; it can also signify beisgongly affected by a specific
time, place, or circumstance, as in "a child olingt or "a child of the Sixties
Legally, a child is generally referred to as a mjratherwise known as a person
younger than the age of majority.

3.2: CHILDHOOD TRAITS AND CHARACTERISTICS

Each child in every society is unique both as a besnand a learner, with each
possessing singular personality, distinctive caltand historical background
and experience. They however share some chardicensith their fellow
children which very often affect their mode of iatetion within the
environment they find themselves at a particulaeti

Some of these traits and characteristics are tefleboth in their stages of
development and in the process of socializatiort. Usstake a look at some
examples of these as we shall be discussing tagamthip between the child
and his\her immediate environment in the next ahthis module.
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These childhood characteristics include:

» Seeking out things that are fun to do

» Jumping from one interest to another

» Curious, eager to try new things

* Smile and laugh a lot

» Experience and express emotions freely

» Creative and innovative

* Physically active

» Constantly growing mentally and physically

» Risk often - are not afraid to keep trying somegttimat they are not

initially good at and are not afraid to fail

* Rest when their body tells them to

» Learn enthusiastically

* Dream and imagine

» Believe in the impossible

» Generally don't worry about things, and

» Passionate
The nature of their temperament (a set of in-brartstthat organize the child's
approach to the world) is also unique. They argunsental in the development
of the child's distinct personality. These traitso determine how the child
goes about learning about the world around him\Reese traits appear to be
relatively stable from birth. They are enduringuccteristics that are actually
never "good" or "bad." How they are received datees whether they are
perceived by the child as being a bad or good thihg child's immediate
environment and its components therefore beconsy adte player in this case.
Children’s learning styles at this stage of devalept put them in the position
of a set of “incredible sponges constantly soakipgnew knowledge and
information”. The child here is struggling to unskand the world in terms of
how it works, what the rules are, how to cope anw to exist. The implication
of this is that he/she has to be encouraged toinetnaious, aware and
interested as he/she relates with his/her envirohme
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3.3: EXTRACTS FROM THE CONVENTION ON THE RIGHTS OF
THE CHILD AND NIGERIA'S CHILD RIGHTS ACT 2003

The ratification of the Convention on the Rightgleg Child at the international
level and the domestication of this Conventionathlihe national and state
levels in a country like Nigeria is a reflectiontb€ great value placed on the
child across the world. Some of the Articles of @@vention, the provisions in
the relevant National Assembly Act and State Edlearly specify how issues
relating to the child in any environment; immediatevider should be handled
with less stress on the child.
Examples of some of these are extracted and pezseanthe next few
paragraphs.

3.3.1: United Nations Convention on the Rights ohe Child

» Recalling one of the provisions in the Universat@eation of
Human Rights, the United Nations has proclaimet¢hédhood
Is entitled to special care and assistance,

» Convinced that the family, as the fundamental grofugociety and
the natural environment for the growth and wellrgeof all its
members and particularly children, should be a#drthe
necessary protection and assistance so that fudgmssume its
responsibilities within the community,

* Recognizing that the child, for the full and harnows
development of his or her personality, should gupan a family
environment, in an atmosphere of happiness, lode an
understanding,

» Considering that the child should be fully prepa@tive an
individual life in society, and brought up in tharg of the ideals
proclaimed in the Charter of the United Nationg] anparticular
in the spirit of peace, dignity, tolerance, freedeuquality and
solidarity,

» Bearing in mind that the need to extend particcéae to the child
has been stated in the Geneva Declaration of thlet&of the
Child of 1924 and in the Declaration of the Rigbitshe Child
adopted by the General Assembly on 20 November 4889
recognized in the Universal Declaration of Humagh®s, in the
International Covenant on Civil and Political Rigliin particular
in articles 23 and 24), in the International Coveran Economic,
Social and Cultural Rights (in particular in adO) and in the
statutes and relevant instruments of specializet@gs and
international organizations concerned with the arelfof children, '

» Bearing in mind that, as indicated in the Declaratf the Rights
of the Child, "the child, by reason of his physiaatl mental
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immaturity, needs special safeguards and caraydirgd
appropriate legal protection, before as well asrddirth",
Recognizing that, in all countries in the worldgrth are children
living in exceptionally difficult conditions, anéhat such children
need special consideration,

Taking due account of the importance of the tradgiand cultural
values of each people for the protection and harousn
development of the child,

Recognizing the importance of international co-afien for
improving the living conditions of children in eyetountry, in
particular in the developing countries,

Have agreed among others to ensure:

Vi.

That in all actions concerning children, whethedemaken by
public or private social welfare institutions, ctauof law,
administrative authorities or legislative bodid® best interests of
the child shall be a primary consideration.

To the maximum extent possible the survival ancetigyment of
the child.

That States Parties undertake to respect theafght child to
preserve his or her identity, including nationalitgme and family
relations as recognized by law without unlawfuenférence.

That States Parties shall assure to the child witapable of
forming his or her own views the right to exprdssse views
freely in all matters affecting the child, the viewf the child being
given due weight in accordance with the age andintgbf the
child.

That the child shall have the right to freedomxjression; this
right shall include freedom to seek, receive angarhinformation
and ideas of all kinds, regardless of frontiertheziorally, in
writing or in print, in the form of art, or througiny other media of
the child's choice.

That States Parties recognize the right of theddbithe enjoyment
of the highest attainable standard of health arfdditities for the
treatment of illness and rehabilitation of heaBhates Parties shall
strive to ensure that no child is deprived of hiier right of
access to such health care services.

3.3.2: Nigeria Child Rights Act (2003)

The Child’s Rights Act 2003 (CRA 2003) containsusrer of laudable
provisions which, if implemented, would go a longyto ensure the
protection and welfare of the Nigerian Child.

The Act outlines certain basic rights of the claftl goes further to
provide criminal sanctions for the violation of sewf these rights in a
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bid to ensure that these rights are upheld. Sortteest rights which are
recognized by the CRA 2003 include the following:

» Right to life, survival and development

» Right to a name, nationality, privacy and famifg i

» Freedom of association and peaceful assembly (ifoomity with
the law and in accordance with the directions eftfar parents)

» Freedom of thought, conscience and religion — whiatssence
means the right to express his or her opinionsestto parental
direction especially when adoption, fostering, giiemship or
custody is in issue

» Freedom of movement subject to parental control

» Freedom from discrimination merely by reason off@knging to
a particular community, ethnic group, sex, religioincumstances
of birth

» Respect for dignity of person which implies that thild shall not
be subjected to physical mental/emotional injubyse, torture,
inhuman or degrading treatment, servitude, slavether
debasing acts

» Right to leisure, recreation and cultural actiatie

» Right to health and health services, parental ¢ege,compulsory
and universal primary education, amongst others

The current Nigeria Child Rights Act 2003 defineseav child
protective system and allows opportunities forgh#gicipation of
children in matters that concern their rights areffave.

Some of the instances prohibited as provided bytitenclude the following:

0 Buying and selling of children for the purpose efging,
prostitution, guiding beggars, domestic or sexalblr, slavery,
child trafficking, debt bondage, etc attract 10rgaenprisonment

0 Unlawful sexual intercourse with a child is rapel attracts a
penalty of life imprisonment regardless of the thaett the offender
believed the child to be above 18 or whether thiel dgreed to it.

o No child can be validly married or betrothed angthimg contrary
to this will attract a penalty of 5 years imprisagmhor N50,000
fine

o Tattooing the skin or making any mark on any pathe body of a
child attracts a penalty of N5,000 or 7 months isgrment

0 Using a child for drug trafficking attracts life prisonment

0 Using of children to commit criminal activities i@tts a penalty of
14 years in imprisonment

The implication of the provisions of both documefaischild rearing practices
and development in a country like Nigeria is q@é&Emane. This is particularly
so when we remember that the child’s immediate aiter environment
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encompass a variety of actors and actresses whexpeeted to play key roles
on regular basis in order to ensure that the dialsl an all round development
devoid of stress and poor quality of life.

3.4: Self Assessment Exercise

I.  Define a child according to the United Nations Gamtion on the Rights
of the Child/

ii.  Briefly describe any five traits and characterstyou will use to
convince your colleague that you actually whaaltes to be a growing
child.

4.0: CONCLUSION

Defining the concept of child is not as taskinglasg so with any other
concept. This is because while a universally a@megefinition exists, courtesy
of the United Nations Convention on the Rightshaf Child, other definitions

of the concept have been discovered to share siah&racteristics as presented
in this Unit.

Furthermore, it is important to re-emphasize thigueness of every child as
characterized with individual temperament, learrshge, family background,
pattern and timing of growth. There are, howevaiyersal, predictable
sequences of growth and change that occur duragribwing period of a child.
The existence of a Convention and Act of Parlianagioth the international
and national levels respectively on the rightshef¢hild is a pointer to the
significance of children in every society. It iethfore expected that the nature
of interaction between the child and his/her envinent needs to be better
understood in order to facilitate a well adjusteovgh and development.

5.0: SUMMARY

In this Unit, attempt has been made to examine avbloild is with special focus
placed on the definition of the child accordinghe United Nations Convention
on the Rights of the Child. The biological, so@at legal definitions of a child
have also been discussed. Extracts of the UnitéididaConvention on the
Rights of the Child and Nigeria's Child Rights 2603 were highlighted for
the purpose of promoting a better understandirtbetoncept and its
significance in the society.

6.0: TUTOR MARKED ASSIGNMENT

Convince a group of social psychologists that ycually understand who a
child is, in all ramifications.
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1.0: INTRODUCTION

What happens or doesn't happen to a child in tHeestayears of his/her life is
of critical importance and it depends on the natfréhe environment he/she
finds him/herself growing. This is premised on tfaet that every child
observes, learns and depends on his or her enverunfior survival. A growing
child’s family life has a great influence on histwer development. Parent and
family features as well as socio-economic backgdoanme strongly linked to the
child’s development than any other factor one caagine at this period. It is
therefore not out of place to reiterate the faat threlationship exists between a
child’s environment and his/her physical, physialah and psycho-social
development.

This however does not imply that a child's genesndbplay a key role in
his/her development, rather we need to accept dloe that children are a
product of their genes and their environment. Niaabess, our concern in this
Unit is to discuss the relationship between théddmd his/her environment.
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2.0: OBJECTIVES
At the end of this Unit, you should be able to:

I. Establish that a relationship exist between thddclnd his/her

environment

ii. Describe some of the effects of such relationship.
3.0: MAIN CONTENT
3.1: The Child and His Environment
You will recall that in Unit 1 of this module, weisdussed what a child's
immediate environment is made up. For emphasis, sakeneed to remind
ourselves of the characteristics of such environirsenthat we could become
better prepared to identify the nature of relatimmst has with the child as an
individual. This environment is made up of the elifint types of environment
revolving around the child who is located withirparticular place at a given
time. Being the nucleus of this environment, he/ghdéound establishing a
variety of relationships which have multiple eflean his/her survival ( see
Figure 3.1 for an illustration of the child's ratetship with his/her
environment).
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Of the many different relationships people formrmothee course of the lifespan,
the relationship between the family (which is thdilds immediate
environment) and the child him/herself, is among ittost important. The child
Is born into an environment where he/she is expettidearn the rudiments of
living and surviving. Every child's later persomgalin adult life is shaped by
biological and social influences. The social influes are experienced in the
social system through social interactions withieitlenvironment. Children act
in the environment taking initiatives. They ard passive inhabitants but are
inquisitive, explorative and out to control. Theg dot see the environment
solely from their own point of view, but are capaldf looking at it from
someone else's as well. Hence, it is impossibleejgarate the environment
from the person acting in it.

The structure, characteristics and quality of seiwironment can make or mar
his or her development, growth and social inteoactiThe child's environment
helps young children to develop intellectual androtive skills. It is a product
of many factors; physical, mental, social and galtuand this greatly affect the
child’s development and growth.

Let us look at some of the components of the enwient and their relationship
with the child.

3.1.1: Language

The environment of language is the environmentwhan relationships. The
child's family environment provides him/her with pmptunity to acquire
language skills (listening and speaking) which fdima basis of relationships
with other people and brings about socialization.

Language as one of the components of the childvea@ment constitutes a
cognitive tool of great power. It truly transfornthe child in his/her
environment. It relieves the child of the need ¢e,shear or feel everything at
first hand and enormously expanding his/her fiélthought.

The growing child in the course of language actjorsi at home may
experience the need to learn the language of higfmaediate locality which
might be different from that of his/her home. Tlasneeded because of his/her
desire to want to relate and communicate with bisfieers who might not be
speaking the same home language with him/her. rB@r®#92) remarks that by
the time he or she gets to a particular level bbsting, the environment would
have so influenced him/her to the extent that leeygli be a competent speaker
of two languages, using one language at home andttier outside the home.
This process he referred to as code switching.

This process is an indication of the role which ¢hédd's external environment
can play in stimulating young children to acquipeech. The language that a
young child hears by virtue of those around him/mdluences him/her in
various ways. It enables him/her to learn whatasg on; it helps him/her to
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interpret these events; it is selective and draafhér attention to those aspects
of experience that are held to be significant; @mébles him/her to attain
concepts (Mays 1988).

These are all premised on the fact that languagsoted in human environment
and there is no child who does not use speechrasams of satisfying their
needs. So the child's environment plays a very kel in language
development. Hence, an environment with defectimagliage acquisition
process and patterns will adversely affect theityuaf language to be acquired
by the child. On the other hand, the one with heglality accessories and
personnel (parents, wards, relations and peergenliance acquisition of high
guality language skills in the child.

3.1.2: Physiological characteristics/health status

There is a relationship between a child’s residéngighbourhood
characteristics and his/her physiological char&ties and health status.
Neighbourhoods provide a social and physical cantémch structures
opportunities for children to engage in behavidbet promote or inhibit

weight gain. Residing in a disadvantaged neighbmaathmay promote weight
gain through access to a less healthy food suppliged access to recreation
facilities and increased safety concerns Neighbmagfactors may be more
influential as children age and have more freedmarctess the neighbourhood.

Also it is not out of place to report research iings on the relationship between
a child’s home environment in terms of intact fgmoit broken or foster home
and the health status of the child. In a studydocted by Hayes & Oliver
(2008), a variable indicated that children livimgain ‘intact family’ with both
biological parents are more likely to have higlesels of health and well-
being.

3.1.3: Social behaviour and interactions

The type of environment in which a child finds hiva/self matters a lot when it
comes to development of social skills needed ftaractions. Through adult-
child relationships a child is nurtured and tauggiic social skills. These skills
include those of inter-personal communication nidi€hip, negotiation,
bargaining and compromising.

Again, through peer relationships he/she is taagbperation, competition, and
intimacy. On the other hand, he/she could be tangbative social values
where he/she comes in contact with an environntegrtacterized by peer
groups or family members with defective and antiisidoehavioural traits. A
socially contaminated environment characterizetldoyma, depression, despair
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and alienation can therefore affect the social iela of a growing child and
subsequently make him/her maladjusted.

Also, a child’s non-shared environment; the fararlyironment, plays vital
roles in the development of his/her social behag@nd subsequent social
interactions. For instance, in the area of birtheoreffect, parents are known to
tend to treat first children differently from theawthey treat subsequent
children and this affects how siblings interactfwvthe oldest child tending to
be more authoritative.
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3.1.4: Emotional and psychological status

Positive emotional and psychological developmerhefchild is based on the
active and creative exploration of his/her envirentnwhich is a world that
gradually expands from first steps in the famityetrly years in the
neighbourhood, to school, and beyond.

The emotional attachments of young children to rthgarents other adults
remain a cornerstone of psychological well-beingearly childhood. But as
young children develop their sense of self andnléarnegotiate, compromise,
resist, and assert their own preferences, the\lileely to come into conflict
with their parents and these adults in their emritent who increasingly set
limits and expect compliance, based on the chittégeloping capacities for
self-control.

The approach to discipline and to conflict resaolntin such environment has
important effects on the quality of the parent-@hilationship and the child’'s
early personality growth. Generally, developmems@kntists have found that
when parents frequently exercise power and authdot overcome their
children’s assertiveness, the children comply ket also likely to become
angry and frustrated—and to be defiant when therggas not present.

Often, children who live in environments where pdse use physical
punishment act aggressively toward others. Paramtalegies that emphasize
communicating firm and consistent expectations thed rationale, as well as
listening receptively to the child’s views, fostée child’s cooperation and a
more harmonious parent-child relationship in sugpical environment. An
environment characterized by affectionate parenttctelationship, in turn,
enhances the child’s compliance and cooperation.

3.2: Effects of the Relationship between the Childnd His Environment
Children who are denied permission to explore tledves and their
environment can spend their lives with a damagadcamplete understanding
of who they are. They may end living not being dble

» Ask questions

» Risk things, try new things, learn new informatieaek out a different or

better way of doing things

* Have a positive and hopeful view of the world aneiit future in it

» Talk about tough or personal issues

* Disagree and voice their own thoughts

* Trust their own emotions

» Trust self to make decisions

» Forgive self for making mistakes
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» Be proud of an accomplishment, be proud of se#f, erthy on own
merits

Furthermore, a child’'s environment adds to hisgfeeretic personality factors.
Some children are genetically predisposed to va#dyut as long as they are in
a good home or socially stable environment thel/prdbably overcome the
weakness. But if they are born in a family and livan environment that has
poor communication or is abusive they are mordylike engage in criminal
activity.

Equally, when a child operates within an emotignatibalance environment,
where parents and other adults exercise power @hdrity to overcome their
children’s assertiveness, the children may comphyttey are also likely to
become angry and frustrated. This state of frustratould lead to exhibition of
deviant behaviours particularly in the absencédeirtparents or other adults in
their immediate environment.

However, living in an environment filled with wanralationships can motivate
young children to want to comply with an adult'pegtations and maintain
strong positive links with such environment. Tlislso expected when they
are exposed to new experiences and given chancesaly explore their
physical environment.

It is also not impossible that children who con@irhome environments where
parents are more educated, with higher income, avglinized routines and
where mothers have fewer or no symptoms of demnessiill be more
intellectually developed than those from environtaevhere a combination of
these factors are missing.
The implications of the foregoing discussion id #agery society should accept
the promotion of a conducive environment (immedsatd wider) as a
responsibility and task essential for an all ropoditive development of the
child as a key member of any society.
3.3: Self Assessment Exercise
1. Identify any three components of a child's envirentrand briefly
describe their relationship with him/her.
2. Outline any five things that could happen to a gngchild if he/she is
deprived the opportunity to explore his/her envinemt
3. Describe the likely effects of a child's environmen his/her social
behaviour and interactions.
4.0: CONCLUSION
The Unit has established that the child is ineatlg linked with his/her
environment. A well developed and socially stalslei®mnment is capable of
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positively enhancing the growth and developmerhefchild as a useful
member of his/her family and the society. In sitwa where the child's
environment is defective and maladjusted the anég end up living in
atmosphere of stress, depression, anxiety, anddtiwesteem.
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5.0: SUMMARY
In this Unit we recalled the features of a chilensnediate environment and
moved on to learn about the relationship betweerckid and his/her
environment. The relationships between compondrtteecenvironment such as
language, physiological and health status, soelabiour and interactions,
emotional and psychological status on one handtadhild were examined.
The effects of these relationships could be bositpe or negative depending
on the nature and characteristics of the childvérenment.
6.0: TUTOR MARKED ASSIGNMENT
To what extent is it true that a child’s environtriess any influence on his/her
development and growth either negatively or posijiv
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MODULE 2: CULTURAL DIFFERENCES IN CHILD REARING
PRACTICES IN NIGERIA

Unitl: Concepts of Child Rearing and Parenting
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UNIT 1: CONCEPTS OF CHILD REARING AND PARENTING
CONTENTS
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1.0: INTRODUCTION

Children are more than the object of their pareati€ntion and love; they are
also a biological and social necessity. The hunpaciss perpetuates itself
through children; cultural, religious and natiogedups transmit their values
and traditions through children; families mainteieir lineage through
children; and individuals pass on their genetic smclal heritage through
children (Arnold et. al 1975). None of these is bwer possible without
appropriate child rearing and parenting.

This Unit therefore explains the two concepts;&hdaring and parenting in
terms of processes and models, with the intenti@xamining in the other
units of this module, the variations in the patseaind practices across different
cultural groups in Nigeria.

2.0: OBJECTIVES
At the end of this Unit, you should be able to:
1. Explain the concept of child rearing.
2. Explain the concept of parenting
3. Differentiate the concept of child rearing fromttbé parenting.
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4. Explain some of the processes of child rearing.
5. Describe some models of parenting.
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3.0: MAIN CONTENT
3.1The Meaning of Child Rearing

Simply put child rearing refers to the behaviourparents towards their
minority-age children. Child rearing is the pragedf promoting and
supporting the physical, emotional, social, aneliattual development
of a child from infancy to adulthood.
The concept of child rearing and its associatetepat and practices are
embedded in the socialization processes of anyalsgcoup. It is the
training or bringing-up of children by parents @rent-substitutes. It is
used also for child rearing practices in differsotieties, at different
economic levels, in different ethnic groups, etdiffers from parenting
in that in child rearing the emphasis is on thedddraining or bringing
up the child and the interaction between the paesmt child, while
parenting emphasizes the responsibility and qealitof exemplary
behaviour of the parent. Effective socialization tbé child therefore
depends greatly on the quality and richness oflal@ring practices and
parenting.

Evans & Mayers (1994) observed that child rearingciices are
embedded in the culture and determine, to a laxggnt the behaviours
and expectations surrounding a child's birth an@dnicy. They also
influence childhood, adolescence and the way thesggren parent when
they become adults. Child rearing therefore is Ihsugrounded in
cultural patterns and beliefs.

In the case of humans, child rearing is usuallyedby the biological

parents of the child in question, although govemmisi@nd society take a
role as well. In many cases, orphaned or abandechédren receive

parental care from non-parent blood relations. @thmeay be adopted,
raised by foster care, or be placed in an orphanage

Mothers and fathers are essential for optimal chmédring. This is

because gender complementarity has been found taapable of

affording children the opportunity to thrive in thbest possible

environment (Byrd, 2006). Usually, parental figzigrovide for a child's
physical needs, protect them from harm, and impathem skills and

cultural values until they reach legal adulthoosljally after adolescence.
All these are part of child rearing. It equally ahwes descriptions of how
children are raised within cultures, including b&di and practices
surrounding pregnancy, childbirth and treatmentanfng children.

The task of raising a child has never been an eagy Quoting St.

Dimitri of Rostov (I1709), Alexander (2001) says Y8ung child is like a

board prepared for icon painting. Whatever the@aegvapher paints on it,
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honourable or dishonourable, holy or sinful, anengr a demon, it
remains forever. The same applies to a young chiidt upbringing
which he/she is given, those manners he/she ishtaudpether God-
pleasing or God-despised, angelic or demonic--db@lpart of him/her
for the rest of his/her life."

Seventeenth-century philosopher and physician JQAICKE offered
another analogy for child rearing when he conceiwkthe child's mind
as atabula rasa,or blank slate, for parent's to write upon. HiBuential
Some Thoughts Concerning Educatid®93) articulated his vision of
parenting as a systematic and consequential erserpr

The fact that children are so impressionable, garemnst be especially
vigilant regarding the influences surrounding thehildren, ensuring as
much as possible that these make a positive catitib to their
development, towards making them worthy citizeng good parents in
future.

Child rearing can also be scientifically explaine@ihe Encyclopedia of
Children and Childhood in History and Society (2D88marked that the
idea of child rearing as a scientific enterpriselenancreasing headway in
the nineteenth century. The focus on specializethnigues of child
rearing was at least partially a consequence ofn@ox and
demographic changes, which contributed to smaldenilfy sizes and
intensified nurturing. In 1800, the average famdised seven children to
adulthood; by 1900, that number had shrunk to torefeur. With fewer
children and productive responsibilities in the leoichild rearing became
a focal point of women's work in the home. In aisycwhere one's
fortunes could rise and fall in a lifetime, parestsught to inculcate
children with the habits and virtues that wouldallthem to maintain or
iImprove their economic position and social statikile philosophy and
religion initially provided the theoretical ratidea for informing parents
about the best means of rearing children, sciendenaedicine began to
make inroads on this discourse by the close otdmeury.

The advent of the field of PEDIATRICS in the niretéh century
therefore became central to the evolution of sdienthild rearing. This
afforded physicians an opportunity to acquire greahfluence over
family life throughout the century. Pediatricianslwestrated campaigns
to alleviate INFANT MORTALITY, initiated regularlyscheduled well
baby examinations, and pronounced themselves aBordi#s on
INFANT FEEDING. During the World War | era, chilcealth activists
sponsored infant welfare clinics, better baby cststeand milk stations.
In both rural and urban areas mothers congregdtedtdement houses,
county fairs, and government offices to have tHsabies weighed,
measured, and receive milk. In these venues, n®iearned that there
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were scientific rationales for psychological asIves for physical care.
Physicians and nurses offered advice about feedlathing, and how to
respond to a crying infant. However, there wasalality in the extent to
which mothers accepted scientific authority overirthmothering

practices. Poor mothers, especially, were ofteeptdee to suggestions
concerning sanitation and nutrition, while remagnskeptical about the
idea that science should determine their technigofeswurture and

discipline.

3.2: Meaning of Parenting

Parenting has been described by Wikipedia Encydiep@008) as the process
of raising and educating a child from birth untludthood. Parenting refers to
the activity of raising a child rather than thelbgcal relationship.

The term "parenting" is a derivative of the wora@rgnt" taken as a verb. When
people say "to parent” a child it means "to berapa' or "to fulfill parental
duties." Since everyone who has a child has tonpée or she has his/her own
view on what parental duties should entail. Gehgrtdle majority of parents
admit that those duties are to provide for the sexddh child - the child's need
for security and development. This implies secuaitgd development of a
child's body, mind and psyche. In other wordss physical, intellectual, and
emotional security and development.

Parenting is usually done in a child's family bg thother and/or father (i.e., the
biological parents). Most parenting practices aepdy rooted in the belief
systems of the people who follow them. When pararésunable or unwilling

to provide this care, it is usually undertaken lmse relatives, such as older
siblings, aunts and uncles, or grandparents. lerathses, children may be
cared for by adoptive parents, foster parentsy orstitutions (such as group
homes or orphanages which are not so common inrtrgdike Nigeria).
Parenting therefore demands that parents mustldmr al combination of the
following:

* Providing physical security in terms of physicafetg shelter, clothes,
nourishment, protection from dangers, caring fa thild's health and
general safety of a child's life.

Developing a child physically, that is, providingnzlitions for a healthy
growth of the child, by training the body and deyghg good health
habits in him/her.

* Providing the child intellectual security in termiconditions in which a
child's mind can develop so that his/her dignitgaée enough to enable
him/her learn effectively. The child must be praddan atmosphere of
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peace and justice in the family, where a "no-fearg-threat, "no-verbal
abuse" environment exists.
Providing intellectual development in terms of ogpoities for a child to
learn about laws of nature and moral laws, accoogal skills, ethics and
value systems, reading, writing and calculatingski
Providing emotional security to child by protectiagd shielding his/her
fragile psyche through the provision of a safe &wng environment
that can give the child a sense of being lovedndaieeded, and
welcomed.
Providing emotional development by giving a child a@pportunity to
love other people, to care and to learn to helgrstthrough showing of
empathy and compassion to younger and older, weaddesicker as well
as grandparents.
The implication of these parenting roles is thatstmparents across the
world rely on their own socialization into paremfjrtheir intuitive sense
of right and wrong, and their cultural beliefs teate a prerogative which
confers on them the responsibility to guide théildren to become
competent, responsible, and fully functioning meralwd the society.
Hence, parenting that is responsive and demangirigaly to produce
healthier child development. Parents are therefme expected to be
detached from their children. They are not expedttedare less or be
unaware of their children’s needs for affection ahscipline. Thus,
parenting demands that parents must necessarilgodypunderstand,
trust, and protect their children as well as beoantable in terms of
social and familial responsibility.
3.3: Processes of Child Rearing
One of the most important roles of parents in crelaring is presumed to
be socialization. Socialization is the process lyctv an infant becomes
an acceptable member of his/her society- one wha\ss appropriately,
knows the language, the requisite skills, and htigsprevailing beliefs
and attitudes. It also consists of those pattefrsctons, or aspects of
actions which inculcate in individuals the skilleotives and attitudes
necessary for the performance of present and pate roles in the
society. This is however carried out through défdarprocesses listed and
discussed in the next few pages of this Unit.
3.3.1: Direct teaching-This process involveguiding the child
through verbal instructions and actions to acquseme
behavioural traits and skills. Here, the childa&ltwhat to do or
not to do and he/she is either rewarded for thétrihing or
punished for doing the wrong one. He/she is alsavalpractically
how to do some things at home or within the neiginbood and
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he/she is expected to practice doing such thingutiee guidance
of the parents or other adults in the family oreexted family.

3.3.2: Incidental learning-Majority of what the child learns in the
process of growing up is unconsciously taught. Hpegents and
other adults engage the child in activities andeegmces which
might be fun in nature and he/she can be learniggeat deal
through such without having to notice that learnm¢aking place.
It happens in many ways: through observation, re@et social
interaction, and problem solving; from mistakessuasptions, or
from being forced to accept or adapt to situations.

3.3.3: Imitation/Assimilation/Learning from models - Children
while growing up are fond of imitating both adudtsd their peers.
They learn to imitate their parents when they witkihe home.
When they are outside the home, they strive toat@itheir same-
sex peers in terms of dressing, speaking and balnaviFrom their
daily interactions and observations, children epdeangaging in
actions which tend to resemble those of their parenlder
brothers or sisters or even individuals they sedhentelevision.
This is imitation. The most important factor to @dtere is the
ability of adult figures and parents to serve asdgymle models
who can correctly copied by the children.

3.3.4: Role learning-In every society, people occupy different
positions and each of these positions has certapeatations
associated with it. So occupiers of positions apeeted to behave
In ways that are peculiar to these positions. Cérdoccupy the
position of off springs in a home and as such tlaeeeroles, skills,
values and attitudes they are expected to leaquir@cand exhibit.
These are usually prescribed or determined by thieire of the
society or group to which they belong. Hence, iaiprocess that
that affords the child to learn the requirementhat culture.
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3.4: Parenting models
The fact that children’s social responsibility t#drom home implies that
parents must have full input in training them tacdimae well adjusted
members of their society. The nature of parentesacthe world has
influenced the different methods and models adofaiedealing with the
problems associated with child rearing. Some ofehas presented by
Wlklpedla Free Encyclopedia (2008) include:
Rules of traffic model - Parents explain to their children how to
behave, assuming that they taught the rules ofo@has they did the
rules of traffic. What they try to teach the chddesn’t necessarily
mean it'll get through to them. The problem ofgrdmg, in this case,
IS not that they tried to teach him/her the righmnhg, but that they
considered parenting as a single, narrow mindedhadedf parenting,
without fulfilling the range of parental duties.
Fine gardening model- Parents believe that children have positive
and negative qualities, the latter of which parehisuld "weed out" or
"prune" into an appropriate shape. The problemhis parenting
method is that parents fight with the faults ofithehild rather than
appreciate their current achievements and/or chipedi This may
destroy relationships if not properly handled.
Reward and punishment model "RaP" is a most popular model of
parenting based on logic: for a good action - aareipraise and for a
bad action - a punishment/scolding/reprimand. Bahea child by this
logic is relatively easy and can even be effectespecially if it is
done consistently. It is because it forms a semhgastce in a child's
mind that it works. But, simultaneously, it impatt& child's universal
image of the reward and punishment and when rieatibesn't prove
to be just it undermines the child's faith in jasti
In recent times these models have been found toabght with lot problems
which are capable of affecting the adult life of @rowing children. Parenting
typically utilizes tools of reward and punishmentthod, but most child
development experts now agree that corporal pureshns not an effective
behaviour modification tool. In some jurisdictionsrporal punishment (e.g.,
spanking or whipping) has been prohibited by lawNigeria the Child Rights
Act 2003 does not support this. Many parents haveseqguently adopted non-
physical approaches to child rearing and discipand examples of these are
listed below:
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* Nurturant parent model- A family model where children are expected
to explore their surroundings with protection frdmir parents.

» Attachment parenting - Seeks to create strong emotional bonds,
avoiding physical punishment and accomplishing idise through
interactions, recognizing a child's emotional neatlswhile focusing on
holistic understanding of the child.

» Taking Children Seriously- Sees both praise and punishment as
manipulative and harmful to children and advocaiteer methods to
reach agreement with them.

» Parenting For Everyone - The philosophy of this model considers
parenting from the ethical point of view. It anagsparenting goals,
conditions and means of childrearing. It offersamk at a child's internal
world (emotions, intelligence and spirit) and derithe sources of
parenting success from there. The concept of heglies the child's
sense of being loved and their ability to love othélhe concept of
intelligence implies the child's morals. And thencept of spirit implies
the child's desire to do good actions and avoid bedavior, avoid
encroaching upon anybody's dignity. The core canoéthe philosophy
of Parenting for Everyone is the concept of dignibe child's sense of
worthiness and justice.

It is however pertinent to note that no matter ttiwmice of model(s) or
process(s) of child rearing adopted by a familyepting is a phenomenon that
doesn't stop when children grow up and age. Par@mays remain to be
parents for old children. Their relationship congs developing if both parties
want to keep it or improve.

3.4: Self Assessment Exercise

What is child rearing?

Attempt a differentiation between child rearing gradenting.

The process of child rearing can take differentf®in a family. Discuss.
Highlight the different models of parenting thatvbaeen discussed in
this Unit.

HwnNE

4.0: CONCLUSION
The recognition of the child as a full-fledged membf a family makes his/her
effective upbringing very vital in every societyarénts, other adults in the
family (nucleus and extended) and peers play oife oo the other in child
rearing using a combination of processes and modbks full and harmonious
development and growth of the child’s personalgyndnds that he/she needs
protection and assistance so that the family asleviban fully assume its
responsibilities within the larger community.
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5.0: SUMMARY
In this Unit, you have learnt that child rearingdgmarenting are essential for
child development. Attempt has also been madegblight the differences and
similarities between the two concepts. The disaussn the various processes
of child rearing has equally familiarized you witie various ways by which
children are provided opportunity to learn in theurse of child rearing.
Likewise, the models of parenting discussed haxtbéu clarified your thoughts
on the need for parents to be more cautious whasidering the model(s) of
parenting to adopt for child rearing. This is bessathere are some of these
models which are capable of negatively affecting plarent-child relationship
instead of enhancing it. Hence, for a child to edain an atmosphere of
happiness, love and understanding parents, othdtsaand children's peers
must necessarily play positive roles using appab@rprocesses and models
that are family-friendly.
6.0: TUTOR MARKED ASSIGNMENT
a. Distinguish between child rearing and parenting.
b. Identify and briefly any two processes of childrieg and three models

of parenting that are common to your locality.
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MODULE 2
UNIT 2: COMMON CULTURAL DIFFERENCES IN CHILD REARIN G
PRACTICES IN NIGERIA
CONTENTS
1.0: Introduction
2.0: Objectives
3.0: Main Content
3.1: Child Rearing Practices in Northern Nigerian
3.2 Child Rearing Practices in South Western Nigeria
3.3: Child Rearing Practices in Eastern Nigeria
3.4: Problems of Child Rearing in Nigeria
3.5: Self Assessment Exercise
4.0: Conclusion
5.0 Summary
6.0: Tutor Marked Assignments
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1.0: INTRODUCTION
In humans, customs of child rearing and patternpavent-infant interaction
vary widely from culture to culture. Despite theseiations it is expected that
parents, other adults, children’s peers, as welbrashers and sisters are
expected to provide a warm and nurturing envirortnfien children.They all
have an obligation to teach social and familiapoesibility. While doing all
these with the children, they cannot but have tlmswn shortcomings and
cultural differences which go a long in determinhmyv a child is raised within
a social group.
Hence, this Unit is presenting child rearing pi@edi across the different major
ethnic groups of Nigeria as a way of demonstratimggbelief that the culture of
each group plays key role in the patterns and ijgesctof child rearing. The
culture guides parents’ beliefs, practices andefselibout discipline, behaviour
management and control.
2.0: OBJECTIVES
At the end of this Unit you should be able to:
1. Explain the relationship between child rearing pcas,
patterns, and cultural beliefs of people.
2. ldentify some examples of cultural differences mlc rearing
practices and patterns among some ethnic and sgroaps in
Nigeria.
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3.0: MAIN CONTENT

3.1: Child Rearing Practices/Patterns and CulturalBeliefs

Child rearing practices, patterns and beliefs asaally based on a
culturally —bound understanding of what childreed@nd what they are
expected to become later in life. These practiced patterns are
grounded in the cultural patterns and beliefs @& thild’s immediate
environment, that is, the non-shared environmedttarsome extent the
wider local environment of the child (the sharediemment). This is

premised on the principles of cultural relativisimat is, there is no right
or wrong way to bring up a child. Child rearing gtrees should therefore
be judged in relation to assisting children to atlfo their culture.

Evans & Myers (1994) observe that such practices fwhich the child

benefits in the course of rearing in most societissially include

activities which:

» guarantee the child's physical well-being, thakegping the child
safe and free from harm, providing shelter andhahgt, preventing
and attending to iliness.

» Promote the child's psycho-social well-being- pdavj emotional
security, socialization, nurturing and giving lowed affection.

e Support the child's physical development- feedirgthing,
providing safe places to play and explore.

* Promote the child’s mental development- interactgiimulation
and play.

* Facilitate the child's interaction with others adés the home-
within the community, at school, etc.

Specifically however, what is done to help a clslarvive, grow and
develop merges with how it is done to define argtimyuish practices
that are greatly influenced by cultural differencelse “how” in this case
Is the pattern of child rearing or simply put, tield rearing norms. The
patterns define child rearing in a way that assutles survival,

maintenance and development of the group or culisrevell as of the
child.

The fact that the family is the primary unit givédre responsibility for
raising the child makes it a major factor in thdtunal development of
any social group. Hence, the considerable variatvbich characterizes
practices from family to family influences how edemily rears its own
child. The psychological make-up of the parentgjuding their own

personality, their experiences while growing asldtkn and the
conditions under which they are living all contribuo their styles of
parenting and child rearing.
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3.2: Cultural Differences in Child Rearing Practices and Patterns
among some

Ethnic and Social Groups in Nigeria
There exist many cultural values and arts in Nm@s there are many
different ethnic and sub-ethnic groups. This digreas been playing
key role in the different child rearing practicesdapatterns among
families found in different cultural settings orli@u in the country.

Each ethnic or sometimes dialect group is knowrexhibit different
values of behaviour on the same subject matter twhmay not be far
away from norms. Such differences equally amountaoation in the
way each group engages itself in child rearing twas. Some of these
practices are categorized and discussed in thefewxparagraphs of this
Unit.

3.2.1: Language development and acquisition

Language is one tool of child rearing that childtearn unconsciously
and without any formal training. The fact a childishcommunicate with
the parents and vice versa, implies that a linktrhasestablished. Hence,
nobody directly teaches any growing child the laaggihe or she will use
for interaction. Rather, by mimicking and imitatirigeir parents, they
learn to acquire the language of their non-sharedrenment which is
mother tongue, and that of the shared environmimggage of the
child’s immediate outside environment).

In addition to this, some cultures have peculiangleage training
programmes for the growing child. For instancethe south western
Nigeria, the use of the non verbal communicatiarsten terms of signs,
different eye contacts and symbols is part of laggutraining for the
growing child. He/she is trained to respond or reaca variety of eye
contacts at the exhibition of different positivermgative behaviour(s) to
notice parental approval or rejection.

Again, the fact that language is varied as exhibite multiplicity of
dialects among ethnic groups in Nigeria makes fanation in child
rearing practices when it comes to language trginfFor example, a
Yoruba boy from a traditional family of herbalisssconsciously trained
to acquire language proficiency and skills in tlogvpr of incantations as
a tool for warding off evil. In the northern Niggrsuch training is none-
existing, but parents anallamscan teach the growing child some verses
of the Glorious Quran that can be spoken or redwedard off similar
evils.
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3.2.2: Discipline, punishment and character trainiimj

Developing of the proper character is the supreareqd rearing a child.
Character training, discipline and punishment a$ plchild rearing in
Nigeria is a component that has been influenced towe by factors such
as the structure of an average Nigerian family dligularge with
extended family members), the presence of largebeurof adults and
the religious beliefs of parents.

The father figure is very vital in the process adcplining a child in
most traditional families in Nigeria. Nevertheless, most cultures
Nigeria most parents are known to love their cleitdand attempt to raise
them according to the customs and traditions of tha&ciety. However,
parents hold the belief that if one is too lenientraining a child, he or
she will likely bring misfortune to him/her selféthe entire family.

Hence, different cultures adopted a variety of mset@anensure that their
children are not left undisciplined when they otfeim some parts of the
northern and south western Nigeria, the philosagittigpare the rod and
spoil the child” has been a dominant one in chelaring when it comes to
discipline and moral training.

This does not however mean that parents in themabdtigeria are not
conscious of moral and character training in chelaring. Here, there is a
culture which allows everybody to play a role. Tisidecause of the Ibo
belief that a growing child is for the communitydanot only for the
parents.

3.2.3: Toilet etiquette

A child is trained by every family in Nigeria to qudre some toilet
etiquette as he/she is growing but the way thboise vary from culture
to culture. For instance, a child in the south emsNigeria is trained to
respond to the mother’s call to urinate right fitim infant stage. This the
mother does by using a particular command &gs8sssssss§sto get
the infant to urinate especially after feedingislta practice that is also
shared by mothers from northern part of Nigeria.

Mothers in both the eastern and northern Nigeraesisimilar practice,
but the child in the eastern Nigeria who gets ® stage of walking is
trained to visit a small hole usually dug just aidgsthe house by the
parents for toilet activities. The growing chiléfore age one in the
northern Nigeria is trained to use his/her bodyglage to indicate
readiness for a toilet activity and the mother ag pf training responds
to such communication.

3.2.4: Health habits
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Sanitation is one vital component of the healthitsalhich most parents
and the society focus on as part of child rearirgctices. Parents hold
strong belief that “cleanliness is next to GodlsiedHence, they train
their children to keep their home clean. Some gendsigned roles are
however peculiar in some parts of the country.@@mple, it is girls that
are practically trained by mothers to learn howsweep the rooms and
clean the kitchen in the eastern Nigeria, with blogs trained by their
older siblings to sweep and clean the family conmgou

Traditionally in the northern Nigeria it is not thiesponsibility of the
mother to give such training to the male child she expects other adults
in the family preferably the males to perform suaBk. This is quite
unlike the south western Nigeria where the resrilitgi of providing
such training is on every other of the family, exted inclusive.

Caring for the sick child is however the businesthe parents and other
adults in most Nigeria families. The older siblings most cultural
settings are trained to care for their sick juroaes and this implies that
not much of cultural difference exist among Nigeri@amilies on this
aspect.

3.2.5: Food habits

Food habits in terms of what is eaten, how it igpared and who
prepares it among Nigerian families vary from crdtuto culture.
Consequently, the nature of opportunity made abkalto a child in this
area differs from culture to culture. It is howewaportant to reiterate
the fact that there is no Nigerian culture whicheslonot support
breastfeeding as a major child rearing practiceerf{ewnfant born to a
mother in Nigeria is breastfed and the skill oflsng acquired by the
child is developed in the baby by the mother, wiketthe is from the
north, east or south western Nigeria.

Children are taught to eat the staple foods tretammonly found in the
family. For instance in the north it is guinea ¢aine, beans and yam. In
the east it is yam and cassava, while in the wastdassava, yam beans
and rice. The child is trained to eat each of thasthe most common
form of preparation peculiar to his or her socidtvmal group. For
example, the Yoruba child is trained to eatala made out yam flour,
and while the Ibo child will be trained to eat pdge, the Hausa child
will eat boiled yam derived from the same yam.

Genders roles also differ from culture to cultudeew it comes to who is
trained to prepared foods in Nigerian homes. Tiaaslly, the female
child is trained to cook in most eastern Nigerimifees with the male
child’s entry into the kitchen seen as quite arulined act. While the
northern Nigeria families are not so fussy aboig, ttheir counterparts in
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the south western Nigeria see the training of lbatys and girls in the art
of cooking as very essential.
3.2.6: Recreation and Leisure

Like children in most parts of the world, boys agids from Nigerian

families love to play by themselves at times anthwather children at
other times. Play activities are of great valud\tgerian children. Hake
(200??) remarks that physically, play affords oppaties for large

muscle exercise; stimulates growth and increasedeémand for oxygen;
improves digestion and stimulates adequate exarefsychologically,

play is also of the greatest importance. Througly,pinany lessons in
socialization are learned in a natural way. Thddclgarns how to co-
operate with playmates, to lead or to be led, t&kemaompromises, to
defend his rights and to learn to withstand antegon

Just as children from the eastern Nigeria are @dhioy the elders to get
involved in special games of storytelling and shobatys through tales by
moonlight, their peers in both the south west aadhern Nigeria are
equally not left out. These games bother on phgbgoand culture as
tools of socialization. In addition, parents in therth encourage older
siblings to train their children in simple physicebmbat aimed at
building their physique and promoting endurancevel as perseverance
as they grow up. This is probably why Northern Migie boys seem to be
given more opportunities for play than girls.

3.2.7: Sex knowledge and training

Puberty rites for both male and female adolesckat®e lost much of
their former importance in most Nigeria familiestoflay. In fact, it is
difficult to find villages where puberty rites astill celebrated. If one
finds this still being celebrated it will be prolhaln very remote areas
and villages.

Likewise sex training is almost non-existent in maraditional even to
some extent modern Nigerian families. It is consdeto be sinful or
‘corrupting’ to speak about such matters candigigyvben parents and
children. Adolescent boys especially are givenelitir no information
about the sexual changes taking place in theirdsodi

This does not mean that children are not providath vgpecific
opportunities to acquire some sex knowledge anidiniga in different
ethnic groups and within different families in thation. The males learn
about sexual matters, primarily from older brotheather than by their
mothers or fathers. In the case of the femaleg; thethers are the main

75



informants in sexual matters, with their olderesisaunts, and sometimes
“house-mothers” in boarding schools and grandmetiaéso helping out
in this matter. Each one of these groups of pebtpleever does the
training with a lot of caution.

3.2.8: Behaviour and social relations

Naturally, every ethnic group in the country hasiateal cultural patterns
which refer its e of expects children from suchugrdo learn how to
conform to these standard norms in the courselatimg with others (old
and young).

For instance in the area of greetings, a growingul¥a boy of the south
western Nigeria is trained by his parents to padstfor elders while the
girls kneel down for the same group of people. Thiaot so with their
Hausa or Fulani peers in the northern Nigeria. Heoth boys and girls
do not need to prostrate or kneel down for theimoglders while
greeting. Rather, they are trained to show somereexce to elders while
greeting, by just bending down a bit. If the eldera highly placed
individual rather than bending, the boys are triteesquat with clenched
fist as a sign of respect.

In the eastern Nigeria, prostrating is not partraining in greetings for
boys neither is kneeling down for girls. Childrere @rained to use the
time of the day or events to greet both elders thet peers. Physical
posturing therefore is not significant while gragti although, children
are still trained to hold their own wrist with theft hand or use the two
hands when shaking hands with the elderly ones.

In the area of peer relationship and interactidvere is little or no
restriction for a growing child in most eastern amolthern Nigeria
traditional societies. Children are trained to rfrixely with their peers,
particularly those of the same sex, although sonomitoring is still
ensured by adults and older members of their sociBhe situation is not
guite the same in the traditional south westerneNa&n societies. The
growing child who lives within an extended familysgem is trained to
relate first with peers within such set up befoppraval is given for
going beyond such bounds. However, there seemssirestriction on
the male child than the female one when it comeslaiing with the peer
group particularly the opposite sex. This is gasitailar in most parts of
the country.

Religious teachings of Nigerian families are alsedias a means of
shaping the social behaviour of children. Parests the law aspects of
their religious belief to teach their children midgathrough regular
attendance of church or mosque and Sunday schoQuoanic Schooaol,
respect for elders, saying prayers regularly, memgy religious poems
and verses from the Bible or Quran, and by persexample. They also
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regularly refer to examples of people in the BibleQuran who were
wicked and were punished or were good and subsdyguewarded by
God for their good deeds.

3.2.9: Education

Education, particularly at the non formal levelaisother component of
child rearing in the traditional Nigerian socieBarents and other adults
in the family provide children with opportunities &cquire what Adamu
(2009) calls indigenous knowledge, that is, knalgkethat is unique to a
given culture or society. This serves as the childbasis for local level
decision making in agriculture, health care, foadparation, natural
resource management, vocational skills acquisiteomd a host of other
activities in rural communities.

The mode of delivery and content of this kind otiestion is however
influenced by the childls cultural background. Henwee experience
variations in the kind of skills developed in thkild, depending on
his/her environment and location. For example, aviml the traditional
Hausa culture, a growing boy is given Quranic etaoa his peer in
Yoruba culture is given the opportunity to accessstern education.
Nevertheless, both of them are still exposed toestades, vocations and
skills practiced by any of their parents, dependainghe sex of the child.
This is equally so with the male child in eastenge¥ia, but the female
child is considered for more access into westewnrcaibn until recent
time when the boy-child education programme wasdhad.

Child care generally in most Nigerian cultures hamcterized by positive and
nurturing parent-child interaction. Nigerian mothand fathers buy and make
toys and gifts for their children, particularly @pecial occasions such as
religious celebrations. They also befriend and @otrtheir children when they
are threatened with physical harm by either otrdulta or children in the
neighbourhood. Parents also show their love arettdin for their children by
giving them special care in washing, dressing aw®ilihg them properly. And
some parents demonstrate their devotion to theidrelm by being a constant
companion to them

Grandparents, uncle, aunts, other wives, neighbandshired housemaids are
also part of the people rearing and caring fordrhih in most Nigerian homes.
They all help the growing child to understand wisatexpected of him/her
socially. For example, in many Northern Nigeriamiiges, older brothers and
sisters as well as other relatives, are sometimxpgoted to train younger
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children in toilet etiquette, table manners, clesds habits, etc. Also, they are
often given authority by the parents to teach tlmeinger siblings social
controls. If the younger child misbehaves, the okibling may use some kind
of punishment, and occasionally this may involvepooal punitive measures.

3.2.10: Self Assessment Exercise

1. Explain briefly the concept of child rearing praeti

2. ldentify some of the components of child rearinggbices and
patterns that can be used to describe the upbgrmfirchildren in
Nigeria.

3. Describe some of the cultural differences that atiarize food
habits and behaviour and social relations as plaiftl gearing
practices in Nigeria.

4.0: CONCLUSION

A detailed understanding of child rearing practiaed patterns is quite
essential for proper development of any child. e however many cultural
variables affecting the ways in which the childased and these vary from one
cultural group to the other. The influence of thesgations reflects in the
nature of socialization experienced by each ch#ijgeshding on his/her ethnic or
social group and the level of sophistication oftres family.

While most Nigerian families can be said to play k&les (although varied) in
all the different categories of child rearing prees in their society, the area of
sex training still needs to be more concentrafmhuParents and the schools
need to play more dominant role in educating boykgirls as to the scientific
nature of sexual changes and their social and p$ygical meaning to the
maturing adolescent.

5.0: SUMMARY

In this Unit you have learnt that a relationshigsex between child rearing
practices and the cultural background of the childe diversity of culture
among different families accounts for the differesicin the patterns and
practices of child rearing among the various etlamd social groups in Nigeria.
Differences exist in how children are raised imterof food habits, discipline,
behaviour and social relations, toilet etiquetegreation and leisure, language
development and acquisition as well as health fabit

Nevertheless, child rearing practices and pattamang Nigerian families still
appear to be a mixture of good-natured freedomthegevith the use of strict
controls, as children are strongly believed to benaor source of joy and
happiness in most Nigerian societies. Collectivaigs have traditionally raised
children and this could go without saying that dfeh were considered children
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of the entire community. A child is therefore séetring pride or its reverse to
the collective group as a whole and not to hisidh [parents alone.
6.0: TUTOR MARKED ASSIGNMENT
To what extent is it true that child rearing prees and patterns in Nigeria are a
reflection of the cultural background and charasties of a child's family and
ethnic or social group. Use concrete examples fiendeyour position.
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MODULE 2
UNIT 3: CHILD FOSTERAGE AS A FORM OF CHILD REARING
PRACTICE
CONTENTS
1.0: Introduction
2.0: Objectives
3.0: Main Content

3.1: Meaning of child fostering/fosterage

3.2: Reasons for child fostering/fosterage

3.3: The pros and cons of child fostering/fosterag

3.3: Self Assessment Exercise
4.0: Conclusion
5.0: Summary
6.0: Tutor Marked Assignment
7.0: References/Further Readings
MAIN CONTENT
1.0: INTRODUCTION
In the preceding Unit, you learnt about the waysatbych children are reared
and the influence of cultural differences on thiéedent child rearing practices
and patterns across the geo-political zones of iig&lost of these practices
and patterns of child rearing are anchored by psretder siblings and other
adults in the family.
It is however pertinent for us to note at this jume that some children in the
African society, Nigeria inclusive, still end upibg brought up by adults who
are not their biological mothers. Let us imagingaman who gave birth to ten
children without necessarily raising all of thenrdedf. The implication here is
that some of the children must have been raiseathyr people who might not
actually be part of their immediate family. Thiscluld fostering.
In this Unit, it is therefore expected that youlva&arn about the concept and
types of child fostering/fosterage as a child rgapractice, the reasons for this
practice, and its pros and cons.
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2.0: OBJECTIVES
At the end of this Unit, you should be able to:
1. Explain the concept and types of child fosteringféoage.

2. ldentify and explain some of the merits and dermsemf -child
fostering/fosterage in our society.

3.0: MAIN CONTENT
3.1: Meaning and Types of Child Fostering/Fosterage
Usiugo-Abanihe (985) remarks that the anthropoladiterature of West
Africa contains much evidence of child relocatibe, the transfer, giving
out, or exchange of children among families. Thiddcrearing practice
she refers to as child fostering or fosterages kimply defined as “the
relocation or transfer of children from biological natal homes where
they are raised and cared for foster parents” @dséibanihe, 1985).
The delegation of parental roles by fostering olildcen entails the
sharing of child rearing responsibilities, and tbeenoval of the burdens
and constraints of prolific child bearing. It ispaactice that is well
institutionalized in some parts of West Africa, .eNjgeria, Ghana, and
Sierra Leone.
Child fostering is a valued traditional child rewyipractice among many
ethnic groups in Nigeria. The practice can be desdr as one
phenomenon that has become more prevalent and asswew
dimensions as societies have become more comptediaersified.
This practice is rooted in kinship structures aratlitions children are
sent out not only in the event of family crisisvanen one or both natural
parents cannot for some reason, manage to brimg tipe Rather, child
fostering is practised by both stable and unstédotelies, married and
single mothers, healthy and handicapped parernts, and urban homes,
wealthy and poor parents. The reasons for this belbetter understood
when we start talking about what makes people tactjpe child
fostering.
It is a cultural practice that involves biologigarents giving out of the
child at a young age (sometimes as early as foufiver years) to a
surrogate family for upbringing. In many societiesWest Africa, child
fosterage is simply an accepted means of raisinigiren. Even West
African immigrants in America and Europe were réporto have been
practicing the idea of sending their children testés homes (Isiugo-
Abanihe, 1985).
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3.2: Types of Child Fostering/Fosterage
The cultural undertone of child fostering as a faichild rearing makes
for the variations in the way and why it is praetian different societies.
Basically, it comes as kinship fostering, crisistésing, alliance and
apprentice fostering and domestic fostering.
3.2.1: Kinship fostering
This is the predominant type of child fostering agomany ethnic
groups in West Africa. It is very common in Nigerahana, Liberia and
Sierra Leone. It involves sending children to lweh relatives of either
parent or exchange of children among kinsmen whareskkinship
obligations and assistance.
In Nigeria, this type of child fostering is a commpractice among most
ethnic groups. It ibasedon thebelief that children are generally thought
of as belonging not only to their biological pasehtt also to the lineage
or kinship group. Hence, we find a male child besegt to his mother’s
or father's brother’'s home and a female child beerg to her mother's
or brother's sister's home to go and live and zeda
Grandparents are perhaps the most important retspaé foster children.
They are always ready to receive their grandchildice a variety of
reasons that will be discussed later in this UArong the Yoruba and
the Ibo of Nigeria, it is a thing of pride for aagi@dmother to have her
grandchildren living with her. Precisely, in Ibanthit is regarded as a
blessing when a woman starts building around hemall “army” of
grandchildren and great grandchildren.
3.2.2: Crisis fostering

This is a form of fostering that results from soenisis in child’s home.
The child is relocated in this case due reasonsitoations such as
dissolution of the family of orientation by divotcgeparation or death of
a spouse. Sometimes children born out of wedlodk vi@hin this
category, as their mothers tend to hide such @mldrom their spouses.
They are therefore given to their own relationstake care of such
children on their behalf.
Isiugo-Abanihe (1984) also categorized the artesfdéng out of a child
because of the apprehension over his/her surverainather example of
crisis fostering. That is, the fear of witchcrafgf B neighbouring old
woman, for example or of reprisals by the spiritsunappeased dead
kinsmen or ancestors could result in a child odnijehe supposed cause
of the crisis is ameliorated.
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3.2.3: Wardship and alliance fostering

Quoting Goody, 1978; & Sinclair,1972, Isiugo-AbamiflL984) observed
that in many West African societies, there is ac#meemphasis on the
use of fostering to establish and strengthen soe@inomic or political
alliances. This is through the sending of childment as wards to the
homes of non-relatives, friends, and people ofagerocial standing. For
example, in the northern part of Nigeria, male dii@h are often sent at
young ages to live with influential religious or |pical leaders or
landlords to receive care, training, education amstruction in the
Glorious Quran.

The fact that alliance fostering or wardship ofteombines the
responsibilities of training and sponsoring of ygurhildren, it goes hand
in hand with apprentice fostering. Here, childrenld be sent out at very
early age to homes where they are disciplined aravthey learn a trade.
3.2.4: Domestic fostering

The essence of this type of fostering is to promagistribution of
children’s domestic importance especially betweensbholds with
many children and those with few. Here, femaledtkih particularly are
sent to experienced women where they are expectearn the domestic
roles they would be performing later in their flgdromes. For example,
little girls are often sent to the homes of a nesthrar, especially a young
mother, to help “carry” the baby and to act ale liiaby minder, in return
for their training and maintenance.

Children are also sent out for here, to elderly wormr women without
their own children for companionship. Likewise, Idless couples are
often given children by their relatives to reartsat they do not become
discouraged.

3.2.5: Educational fostering

This is usually done for educational purpose. Childin this form of
fostering are often boarded out with relatives \ah® expected to provide
them with formal education. The children are somef sent to non-
relatives where there are few relatives living n#éa& schools to be
attended by these children or where relatives ardonger willing to
honour the kinship claims of distant relatives.
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3.3: Merits and Demerits of Child Fostering

Child fostering as a form of child rearing practltas been a valued traditional

practice among many ethnic groups in West Africatipularly in Nigeria. This

however does not mean that the practice has nat todally beneficial to all

those involved in it. Hence, we need to brieflycdiss the merits and demerits

of the practice.
3.3.1: Merits
In situations where children are sent to their graothers for fostering, it
gives the biological mother more time to work ortganarket or the farm
in the traditional society. Also, it engenders abuilt support system
because the occasional visits and gifts of moneyddtuff, and clothing
by parents to the grandparents form an importarit qgfatheir resource
accumulation. This does not however imply that ¥edbes not usually
flow from parents to grandparents in the absencdosfers, but the
presence of fosters guarantees the regularity sifsvand the size and
assortment of goods brought in (Asiugo-Abanihe 5)98
Consequently, the extended family, on which clholstéring is buttressed,
acts to even out the hardships of large family .sidee delegation of
parental roles by fostering out children promotes sharing of child
rearing responsibilities and helps to reduce thrddns and constraints of
prolific child bearing.
Child fostering also helps in easing some of the&alsproblems
associated with migration of parents. Parents wigrate (internally or
internationally) can leave children behind with ateles, -either
temporarily or permanently, thereby reducing suarepts worries about
how to manage the case of leaving behind theidedml. This is equally
beneficial to women who are trying to return tosdhor enter the labour
force.
Where kinship fostering is practised, it strength&mship ties and also
promotes reallocation of resources thereby cortinguo higher chances
of maximum survival for the unit. The recognitiohtbe responsibility of
a child's upbringing as every body's businessde ahhanced through
child fostering.
Practising crisis child fostering can help imprdke survival chances of
children by removing them from the source of aigrieeal or imagined.
For example, if a child is sent to go and live witis/her grandparents
due to witchcraft scare, it is possible to bringrsehild under a more
cautious and caring environment.
Surrogate parents are capable of inculcating stridiscipline in foster
children than their parents, especially if suchrageite parents are good
disciplinarians and are socially upright. Henceldcfostering in this case
IS a motivation for social mobility. This is becaushildren who are
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raised under the supervision of surrogate pareaspecially those
socialized in superior or prestigious homes areentiely to be more
sophisticated than those raised by their own paremio are of lesser
socio-economic standing. The same principle appieen we have
children who are sent to go and live with profesalse such as teachers
and others. They could become better groomed amolped for future
educational enterprise.

3.3.2: Demerits

It is not impossible that the economic costs ofildecén to biological
parents may be lowered by the practice of childefsg but the costs
would surely become higher to the foster parenksy would normally be
expected to do his/her best in ensuring that lild s well brought up.
Also, this implies that fertility regulation amonige educated elites does
not guarantee them small family size. We can tloeeefvitness situations
in which these elites end up acquiring large fagmifirom poorer relatives
or even non-relatives.

In some situations child fostering can subjectftstered child to untold
hardships especially if the foster parent is the-caring and wicked
type. Such foster parents may end up using sudtirehias housemaids
charged with doing all the odd jobs at home.

It is expected that a fostered child should attome be reunited back
with the biological parents, but what we witnessame cases is that the
long time emotional detachment from these paresislly affects such
reunification. The bond that develops between tiséef parents and the
foster child sometimes gets so strong that at fisation point the foster
parents become emotionally destabilised. This uiccm turn have
serious implications on the relationship betweenftister parents and the
biological parents.

3.4: Self Assessment Exercise
1. What do you understand by child fosterage/fostéring
2. How far is it true that child fosterage can be eigeed by a child
through different ways?
3. Highlight the merits and demerits of child fostexag a child rearing
practice.
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4.0: CONCLUSION

Child fosterage/fostering is a child rearing preetihat is quite common among
ethnic groups and within communities in West Afrasal Nigeria in particular.
It is a practice that aimed at providing suppod aare for the young person by
foster parents with the consent of his/her biaabparents. It is a practice that
Is well encouraged by the culture and traditiona #rge number of ethnic
groups in Nigeria. As good as it is we should iyt away from the fact that
child fostering could be detrimental to the growatdld, the parents and
sometimes the foster parents.

5.0: SUMMARY

Child fostering/fosterage as a child rearing pcacts quite prevalent in West
Africa, especially Nigeria, Sierra Leone, Ghana hiteria. It can be referred
to as the relocation or transfer of children froimidgical or natal homes to
other homes where they are raised and cared fsutvggate parents or foster
parents. People get involved in child fosterageafgariety of reasons and these
inform the different types of child fostering thve¢ have in our communities.
The way this form of child rearing is practisedh@avever characterized by
some pros and cons which could affect both theefedtchild and the
biological/foster parents.

6.0: TUTOR MARKED ASSIGNMENT
Explain the concept of child fosterage as a clelaring practice and establish
the fact that if not well practised it could berttaental to its beneficiaries.

7.0: REFERENCES & FURTHER READINGS
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1.0: INTRODUCTION

The practice of raising or bringing up children nmost African societies,
Nigeria inclusive, is highly beneficial to the ahias an individual, the parents
and the community at large. Breastfeeding, carrytimg child on the back,
sleeping with the child, educating and providingciabzation avenues for
him/her create an intimate relationship betweendté and his/her parents.
Again, many of the traditional child rearing praes and patterns in our society
are known to promote child mental health.

This Unit is therefore presents some of the bendiiat be derived from proper
and appropriate child rearing by all the partiest #re usually involved in the
process; the child, his/her parents, older siblirmder adults and the entire
community to which he/she belongs.
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2.0: OBJECTIVES
At the end of this Unit, you should be able to:
1. Identify some of the benefits that are derived frpraper and
appropriate child rearing practices and patterns.
2. Discuss the benefits of understanding culturaledghces in
child rearing practices and patterns.

3.0: MAIN CONTENT

3.1: Benefits of Proper and Appropriate Child Rearng Practices and
Patterns

The fact that a child's social responsibility stam the home makes it
imperative for him/her to enjoy proper and appratarichild rearing practices
through the parents and other older adults in @ishome. Through some of
these practices and the patterns of carrying thet garents show love and
protect their children. For instance, firmness ast @f child rearing keeps
children on the right track and this ends up makovagble.

Bringing up a child to respect his/her parentsesudnd regulations helps to
promote in him/her, a good sense of responsibilitycough this the child is
encouraged to inculcate a strong sense of kinsegpand respect for others
within their larger community. This practice is aefpe of reducing dissension
and creating a homogenous community where all ceujaect to be treated
fairly and with compassion. They are also likelygtow up with a feeling that
they are in this world not their own satisfactibnt primarily to serve others.
Proper and appropriate child rearing practices paiterns could be part of
parents’ demonstration of their belief in one @& fnovisions in Declaration of
the Rights of the Child which emphasizes that thédc by reason of his
physical and mental maturity, needs special safeilguand care, before as well
as after birth. Hence, where a child is traine@aquire some food and health
habits as well as social relations skills as padhid rearing, he/she has higher
chances of growing up to be a well adjusted indiald As children are cared
for by their parents both parties develop undeditags of the other.

With responsive and demanding parenting thereasptbssibility for healthier
child development to evolve. The manner in whichepts respond to a child’s
behaviour as part of child rearing will have areeffon the child's self-esteem
and future interactions with others.

The development of self control as part of childrieg promotes the child's
will to conquer attention. It leads him/her setatthievable goals in life and
always aspires to seek for things that can be rappealing, and be ready to
work hard, which in essence is the fruit of socw@trol.

Child rearing practices help humanize the growirgldcas a biological
organism and transform him/her into “a self” thgrebeating in him/her a sense
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of identity, endowing him/her with ideas, valueslaspirations necessary for
the development of human society at large.

There is no growing child who does not need whabd®om (2001) calls
“frequent does of reassurance and encouragemens. i$hbecause while
growing up, they are prone to worries and sometic@®bine information
received from adults with their own imaginationsctome to some frightful and
unfounded conclusions. Through appropriate chddring practices which
emphasise affection, love and care a good sensecofrity and confidence is
developed in children.

3.2: Benefits of Understanding Cultural Differencesin Child Rearing
Practices and Patterns

Children grow up in a wide variety of different @gal, social and cultural
circumstances. The fact that within cultures thexests diversity implies that
there is no right or most correct way to bring upldren. By detecting and
understanding the cultural differences and thefeots on child rearing
practices, it is possible to identify those pragdiavhich should be supported
and those which ought to be discouraged.

Furthermore, it will create opportunity for peopterespect cultural differences
and the child's right to his/her cultural identig stipulated by the United
Nation's Convention on the Rights of the Child.

For continuity sake, it is important to understandtural differences in child
rearing practices so that in times of rapid chasgeje old practices can still be
applied in new settings without necessarily takangnisguided step. This is
because traditional practices and beliefs stillehavparticularly important role
to play when children’s lives have radically chahges a result of some
circumstances beyond their control.

The benefits of understanding cultural differeniceshild rearing practices and
patterns can be better appreciated using someethieat dimensions of child
rearing identified by Barry et.al. (1959) throudte tUniversity of Leicester,
School of Education Social Science Resources (2009)

* Obedience training-This is the degree to which children are trained to
respect and obey adults. This varies from cultarectlture and an
understanding of the different but culture-speaciferys of training a child
to become obedient will promote better social retethips among the
different ethnic groups in Nigeria. For instancdiiles a Yoruba boy is
trained not to call his senior siblings by nameéss not the case with the
Hausa boy or his Ibo peers. Nevertheless, all emtlstill emphasise
respect for elders. An understanding of this defexe is not likely going
to make a Yoruba elder to frown at a Hausa boydaeailing his seniors
by name.

» Responsibility training- This is related to the degree to which children
are trained to take responsibility for subsisteacéousehold tasks and
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this cannot be the same across cultures. It veligfore be another source
of difference if understood and respected will litate better social
relationships. For example, in the south eastegeifia, the place of a
growing boy is traditionally not the kitchen, whaseboth boys and girls
are trained in the south west to take the resptitgibf cooking and
preparing food for members of the family.

* Nurturance training- This concerns the degree to which children are
trained to care for and help younger siblings athéiodependent people.
Here, the level of belief in the extended familgtiges influence greatly
the kind of training received by a child. In somecisties the older
siblings are trained to act out the roles of tipairents while their junior
ones are growing up. The female ones are traindxh¢& their younger
ones, feed them and even wash their under ware®nhe other societies
it is not so. An understanding of the cultural eifnces in nurturing is
therefore capable of reducing stereotypic belibfsua a particular ethnic
group.

» Self-reliance training- This relates to the degree to which children are
trained to take care of themselves and to indepegnafeassistance from
others in supplying their needs or wants. This Byguwaries from culture
to culture. Recognition of these differences makes a better
understanding of group dynamics and the competEnw@}s of different
groups of children when it comes to execution omesotasks. For
example, the degree of self reliance training dllguough & high) of a
Fulani boy or Ibo boy cannot be compared with tfa Yoruba boy, but
all of them still have to be understood for a vaeljusted socio-economic
development of such children to take place.

The implication of the foregoing discussion is tlaabetter understanding of
these cultural differences in child rearing pragdids capable of reducing
ethnocentric feelings among adults who would fihdniselves relating with
these children at one point or another of theimginoand development.

Again, it is possible to reduce the chances of ingwhe culturally diverse
child rearing practices as wrong and abusive whey are not in conformity
with those that are quite common within a localBy. this, educators and others
within that locality are not likely to be involvedn misjudging the
appropriateness of such differing child rearingcpcas or parenting styles.
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3.3: Self Assessment Exercise

1. State any four benefits of proper and approprifitl cearing practices
and parenting.

2. What are the benefits that can be derived frontaildd understanding of
the cultural differences that are found among ctakiting practices in the
different geo-political areas of Nigeria?

4.0: CONCLUSION

Most individuals tend to be ethnocentric becausey tat most times truly
understand only their own personal culture or bemlgd. The fact that they are
unfamiliar with other peoples™ cultures can malkenthview some child rearing
practices and patterns as being inferior to them.dcHowever, an understanding
of the differences social, cultural, religious andral values associated to child
rearing practices can engender a clearer percepfighe variations in these
practices as being proper. This can equally pronoodéural tolerance and
respect for practices and patterns different framawn. Resultantly, this will
prevent misunderstanding and facilitate more actimeolvement in the
upbringing of our children.

5.0: SUMMARY

In this Unit you have learnt that proper and appete child rearing practices
are quite culture —specific and could be highlydsmml. The degree to which
physical and emotional nurturance, shelter, satdygurity and health care are
provided as part of child rearing practices varymature and volume from one
culture to another. Despite these variations, wesehdearnt that an
understanding of the differences and the reasansuich will go a long way in
improving our cultural knowledge base as well asiadaelations and tangible
involvement in the business of child rearing in saciety.

6.0: TUTOR MARKED ASSIGNMENT

Convince a colleague of yours in not more than 200€ds that understanding
the cultural differences among the various chiltirey practices and patterns in
Nigeria could be highly beneficial to both the gmogvchild and the society to
which he/she belongs.
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UNIT 1: MEANING AND FORMS OF COMMUNICATION
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3.3: Self Assessment Exercise
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1.0: INTRODUCTION

Every child in any society belongs to a family agatch family has a set of
unique ways of communicating among its memberss Thin terms of a set of
cognitive representations which guides individuglgrceptions, evaluations,
and motivations as a benchmark to which actual [farmteractions are
compared and contrasted. These communicationsripatéee usually culture
specific. An attempt to fully understand the patseand their underpinning
cultural differences requires an understandinghefdoncept of communication

and its different forms.

2.0: OBJECTIVES

At the end of this Unit you should be able to:
1. Explain the concept of communication using différecholars” views.
2. ldentify and describe the different forms and typesommunication.
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3.0: MAIN CONTENT
3.1: Meaning of Communication

Definitions of communication range widely, someaguizing that animals can
communicate with each other as well as human beargs some more narrow,
only including human beings within the parametefs haman symbolic
interaction.

A look at the etymology of the word “communicatiowill reveal that it
contains two root words: com (for the Latioum” translating “with” or
‘together with”) and “unio” (the Latin for *“union”) (COM 707,
www.regent.edy  Hence, communication refers to “union with” fdne
purpose of conveying a message. This influencedtarer handling the course
COM 7 in his definition of communication which hawg as “a process in
which a person, through the use of signs (naturaljersal)/symbol (by human
convention), verbally and /or non verbally, consesly or not consciously but
intentionally, conveys meaning to another in otdeaffect change.

Communication has been described by Wikipedia (R@39“the process of
transferring information from one source to andthlrinvolves imparting or
interchanging of thoughts, opinions, or informatlmnspeech, writing or signs.
It can be perceived as a two-way process in whighmet is an exchange and
progression of thoughts, feelings or ideas towardasutually accepted goal or
direction.

Communication simply means “the science and practt transmitting or
exchanging information or ideas (Lawal, 2004). idta process whereby
information is encoded and imparted by a sendeeteiver via a channel or
medium. It requires the receiver to decode the aggssnd give the sender a
feedback. That is, the sender encodes and sendsdbgage, which is then
carried via the communication channel to the resmrewhere the receiver
decodes the message, processes the informatioseadd an appropriate reply
via the same communication channel. It is therefehat happens when the
transmitter changes state of being of the recipiesed on the message
transmitted.

Communication is transaction that involves all abpirocesses. It is a process
by which people assign and convey meaning in agmgit to create shared
information and understanding. The process requreast repertoire of skills

in intrapersonal and interpersonal processingerisg, observing, speaking,

guestioning analyzing and evaluating.
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YourDictionary.com (2009) defines communicationtlas act of transmitting,
giving or exchanging information, signals or messags by talk, gestures or
writing. It further defines it as the art of exse®) ideas, especially in speech
and writing. It involves exchange of informatiohoptights, ideas and emotions.

Douglas Harper (2008) further defines communicat@snthe articulation of
sending a message through different media, berlialeor non-verbal, as a
being transmits a thought provoking idea, gestacgon etc. It is also a learned
skill. Most babies are born with the physical dapiio make sounds, but must
learn to speak and communicate effectively. Spegkistening, and human
ability to understand verbal and non-verbal meamiage skills we develop in
various ways. These skills are acquired by obsgrather people, modeling
behaviours based on what is seen. Human beingsalace taught some
communication skills directly through educationddy practicing those skills
and having them evaluated.

Communication is usually described along a few mamnensions which
include content- what type of things are commumdatsource, emissary,
sender or encoder — by whom; form — in which foamannel- through which
medium; destination, receiver, target or decodemtom; and the purpose or
pragmatic aspect. Between parties, communicaticiudies acts that confer
knowledge and experiences, give advice and commaarabs ask questions.
These acts may take many forms, in one of the warimanners of
communication.

Wikipedia (2009) further describes communicatiorpescesses of information
transmission governed by three levels of semiatiesrwhich include:
- Syntactic (formal properties of signs and symbols)
- Pragmatic (concerned with the relations between
signs/expressions and their users) and
- Semantic (study of relationships between signssgnabols and
what they represent).
These rules make communication a social interactdrere at least two
interacting agents share a common set of signsaatmmmon set of semiotic
rules.

Communication can occur via various processes attlads and depending on
the channel used and the style of communicatioretban be various types and
forms of communication, some of which are discusgedthe next few
paragraphs.

95



3.2: Types and Forms of Communication

Effective communication can evolve through non-eérlverbal, written, or
wireless forms. Traditionally, human beings arewndo have some forms of
communication which include dancing, sculpture vgorgainting, divination,
acting and festivals. However, regardless of thhenfacommunication patterns
all over the world are known to serve very usefuiposes. This is because no
matter how we feel and regardless how well inform&dmay be on any issue
unless we can transmit this information to othevgili remain what Anijah-Obi
(2001) calls “the rich deposits of metal in thetleand the valuable number in
the forest which is of no value to anyone”. The tnéew paragraphs will
therefore explore these different forms of commation and the means of
using them.
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3.2.1: Verbal communication

The basis of communication is the interaction betwgeople. Verbal
communication is one way for people to communitate-to-face. Some
of the key components of verbal communication avand, words,
speaking, and the language.

Manohar (2008) describes verbal communication aramunication
type that is oral. Theral communication refers to the spoken words in
the communication process. Oral communication agHrerebe face-to-
face communication or a conversation over the plooran the voice chat
over the Internet. Spoken conversations or dialsgue influenced by
voice modulation, pitch, volume and even the spaad clarity of
speaking.

Effective oral communication is not learned fromadmg: it takes
practice, practice, and more practice. It involdeseloping a vocabulary
that allows you to express your opinions, to Syater position during a
dialogue relative to reaching a decision, to phsaaa questions clearly
and concisely, and to make your wishes known omamyber of matters.
At birth, most people have vocal cords, which pralsounds. As a child
grows it learns how to form these sounds into woSisne words may be
imitative of natural sounds, but others may conmnfrexpressions of
emotion, such as laughter or crying. Words alone e meaning. Only
people can put meaning into words. As meaning $sgaed to words,
language develops, which leads to the developmiespaaking; a major
process in oral communication.

3.2.2: Written Communication

Written communication can be either via snail mailemail. The
effectiveness of written communication dependshenstyle of writing,
vocabulary used, grammar, clarity and precisiolaofuage. Written
communication takes on many different forms. lHudes general
correspondence, reports of different types, proasjwecord keeping,
operating instructions, spreadsheet data, annowsrdsndocumentation,
and presentations.

Written communication could be handwritten, typedmachine printed
messages. The practice of sending notes, hamdsgrwadvertisements
etc also falls within this category of communicatioThis form of
communication is simple to use and easy to redepbe recipients.
Parents use more of oral communication than th#amrcommunication
during child rearing in most families in Nigeriahi$ however does not
exclude the fact that the written form of commutiara is not used by
family members in the course of bringing up a clsdt shall be noted in
the next Unit of this Module.
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3.2.3: Nonverbal communication
Nonverbal communication is the process of commuimgathrough
sending and receiving wordless messages (nonvedoias) in a variety
of ways. It involves those nonverbal stimuli in @ranunication setting
that are generated by both the source (speakerh@iter use of the
environment and that have potential message vaudhke source or
receiver (listener). It could be both intentionatlainintentional.
Non-verbal communication includes the overall bddgguage of the
person who is speaking, which will include the bqubsture, the hand
gestures, and overall body movements. The faciaessions also play a
major role while communication since the expression a person’s face
say a lot about his/her mood. On the other handuges like a
handshake, a smile or a hug can independently goramotions
(Manohar, 2008).
Non verbal communication can also be in the form pidtorial
representations, signboards, or even photogragbi;hes and paintings,
vocal nuance, intonation, glance and posture.
Furthermore, Wikipedia (2009) reveals that nonviedmmmunication
can be communicated through object communicatiaih s@as clothing,
hairstyles or even architecture, symbols and iméphics. The quality of
a message sender’s voice, his/her emotions anHisgesyle, as well as
prosodic features such as rhythm, intonation arekst all form part of
nonverbal communication.
Elements such as physique, height, weight, ham,&kor, gender,
odors, and clothing send nonverbal messages dimteigaction. Research
into height has generally found that taller peapike perceived as being
more impressive. Melamed & Bozionelos (1992) studiesample of
managers in the UK and found that height was d&etpr affecting who
was promoted. Often people try to make themsebdér tfor example,
standing on a platform, when they want to make nedwn impact with
their speaking.
There are two basic categories of nonverbal comeation. The first one
comprises those nonverbal messages produced bydtg and the
second being those produced by the broad settiteynms of time, space,
and silence. From these two broad categories degéferent types of
nonverbal communication can be identified. Somehefse have been
highlighted by Kendra Van Wagner (2009) and thejude:
. Facial Expression-Facial expressions are responsible for a
huge

proportion of nonverbal communication. These cobél

through smiling or frowning. Smiling is a powerftlie that

transmits happiness, friendliness, warmth, anadgkiSo, a
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person who smiles frequently is more likely to lszcgived
as more likable, friendly, warm and approachabisiliSg is
often contagious and people will react favouralblyey will
be more comfortable around such an individual anil w
want to listen more.
Eye Contact- This helps to regulate the flow of
communication. It signals interest in others arateases the
speaker’s credibility. People who make eye convaein the
flow of communication and convey interest, concern,
warmth, and credibility. Looking, staring and bling can
also be important nonverbal behaviours. When people
encounter people or things that they like, the odtielinking
increases and their pupils dilate. Again, lookirigaaother
person can indicate a range of emotions, inclutiosility,
interest and attraction. Argyle et.al. (1970) rekedrthat eye
gaze comprises the actions of looking while talkilogking
while listening, amount of gaze, and frequencyglainces
and patterns of fixation.

» Gestures-These are deliberate movements and signals used

for
communicating meaning without words. Common gestur
include waving, pointing, movements of the headl asing
fingers to indicate number amounts. It is so unigsi@ form
of nonverbal communication. For instance, if ondsf&o
gesture while speaking one may be perceived asdgand
stiff. Gestures can come in form efblems that is, those
associated with direct verbal translations e.g.cadbye
wave;illustrators - e.g. turning an imaginary steering wheel
while talking about drivingaffect display- a gesture that
conveys emotions e.g. a smile; aratlaptor- which
facilitates the release of bodily tension, e.gchlyi moving
one’s leg.

» Body Language and PosturePosture and movement in

terms of body
orientation, arm position and body openness whéanta
with another person goes a long way to influeneedibgree
of interest that can be attracted during an intsqel
relationship. For instance, an individual commutesa
numerous messages the way he or she talks and moves
Standing erect and leaning forward communicates to
listeners that one is approachable, receptivefragmtily. On
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the other hand, speaking with ones back turnedakimg at
the floor or ceiling communicates disinterest.

»Paralinguistic- This refers to vocal communication that is
separate from actual language. It includes facoch as
tone of voice, loudness, pitch and accent. It idetuthe
voice set which is the context in which the speaker
speaking in terms of situation, gender, mood, agkaa
person’s culture. Voice qualities and vocalizatiom also
part of paralanguage which affect the meaning ef th
message an individual is trying to pass.

» Proximity - This is related to how people use and perceive

the physical
space around them. It is also called proxemics,ishée
role of distance and body orientation in human
communication. It is premised on the principlet tihe
space between the sender and the receiver of aageess
influences the way the message is interpretedu@llt
norms dictate a comfortable distance for interactidth
others. The amount of distance people need anantioeint
of space they perceive as belonging to them isenited by
a number of factors including social norms, sitei
factors, personality characteristics, and levdbafiliarity.
For example, there are signals of discomfort cabyed
invading the other person’s space. These signalsdie,
rocking, leg swinging, tapping and gaze aversion.

» Haptics- Communicating through touch is another important
nonverbal form of communication. Touches that cacdn
be defined as communication include handshakedirpl
hands, kissing (cheek, lips, hand), back slapgiigh fives,
a pat on the shoulder, and brushing an arm. Thaimga
conveyed from touch is highly dependent upon theeod of
the situation, the relationship between communisaand
the manner of touch.

» Appearance-Human beings choice of colour, clothing,
hairstyles and other factors affecting appearane@lao
means of non verbal communication. Colours areldepz
invoking different moods and appearances can ggakér
physiological reactions, judgement, and interpretast

The foregoing is a confirmation that communicat@an come through many
facets. It is however not limited to humans, or rewe primates. Every
information exchange between living organisms- thatransmission of signals
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involving a living sender and a receiver, can bensadtered a form of
communication.

3.2. Self Assessment Exercise
(a)Use any three concise definitions to explain thexcept of
communication.
(b)Explain verbal communication as a form of commutica
(c) Distinguish between verbal and non-verbal commurmna
(d)Identify and explain any five forms of non verbahamunication,
the skills of which you can develop in a growingiath

4.0: CONCLUSION

Communication is a process of transmitting mess#iges an exchange of
information between a sender and a receiver. Iltesom different forms and

regardless of this, a message can only be saidat® Mbeen transmitted
successfully only when it is understood by the e that is, decoded. Both
verbal and nonverbal communications are thereferg gssential for successful
human relationship and interaction in any socidtirgg Family members

employ both in the course of child rearing as #lsbe discussed in the next
unit of this module.

5.0: SUMMARY

Communication as a process involves having a thiowgich usually exists in
the mind of the sender, sending a message to a/eeda words or other
symbols, and decoding which involves the receinetranslating the words or
symbols into a concept or an information that camibderstood.

Communication can either be verbal or nonverbalekMihis verbal, it could be
face to face or through conversation over the phmmen the voice over the
internet. The nonverbal communication on the oth@nd makes no use of
words, sentences, grammar and other structurescHratoe associated with
spoken and written language. It includes the oldratly language of the
person who is speaking, in terms of body post@&@af expression/gestures, the
hand gestures and overall body movements. It cantad in the form pictorial
representations, signboards, or even photograkétshes and painting.
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6.0: TUTOR MARKED ASSIGNMENT

Demonstrate your understanding of the concept afinsonication by giving
any three scholars’ views of its definition andeflyi discuss the different forms
it can take humans to communicate
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1.0: INTRODUCTION
Communication within the family is extremely impamt because it enables
members to express their needs, wants, and conteraach other Effective
communication is an important characteristic obrsty, healthy families. It is an
essential building block of strong marital, parehiid, and sibling
relationships.
Researchers have discovered a strong link betwa@manication patterns and
satisfaction with family relationships (Noller &tEpatrick, 1990). In fact, one
researcher discovered that the more positively lesuprated their
communication, the more satisfied they were witkirthelationship five and a
half years later (Markman, 1981). The cultural elfinces in beliefs and
practices among families in our society contrikgigmificantly to the variations
in family communication patterns and the naturapifringing
Standards, or beliefs about the patterns of comeation among family
members, affect social phenomena and the sociavimir of a growing child
in various ways. Poor family communication is ass@c with an increased
risk of divorce and marital separation and more abejural problems in
children.
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2.0: OBJECTIVES

At the end of this Unit, you should be able to:
1. Explain what family communication patterns entail
2. ldentify and describe the different types of famitpmmunication
patterns found among families in Nigeria
3. Suggest ways of promoting effective family commarizn patterns

3.0: MAIN CONTENT
3.1: Meaning of Family Communication Patterns

The family has long been regarded as among the imesésting and influential

interpersonal systems and nowhere is its influemcmdividual behaviors more
profound than in the area of communicative behasgiolReiss (1981) has
argued strongly that families are characterizeditnguely shared world views
and value and belief systems. These value andf lsgi¢ems have far reaching
consequences for how family members perceive gmsral environment and
their family’s place in it and, as a consequenoay they communicate within

it.

The concept of family communication patterns wasaated by MclLeod and
Chaffee (1972), who were interested in the roldamhily as an influence in
children’s use of media. According to Ritchie antizfpatrick (1990), “the
family communication environment is a set of norgw/erning the tradeoff
between informational and relational objectives@ihmunication.

Family communication has been described by Epsteal. (1993) as the way
verbal and non-verbal information is exchanged betwfamily members. It is
the primary means by which children learn to comicate with others, to
interpret other’'s behaviours, to experience emsticend to act in their
relationships. It involves parent-child communioati

Family communication is premised on the fact thagero and honest
communication creates an atmosphere that allowdyfamembers to express
their differences as well as love and admirationdoe another. It is through
family communication that members are able to resdhe unavoidable
problems that arise in all families.

Family communication involves the ability of familgembers to pay attention
to what members of the family are thinking andifegllt is not just talking, but
listening to what others have to say in the famiyperner & Maki (2004)

describe family communication as the primary meanhich children learn to
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communicate with others, to interpret others’ behag, to experience
emotions, and to act in their relationships. Parecdmmunicative motives and
preferences provide a model of behaviour that shafeir children's
communication skills and behaviours.

A growing body of research examining family commeation patterns has
provided support for the notion that the commumacaenvironment within the
family influences the communicative behaviors of tindividual family
members as well as perceptions of the family uBaripato, Graham, & Perse,
2003; Koerner & Fitzpatrick, 2002a, 2004; Orreg®&&driguez, 2001).

Families repeat themselves within and across geoesa Members become
caught up in predictable, but often unexamined, pidtterns, which are created
in part through their interactions with others. ®omf these patterns are
communication patterns and thegflect the belief that communication is
“transactional,” which means that interpersonal gamication mutually
Impacts each participant.

Thus, in communicative relationships, participaaféect and are affected
simultaneously by the others. As two people interaach creates a context for
the other and relates to the other within that exmtlt does not matter how
much more talking one person appears to do; theiahimpact remains the
same. Within these views, relationships take prexceel over individuals

These family communication patterns are guideddmgesstandards. These are
in terms of a set of cognitive representations ndigg the ideal ways of
communicating among family members (Caughlin, 200@)ese standards
guide individuals’ perceptions, evaluations, andiwadions as a benchmark to
which actual family interactions are compared amtr@asted.

3.2: Different Types of Family Communication Pattens

Caughlin (2003) found that individuals differ suddially in their beliefs about
the ideal family interactions. Hence, he identifidgstinct dimensions that
specifically focus on family interaction as pringipfamily communication
standards.

These include; openness, respecting privacyyigirg support, expression of
affection, maintaining structural stability, ematad/instrumental support,
politeness, mindreading, discipline, humour/sarcasmegular routine
interaction, and avoidance.
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Family environments can be classified accordingwioether the child is
encouraged to develop and express autonomous opiamd ideas or to pursue
relational objectives by conforming to parentahauity.

These two distinct family environments have goreng way to influence the
dimensions of family communication patterns whiclne:aconversation

orientation and conformity orientation, both of winidefine characteristics of
family interactions (Koerner & Fitzpatrick, 2002402b, 2004).

3.2.1: Conversation orientation

This refers to the extent to which family membenrsgage in frequent,
spontaneous interactions with each other, uncanstiaby topics discussed or
time spent in discussion. All members of the fam#dye encouraged to
participate, and the family environment emphasizgsn communication and
the exploration of new ideas. It does not suppa@dramunication environment
where children are better seen than heard.

Families in this case emphasise the developmestrofg and varied concept-
relations in an environment comparatively free o€ial restraints. Children
enjoying this kind of orientation are usually en@ged to examine different
ideas and to even reach a different conclusion ftbewr parents on certain
issues.

3.2.2: Conformity orientation

This is characterized by a uniformity of beliefdaattitudes within the family.
Interactions focus on maintaining harmonious reftehips that reflect
obedience to the parents, often manifest in thespire to agree and to maintain
the existing hierarchy (Koerner & Fitzpatrick, 192D02a, 2002b).

Conformity orientation in families results from ftdren focusing on their
parents to learn appropriate attitudes and behesjimucluding expectations for
how one should behave in a given social situation.

Although conversation orientation and conformityieatation are distinct
concepts,

these two dimensions are not entirely independeone another. For example,
researchers consistently have found small to meelaragative correlations
between

conformity orientation and conversation orientatigfoerner & Fitzpatrick,
1997;
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2002b). In addition, these two dimensions ofterriatt with each another with
respect to the effects they have on various outsofer example, in research
on family

communication patterns and conflict behaviors afladhildren, Koerner and
Fitzpatrick

(2002c) found that conversation orientation infeo@ily of origin amplified the
effects conformity orientation had on conflict beioas.

Whichever dimension the communication pattern irfamily takes it is

important to remark that the style of communicatigthin such family equally
goes a long way to influence its pattern(s). Epsétial. (1993) identified the
following styles of communication as capable ofyplg key roles in family

communication patterns. These are:

* Clear and direct communication
Clear and direct communication is the healthiesnfof communication
and occurs when the message is stated plainly amdtlg to the
appropriate family member. An example of this styfecommunication
iIs when a mother, disappointed about his son faitm complete his
chore, states, "Son, I'm disappointed that youdbtg wash the dishes
today without my having to remind you."

» Clear and indirect communication
In this second style of communication, the messagédear, but it is not
directed to the person for whom it is intended. ngsthe previous
example, the mother might say, "It's disappointwiten people forget to
complete their chores." In this message the son medyknow that his
mother is referring to him.

» Masked and direct communication
Masked and direct communication occurs when theteonof the
message is unclear, but directed to the appropigtdy member. The
mother in our example may say something like, "Smegple just don't
work as hard as they used to."
* Masked and indirect communication
Masked and indirect communication occurs when Iblethmessage and
intended recipient is unclear. In unhealthy famikglationships,
communication tends to be very masked and indifattexample of this
type of communication might be the mother statlfigne youth of today
are very lazy."
Marriage and family therapists often report thabmp communication is a
common complaint of families who are having difftces. Poor communication
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IS unclear and indirect. It can lead to numerousilfa problems, including
excessive family conflict, ineffective problem soly, lack of intimacy, and
weak emotional bonding. It is therefore expecteat flamily members must
always aspire to become more effective communisatoorder to improve the
guality of their relationships.

3.3: Ways of Promoting Effective Family Communicaion Patterns
Families can improve their communication skills gpakterns by following
some suggestions made by Peterson & Green (1999%uitding effective
family communication. These include:
Frequent communicating
One of the most difficult challenges facing fanslieday is finding time
to spend together. With our busy schedules, iificdlt to find sufficient
time to spend with one another in meaningful cosaton. It is
extremely important for families to make time tonoaunicate. These
could include, talking in the car; turning the TV¥f and eating dinner
together; scheduling informal or formal family megs to talk about
important issues that affect ones family; and tajkto our children at
bedtime.

Communicating clearly and directly

Healthy families communicate their thoughts andifigs in a clear and
direct manner. This is especially important wheterapting to resolve
problems that arise between family members (epgpuse, parent-child).
Indirect and vague communication will not only fealresolve problems,
but will also contribute to a lack of intimacy amanotional bonding
between family members.
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Be an active listener

An essential aspect of effective communicatiomsighing to what others
are saying. Being an active listener involves gyigour best to
understand the point of view of the other pers@miles members need
to learn to always listen and pay close attentmomerbal and non-verbal
messages being passed by any of them. As an distierer, members
must learn to acknowledge and respect the otheoppisrperspective and
point of view. For example, when listening to a wg® or child, you
should nod your head or say, "I understand,” wisizhveys to the other
person that you care about what he or she hasytoAs@ther aspect of
active listening is seeking clarification if you dot understand the other
family member. This can be done by simply askidMyhat did you mean
when you said..?" or "Did | understand you corgettl

Be open and honest

In order for effective communication to take plaegthin families,
individual family members must be open and hona#t wne another.
This openness and honesty will set the stage tmtitrg relationships.
Without trust, families cannot build strong relaships. Parents,
especially, are responsible for providing a saf@renment that allows
family members to openly express their thoughtsfartings.

Think about the person with whom you are communicahg

Not all family members communicate in the same reamn at the same
level. This is especially true of young childrenh&t communicating
with young children, it is important for adults listen carefully to what
the children are saying without making unwarrardsdumptions. It is
also important to take into consideration the am@s maturity levels of
children. Parents cannot communicate with childrethe same way that
they communicate with their spouse because thel chdy not be old

enough to understand.

Pay attention to non-verbal messages

In addition to carefully listening to what is beingpid, effective

communicators also pay close attention to the rebal behaviors of
other family members. For example, a spouse od chdy say something
verbally, but their facial expressions or body laage may be telling you
something completely different. In cases such asehit is important to
find out how the person is really feeling.

Be Positive
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While it is often necessary to address problemwdat family members,
or to deal with negative situations, effective commngation is primarily
positive. Couples who are very dissatisfied witleithrelationships
typically engage in more negative interactions tipasitive. It is very
important for family members to verbally complimemtd encourage one
another.
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3.3: Self Assessment Exercise
1. Explain in simple term what is meant by familymmunication
pattern.
2. Outline and briefly describe the two dimensioas family
communication patterns.
3. What are those styles of communication thatatéett the patterns
of communication within a family?
4. Make a list of any five things you would want toomote effective
communication patterns in a family.

4.0: CONCLUSION
Communication is a key to successful family funaing. Clear, open, and
frequent communication is a basic characteristi@a cftrong, healthy family.
Families that communicate in healthy ways are mmapable of problem-
solving and tend to be more satisfied with thelatrenships. Family members
are therefore expected to avoid patterns that dg@monote positive interaction
so that such is not passed down to others eithescaausly or unconsciously.
5.0: SUMMARY
Family communication pattern is a communicationspective that focuses on
the interaction between two or more persons angd#tierns which emerge as
they interact over time. It demands that each pemsibhin a family system
communicates within an interpersonal context anch eeommunication act
reflects the nature of those relationships. Theseunt for the variations in the
communication patterns found among families. Jastfective communication
Is almost found in strong and healthy families, poommunication is usually
found in unhealthy family relationships. Communigatpatterns that promote
responsiveness to members’ needs and serve thdiofunof comfort,
encouragement, reassurance of caring and readmetangible assistance are
those patterns that should be emphasised by fangpbers.
6.0: TUTOR MARKED ASSIGNMENT

a. To what extent is it true that patterns of commatien vary among

families?
b. Discuss briefly some of the ways of building mordfeeive
communication patterns among family members.
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1.0: INTRODUCTION

Family communication patterns and styles influesbddren’s attitudes and
behaviours in a number of areas. Some recent wgear fact, has begun to
demonstrate a connection between family commuicatpatterns and
communication problems such as communication apmeon (Elwood &

Schrader, 1998; Hsu, 1998), shyness (Huang, 198€) umwillingness to

communicate (Avtgis, 1999).
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2.0: OBJECTIVES
At the end of this Unit, you should be able to:
1. Recall the two categories of family communicati@tt@rns
2. ldentify the various types of families that areidable from these two
categories of family communication patterns,
3. Describe the effects of these patterns and theactarstics of the family
types on the social behaviour characteristics @f tthildren, and
4. Identify keys to building effective family commuiton and positive
social behaviours in children.

3.0: MAIN CONTENT

3.1: Typical Family Communication Patterns and thei Effects on
Children’s Social Behaviour

Parents typically serve as children’s first comnoative role models; thus,

the interactions with parents may have the grepaichon

a child’s communicative development and  social lbsha. However,
not all families socialize children to communicatehe same ways. Hence, a
family's pattern of communication can be so pecwia resultantly influential
on the child as a member of such family. You weltall the two major family
communication patterns earlier discussed in onethef preceding units -
conservation-orientation pattern and the conforraitgntation one. These are
both capable of influencing the child's social bebars. This categorization of
family communication patterns yields four familypés, the characteristics of
which affect the way a child is brought up to relaimong his/her peers and
within any social system he or she finds him/héft se

Let us look at each of these family types in relatwith their communication
patterns and the resultant effects on childrencakbehaviours.

3.1.1: Pluralistic families

Pluralistic families encourage free and open casat@yn among
members in a supportive, communicative environnaettt

few topical limitations. Family members openly e2gs opinions and
ideas that may differ with other family memberseylare high

In conversation-orientation, that is, the extentvtoch family members
engage in frequent, spontaneous interactions sith ether, and all
members of the family encouraged to participatepen communication
exploration of new ideas. They are however lowanformity-
orientation
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A child brought up in this type of environmentiigely to socially
develop towards becoming an energetic-friendlydchihe social
behaviour characteristics of such child will likehclude: self-reliance,
self-controlled; cheerfulness; friendly relationshapeers; copes well
with stress; cooperative with adults; tractableppsive, interest and
curiosity in novel situations.
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3.1.2: Protective families

They stress obedience and harmony in

the family. Parents tend to prefer that childrea Seen and not heard.”
Open communication is discouraged and

typically family members only discuss topics abatich they agree.
Protective families are high on conformity-origrda and low on
conversation-orientation. That is, interactiondwwitthe family focus on
maintaining harmonious relationships that refleathlobedience to the
parents which often manifest in the pressure teeagnd to maintain the
existing hierarchy (Koerner, Fitzpatrick, 1997,2a@ 2002b).

Because of their lack of experience in expresdieg bwn opinions and
because conformity to others’ wishes is stressed,

children from protective families are easily infhoed by

people outside of

the family, especially those in authoritative pasis (Koerner

& Fitzpatrick, 1997).

Such children tend to be shy. They are more likelgxhibit reticent
behaviours, that is, a behaviour, which occurs whggople avoid
communication because they believe it is betteetaain silent than to
risk appearing foolish” (Keaten & Kelly, 2000). Ghen exhibiting these
social behavioural characteristics are referresbteeticent as they
“‘engage in chronic silence out of fear of foolisesig(Keaten & Kelly,
2000).

The children who were brought up using this famynmunication
orientation are more likely to develop social bebass that are
characterized by low self-reliance, aggressiveriessin achievement
orientation, quick to anger but fast to recoverethé mood and quite
impulsive.

3.1.3: Consensual families

Communication in consensual families reflects aitambetween exploring ideas
through open communicative exchanges and a presaggee in support of the
existing family hierarchy. They are high on botmeersation and
conformity-orientation. Consensual families encgerapen communication
about topics when families express unanimity. @@bih in consensual families
attempt to meet two dialectical goals: (a) confogrio

their parents’ views, and thus preserving familyniany,

while (b) attempting to communicate openly, opisionay differ.
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The social behavioural characteristics of childrethis group is a
combination of those found in both pluralistic girdtective families
depending on the situation the child finds him/ef.

Thus, children in
consensual families may perceive conflicting comitation signals fro

m their parents: speak openly, but only expressiops in
agreement with parents’ view€hildren’s adoption of
the parents’ ideas results in  less tension  indhaly. However,
children and parents rarely agree on every topic. If
children disagree with the parents, they can egeritiree options:
(a) remain silenton  theissue, (b) verbally agvék the parents,
even when they hold different views (i.e., lie), or

(c) express their opinions and risk disrupting fgrharmony.

3.1.4: Laissez-faire families

Laissez-faire families are low in both conservatomntation and
conformity orientation Here members are free taltsamilar or

differing opinions and little communication occarsong family member
s. These families develop little cohesion. Is tiype of families, the
communication patterns do not support situationsretmembers
regularly engage each other in conversation. Mesplaice little value
on communication or the maintenance of a family.uni

Apart from all these, scholars (Miller et al.’'s, () have also observed that the
perception of parental approval/disapproval of teexual activity is considered
a parental communication

variable in mediated conceptual model of famihatieinships and adolescent
pregnancy risk. They conclude that parental atisuahd values disapproving
of adolescent sexual intercourse are related ted@dolescent pregnancy risk.

In addition to perception of parental disapprogalality of communication with
parents and closeness of the relationship withnisuaopear to be among the
other important aspects of parent-child commurocetihat are related to lower
levels of adolescent pregnancy. Many researcherdwie that parent/teen
closeness combined with open, positive, and fretp@rent/child
communication about sex are associated with ademéscabstinence,
postponing sexual debut, having fewer sexual pestra®d more consistent
contraceptive use (Barnett, Papini, & Gbur, 1994p@a, Weiss, & Mane, 1996;
Karofsky, Zeng, & Kosovok, 2000; Miller et al., 2ZDRomer et al., 1999).
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3.2: Keys to Building Effective Family Communication andPositive Social
Behaviours in Children
There are many things that families can do to becamore effective
communicators so as to help improve the qualityhefr relationships as well
as their children’s social behaviours . Petersuh@reen (1999) remark that
families can improve their communication skills flojfowing some suggestions
for building effective family communication. Theselude:
- Communicating frequently
One of the most difficult challenges facing fanslimday is finding time
to spend together. According to a recent Wall $tdearnal survey, 40%
of the respondents stated that lack of time wasatgr problem for them
than lack of money (Graham & Crossan, 1996).
With our busy schedules, it is difficult to findfBaient time to spend
with one another in meaningful conversation. lexremely important
for families to make time to communicate. This cbhé through, talking
in the car; turning the TV off and eating dinnegeather; scheduling
informal or formal family meetings to talk about portant issues that
affect one’s family; and talking to one’s childrbedtime.
Communicating clearly and directly
Healthy families communicate their thoughts andifigs in a clear and
direct manner. This is especially important wheterapting to resolve
problems that arise between family members (eppuse, parent-child).
Indirect and vague communication will not only fealresolve problems,
but will also contribute to a lack of intimacy amanotional bonding
between family members.
Becoming a more active listener
An essential aspect of effective communicatiomsighing to what others
are saying. Being an active listener involves gyigour best to
understand the point of view of the other persorhetWer you are
listening to a spouse or a child, it is importamtply close attention to
their verbal and non-verbal messages. As an adBtener, you must
acknowledge and respect the other person's perspe€or example,
when listening to a spouse or child, you should yodr head or say, "I
understand,” which conveys to the other personybatcare about what
he or she has to say. Another aspect of activeniisg is seeking
clarification if you do not understand the othemiiy member. This can
be done by simply asking, "What did you mean whaum said..?" or "Did
| understand you correctly?"
Active listening involves acknowledging and respegtthe other
person's point of view.
Being open and honest
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In order for effective communication to take plaag&hin families,
individual family members must be open and hona#it wne another.
This openness and honesty will set the stage tmtitrg relationships.
Without trust, families cannot build strong relaships. Parents,
especially, are responsible for providing a saf@renment that allows
family members to openly express their thoughtsfartings.
Thinking about the person with whom you are comraiing
Not all family members communicate in the same reamn at the same
level. This is especially true of young childrenh&4 communicating
with young children, it is important for adults listen carefully to what
the children are saying without making unwarrardgsdumptions. It is
also important to take into consideration the amss maturity levels of
children. Parents cannot communicate with childnethe same way that
they communicate with their spouse because thel chdy not be old
enough to understand.
Paying attention to non-verbal messages
In addition to carefully listening to what is beingpid, effective
communicators also pay close attention to the rebal behaviors of
other family members. For example, a spouse od chdy say something
verbally, but their facial expressions or body laage may be telling you
something completely different. In cases such asehit is important to
find out how the person is really feeling.
Being Positive
While it is often necessary to address problemwdat family members,
or to deal with negative situations, effective commngation is primarily
positive. Marital and family researchers have disted that unhappy
family relationships are often the result of negaticommunication
patterns (e.g., criticism, contempt, defensivendssjact, John Gottman
and his colleagues have found that satisfied ndhrceuples had five
positive interactions to everyone negative inteoac{Gottman, 1994).
Couples who are very dissatisfied with their relaships typically
engage in more negative interactions than positives. very important
for family members to verbally compliment and ene@e one another.
3.3: Self Assessment Exercise
1. Identify the two major categories of family commeation patterns.
2. ldentify the four family types associated with thesommunication
patterns.
3. What are the likely effects of each of the fourdymf families on the
social behaviours of their children?

4.0: CONCLUSION
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Family communication patterns, particularly a patinat reflects a high degree
of conversation and open exchange of ideas amandyfanembers, may be
associated with lower communication apprehensidwdé&d & Schrader, 1998;
Hsu, 1998), less unwillingness to communicate (Avtj999) and less shyness
(Huang, 1999).

If parents communicate little to their children add not discuss their own
feelings and emotions openly, then children do heote effective models for
daily interaction or for discussion of feelings. I&oan (1995) explained the
centrality of family interaction in developing enmtal intelligence, “we learn
how to feel about ourselves and how others wilctea our feelings; how to
think about these feelings and what choices we aveacting; how to read
and express hopes and fears” (Goleman, 1995).

5.0: SUMMARY

In this Unit, you have been able to interact withe tdifferent family
interpersonalcommunication patterns and the family types derivable from
them. The differences revealed in these family campation patterns and
their links with the development of children's sddbehaviour characteristics
have discussed. Pluralistic families seem to pess@smmunication patterns that
can best facilitate the development of more pasitsocial behaviours in
children. This is followed by the consensual tygée protective and the
laissez-faire types are however as good as ther dthe in the area of
facilitating positive social behaviour developmémtthe children. Suggestions
with regards to how best these behaviours can therlpgomoted are provided.
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6.0: TUTOR MARKED ASSIGNMENT

How far is true that a child's family communicatipatterns and type are
capable of exerting serious influence on his/herciado behavioural
characteristics?
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1.0: INTRODUCTION

The family is the basic unit of socialization inegy society. It is comprised of
key members of whom the child is one. A family woith a child is regarded as
one that is not yet fully formed. Hence, childreavé become accepted as very
important in every family. As members of the famhildren have very unique
way of perceiving themselves in terms of likes|ikies, preferences, what they
think about themselves and how look at other peapl¢he family. These
varying perceptions contribute significantly to htdvey want to be related with
by the different members of their family, as mofhdathers, brothers, sisters
(younger or elder), uncles, aunts, nephews, cousinther relations.
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2.0: OBJECTIVES
By the end of this Unit, you should be able to:

1. Describe the various ways by which children vieentiselves.

2. Describe how they view other people in the family.
3.0: MAIN CONTENT
3.1: Children and their Views of Self
Children are born small, knowing the world in lied ways, with little or no
understanding of other people as separate froms#lerss in body or mind, and
no understanding of social relations or moralithgey grow larger, learn about
the physical and social worlds, join different cemgive social groups, and
cultivate a more and more complex sense of rigttvarong.
Children are at once thinking, acting, and feelb®ngs. Their thoughts and
actions always involve feelings. They may like sosubjects and be excited
about them and interested in certain media orkaistioing routine drills, be
angry with a certain teacher or be intensely ingdlwith a project.
Children at early ages of their lives are very gabduman group affiliation,
but they do this cautiously as they can. Hencaer, thews of self at this stage of
their life are partially reflected in the exhibmioof signs of preferential
attraction to others like them. Brooks & Lewis (69 ¢onfirmed with a remark
that year-old infants are interested in and awhdb other infants-including
those they have never met before at an age whegnatee wary of strange
adults.
During early childhood, children are known to degethe attributes, abilities,
attitudes and values that help define their owilf-sEncept". Hence, as early as
age 3, (between 18 and 30 months), Oswatt (20059raebs that children have
developed their Categorical Self. This is the ceterway of viewing
themselves in "this or that" labels.
Specifically, they view themselves in terms of age'child or adult". They use
gender and physical characteristics to label amavvhemselves as "boy or
girl", and "short or tall". They are proud to sdyam a boy or | am a girl” or “I
am short or | am tall”.
They are also known to describe their self-conaeph simple emotional and
attitude terms. Here, they are found to express ghieferences and emotional
attachments to people, animals and things in vemcrete and observable
terms. For example, You find children describingniselves saying “ I'm
shorter than Mummy”, “I love Musa”, "Today, I'm hap
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In addition, young children develop an Inner Seglivate thoughts, feelings,
and desires that nobody else knows about unles$sldaahooses to share this
information.

The fact that early self-concepts are based onyedsfined and observed
variables, and because many young children arendots of encouragement,
pre-operational children often have relatively higélf-esteem (a judgment
about one's worth). Young children are also geheogtimistic that they have
the ability to learn a new skill, succeed, andsina task if they keep trying.
This belief is called "Achievement-Related Attrilmut’, or sometimes "self-
efficacy”. Self-esteem comes from several soursegh as school ability,
athletic ability, friendships, and relationshipgiwpeers.

The temperament of a child is one factor that gabée of affecting his or her
self-concept. For example, a child's temperament &ffect how they view
themselves and their ability to successfully corgptasks. Children with easy
temperaments are typically willing to try thingpeatedly and are better able to
handle frustrations and challenges. In contrasiidrem with more difficult
temperaments may become more easily frustrated disdouraged by
challenges or changes in the situation.

Children who can better cope with frustrations aehdllenges are more likely to
think of themselves as successful, valuable, armmt gawhich will lead to a
higher self-esteem. In contrast, children who bexosasily frustrated and
discouraged often quit or need extra assistanceotoplete a task. These
children may have lower self-esteem if they starbelieve that they can't be
successful and aren't valuable.

Also young children with parents and teachers mliog them with positive
feedback about their abilities and attempts to sedc(even if they aren't
successful the first time) usually have higher-ssteem. On the contrary, when
parents or teachers are regularly negative or pertbwards children's attempts
to succeed, or regularly ignore or downplay thasdeewvements, young children
will have a poor self-image and a lower self-esteem

Peers also have an impact on young children'sceelfept. Young children
who have playmates and classmates that are usuedlyand apt to include the
child in activities will develop a positive self-age. However, a young child
who is regularly left out, teased, or bullied byngaage or older peers can
develop low self-esteem.

We have to note the fact that each child is uniqné, he or she may respond to
different environments in different ways. This wmegess influences the way a
child views himself or herself. Some young chitdare naturally emotionally
"resilient” in certain situations. Resilient chedr experience or witness
something seemingly negative or harmful, withoytexiencing damage to their
self-esteem or emotional development.
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The cultural identity of a child equally affectsshor her view of self. In a
situation where children are taught about theitural and religious traditions it
goes a long way to enrich their self concept. Cquently, it makes them to
view themselves as important members of a culseting.
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3.2: Children and their Views of others in the Fanly

Other people in the family would normally includéder children, father,
mother, and in some cases stewards, and extendely faembers. Each and
every member of a child's family relates with ticcin one form or the other
and the child reciprocates based on his or herepaon of each of these
members.

Malaguzzi (1993) visualizes the child as an indialdthat is rich in potential,
strong, powerful, competent and most of all cone@dio adults and other
children. This description and connection has $icgmt effect on the ways
children view other people in the family, espegiast they live toddlerhood. As
young children leave toddlerhood behind, they dlegin to mature in their
ability to interact with others socially and comroertihe creation of other social
relationships.

The need to create new social relationships demidwadischildren must acquire
some social skills such as learning to take tuntksfallow simple group rules
and norms. This makes them to view others in tmilyaas individuals or
groups that should be connected with, listened atog get directives or
directions from.

The fact that families typically give young childréhe opportunity to interact
with a variety of people in a range of roles matkesn to view members of the
family (older children, adults and parents) as auty figures that they must
follow absolutely. They see them as people givinges that are real with
unchangeable guidelines. But as they grow oldesetithange, and they develop
more abstract thinking, and become less self-fatuse

Children become more capable of forming more fliexitules and applying
them selectively for the sake of shared objectimed a desire to co-operate
with other people within and outside the family.

They view elders as individuals who can help ftatdé the development of
necessary positive attitudes, values, and prop®aldoehaviours of the culture
into which they were born. Children perceive otlpeople in the family as
individuals that should help develop in them thtss@s needed for success in
their native culture and as active participantthm preservation of such culture
from generation to generation.

Children are equally known to be keen at viewinigeotpeople in the family
such as their mother, father older siblings ancto#dults as individuals who
can be imitated or modeled, especially where theg them interesting and
attractive. However, the danger associated witk ths that where the role
model is exhibiting traits that are negative andeganti-social but ignorantly
found interesting by the children, it might create unnecessarily influence on
the growth of the children.
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They also see other people in the family as “resemf love and affection”
which these people must share them as childrencdjahildren tend to want
rely so much on this people when they are in need.
Children also view the adults, their parents ardkokiblings in the family as
agents of with the approval of right and wrong. eenthey are usually very
conscious of what any of these people in the famuilysay any time they are
trying to exhibit a right or wrong act.
In situations where any of this other people infdraily presents him or herself
in @ manner that is contrary to the ways they Heen perceived or viewed by
the children it could strain their relationship asréate distrust in the minds of
the affected children.
3.3: Self Assessment Exercise

1. State any two ways by which children view themsslv

2. How do children view adults and their parents amb®rs of the family?
4.0: CONCLUSION
Children are active participants in the world amunem, beginning with their
immediate family. They have very unique ways ofwiregg themselves and
other people in the family. The self image of al&lgoes a long way to
influence how he or she relates with fellow chitdiather people in the family.
Hence, members of the family to which a child bg®should be conscious of
this when handling issues related to a child's ef snage and his or her
perception of others in the family.
5.0: SUMMARY
This Unit has availed you an opportunity to bettederstand how children
view themselves as well as other people in the lfandihe likely negative
effects of getting children to have a wrong viewaofy other member of the
family have also been highlighted. It is thereforgortant for adults, parents
and other older children in the family to provideeaues that will enhance
brighter chances of developing positive views df aad other people in the
family in children. Through this, positive emotidnand psychological
development will be enhanced in the growing child.
6.0: TUTOR-MARKED ASSIGNMENT
How far is it true that children have very uniquays of viewing themselves
and other people in the family? Support your positivith some concrete real
life examples.
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1.0: INTRODUCTION

You will recall that in the last Unit attempts warade to discuss how children
view themselves as well as other people in the l[faniihe importance of

correct perception of others by the child on his h@ar emotional and

psychological development was also emphasized.atisgb his/her growth and

development, the child must enroll for formal ediaain school and he/she
must necessarily continue to interact with his/lkemmunity. It therefore

becomes important at this juncture to highlight distuss the roles which both
the school and the community, where the child dperaplay in his/her

upbringing and growth.
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2.0: OBJECTIVES
At the end of your interaction with this Unit yolbaild be able to:

1. Explain the concepts of school and schooling.

2. Explain the concept of community and

3. Describe some of the roles played by both the dcled community in

the upbringing of a child.

3.0: MAIN CONTENT
3.1: The Concepts of School and Schooling
The term school can be used to refer to all edowcalkiinstitutions where one or
more teachers are available to give instructioreurah assigned administrator;
based in one or more buildings; and with enrolledpspectively enrolled
students. Wikipedia (2009) describes a school asnsitution designed to
allow and encourage students (or "pupils") to leammder the supervision of
teachers.
Schools are organized spaces purposed for teacamd) learning. The
classrooms, where teachers teach and students &arof central importance,
but typical schools have many other areas which melyde: athletic field or
playground; office- where the administrative work the school is done;
specialized classrooms including laboratories foersce education; library-
where students consult and check out books and zimegaand auditorium or
hall where student theatrical and musical produstican be staged and where
all-school events such as assemblies are held.
It could be public or private. Aublic schoolis one that is supported with
public funds; authorized by action of and operateder the oversight of a
publicly constituted local, state or federal edigral agency. A public school
provides educational services to all students wkcearolled; has appropriately
credentialed teachers who provide instruction; atseast one appropriately
credentialed administrator, usually a /head teaocwbp is responsible for all
aspects of school administration including supemisand evaluation of staff,
fiscal responsibility, student discipline and sgfetupervision and assessment
of academic achievement and school accountability.
A private school on the other hand is a school as defined thabtvisied or
operated by a private person, firm, associatiogazation, religious groups or
corporation, rather than by a public agency. agkthstablished and controlled
privately and supported by endowment and tuitiors Itun and supported by
private individuals or a corporation rather than d@ygovernment or public
agency. Private, nonpublic, or independent schdol not normally receive
governmental funding and are usually administered iImdividuals,
denominational or secular boards. In contemporageifia most of them are
operated for profit. They are supported primarily firivate funds. They are
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characterized by a process of double selectionusecthe schools select their
teachers and students and the parents selecthtbelsd¢or their children.
Schooling is an organized form of indoctrinatioatttakes place in schools. It is
a sub-set of education. It is instruction, edwsgtor training, especially, when
received in a school. Schooling is the act of teaghSchooling also involves
acquiring skills in an educational institution through tragi carried out
systematically and in a disciplined way. Schooliaga process of education
linked with the formal system of education.

Schooling deals primarily with literacy and numsfrastructured curriculum
and subjects to be learnt. It requires a speqiface and environment and it is a
major component of any progressive community.

3.2: The Concept of Community

A community can be simply described as a group edpfe who live in the
same area, or the area in which they live or agupeople with a common
background or with shared interests within soc@ty group of nations with a
common history or common economic or political rasts (Microsoft Encarta,
2009). It could also be described as a body of lgebaving common rights,
privileges, or interests, or living in the samecgelaunder the same laws and
regulations. It is also a feeling of sharing thiagsl belonging to a group in the
place where one lives.

It is a complex arrangement of people with kinshgwlitical, economic,
religious and social ties to one another and otleenmunities. Depending on
the nature of these relationships, communitiesbEoohesive or divided. Ties
among community members are often generational daegly entrenched, as
are the ways by which a community deals with clasiproblems.

Traditionally a "community" can be defined as augraf interacting people
living in a common location. The word is often ugedefer to a group that is
organized around common values and social cohesidhin a shared
geographical location, generally in social unitegéa than a household. The
word can also refer to the national community abgl community.

Since the advent of the Internet, the concept ohmanity no longer has
geographical limitations, as people can now vijuaather in an online
community and share common interests regardlessphyfsical location
(Wikipedia, 2009).

3.3: The Roles of the School and Community in Chil&Rearing

Schools are institutionstructured to operate in such manners that willens
that every child's needs and deserves are addrdassdéde best of their
capabilities. They provide children with a safaqd to learn and grow; a
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healthy start and a healthy future; a marketahiletskuse upon graduation and
a chance to give back to peers and community.

The family is a basic unit of socialization and thecleus of every community.
Families play a critical role in their children’sogvth and development. The
network of social relationships and interconnecésgnamong families in any
society makes for effective functioning of the coumty as an agent of child
rearing.

The school relates with the community by striviegkeep parents and others
caring for the child integrally involved in theihitdren’s education particularly
during their period of early growth. The schooldphthe community through
parents facilitate their children’s learning at lo@nd at school and become
advocates for their children and for school improeat

Both the school and the community therefore play ¢@mplementary roles in

shaping the lives of a growing child. This is infeed by the fact that no single
person or institution can meet all the needs ofcthiklren in a community. But

with the school and the community taking one orenofrthese needs, they can
together weave the seamless web of family and dhemnity support needed
by the growing child.

The school assists in looking first at what is knoabout children’s abilities

when they first enter school, various factors aséed with those abilities, and
the implications of those abilities for childrenater school success. It also
looks at evidence regarding the effectiveness afoua interventions that

include a family or community focus. These inteti@ms range from large-

scale, comprehensive programs to highly targetedesfies addressing specific
skills. Some interventions begin in the earliesinthe of a child’s life; others

target the preschool years or early elementarysyaaboth.

One major role which the school especially the gutrhe plays in child rearing
Is that it creates chance for a child to get tovkmoany other children in the
community, neighborhood or town, which makes isieafor after-school
socializing. Also, public schools usually have arendiverse student body than
private schools, and going to school with peoptenfrdifferent cultural, racial,
and economic backgrounds can teach children mapgrtiamt life lessons.

Specifically, the school through its teachers desthand the everyday issues
facing children, their families and the early chidd community at large.
Hence, it serves as advocate of the correct typerahning a child should be
given in his/her community. Apart from this rolagtschool is expected to set
model examples of child rearing practices that mi@mpositive growth and
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development of children for the families and thenawunity complementary
roles. The school therefore uses its teachersgplaonent the nurturing role of
the parents in the community without necessarilglating the parent-child
bond.

With the increasing complexity of modern life, aoging number of family
functions in child rearing have been taken oveth® community institutions
and organizations: education by the school systeangation and entertainment
by peers and religious organizations. These ingtita now provide fora for
children to be trained in the norms and mores efdibciety which the children
find themselves. A growing child who decides notb® part of this effort is
usually described as a non-conformist or deviand wiust be checked before
he or she begins to influence others.

The school as a symbol of community solidarity ¢é@re serves individual

child's developmental needs, provides him or hgvodpnities for upward

mobility, teach morality and what it takes to bepensible members of their
community and citizens of their country.

The school and the community at formal and non &rhavels respectively
assist in changing children’s overall life situaiand attitudes which they pass
on to these children in the form of new child regripractices that promote
cognitive development.

3.3: Self Assessment Exercise

1. In a simple sentence describe the concepts of sahdoschooling.

2. Briefly describe the concept of community.

3. Identify any two roles of the school in the rearofa child.

4. State two ways through which the community paréigs in the rearing

of child.

4.0: CONCLUSION
The idea that early childhood is a time for allogvichildren to learn and
develop through play, exploration, and child-irni discovery makes it
important to accept the fact that the school, tbmén and the community to
which they all belong must play a key role in th@d's upbringing. So all of
them are expected to provide the child with a \wared open-ended materials
and opportunities to manipulate, create, and leattm the whole self (body and
mind) in direct encounters with materials, actestiand people. The more
responsible the school and the community are thee riieeir readiness to play
key roles in the rearing of children located witBucth a community.
5.0: SUMMARY
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In this Unit you have about the meanings of scheahooling and community.
Specific attempts have been made to discuss tles mghich each of these
concepts play in child rearing. The discussiongehavealed that the school
serves to complement the roles of the families #rel community in the
upbringing of the growing child. Both the schooldathe community help to
increase children’s knowledge base, including thgswof using language.

6.0: TUTOR-MARKED ASSIGNMENT

Establish the fact that both the school and the noonity play key
complementary in the business of child rearing Wwhscthought to be the main
concern of the institution of family.
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MAIN CONTENT
1.0: INTRODUCTION
You will recall that you interacted with a Unitlat “Concepts of Child Rearing
and Parenting” in Module 2 Unit 1. A quick recadlltbese concepts will be very
useful in understanding the topic of this Unit- Moadity and Child rearing
Practices.
For the sake of this quick recall, child rearing lieeen described in Module 2
Unit 1, as the process of promoting and supportivg physical, emotional,
social, and intellectual development of a childvrmmfancy to adulthood. . It is
the training or bringing-up of children by pareatgarent-substitutes. It is used
also for child rearing practices in different sti@e, at different economic
levels, in different ethnic groups, etc. It diffdrem parenting, in that, in child
rearing, the emphasis is on the act of trainindgprarging up the child and the
interaction between the parent and child, whileepang emphasizes the
responsibility and qualities of exemplary behaviaidrthe parent. Effective
socialization of the child therefore depends gyeatl the quality and richness
of child rearing practices and parenting. (You gabmore information on these
two concepts from Module 2 Unitl).

What we did not however talk about in that moduid anit was the effect or
influence of modernity on the concepts of parenéingd child rearing practices.

2.0: OBJECTIVES
It is expected that reading through the next fewagiaaphs of this Unit, you
should be able to:
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Explain the concept of modernity.

Identify instances of reflecting modernity in pareg and child rearing
practices in among Nigerian families.

3. Discuss the effects of modernity on parenting styded child rearing
practices in Nigeria.

N =

3.0: MAIN CONTENT
3.1: Modernity in Parenting and Child Rearing Practces

Modernity as a concept can be described as thétygoélbeing up-to- date. It
involves changing something in order to make itfoon to modern tastes,
attitudes, or standards, or be changed in this agognitive factor that has
been contributing to cultural variation in paregtin recent times is what Patel-
Amin & Power (2002) described as attitudinal modgrrma broad concept that
refers to the "Westernization" of attitudes in suliVerse areas as gender role
conceptions, political attitudes, attitudes towadthority, the family, and
religious beliefs.

Wikipedia (2009) describemodernity as a shorthand term for modern society
or industrial civilization. Portrayed in more dit it is associated with a
certain set of attitudes towards the world, theaidé the world as open to
transformation by human intervention and a compierconomic institutions,
especially industrial production and a market eocopnolLargely as a result of
these characteristics, modernity is vastly moreadyic than any previous type
of social order. It is a society—more technicalycomplex of institutions—
which unlike any preceding culture lives in theuhat rather than the past.
(Giddens, 1998)

There have been numerous ways of understanding wi@dernity is,
particularly in the field of sociology. Modernityay be considered "marked and
defined by an obsession with ‘evidence™, visuaétyd visibility (Leppert 2004,
19). In general, it involves increased movemengadds, capital, people, and
information among formerly separate areas, andeased influence that
reaches beyond a local area and increased spati@iof different segments
of society, such as the division of labour, anéndépendency among areas.

Modernity has been characterized in many seemioghtradictory ways and
many of those characterizations can be reduced relatively simple set of
concepts of social change, a phenomenon whichantally has been having
significant effects on family, its members and ttrahspire therein including
child rearing.
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Modernity has therefore become one major phenomdnainhas been most
significant effect on the attitudes of individuaspecially those from countries
undergoing the rapid social and economic changas ukually accompany
industrialization and urbanization.
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3.2: Effects of Modernity on Parenting Styles and @ild Rearing Practices

in Nigeria.

The paradox of modernity is that while it has broiug series of seemingly
indisputable benefits to the people it has equadlgn accompanied with some
unpalatable experiences for human beings. Fornnstdower infant mortality
rate, decreased death from starvation, eradicafi@ome of the fatal diseases,
more equal treatment of people with different baokgds and incomes, and so
on can be identified as some of the positive effeftmodernity. But on the
other side of the continuum are issues such aslaopu explosion and its
attendant problems courtesy of improved medicad,dass of communal living
principles to mention just but a few. Parents agomactors in child rearing
have not been spared of some of these effectds&aia their children.

Parents’ level of modernity is capable of predgtine nature of parental child
rearing values and practices in a given societyerisg and child rearing
practices cannot therefore be excluded from theqa® of modernity. No one
can doubt that modernity has affected childreaimgnany profound ways.
Some changes have been unquestionably to the gothekr changes have been
clearly for the ill: for example, the dissolutiohfamilial and community bonds
that has cut millions of children loose from thedgunce and protection that
they need during their formative years.

Mechanical and scientific invention has changed dnumealth and all aspects
of human society (economic, religious, social, #mebretical). Technology for
Instance has made a wide variety of supports dtailto families that are
available within our traditional cultures. The dahility of different kinds of
technologies has radically changed people’s liespite the pros and cons of
technological development. For example, bottle ifegedhas made it easier for
women to have more time for their jobs. But theadtiction of bottle feeding
and the decrease in breastfeeding has adversagtedf the development of
needed affection and love usually associated wrthdifeeding in the course of
child rearing.

Again in societies with rapid flux, it is normal vatness dramatic changes from
one generation to the next and these changes #ffegtay children are raised.
Hence, these lead to differences in the type & taat is provided for children.

Families living under traditional beliefs will r&schildren in one way that is
different from those who consider themselves modamd possess quite a
different set of beliefs and patterns that deteemheir child rearing practices.
The bonds that used to hold family members togeihéhe fundamental unit of
society, have become weakened by cultural, dembgragconomic, and

political factors resulting from modernity.
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Furthermore, it is a known fact that the Nigeriagisty before now had a very
high regard for parenting. Children and their upbimg were considered the
responsibility of the entire community. Collectiggoups traditionally raised
children. But with modernization and globalizatiese collective child rearing
patterns have become eroded to varying degreesaiy mof our communities.
This is due in part, to migration patterns, acaaliion, and acquisition of new
life styles, changing perceptions and misconceptairout expectations and the
realities of life in the western world.

Child rearing in modern day Nigeria has becomeeqciitallenging. In a rapidly
changing world, the demands of daily life oftendsrseems to overshadow the
structure, care and nurturing that our childrendnieeour role as parents. What
we now witness too often is the abandoning of gatenles to nannies and the
schools with such parents forgetting that they grang other people
permission to define their children's thoughts atttudes and indirectly
defining their future as they see fit.

Modernity to some extent has given room to parentondone their children’s
misbehavior in the name of promoting permissive iremment for such
children to grow. For example, a larger percentajeNigerian parents
nowadays are finding it difficult to employ "spangi as a tool for correcting
their children’s misbehaviour, whereas before nbe traditional Nigerian
family had a strong belief in the philosophy of asp the rod and spoil the
child".

The foregoing discussion does not however implyt thmdernity is not
associated with positive growth of the child. Selnsllike Jeffer Shears and Jo
Ann Robinson (2005) have been able to establisiatiethat higher levels of
modernity can be associated with better outcomesHiddren. A study on the
impact of fathering attitudes and practices ondchgvelopment conducted by
these scholars revealed that father's modernityictwtbroadly speaking
encouraged autonomy in their children) was assetiatith positive-mother-
child interaction and child cognitive developmeResults show that fathers’
modernity defined as endorsing more child-directextsus adult-directed
parenting attitudes was a correlate of maternalietseland maternal
supportiveness, and was directly associated wghdricognitive scores for the
focus child.
3.3: Self Assessment Exercise

1. Explain the concept of modernity in not more thao sentences.

2. Cite three examples of incidences of modernityaitypical Nigerian

family/
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3. List any three positive and two negative effectsnofdernity on parenting
and child rearing.
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4.0: CONCLUSION

When societies modernize, child-rearing practi¢esge along with everything
else. Parents become more interested in theirrenilslintellectual development
and probably want to do more to encourage it tihey did in the pastThis
however does not imply that the growing child dowd experience some
negative effects of modernity.

The fact that both the parents and their childraveho learn to gradually adapt
to changes that come along with modernity meartstiiey have to learn to sift
from the barrage of new and different beliefs amdcfices that compete
strongly with their own currently held beliefs.riéies find both wanted and
unwanted changes taking place in their lives anthénlives of their children.
Some changes are hoped for and chosen, some ameadsvithout conscious
choice, and some are resisted but thrust uponitatly the powerful messages
of the new culture. The overall effect of all thasethat their hitherto child
rearing practices become altered and the child rbeso a victim of
modernisation sometimes for good and at timeshf@mitorst.

5.0: SUMMARY

In this Unit you learnt about the concept of modgrrand its effects on
parenting and child rearing practices. Specificatlye Unit availed you an
opportunity to understand the inevitability of thleenomenon of modernity in
any growing society, its negative and positive &feon child rearing practices
and the need for parents to be skilful in manipagathe gains of modernity for
the good of their children and themselves.

6.0: TUTOR-MARKED ASSIGNMENT

Establish the relationship between modernity amdptactices of child rearing
in a typical family of the contemporary Nigeriaocgety.
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1.0: INTRODUCTION
Families have always been embedded in networkslafives, neighbours and
friends. These network members have undoubtedlyented the rearing of
children, sometimes directly and often indireciiize school and community as
institutions that play key role in children rearing discussed in the previous
unit are part of these social support networks.sTumit therefore hopes to
expose you as a reader to the various typical camtygnaupport networks and
their values for positive growth of the child.
2.0: OBJECTIVES
It is hoped that your interaction with this Unit wd avail you an opportunity to
1. Explain what is meant by social or community suppetworks
2. Explain the values of these social and communifypsett networks on
child rearing.

146



3.0: MAIN CONTENT

3.1: Community Support Networks

Community support network can be simply describ&ethat network of people
outside the household of a family who engage iivilies and exchanges of an
affective and or material nature with the membérnhe immediate family. The
persons making up the community support network ofe@nge from parent to
parent and child to child, even within the same@arcfamily.

Community support networks exist to assist membehnddren inclusive, to
navigate their environment and explore the benefitsilable to them as they
grow in their community.

Community support networks should aim at expandamgl strengthening
positive relationships between children and varionembers in the local
community. They serve as local resource base #&gtawing child and help to
foster a sense of community in them.

Community support suggests interpersonal relatipssand behaviours based
on positive functions. The various forms of supparduld include culturally
and linguistically appropriate services that hdhddren to become integrated
into their community.

Typical examples of community and social suppotivoeks that serve very
useful purposes for child rearing include the pg®ups, youth organisations,
religious organisations, social clubs, professioaséociations, trade groups,
student associations, township clubs etc.

3.2: Values of Social and Community Support Netwdss on Child Rearing
Cutrona and Russell (1987) were of the opinion timgt ocial support should
serve some basic functions which include guidanadiable alliance,
attachment, reassurance of worth, social integratamd opportunity for
nurturance.

Each of these functions has specific values inpgracess of child rearing.
Guidance for instance refers to advice or information oftebtained from
mentors, parents — figures or even teachers whaiswally members of the
community to which a child belongs. Such adviceatirfy to the ethics of
relating with adults, peers and different groupgebple in the community is
provided through this medium.

Reliable alliance refers to the assurance that others can be cowmntefbr
tangible assistance, as money or shelter. Theosupptwork here involves
aids and provision of needs by people other thaents in critical times of
need. For instance, we know of communities orgagiacholarship schemes
for indigent and/or brilliant students in the commity. Children feel more
comfortable when they know that there is somebodely upon for their basic
or immediate needs particularly in the absencéaearf parents.
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Attachment on the other hand refers to a sense of emotidoséicess to others
from which one derives a sense of security. A goetivork of social and
community support is that which allows the growicigild to learn how to
associate with people. Where parents, adults aachéss in the community
present themselves as good role models, the growlmlg becomes better
adjusted socially in the course of growing up.

Reassurance of worthas part of the functions of social support network
provides the growing child with an opportunity fis or her competence, skills
and values to be recognized by different categarfgseople being interacted
with in the community. This gives him or her thenidence to explore other
avenues of relationships and become more accapted community.

Social integrationrefers to a sense of belonging to a group thateshsimilar
Interests, concerns, and recreational activities.aAunction of social support
network provides avenues for the child to becorhdlafledged member of the
community to which he or she belongs. This is iimte of identity- family
name, communal affiliation/indigeneship, imbibitg tmores and cultural traits
of his or her immediate community, and youth affini

The social and community support network also efféne growing child the
chances of rearing him or her to become an indalidiiat who can be relied
upon by others in the community for their own weing. This implies that as
he or she is growing, he or she is brought up &dize the importance of
interdependence in human relations. This isiimturance function. He or she
iIs made to see him/herself as a provider of somaces to some other people
in the community.

Social and community supports help children torddar survive, and facilitate
their participation and integration in activitidsat are regularly carried out in
their communities. They connect children and othembers of the community
with local organisations, social and economic togns that help in preparing
them on how to embrace the challenges of growimjeamguire skills necessary
for building a future for themselves.

3.3: Self-Assessment Exercises
a. What is community or social support network?
b. Highlight any three values of community or sociapgort networks in
child rearing.

4.0: CONCLUSION

Effective nurturing and upbringing of a child ispg@dent upon a multiplicity of
factors among which is the different types of comryuand social support
networks. They provide stimulation of the child femotional, social and
intellectual developments through a path work efrfal and informal services
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provided by peer groups, age groups, trade groagslt figures, opinion
leaders, government agencies, business groups amntgavernmental
organisations.

These social and community support networks areetbwe expected to be

recognised as vital tools for promoting properahédaring among families and

in the society. This is because where they are wigibed they serve as agents
of social integration, alliance and instrumentsidaiding positive relationships

between the children and other members of theimconity.
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5.0: SUMMARY

The Unit has provided you as a reader with an dppdy to learn about social
and community support networks and their role aaupbringing of a child both
in the family and in the larger society. Such knedge has also exposed you to
the values embedded in these support networkss Iexpected that the
experience you have acquired through this Unit iulither enhance your
understanding of this Module.

6.0: TUTOR-MARKED ASSIGNMENT

Discuss the values of social and community suppettorks in the upbringing
of a child using concrete examples drawn from yooality.
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